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Assessment Results Report

Understanding Your CalTPA Assessment Results Report

Overview

Your CalTPA Assessment Results Report provides the results for the cycle(s) that you submitted for this reporting
period. If you re-submitted an instructional cycle, your report includes the new results on that instructional cycle.
Results are reported to the Commission on Teacher Credentialing and the Commission-approved educator
preparation program you selected during registration.

Cautions. Your CalTPA Assessment Results Report is for your records only. This assessment was not designed
to compare your performance to that of other candidates. Your score is used to compare your performance to the
performance level set by the Commission on Teacher Credentialing.

Rubric Performance Summary

This section indicates the most recent results you have earned on the cycle(s) scored during this reporting period.
For each rubric, this table provides a description of your performance, the score you earned, and the total cycle
score (sum of scores across all rubrics). This information may help you identify your relative strengths and areas
for improvement.

Performance description information is provided only for any cycles scored during this reporting period. If a
condition code has been applied instead, the description provides information indicating the requirement not met.
Please see “Condition Codes” below for more information.

Rubric Scores. Each rubric consists of from one to five performance levels, with a score of five (5) indicating high
performance. For any rubric assigned a letter (e.g., “A1”) instead of a numeric value, some or all of the
submission is deemed unscorable in accordance with the CalTPA Submission Requirements. As indicated in the
CalTPA Submission Requirements, any cycle receiving a condition code will be unscorable and reported overall
as “N/A” for Not Applicable. See “Condition Codes” below for more information.

Cycle Performance Summary

The Cycle Performance Summary indicates the cycle status and reporting date for all submitted and scored
cycles and your overall CalTPA requirement status. Cycle status will be reported as “Pass” or “Did Not Pass” for
any cycle submitted and scored. If you received a condition code for any rubric, the cycle in which that condition
code was assigned will indicate “N/A” for Not Applicable. Please see “Condition Codes” below for more
information. CalTPA Requirement Status indicates your status for the entire assessment and will be reported as
“‘Requirement Not Yet Met” or “Requirement Met.”

Retaking CalTPA

Refer to the Get Results/Retake Assessments page on the program website at www.ctcexams.nesinc.com for
registration and submission requirements for retaking CalTPA.

Condition Codes

Condition codes are applied when a submission does not meet the requirements as defined in the CalTPA
Submission Requirements. Complete descriptions of these codes are available on the Assessments/CalTPA/
Policies page on the program website at www.ctcexams.nesinc.com. Details indicating the requirements not met
are shown in the Rubric Performance Summary for any rubric(s) in which you received a condition code.

e Each rubric for which a condition code is assigned will receive a letter and number (instead of a numeric
score) indicating which condition code was applied.

e All other Rubrics within the cycle will receive a condition code “X,” indicating that no numeric score was
assigned, due to condition code(s) elsewhere in the cycle.

¢ Any cycle containing an indicator with a condition code(s) will be reported as Not Applicable, or “N/A.”

Copyright © 2018 California Commission on Teacher Credentialing
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Social Security Number: XXX-X0-0000
Submission Deadline: 11/29/2018
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Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved

educator preparation program: Sample University

Multiple Subject Cycle 1: Learning About Students and Planning Instruction (Mathematics)

Rubric Performance Summary

Cycle Step and Rubric

Rubric
Score

Step 1: Plan

Rubric | Connect learning goals with prior knowledge, engage all students
1.1

Candidate's lesson plan includes goal(s) that are loosely built on students' prior content knowledge, and scaffolding is not likely
to support student learning. Candidate identifies evidence of learning that focuses on rote knowledge of content or is only

partially connected to content-specific learning goal(s). Plan for student grouping is not conducive to the type of lesson being
planned, and rationale for approach is not clear.

Rubric | Plan instruction using knowledge of FS1's assets and needs
1.2

Planned supports for student learning are clearly built on FS1's assets and learning needs. Candidate's plan provides
appropriate adaptations and accommodations, as needed, to support FS1 to access core content of the lesson through required
reading, writing, listening, or speaking. Candidate provides a cogent rationale in plan for how language adaptations and
accommodations used during the lesson encourage FS1's progress toward meeting learning goal(s).

Rubric | Plan instruction using knowledge of FS2's assets and needs
1.3

Planned accommodations minimally attend to IEP/504/GATE goals or do not identify needs between FS2's current
developmental or academic abilities and the learning demands of the lesson. Candidate's plan includes limited or inappropriate
scaffolding, support(s), or accommodations to address learning needs of FS2 during the lesson. Candidate reduces the rigor of
learning activities and instructional strategies in ways that limit student access to content-specific learning goal(s).

Rubric | Plan instruction using knowledge of FS3's assets and needs
1.4

Planned activities and/or strategies and assessment during or outside of the lesson may be responsive to the life experience(s)
of FS3, but it is not clear that the supports contribute to establishing a safe and positive environment and promote FS3's
well-being. Candidate minimally connects knowledge of FS3's assets and needs to selection of activities, strategies, and informal

assessment OR provides a superficial understanding of student needs and how to create a safe and positive environment for
learning during or outside of the lesson.

Step 2: Teach and Assess

Rubric | Establish clear learning expectations and maintain a positive learning environment
1.5

Candidate sets vague learning expectations during the opening of the lesson and minimally connects lesson to prior
learning. Candidate's annotations minimally explain strategy(ies) attempted to establish a positive and safe learning
environment. It is not clear that strategies will support students to access and meet content-specific learning goal(s).

Rubric | Engage students and monitor understanding
1.6

Instruction and assessment require students to actively engage in higher-order thinking/deep learning (analysis, synthesis,

evaluation, interpretation, transfer) about content. Candidate monitors student learning to check for understanding throughout the
lesson.
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Step 3: Reflect

Rubric | Analyze & describe the impact of planning, teaching and assessment of student learning
1.7

Candidate connects the importance of knowing students' assets and needs to student learning, and analyzes and describes how
knowing this information can lead to the development of instruction that is engaging, challenging, and motivating to learners, 3
including the whole class and three focus students.

Step 4: Apply

Rubric | Apply learning and provide next steps for instruction to strengthen and extend students' understanding of content
1.8

Candidate provides a vague description of future instruction for students that is partially related to promotion of content learning
and development of academic language. Candidate describes next steps for instruction that are unconnected to what was 2
learned about students.

Cycle 1 Total Score 19
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Example CA 12345 Reporting Date: 12/20/2018

Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved

educator preparation program: Sample University

Multiple Subject Cycle 1: Learning About Students and Planning Instruction (Mathematics)

Rubric Performance Summary

Cycle Step and Rubric Rubric
Score
Step 1: Plan
Rubric | Connect learning goals with prior knowledge, engage all students
1.1
Candidate's lesson plan includes goal(s) that are loosely built on students' prior content knowledge, and scaffolding is not likely
to support student learning. Candidate identifies evidence of learning that focuses on rote knowledge of content or is only
partially connected to content-specific learning goal(s). Plan for student grouping is not conducive to the type of lesson being 2
planned, and rationale for approach is not clear.
Rubric | Plan instruction using knowledge of FS1's assets and needs
1.2
Planned supports for student learning are clearly built on FS1's assets and learning needs. Candidate's plan provides
appropriate adaptations and accommodations, as needed, to support FS1 to access core content of the lesson through required
reading, writing, listening, or speaking. Candidate provides a cogent rationale in plan for how language adaptations and 3
accommodations used during the lesson encourage FS1's progress toward meeting learning goal(s).
Rubric | Plan instruction using knowledge of FS2's assets and needs
1.3
Planned accommodations minimally attend to IEP/504/GATE goals or do not identify needs between FS2's current
developmental or academic abilities and the learning demands of the lesson. Candidate's plan includes limited or inappropriate
scaffolding, support(s), or accommodations to address learning needs of FS2 during the lesson. Candidate reduces the rigor of 2
learning activities and instructional strategies in ways that limit student access to content-specific learning goal(s).
Rubric | Plan instruction using knowledge of FS3's assets and needs
14
Planned activities, strategies, and assessment during or outside of the lesson are designed to provide a safe and positive
learning environment, promote FS3's well-being, and support FS3's progress toward meeting the content-specific learning 3
goal(s).
Step 2: Teach and Assess
Rubric | Establish clear learning expectations and maintain a positive learning environment
1.5
Candidate sets vague learning expectations during the opening of the lesson and minimally connects lesson to prior
learning. Candidate's annotations minimally explain strategy(ies) attempted to establish a positive and safe learning 2
environment. It is not clear that strategies will support students to access and meet content-specific learning goal(s).
Rubric | Engage students and monitor understanding
1.6
Instruction and assessment require students to engage in lower-order thinking about content, AND/OR strategies engage students
in passive learning of content during the lesson (e.g., primarily the candidate talks throughout the lesson while students sit and 2
listen or take notes).
Step 3: Reflect
Rubric | Analyze & describe the impact of planning, teaching and assessment of student learning
1.7
Candidate connects the importance of knowing students' assets and needs to student learning, and analyzes and describes how
knowing this information can lead to the development of instruction that is engaging, challenging, and motivating to learners, 3

including the whole class and three focus students.




o7

7N

@ CalTPA Assessment Results Report
G Performance Assessment

TPA USERXxXX Social Security Number: XXX-X0-0000
Step 4: Apply

Rubric | Apply learning and provide next steps for instruction to strengthen and extend students’ understanding of content
1.8

Candidate provides a vague description of future instruction for students that is partially related to promotion of content learning
and development of academic language. Candidate describes next steps for instruction that are unconnected to what was 2
learned about students.

Cycle 1 Total Score 19
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Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved

educator preparation program: Sample University

Mathematics Cycle 1: Learning About Students and Planning Instruction

Rubric Performance Summary

Cycle Step and Rubric

Rubric
Score

Step 1: Plan

Rubric | Connect learning goals with prior knowledge, engage all students
1.1

Candidate's lesson plan includes manageable and appropriate goal(s) that clearly build on students' prior content knowledge.
Candidate clearly identifies the kinds of evidence they will look for to determine that students met the learning goal and the
assessment(s) they will use to make this determination. Lesson plan includes learning activities that are appropriately engaging,
challenging, and/or accessible for students, and grouping strategies are appropriate. Content-specific instructional strategies
include modeling and scaffolding that will assist students to reach expectations embedded in the learning activities, including
higher-order thinking and academic language development.

Rubric | Plan instruction using knowledge of FS1's assets and needs
1.2

Planned supports for student learning are clearly built on FS1's assets and learning needs. Candidate's plan provides
appropriate adaptations and accommodations, as needed, to support FS1 to access core content of the lesson through required
reading, writing, listening, or speaking. Candidate provides a cogent rationale in plan for how language adaptations and
accommodations used during the lesson encourage FS1's progress toward meeting learning goal(s).

Rubric | Plan instruction using knowledge of FS2's assets and needs
1.3

Planned accommodations minimally attend to IEP/504/GATE goals or do not identify needs between FS2's current
developmental or academic abilities and the learning demands of the lesson. Candidate's plan includes limited or inappropriate
scaffolding, support(s), or accommodations to address learning needs of FS2 during the lesson. Candidate reduces the rigor of
learning activities and instructional strategies in ways that limit student access to content-specific learning goal(s).

Rubric | Plan instruction using knowledge of FS3's assets and needs
1.4

Planned activities, strategies, and assessment during or outside of the lesson are designed to provide a safe and positive

learning environment, promote FS3's well-being, and support FS3's progress toward meeting the content-specific learning
goal(s).

Step 2: Teach and Assess

Rubric | Establish clear learning expectations and maintain a positive learning environment
1.5

Candidate sets vague learning expectations during the opening of the lesson and minimally connects lesson to prior
learning. Candidate's annotations minimally explain strategy(ies) attempted to establish a positive and safe learning
environment. It is not clear that strategies will support students to access and meet content-specific learning goal(s).

Rubric | Engage students and monitor understanding
1.6

Instruction and assessment require students to actively engage in higher-order thinking/deep learning (analysis, synthesis,

evaluation, interpretation, transfer) about content. Candidate monitors student learning to check for understanding throughout the
lesson.
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Step 3: Reflect

Rubric | Analyze & describe the impact of planning, teaching and assessment of student learning
1.7

Candidate's reflection provides no connection between student assets and needs and impact on their planning, teaching, and
monitoring of student learning. OR Candidate does not describe approach to support learning for the whole class and three focus 1
students.

Step 4: Apply

Rubric | Apply learning and provide next steps for instruction to strengthen and extend students' understanding of content
1.8

Candidate provides a vague description of future instruction for students that is partially related to promotion of content learning
and development of academic language. Candidate describes next steps for instruction that are unconnected to what was 2
learned about students.

Cycle 1 Total Score 19
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Assessment Results Report

Understanding Your CalTPA Assessment Results Report

Overview

Your CalTPA Assessment Results Report provides the results for the cycle(s) that you submitted for this reporting
period. If you re-submitted an instructional cycle, your report includes the new results on that instructional cycle.
Results are reported to the Commission on Teacher Credentialing and the Commission-approved educator
preparation program you selected during registration.

Cautions. Your CalTPA Assessment Results Report is for your records only. This assessment was not designed
to compare your performance to that of other candidates. Your score is used to compare your performance to the
performance level set by the Commission on Teacher Credentialing.

Rubric Performance Summary

This section indicates the most recent results you have earned on the cycle(s) scored during this reporting period.
For each rubric, this table provides a description of your performance, the score you earned, and the total cycle
score (sum of scores across all rubrics). This information may help you identify your relative strengths and areas
for improvement.

Performance description information is provided only for any cycles scored during this reporting period. If a
condition code has been applied instead, the description provides information indicating the requirement not met.
Please see “Condition Codes” below for more information.

Rubric Scores. Each rubric consists of from one to five performance levels, with a score of five (5) indicating high
performance. For any rubric assigned a letter (e.g., “A1”) instead of a numeric value, some or all of the
submission is deemed unscorable in accordance with the CalTPA Submission Requirements. As indicated in the
CalTPA Submission Requirements, any cycle receiving a condition code will be unscorable and reported overall
as “N/A” for Not Applicable. See “Condition Codes” below for more information.

Cycle Performance Summary

The Cycle Performance Summary indicates the cycle status and reporting date for all submitted and scored
cycles and your overall CalTPA requirement status. Cycle status will be reported as “Pass” or “Did Not Pass” for
any cycle submitted and scored. If you received a condition code for any rubric, the cycle in which that condition
code was assigned will indicate “N/A” for Not Applicable. Please see “Condition Codes” below for more
information. CalTPA Requirement Status indicates your status for the entire assessment and will be reported as
“‘Requirement Not Yet Met” or “Requirement Met.”

Retaking CalTPA

Refer to the Get Results/Retake Assessments page on the program website at www.ctcexams.nesinc.com for
registration and submission requirements for retaking CalTPA.

Condition Codes

Condition codes are applied when a submission does not meet the requirements as defined in the CalTPA
Submission Requirements. Complete descriptions of these codes are available on the Assessments/CalTPA/
Policies page on the program website at www.ctcexams.nesinc.com. Details indicating the requirements not met
are shown in the Rubric Performance Summary for any rubric(s) in which you received a condition code.

e Each rubric for which a condition code is assigned will receive a letter and number (instead of a numeric
score) indicating which condition code was applied.

e All other Rubrics within the cycle will receive a condition code “X,” indicating that no numeric score was
assigned, due to condition code(s) elsewhere in the cycle.

¢ Any cycle containing an indicator with a condition code(s) will be reported as Not Applicable, or “N/A.”

Copyright © 2018 California Commission on Teacher Credentialing
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Social Security Number: XXX-X0-0000
Submission Deadline: 03/07/2019
Reporting Date: 03/28/2019

Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved
educator preparation program: Sample University

Multiple Subject Cycle 2: Assessment-Driven Instruction (Literacy)

Rubric Performance Summary

; Rubric
Cycle Step and Rubric Score

Step 1: Plan

Rubric | Plan learning segment for content-specific learning goals and assessments
21

Candidate's learning segment includes manageable and appropriate learning goals that clearly build on students' prior content
knowledge. Candidate clearly identifies the multiple kinds of evidence they will look for to determine that students met the

learning goal(s) and the assessment(s) they will use to make this determination. Learning segment includes learning activities
that are appropriately engaging, challenging, and accessible for students, and grouping strategies are 3

appropriate. Content-specific instructional strategies include adaptations and accommodations that will assist students to reach
learning goals in multiple ways.

Rubric | Plan learning segment that is aligned and provides a progression of learning
2.2

The assessments (including scoring criteria), learning activities, and instructional strategies of each lesson are aligned to meet
the learning goal(s). Lessons build on one another to develop students' higher-order thinking skills (analysis, synthesis,

evaluation, interpretation, transfer), academic language, and concepts and skills that are likely to support students to engage with 3
the learning segment content.

Step 2: Teach and Assess

Rubric | Support student development of academic language in relation to learning goals
23

Candidate uses informal assessment(s) to loosely monitor students' academic language development OR candidate has a
superficial understanding of the language demands of the lessons, providing minimal adaptations or accommodations. 2

Rubric | Incorporate educational technology to provide opportunities for students to demonstrate learning goals
24

Candidate uses educational technology to present information in a one-to-many learning environment for a drill or practice type
activity to achieve and/or demonstrate the content-specific learning goal(s). 2

Rubric | Use informal assessment to monitor students’ understanding of content and adjust instruction
25

Candidate's use of informal assessment monitors students' lower-order thinking skills (memorize, duplicate, repeat, define),

resulting in a limited view of students' deep understanding of content. Assessments are too few to lead to instructional 2
adjustments or miss key concepts of lesson content.

Rubric | Engage student in self-assessment to support their progress
2.6

Candidate provides criteria or rubric for self-assessment that is either not linked to learning goal(s) OR is too broad to be helpful

in students' self-assessment of their own understanding of how they are progressing toward meeting learning goal(s). Candidate 2
provides inadequate direction or practice for students to learn to conduct the self-assessment.

Rubric | Use informal assessment results to provide feedback to students
2.7

Candidate uses assessment to provide feedback that either focuses on student errors and/or minimally clarifies what students

need to improve or revise their work. Candidate does not explain to students how to use feedback to advance learning of 2
content.
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Step 3: Reflect

Rubric | Analyze the formal assessment results and describe learning patterns and trends
2.8

Candidate's analysis of the formal assessment results accurately describes performance for the whole class in relation to the
scoring criteria/rubric and identifies general patterns and trends in relation to the learning goal(s). Assessment scoring 3
criteria/rubric align with the learning goal(s) and enable the candidate to score student work consistently.

Step 4: Apply

Rubric | Use analysis of assessment results to plan and teach a follow-up activity
29

Candidate loosely applies what was learned from reviewing assessment results to plan and teach follow-up activity, OR analysis
of assessment results is limited and does not reflect class abilities in regard to the learning goal(s) of the learning
segment. Candidate's rationale for activity choice is unclear, and evidence citations do not align with why activity was planned 2

and taught.

Cycle 2 Total Score 21
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Social Security Number: XXX-X0-0000
Submission Deadline: 03/07/2019
Reporting Date: 03/28/2019

Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved
educator preparation program: Sample University

Multiple Subject Cycle 2: Assessment-Driven Instruction (Literacy)

Rubric Performance Summary

; Rubric
Cycle Step and Rubric Score

Step 1: Plan

Rubric | Plan learning segment for content-specific learning goals and assessments
21

Candidate's learning goal(s) in the learning segment are loosely based on students' prior content knowledge and modeling, or
scaffolding is not clearly described. Assessments check for rote knowledge of content or are only partially connected to

content-specific learning goal(s). Student grouping within the learning segment may not be conducive to the type of lessons 2
being planned, and reasonable rationale is not provided.

Rubric | Plan learning segment that is aligned and provides a progression of learning
2.2

The assessments (including scoring criteria), activities, and strategies of the learning segment are partially aligned in ways that
could limit students' access to learning goal(s). 2

Step 2: Teach and Assess

Rubric | Support student development of academic language in relation to learning goals
23

Candidate uses specific learning activities to provide opportunities for students to develop academic language specific to the
language demands of the learning segment and content-specific learning goals. Language demands are generally addressed for 3
the whole class as a group through instructional adaptations to support content learning.

Rubric | Incorporate educational technology to provide opportunities for students to demonstrate learning goals
24

Candidate provides students with opportunities to use educational technology to achieve and/or demonstrate the content-specific
learning goal(s). 3

Rubric | Use informal assessment to monitor students' understanding of content and adjust instruction
25

Candidate's use of informal assessment monitors students' lower-order thinking skills (memorize, duplicate, repeat, define),

resulting in a limited view of students' deep understanding of content. Assessments are too few to lead to instructional 2
adjustments or miss key concepts of lesson content.

Rubric | Engage student in self-assessment to support their progress
2.6

Candidate provides criteria or rubric for self-assessment that is either not linked to learning goal(s) OR is too broad to be helpful
in students' self-assessment of their own understanding of how they are progressing toward meeting learning goal(s). Candidate 2
provides inadequate direction or practice for students to learn to conduct the self-assessment.

Rubric | Use informal assessment results to provide feedback to students
2.7

Candidate uses assessment results to provide feedback to students based on criteria for performance that clarifies what was

done well, where there are errors, and what they need to do next (to revise or advance learning) to continue progress toward 3
meeting the content-specific learning goal(s).
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Step 3: Reflect

Rubric | Analyze the formal assessment results and describe learning patterns and trends
2.8

Candidate's analysis of formal assessment results is incomplete and results in a minimal or cursory description of whole class
performance in relation to the learning goal(s). Individualized feedback is not provided. Formal assessment is used to identify

deficits or lack in students' learning capacity and is not educative (e.g., students do not advance their knowledge by completing 2
the assessment, no application or transfer is evidenced; students demonstrate rote knowledge or lower-order thinking skill[s]).
Step 4: Apply
Rubric | Use analysis of assessment results to plan and teach a follow-up activity
29
Candidate loosely applies what was learned from reviewing assessment results to plan and teach follow-up activity, OR analysis
of assessment results is limited and does not reflect class abilities in regard to the learning goal(s) of the learning 9

segment. Candidate's rationale for activity choice is unclear, and evidence citations do not align with why activity was planned
and taught.

Cycle 2 Total Score 21
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Your assessment results will be reported to the Commission on Teacher Credentialing and the following Commission-approved
educator preparation program: Sample University

Science Cycle 2: Assessment-Driven Instruction

Rubric Performance Summary

; Rubric
Cycle Step and Rubric Score

Step 1: Plan

Rubric | Plan learning segment for content-specific learning goals and assessments
21

Candidate's learning goal(s) in the learning segment are loosely based on students' prior content knowledge and modeling, or
scaffolding is not clearly described. Assessments check for rote knowledge of content or are only partially connected to

content-specific learning goal(s). Student grouping within the learning segment may not be conducive to the type of lessons 2
being planned, and reasonable rationale is not provided.

Rubric | Plan learning segment that is aligned and provides a progression of learning
2.2

The assessments (including scoring criteria), learning activities, and instructional strategies of each lesson are aligned to meet
the learning goal(s). Lessons build on one another to develop students' higher-order thinking skills (analysis, synthesis,

evaluation, interpretation, transfer), academic language, and concepts and skills that are likely to support students to engage with 3
the learning segment content.

Step 2: Teach and Assess

Rubric | Support student development of academic language in relation to learning goals
23
Informal assessment(s) are not used to monitor language development. Candidate does not provide language
adaptations/accommodations OR provides adaptations/accommodations that do not align with language demands of the lesson 1
content.
Rubric | Incorporate educational technology to provide opportunities for students to demonstrate learning goals
24
Candidate provides students with opportunities to use educational technology to achieve and/or demonstrate the content-specific
learning goal(s). 3
Rubric | Use informal assessment to monitor students’ understanding of content and adjust instruction
25

Candidate's use of informal assessment monitors students' higher-order thinking (analysis, synthesis, evaluation, interpretation,
transfer), resulting in an understanding of whole class progress toward meeting the learning goal(s) and deep understanding of

content. Monitoring is sufficient to inform teaching in the moment, and candidate adjusts instruction for the whole class based on 3
assessment results.

Rubric | Engage student in self-assessment to support their progress
2.6

Candidate provides criteria or rubric for self-assessment that is either not linked to learning goal(s) OR is too broad to be helpful

in students' self-assessment of their own understanding of how they are progressing toward meeting learning goal(s). Candidate 2
provides inadequate direction or practice for students to learn to conduct the self-assessment.

Rubric | Use informal assessment results to provide feedback to students
2.7

Candidate uses assessment to provide feedback that either focuses on student errors and/or minimally clarifies what students

need to improve or revise their work. Candidate does not explain to students how to use feedback to advance learning of 2
content.
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Step 3: Reflect

Rubric | Analyze the formal assessment results and describe learning patterns and trends
2.8

Candidate’s analysis of the formal assessment results accurately describes performance for the whole class in relation to the
scoring criteria/rubric and identifies general patterns and trends in relation to the learning goal(s). Assessment scoring criteria/
rubric align with the learning goal(s) and enable the candidate to score student work consistently.

Step 4: Apply

Rubric | Use analysis of assessment results to plan and teach a follow-up activity
29

Candidate loosely applies what was learned from reviewing assessment results to plan and teach follow-up activity, OR analysis
of assessment results is limited and does not reflect class abilities in regard to the learning goal(s) of the learning

segment. Candidate's rationale for activity choice is unclear, and evidence citations do not align with why activity was planned
and taught.

Cycle 2 Total Score 21
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Step 1 Rubrics

Rubric 1.1 — Step 1: Plan

Essential Question: How does the candidate’s proposed learning goal(s) connect with prior knowledge and define specific outcomes for
students? How do proposed learning activities and instructional strategies support, engage, and challenge all students to meet the learning

goal(s)?
Level 1

Candidate’s lesson plan
includes goal(s) that are not
based on students’ prior
content knowledge.

OR

Candidate does not identify
evidence of student learning
they will look for, and
assessment strategy is not
purposefully connected to
content-specific learning
goal(s).

OR

Planned learning activities
are not well structured to
meet the learning goal(s), or
instructional strategies do
not respond to the diverse
needs of learners.

Level 2

Candidate’s lesson plan
includes goal(s) that are
loosely built on students’
prior content knowledge,
and scaffolding is not likely
to support student learning.

Candidate identifies
evidence of learning that
focuses on rote knowledge
of content or is only partially
connected to content-
specific learning goal(s).

Plan for student grouping is
not conducive to the type of
lesson being planned, and
rationale for approach is not
clear.

Level 3

Candidate’s lesson plan
includes manageable and
appropriate goal(s) that
clearly build on students’
prior content knowledge.

Candidate clearly identifies
the kinds of evidence they
will look for to determine
that students met the
learning goal and the
assessment(s) they will use
to make this determination.

Lesson plan includes learning
activities that are
appropriately engaging,
challenging, and/or
accessible for students, and
grouping strategies are
appropriate.

Level 4

All of Level 3, plus:

Candidate’s lesson plan
provides a detailed
explanation of proposed
instructional adaptations
and accommodations to
support focus students and
other individuals during the
lesson.

Level 5

All of Levels 3 & 4, plus:

Candidate’s lesson plan is
based on UDL principles and
is sufficiently flexible to
provide for an inclusive
learning environment
reflective of students’ assets
and needs where all
students clearly have equal
access to content by
engaging in challenging
learning activities that
develop academic language
and higher-order thinking.
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Content-specific
instructional strategies

include modeling and
scaffolding that will assist
students to reach
expectations embedded in
the learning activities,
including higher-order
thinking and academic
language development.

TPEs and Elements: TPE 1, Elements 1, 4; TPE 2, Element 2; TPE 3, Elements 1, 2, 3, 5; TPE 4, Elements 1, 4, 7; TPE 6, Element 5

Primary Sources of Evidence:
e Written Narrative: Getting to Know Your Students (Description of Students’ Assets and Needs [whole class])
e Lesson Plan
e Written Narrative: Lesson Plan Rationale
e Related Instructional Resources and Materials

Content-Specific Pedagogy
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Rubric 1.2 — Step 1: Plan (Focus Student 1—English Learner)

Essential Question: How does the candidate plan instruction using knowledge of FS1’s (English learner) assets and needs* to support
meaningful engagement with the content-specific lesson goal(s)?

Level 1

Candidate’s plan does not
take into account the
reading, writing, listening, or
speaking requirements of
the content taught in the
lesson.

OR

Candidate primarily displays
deficit thinking in relation to
FS1.

OR

Candidate does not connect
knowledge of FS1’s assets
and needs to the lesson.

Level 2

Planned adaptations and/or
accommodations minimally
connect FS1’s assets or
learning needs to the
expected reading, writing,
listening, or speaking
abilities required of the
content taught in the lesson.

Level 3

Planned supports for student
learning are clearly built on
FS1's assets and learning
needs.

Candidate’s plan provides
appropriate adaptations and
accommodations, as
needed, to support FS1 to
access core content of the
lesson through required
reading, writing, listening, or
speaking.

Candidate provides a cogent
rationale in plan for how
language adaptations and
accommodations used
during the lesson encourage
FS1's progress toward
meeting learning goal(s).

Level 4

All of Level 3, plus:

Candidate plans
opportunities for FS1 to
participate in different
modes of communication
(e.g., collaborative,
interpretive, and/or
productive language) during
the lesson to access content
needed to meet learning
goal(s).

Level 5

All of Levels 3 & 4, plus:

Candidate plans a lesson
using UDL strategies that
purposefully create an
inclusive environment to
support FS1’s content-
specific learning through
reading, writing, listening,
and/or speaking as part of

the whole class community.

Candidate’s rationale cites
evidence-based English
language development
practice(s).

TPEs and Elements: TPE 1, Elements 1, 6; TPE 3, Elements 1, 2, 5; TPE 4, Elements 1, 4, 7; TPE 5, Element 2
Primary Sources of Evidence:

e Written Narrative: Getting to Know Your Students (Description of Focus Student 1’s Assets and Needs)

e Lesson Plan

e Written Narrative: Lesson Plan Rationale

e Related Instructional Resources and Materials

* For example: prior academic knowledge; social-emotional development; social identity; cultural and linguistic resources and funds of knowledge; prior
experiences and interests; developmental considerations; proficiency in reading, writing, speaking, and listening
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Rubric 1.3 — Step 1: Plan (Focus Student 2—Student with identified special needs)

Essential Question: How does the candidate plan instruction using knowledge of FS2’s (student with identified special needs) assets and

needs* to support meaningful engagement with the content-specific lesson goal(s)?

Level 1

Candidate does not connect
knowledge of FS2’s assets,
needs, or IEP/504/GATE
goals to lesson plan.

OR

Candidate primarily displays
deficit thinking in relation to
FS2.

OR

Planning for gifted students
only includes additional,
similar work and does not
expand or extend their
developmental or academic
learning.

Level 2

Planned accommodations
minimally attend to
IEP/504/GATE goals or do
not identify needs between
FS2’s current developmental
or academic abilities and the
learning demands of the
lesson.

Candidate’s plan includes
limited or inappropriate
scaffolding, support(s), or
accommodations to address
learning needs of FS2 during
the lesson.

Candidate reduces the rigor
of learning activities and
instructional strategies in
ways that limit student
access to content-specific
learning goalf(s).

Level 3

Planned accommodations
attend to IEP/504/GATE
goals and identified assets
and needs between FS2’s
current developmental or
academic abilities and the
demands of the lesson,
allowing FS2 to fully access
content and meet learning
goals.

Candidate provides a cogent
rationale in plan for
scaffolding activities and
strategies to accommodate
FS2’s progress toward
meeting learning goal(s).

Level 4

All of Level 3, plus:

Candidate’s lesson plan
builds on and highlights
FS2’s assets and learning
needs.

Level 5

All of Level 4, plus:

Candidate plans a lesson
using UDL that purposefully
creates an inclusive
environment to support
FS2’s content-specific
learning as part of the whole
class community.

Candidate’s rationale cites
evidence-based practice(s)
appropriate to the IEP, 504
plan, or other pre-
determined learning goals
for FS2.

TPEs and Elements: TPE 1, Elements 1, 4; TPE 3, Elements 1, 2, 5; TPE 4, Elements 1, 2, 4, 5; TPE 5, Elements 2, 8

Primary Sources of Evidence:
e Written Narrative: Getting to Know Your Students (Description of Focus Student 2’s Assets and Needs)

e Lesson Plan

e \Written Narrative: Lesson Plan Rationale
e Related Instructional Resources and Materials

* For example: prior academic knowledge; social-emotional development; social identity; cultural and linguistic resources and funds of knowledge; prior experiences
and interests; developmental considerations; assistive technologies; learning challenge (identified IEP goals; focus of 504 plan or MTSS support; or need for greater

challenge through GATE)
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Rubric 1.4 — Step 1: Plan (Focus Student 3—Student with academic/emotional support
needs due to life experiences inside or outside of school)

Essential Question: How does the candidate plan instruction using knowledge of FS3’s* assets and needs** to support meaningful

engagement with the content-specific lesson goal(s) and address the student’s well-being by creating a safe and positive learning environment

during or outside of the lesson***?

Level 1

Candidate’s support during
or outside of the lesson
provides limited support for
FS3 to address needs for a
safe, positive, and inclusive
environment.

OR

Candidate primarily displays
deficit thinking in relation to
FS3.

OR

Activities or strategies are
reduced in rigor or are
inappropriate in ways that
could expose student
vulnerability or undermine a
safe learning environment.

OR

Candidate demonstrates
inaccurate understanding of
FS3’s needs and how to
ensure a safe and positive
environment for learning.

Level 2

Planned activities and/or
strategies and assessment
during or outside of the
lesson may be responsive to
the life experience(s) of FS3,
but it is not clear that the
supports contribute to
establishing a safe and
positive environment and
promote FS3’s well-being.

Candidate minimally
connects knowledge of FS3’s
assets and needs to
selection of activities,
strategies, and informal
assessment OR provides a
superficial understanding of
student needs and how to
create a safe and positive
environment for learning
during or outside of the
lesson.

Level 3

Planned activities, strategies,
and assessment during or
outside of the lesson are
designed to provide a safe
and positive learning
environment, promote FS3’s
well-being, and support
FS3’s progress toward
meeting the content-specific
learning goal(s).

Level 4

All of Level 3, plus:

Candidate articulates how
plans build on FS3’s assets
and learning needs and
explains why the lesson is
likely to be responsive to
FS3’s life experience(s).

Level 5

All of Level 4, plus:

Candidate plans a lesson
using UDL that purposefully
creates an inclusive
environment to support
FS3’s content-specific
learning as part of the whole
class community.

Candidate’s rationale cites
appropriate evidence-based
practice(s) to support the
needs of FS3.
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TPEs and Elements: TPE 1, Elements 1, 4; TPE 2, Elements 1, 2, 3, 4; TPE 3, Elements 1, 2, 5; TPE 4, Elements 1, 2, 4; TPE 5, Elements 2, 8

Primary Sources of Evidence:
e Written Narrative: Getting to Know Your Students (Description of Focus Student 3’s Assets and Needs)
e Lesson Plan
e Written Narrative: Lesson Plan Rationale

e Related Instructional Resources and Materials

* FS3 is a student whose life experience(s) either inside or outside of school (including, but not limited to, challenges in the home, community, or school as a result of
bullying, illness, loss of parents, divorce, trauma, homelessness, poverty, or incarceration, or as a result of needs as a Standard English learner; a migrant, an immigrant,
or an undocumented student; or a student in foster care) may result in a need for additional academic and/or emotional support and whose behavior in class catches
your attention (e.g., does not participate, falls asleep in class, remains silent, acts out, demands attention).

** For example: prior academic knowledge, social-emotional development, social identity, cultural and linguistic resources and funds of knowledge, prior experiences
and interests, and developmental considerations

*** Describe any additional supports that you provide to FS3 that occur outside of the lesson being taught in Cycle 1.



Step 2 Rubrics

Rubric 1.5 — Step 2: Teach and Assess

Level 1

Candidate does not set clear
learning expectations during
the opening of the lesson.

OR

Candidate does not connect
lesson to prior learning or
explain how it fits in the
larger unit of instruction.

OR

Candidate’s annotations do
not explain why or how a
positive and safe learning
environment is established.

Level 2

Candidate sets vague
learning expectations during
the opening of the lesson
and minimally connects
lesson to prior learning.

Candidate’s annotations
minimally explain
strategy(ies) attempted to
establish a positive and safe
learning environment.

It is not clear that strategies
will support students to
access and meet content-
specific learning goalf(s).

Level 3

Candidate sets learning
expectations during the
opening of the lesson,
directly connects the lesson
to prior learning of content,
and explains how this lesson
fits in the larger unit of
instruction.

Candidate’s annotations
explain how a positive and
safe learning environment
was established.

Strategies seen in video(s)
support students to access
and meet content-specific
learning goal(s).

Level 4

All of Level 3, plus:

Candidate and students
interact with each other
through questioning and
conversation that
demonstrates positive and
respectful rapport with each
other and reinforces deep
learning of content.

Essential Question: How does the candidate establish clear learning expectations based on an understanding of students’ prior knowledge
and maintain a positive learning environment* that supports all students to access and meet the content-specific learning goal(s)?

Level 5

All of Levels 3 & 4, plus:

Candidate’s annotations
explain how and why

the UDL strategy(ies) used
establish an inclusive
environment that supports
all students to learn and how
these strategies provide
equitable access to content.

e 3 Annotated Video Clips

TPEs and Elements: TPE 2, Elements 2, 3, 5, 6; TPE 4, Element 4
Primary Source of Evidence:

* For example: setting clear expectations, framing the lesson, creating a safe and welcoming environment, greeting students, establishing central question(s) and/or
lesson hook, engaging students, establishing positive rapport
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Rubric 1.6 — Step 2: Teach and Assess

Essential Question: How does the candidate actively engage students in deep learning of content and monitor/assess their understanding?

Level 1

Instruction and assessment
demonstrate lack of
attention to the levels of
student engagement with
content and/or classroom
management necessary for
student learning.

OR

There are inaccuracies in
presented content.

Level 2

Instruction and assessment
require students to engage
in lower-order thinking
about content, AND/OR
strategies engage students
in passive learning of
content during the lesson
(e.g., primarily the candidate
talks throughout the lesson
while students sit and listen
or take notes).

Level 3

Instruction and assessment
require students to actively
engage in higher-order
thinking/deep learning
(analysis, synthesis,
evaluation, interpretation,
transfer) about content.

Candidate monitors student
learning to check for
understanding throughout
the lesson.

Level 4

All of Level 3, plus:

Students have opportunities
to actively develop their own
understandings linked to
lesson goal(s).

Candidate monitors student
learning throughout the
lesson and adjusts
instruction for whole class.

Level 5

All of Levels 3 & 4, plus:

Instruction and assessment
promote inclusion for all
students through providing
opportunities to participate
in classroom discourse and
as members of the
community.

Students independently
facilitate their own work
either in a whole group,
small group, pairs, or
individually, choosing how to
advance their learning.

TPEs and Elements: TPE 1, Elements 5, 8; TPE 2, Element 5; TPE 4, Element 4

Primary Sources of Evidence:

e 3 Annotated Video Clips

Content-Specific Pedagogy
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Step 3 Rubric

Rubric 1.7 — Step 3: Reflect

Essential Question: How does the candidate analyze and describe the impact of their asset and needs-based lesson planning, teaching, and
assessment of student learning and explain how the lesson supports this group of students and the three focus students?

Level 1

Candidate’s reflection
provides no connection
between student assets and
needs and impact on their
planning, teaching, and
monitoring of student
learning.

OR

Candidate does not describe
approach to support learning
for the whole class and three
focus students.

Level 2

Candidate’s reflection
demonstrates a minor or
narrow understanding of
what was learned about
planning, teaching, AND/OR
monitoring student learning
in regard to students’ assets
or needs.

Candidate describes
approach to support learning
for the whole class OR three
focus students.

Level 3

Candidate connects the
importance of knowing
students’ assets and needs
to student learning, and
analyzes and describes how
knowing this information can
lead to the development of
instruction that is engaging,
challenging, and motivating
to learners, including the
whole class and three focus
students.

Level 4

All of Level 3, plus:

Candidate provides a clear
rationale for how and why
adaptations to instruction
were or were not made
during the lesson to meet
whole class, group, and/or
individual student needs.

Level 5

All of Levels 3 & 4, plus:

Candidate demonstrates a
clear understanding of the
principles of UDL regarding
the development of flexible
learning environments that
can support individual
learning differences,
allowing for an inclusive
classroom, and applies that
understanding to an analysis
of the planning and
implementation of this
lesson.

TPEs and Elements: TPE 1, Element 1; TPE 6, Element 1

Primary Source of Evidence:

e Written Narrative: Reflection on What You Learned




Step 4 Rubric

Rubric 1.8 — Step 4: Apply

Essential Question: How will the candidate apply what they have learned in Cycle 1 about students’ learning to next steps for instruction to
strengthen and extend students’ understanding of content and develop academic language?

Level 1

Candidate description of
future instruction for
students is not connected to
what was learned by
planning, teaching,
assessing, and/or reflecting
on the lesson taught.

OR

Candidate does not describe
next steps for instruction.

Level 2

Candidate provides a vague
description of future
instruction for students that
is partially related to
promotion of content
learning and development of
academic language.

Candidate describes next
steps for instruction that are
unconnected to what was
learned about students.

Level 3

Candidate applies what they
have learned to describe
future instruction for
students that is designed to
strengthen and extend deep
content learning and
academic language
development for all
students.

Candidate provides next
steps for instruction, citing
evidence of student learning
assessed during the lesson.

Level 4

Candidate describes
targeted instructional
adaptations to support,
strengthen, and extend
whole class, group, and/or
individual student learning
needs during future lessons.

Level 5

All of Level 4, plus:

Candidate describes in detail
how to support all students
in an inclusive, safe, and
positive learning
environment (UDL
strategies), explaining what
steps they will take to
ensure that all students are
welcome to be part of the
class community and
discourse.

Candidate's response
demonstrates that they
understand all students can
learn when assets and
learning needs are the focus
of instruction.

TPEs and Elements: TPE 3, Element 2; TPE 4, Element 4; TPE 6, Element 1

Primary Source of Evidence:

e Narrative: Application of What You Learned
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Step 1 Rubrics

Rubric 2.1 — Step 1: Plan

Essential Question: How does the candidate’s learning segment plan provide appropriate content-specific learning goals and assessments
that offer multiple ways for all students to demonstrate knowledge?

Level 1

Candidate’s learning segment
includes learning goal(s) that
are not based on students’
prior content knowledge and
modeling, or scaffolding is not
clearly described or is not
appropriate.

OR

Assessments are not included
or are not purposefully
connected to content-specific
learning goal(s).

OR

Student grouping is not
determined or rationale for
grouping is not provided.

‘ Level 2

Candidate’s learning goal(s) in
the learning segment are
loosely based on students’
prior content knowledge and
modeling, or scaffolding is not
clearly described.

Assessments check for rote
knowledge of content or are
only partially connected to
content-specific learning
goal(s).

Student grouping within the
learning segment may not be
conducive to the type of
lessons being planned, and
reasonable rationale is not
provided.

Level 3

Candidate’s learning segment
includes manageable and
appropriate learning goals
that clearly build on students’
prior content knowledge.

Candidate clearly identifies
the multiple kinds of evidence
they will look for to determine
that students met the learning
goal(s) and the assessment(s)
they will use to make this
determination.

Learning segment includes
learning activities that are
appropriately engaging,
challenging, and accessible for
students, and grouping
strategies are appropriate.

Content-specific instructional
strategies include adaptations
and accommodations that will
assist students to reach
learning goals in multiple
ways.

Level 4

All of Level 3, plus:

Instruction and assessment
are purposefully chosen and
planned to develop deep
understanding of content
through active learning
(product, process,
performance) and academic
language to support students
to meet, in multiple ways,
content-specific learning
goal(s).

Level 5

All of Levels 3 & 4, plus:

Candidate’s plan includes
individualized and whole class
adaptations and
accommodations that are
purposefully and clearly
drawn from the classroom
context, resulting in an

inclusive learning
environment.

Students have opportunities
to independently facilitate
their own work in a whole
group, small group, pairs, or
individually.
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TPEs and Elements: TPE 1, Elements 1, 4; TPE 3, Elements 1, 2, 6; TPE 4, Elements 4, 7, 8; TPE 6, Element 5
Primary Sources of Evidence:

e Learning Segment Template

e Written Narrative: Assessment Descriptions

e Formal Assessment Rubric and/or Scoring Criteria

Content-Specific Pedagogy
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Rubric 2.2 — Step 1: Plan

Essential Question: How does the candidate plan a learning segment where assessments, instructional strategies, and learning activities align
and provide a progression of learning that develops students’ concepts and skills to achieve the learning goal(s)?

Level 1

The assessments (including
scoring criteria), activities,
and strategies of the
learning segment are
misaligned in ways that will
hinder students’ access to
learning goal(s).

OR

There are inaccuracies in
lesson content.

Level 2

The assessments (including
scoring criteria), activities,
and strategies of the
learning segment are
partially aligned in ways that
could limit students’ access
to learning goal(s).

Level 3

The assessments (including
scoring criteria), learning
activities, and instructional
strategies of each lesson are
aligned to meet the learning
goal(s).

Lessons build on one
another to develop students’
higher-order thinking skills
(analysis, synthesis,
evaluation, interpretation,
transfer), academic
language, and concepts and
skills that are likely to
support students to engage
with the learning segment
content.

Level 4

All of Level 3, plus:

Learning segment plan
builds in opportunities that
provide multiple access
points (different ways to
learn content visually,
through writing or reading,
listening, acting out,
verbalizing) to learning
content and multiple modes
(different ways for students
to show what they know
through writing, speaking,
performing) to demonstrate
learning of content.

Level 5

All of Levels 3 & 4, plus:

Candidate’s learning
segment plan is sufficiently
flexible to provide for an
inclusive learning
environment reflective of
students’ assets and needs
where all students clearly
have equal access to content
by engaging in challenging
learning activities (UDL with
multiple means of
representation, action and
expression, and
engagement) that develop
academic language and
higher-order thinking.

TPEs and Elements: TPE 1, Element 1; TPE 3, Elements 2, 5; TPE 5, Elements 1, 3
Primary Sources of Evidence:

e Learning Segment Template

e Written Narrative: Assessment Descriptions
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Step 2 Rubrics

Rubric 2.3 — Step 2: Teach and Assess

Essential Question: How does the candidate support student development of academic language in relation to the content-specific learning

goal(s)?
Level 1

Informal assessment(s) are
not used to monitor language
development.

Candidate does not provide
language
adaptations/accommodations
OR provides
adaptations/accommodations
that do not align with
language demands of the
lesson content.

Level 2

Candidate uses informal
assessment(s) to loosely
monitor students’ academic
language development OR
candidate has a superficial
understanding of the
language demands of the
lessons, providing minimal
adaptations or
accommodations.

Level 3

Candidate uses specific
learning activities to provide
opportunities for students
to develop academic
language specific to the
language demands of the
learning segment and
content-specific learning
goals.

Language demands are
generally addressed for the
whole class as a group
through instructional
adaptations to support
content learning.

Level 4

All of Level 3, plus:

Candidate differentiates
instruction to address the
needs of individual learners
relative to the language
demands of the lessons
through specific adaptations
or accommodations.

Level 5

All of Levels 3 & 4, plus:

Candidate provides
evidence-based,
developmentally
appropriate individualized,
small group, and whole class
academic language
adaptations and
accommodations, resulting
in an inclusive environment
where all students are
actively engaged in learning.

TPEs and Elements: TPE 1, Elements 1, 8; TPE 3, Element 5; TPE 5, Element 8

Primary Sources of Evidence:

e 4 Annotated Video Clips

e Written Narrative: Analysis of Informal and Student Self-Assessments

Content-Specific Pedagogy
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Rubric 2.4 — Step 2: Teach and Assess (educational technology)

Essential Question: How does the candidate incorporate educational technology (digital/virtual tools and resources) to provide opportunities
for students to achieve and/or demonstrate the content-specific learning goal(s)?

Level 1

Candidate does not provide
opportunities for students to
use or access educational
technology to learn or
demonstrate the content-
specific learning goal(s).

‘ Level 2

Candidate uses educational
technology to present
information in a one-to-
many learning environment
for a drill or practice type
activity to achieve and/or
demonstrate the content-
specific learning goal(s).

Level 3

Candidate provides students
with opportunities to use
educational technology to
achieve and/or demonstrate
the content-specific learning
goal(s).

Level 4

All of Level 3, plus:

Candidate provides students
choice of a selected range of
educational technology to
use to achieve and/or
demonstrate content-
specific learning goal(s).

Students use educational
technology to facilitate and
enhance peer or group
collaboration in or beyond
the classroom (e.g., online
documents, email pen pals,
online interviews with
students at another school
or in another state or
country).

Level 5

All of Levels 3 & 4, plus:

Students are knowledgeable
enough about educational
technology to independently
choose which educational
technology resources they
want to use to achieve,
demonstrate, and extend
beyond the learning goal(s)
of the lesson (e.g., students
choose to use a graphics
program to create and add
images to their online
document without being
told to do this by the
candidate).

TPEs and Elements: TPE 3, Elements 6, 8; TPE 4, Elements 4, 7, 8
Primary Sources of Evidence:

e 4 Annotated Video Clips
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Rubric 2.5 — Step 2: Teach and Assess

Essential Question: How does the candidate use informal assessment to monitor students’ deep understanding of content (higher-order
thinking) and adjust instruction to meet the needs of all learners?

Level 1

Candidate’s use of informal
assessment is insufficient for
monitoring students’ deep
understanding of content.

OR

Assessments are irrelevant
to measuring content-
specific learning goal(s) or
are a cursory check for
understanding or asking
students how they feel.

‘ Level 2

Candidate’s use of informal
assessment monitors
students’ lower-order
thinking skills (memorize,
duplicate, repeat, define),
resulting in a limited view of
students’ deep
understanding of content.

Assessments are too few to
lead to instructional
adjustments or miss key
concepts of lesson content.

Level 3

Candidate’s use of informal
assessment monitors
students’ higher-order
thinking (analysis, synthesis,
evaluation, interpretation,
transfer), resulting in an
understanding of whole class
progress toward meeting the
learning goal(s) and deep
understanding of content.

Monitoring is sufficient to
inform teaching in the
moment, and candidate
adjusts instruction for the
whole class based on
assessment results.

Level 4

All of Level 3, plus:

Candidate provides
adaptations or
accommodations during
informal assessments for
specific students to meet
their unique learning needs
and makes targeted
adjustments to their
instruction.

Students are provided
multiple ways to
demonstrate their learning
(e.g., verbal, written,
drawing, diagramming,
performing, and more)
through a range of informal
assessments.

Level 5

All of Levels 3 & 4, plus:

Assessments are
purposefully used to
advance or deepen learning
and are administered in a
transparent and
intellectually safe way that
celebrates student progress
and supports growth for all
students (e.g., candidate
reviews learning goal[s] with
students so that they are
aware of exactly what they
are expected to know and be
able to demonstrate;
candidate notes progress of
learning first, then reviews
what students have not yet
demonstrated).

TPEs and Elements: TPE 1, Elements 1, 8; TPE 3, Element 3; TPE 4, Elements 3, 4; TPE 5, Elements 1, 2

Primary Sources of Evidence:

e 4 Annotated Video Clips

e Written Narrative: Analysis of Informal and Student Self-Assessments

Content-Specific Pedagogy
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Rubric 2.6 — Step 2: Teach and Assess

Essential Question: How does the candidate engage students in self-assessment to build their awareness of what they have learned and

support their progress toward meeting learning goal(s)?

Level 1

Candidate does not provide
criteria or rubric for self-
assessment.

OR

Candidate does not engage
students in self-assessment.

‘ Level 2

Candidate provides criteria
or rubric for self-assessment
that is either not linked to
learning goal(s) OR is too
broad to be helpful in
students’ self-assessment of
their own understanding of
how they are progressing
toward meeting learning
goal(s).

Candidate provides
inadequate direction or
practice for students to learn
to conduct the self-
assessment.

Level 3

Candidate provides criteria
for self-assessment by which
students build their
awareness of what they
have learned and what they
need to continue to learn to
measure their own progress
toward meeting learning
goal(s).

Candidate supports students
in understanding criteria and
how to conduct the self-
assessment.

Level 4

All of Level 3, plus:

Criteria for self-assessment
directs students to analyze
complex content, specific
concepts, or processes that
engage them in higher-order
thinking (analysis, synthesis,
evaluation, interpretation,
transfer).

Candidate includes
adaptations and
accommodations for self-
assessment based on
individual student assets and
learning needs.

Level 5

All of Levels 3 & 4, plus:

Candidate helps individual
students use self-assessment
results to establish revision
to student work to improve
process, product, or
performance.

TPE and Element: TPE 5, Element 3

Primary Sources of Evidence:

e 4 Annotated Video Clips

e Written Narrative: Analysis of Informal and Student Self-Assessments
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Rubric 2.7 — Step 2: Teach and Assess

Essential Question: How does the candidate use results of informal assessments, including student self-assessment, to provide feedback to
students about how to improve or revise their work to continue progress toward and/or beyond the learning goal(s)?

Level 1

Candidate does not provide
assessment feedback to
students.

OR

Feedback is inaccurate or
irrelevant.

‘ Level 2

Candidate uses assessment
to provide feedback that
either focuses on student
errors and/or minimally
clarifies what students need
to improve or revise their
work.

Candidate does not explain
to students how to use
feedback to advance
learning of content.

Level 3

Candidate uses assessment
results to provide feedback
to students based on criteria
for performance that
clarifies what was done well,
where there are errors, and
what they need to do next
(to revise or advance
learning) to continue
progress toward meeting the
content-specific learning
goal(s).

‘ Level 4

All of Level 3, plus:

Candidate connects
feedback to students’ prior
learning to draw attention to
broader understandings and
skills, knowledge, or abilities
related to content-specific
learning goal(s).

Level 5

All of Levels 3 and 4, plus:

Candidate differentiates how
they provide feedback to
students based on individual
learning needs.

Informal assessment
feedback informs continual
improvement for the whole
class and individuals and
leads the candidate to make
purposeful decisions about
next steps for student
learning.

TPE and Elements: TPE 5, Elements 1, 3, 5

Primary Sources of Evidence:

e 4 Annotated Video Clips

e Written Narrative: Analysis of Informal and Student Self-Assessments
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Step 3 Rubric

Rubric 2.8 — Step 3: Reflect

Essential Question: How does the candidate analyze the formal assessment results based on the scoring criteria and identify and describe
emerging learning patterns and trends for the whole class in relation to the learning goal(s)?

Level 1

Candidate does not analyze
formal assessment results,
or analysis is inaccurate.

OR

Assessment scoring criteria
or rubric does not measure
content-specific learning
goal(s).

‘ Level 2

Candidate’s analysis of
formal assessment results is
incomplete and results in a
minimal or cursory
description of whole class
performance in relation to
the learning goal(s).
Individualized feedback is
not provided.

Formal assessment is used to
identify deficits or lack in
students’ learning capacity
and is not educative

(e.g., students do not
advance their knowledge by
completing the assessment,
no application or transfer is
evidenced; students
demonstrate rote knowledge
or lower-order thinking
skill[s]).

Level 3

Candidate’s analysis of the
formal assessment results
accurately describes
performance for the whole
class in relation to the
scoring criteria/rubric and
identifies general patterns
and trends in relation to the
learning goalf(s).

Assessment scoring
criteria/rubric align with the
learning goal(s) and enable
the candidate to score
student work consistently.

‘ Level 4

All of Level 3, plus:

Candidate accurately
describes learning patterns
or trends for individuals,
citing clear evidence from
the student work samples.

Candidate identifies
students’ partial and
developing understanding of
content.

Level 5

All of Levels 3 & 4, plus:

Formal assessment is used to
advance and deepen
students’ learning through
analysis and transfer of
knowledge.

Assessment is administered
in a transparent and
intellectually safe way that
celebrates student progress,
allows students to take risks,
and clearly supports growth
for all students as they strive
to meet the learning goal(s).

TPE and Elements: TPE 5, Elements 2, 8
Primary Sources of Evidence:
e Scored Formal Assessments from 3 Students
e Narrative: Analysis of Assessment Results and Reflection

34



Step 4 Rubric

Rubric 2.9 — Step 4: Apply

Essential Question: How does the candidate use the analysis of assessment results to plan and teach a follow-up learning activity and provide
a rationale for the activity choice, citing evidence?

Level 1

Candidate does not relate
what was learned from
reviewing assessment results
to plan and teach follow-up
activity.

OR

Candidate’s rationale for
activity choice is not clearly
related to content-specific
learning goal(s) taught in the
learning segment, and
evidence citations are not
provided.

‘ Level 2

Candidate loosely applies
what was learned from
reviewing assessment results
to plan and teach follow-up
activity, OR analysis of
assessment results is limited
and does not reflect class
abilities in regard to the
learning goal(s) of the
learning segment.

Candidate’s rationale for
activity choice is unclear,
and evidence citations do
not align with why activity
was planned and taught.

Level 3

Candidate applies what was
learned from an analysis of
assessment results to plan
and teach a content-specific
follow-up activity.

If re-teaching, the candidate
provides instruction in a new
way to support students to
meet learning goal(s). If
providing an extension
activity, the activity deepens
and advances students’
learning.

Candidate provides a
rationale for activity based
on analysis of student
performance during the
learning segment and cites
evidence from assessment
results that supports choice

of follow-up activity.

Level 4

All of Level 3, plus:

Candidate provides specific
adaptations or
accommodations for
individuals to increase
access and meaningful
engagement.

Level 5

All of Levels 3 & 4, plus:

Follow-up learning activity,
whether a re-teaching or
extension activity, is focused
on deepening key
performance skills and
understanding of content
through higher-order
thinking processes (analysis,
synthesis, evaluation,
interpretation, transfer) and
develops academic
language.
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TPEs and Elements: TPE 5, Elements 2, 3, 8; TPE 6, Element 1

Primary Sources of Evidence:
e Re-Teaching or Extension Activity Description
e Annotated Video Clip of Follow-Up Instruction

Content-Specific Pedagogy
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CalTPA

California Teaching
Performance Assessment

CalTPA Descriptive Statistics

The following tables and figures provide statistical summaries based on candidates’ CalTPA performance
during the first operational year (2018-2019). The operational data includes data reported from November
2018 through April 25, 2019. All candidates submitting CalTPA Cycle 1, Cycle 2, or both are included in
the summaries. Finally, California has multiple approved Teaching Performance Assessments in use (i.e.,
CalTPA, edTPA, FAST). The data summarized in the following tables and figures reflect only those
programs who have chosen CalTPA as their TPA model.

Complete Scores

The data and analyses presented here include only complete, scored first attempt submissions through the
April 25, 2019 reporting period.

Condition Codes

Submissions with condition codes, indicating a score cannot be assigned to a rubric, are not included.
Examples of condition codes include, submissions where artifacts and evidence are not complete or video is
not playable or audible.

Double-Scoring of Submissions

Some candidate submissions receive a second (or third) read by an additional independent scorer. A portion
of submissions are double-scored for reliability analyses. In some cases submissions are scored by a third
scorer — a Lead Assessor, which is a routine element of operational scoring. Scores used in these analyses
are the scores as reported to the candidates, including any resolution, adjudication, or double scoring.

Small Sample Sizes - Single Subject Content Areas and Demographic Subgroups

Some single subject content areas have very few or no CalTPA submissions. For content areas with fewer
than five submissions, descriptive statistics were not included.

For demographic subgroups with fewer than 15 submissions, descriptive statistics were not included. All
submissions were included in summary data.

Note About Sample Interpretation

Because these data represent a sample of CalTPA candidates (i.e., those completing it in the first operational
year), we cannot generalize from these results to the entire population of teacher candidates not taking
CalTPA during this period, or to those taking CalTPA in the future.
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Table 1: Number of Submissions By Content Area

1,607 760 2,367
1,039 410 1,449
21 10 31
74 30 104

4 1 5

0 0 0
433 158 591
22 9 31

2 1 3

0 0 0
256 85 341
111 27 138
231 93 324
281 111 392
354 121 475
103 32 135
4,538 1,848 6,386
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Table 2: Cycle 1 Rubric, Task, and Total Score - Descriptive Statistics

Rubric N Mean SD |Median| Min Max
Plan - PO1 4,538 3.3 0.80 3.0 1 5
Plan - P02 4,538 2.9 0.83 3.0 1 5
Plan - P03 4,538 2.8 0.78 3.0 1 5
Plan - P04 4,538 2.8 0.74 3.0 1 5
Teach & Assess - T05 4,538 2.9 0.88 3.0 1 5
Teach & Assess - T06 4,538 3.0 0.71 3.0 1 5
Reflect - RO7 4,538 3.1 0.83 3.0 1 5
Apply - A08 4,538 3.0 0.82 3.0 1 5
Plan 4,538 11.8 2.65 12.0 4 20
Teach & Assess 4,538 5.9 1.40 6.0 2 10
Reflect 4,538 3.1 0.83 3.0 1 5
Apply 4,538 3.0 0.82 3.0 1 5
Total Score 4,538 23.9 4.73 23.0 9 40
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Table 3: Cycle 1 Rubric, Task, and Total Score — Percent by Score Point Assigned

18 0 608 13 2,316 51 1,257 28 339 7

65 1 1,644 36 1,811 40 913 20 105 2

72 2 1,588 35 2,078 46 713 16 87 2

82 2 1,382 30 2,353 52 653 14 68 1

174 4 1,298 29 1,824 40 1,141 25 101 2

41 1 927 20 2,676 59 788 17 106 2

30 1 1,007 22 2,026 45 1,268 28 207 5




Table 3: Cycle 1 Rubric, Task, and Total Score — Percent by Score Point Assigned

49 1 1,253 28 2,024 45 1,088 24

124
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Table 4: Cycle 1 Demographics with Total Score Descriptive Statistics

1,205 27 23.3 4.92 23.0 10 40
3,296 73 24.0 4.64 24.0 9 40
37 1 25.6 4.78 26.0 17 38
214 5 24.1 5.04 24.0 13 39
106 2 23.8 4.76 23.0 14 39
238 5 24.1 4.80 24.0 10 38
182 4 23.6 4.93 23.0 11 38
13
1,241 27 23.7 4.67 23.0 10 40
23 1 23.4 5.87 23.0 10 35
2,332 51 23.9 4.68 23.0 9 40
189 4 23.8 4.93 24.0 11 38
1,792 39 23.9 4.74 23.0 10 40
385 8 23.2 4.81 23.0 10 39
1,770 39 24.0 4.70 23.0 10 40
591 13 23.7 4.69 23.0 9 39
3,318 73 23.9 4.76 23.0 9 40
1,008 22 23.9 4.62 23.0 10 40
212 5 23.2 4.68 23.0 12 39
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Table 5: Cycle 1 Descriptive Statistics of Total Scores by Content Area

N Mean SD |Median| Min Max

Field

Multiple Subject: Literacy 1,607 23.8 4.78 23.0 9 40
Multiple Subject: Math 1,039 23.6 4.44 23.0 12 39
Agriculture 21 20.2 3.32 20.0 15 28
Art 74 22.0 3.25 22.0 15 32
Business 4

English Language Dev 0

English 433 25.6 4.88 25.0 11 39
Health Science 22 24.2 6.15 24.0 15 39
Home Economics 2

Industrial & Tech. Ed 0

Mathematics 256 24.1 4.94 23.5 10 40
Music 111 23.0 455 23.0 12 38
PE 231 25.7 5.12 25.0 10 40
Science 281 22.3 3.59 22.0 12 35
Social Science/History 354 24.1 4.91 23.0 12 39
\World Language 103 21.6 3.60 21.0 11 32
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Table 6: 2018-19 Rubric Step and Total Score Descriptives for Multiple Subject: Literacy - Cycle 1

Rubric N Mean SD | Median| Min Max
Plan - P01 1,607 3.3 0.81 3.0 1 5
Plan - P02 1,607 2.8 0.83 3.0 1 5
Plan - P03 1,607 2.8 0.79 3.0 1 5
Plan - P04 1,607 2.8 0.75 3.0 1 5
Teach & Assess - T05 1,607 2.9 0.89 3.0 1 5
Teach & Assess - T06 1,607 3.0 0.70 3.0 1 5
Reflect - RO7 1,607 3.2 0.83 3.0 1 5
Apply - A08 1,607 3.0 0.83 3.0 1 5
Plan 1,607 11.7 2.68 12.0 4 20
Teach & Assess 1,607 6.0 1.42 6.0 2 10
Reflect 1,607 3.2 0.83 3.0 1 5
Apply 1,607 3.0 0.83 3.0 1 5
Total Score 1,607 23.8 4.78 23.0 9 40
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Table 7: 2018-19 Rubric Step and Total Score Descriptives for Multiple Subject: Math - Cycle 1

Rubric N Mean SD | Median| Min Max
Plan - P01 1,039 3.3 0.77 3.0 1 5
Plan - P02 1,039 2.8 0.81 3.0 1 5
Plan - P03 1,039 2.8 0.77 3.0 1 5
Plan - P04 1,039 2.8 0.69 3.0 1 5
Teach & Assess - T05 1,039 2.9 0.83 3.0 1 5
Teach & Assess - T06 1,039 3.0 0.65 3.0 1 5
Reflect - RO7 1,039 3.1 0.82 3.0 1 5
Apply - A08 1,039 3.0 0.78 3.0 1 5
Plan 1,039 11.6 2.52 11.0 5 20
Teach & Assess 1,039 5.9 1.28 6.0 2 10
Reflect 1,039 3.1 0.82 3.0 1 5
Apply 1,039 3.0 0.78 3.0 1 5
Total Score 1,039 23.6 4.44 23.0 12 39
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Table 8: 2018-19 Rubric Step and Total Score Descriptives for Agriculture - Cycle 1

Rubric N Mean SD |Median| Min Max
Plan - PO1 21 2.9 0.65 3.0 2 4
Plan - P02 21 24 0.80 2.0 1 4
Plan - P03 21 2.3 0.46 2.0 2 3
Plan - P04 21 25 0.68 2.0 2 4
Teach & Assess - T05 21 25 0.87 2.0 1 4
Teach & Assess - T06 21 2.4 0.60 2.0 1 3
Reflect - RO7 21 3.0 0.74 3.0 2 4
Apply - A08 21 2.3 0.64 2.0 2 4
Plan 21 10.0 1.86 10.0 7 15
Teach & Assess 21 5.0 1.28 5.0 3 7
Reflect 21 3.0 0.74 3.0 2 4
Apply 21 2.3 0.64 2.0 2 4
Total Score 21 20.2 3.32 20.0 15 28
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Table 9: 2018-19 Rubric Step and Total Score Descriptives for Art - Cycle 1

74 3.1 0.56 3.0 2 5
74 2.7 0.55 3.0 2 4
74 2.6 0.55 3.0 2 4
74 2.8 0.48 3.0 2 4
74 2.9 0.72 3.0 1 4
74 2.8 0.60 3.0 2 4
74 2.6 0.69 2.0 2 4
74 2.6 0.71 3.0 1 4
74 111 1.74 12.0 8 16
74 5.7 1.14 6.0 3 8
74 2.6 0.69 2.0 2 4
74 2.6 0.71 3.0 1 4
74 220 3.25 220 15 32
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Table 10: 2018-19 Rubric Step and Total Score Descriptives for English - Cycle 1

Rubric N Mean SD | Median| Min Max
Plan - P01 433 35 0.83 3.0 1 5
Plan - P02 433 3.1 0.87 3.0 1 5
Plan - P03 433 3.1 0.78 3.0 1 5
Plan - P04 433 3.1 0.76 3.0 1 5
Teach & Assess - T05 433 3.0 0.93 3.0 1 5
Teach & Assess - T06 433 31 0.75 3.0 1 5
Reflect - RO7 433 3.2 0.84 3.0 1 5
Apply - A08 433 3.3 0.78 3.0 1 5
Plan 433 12.9 2.71 13.0 4 20
Teach & Assess 433 6.2 1.50 6.0 2 10
Reflect 433 3.2 0.84 3.0 1 5
Apply 433 3.3 0.78 3.0 1 5
Total Score 433 25.6 4.88 25.0 11 39
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Table 11: 2018-19 Rubric Step and Total Score Descriptives for Health Science - Cycle 1

22 3.0 1.02 3.0 2 5
22 2.7 1.04 2.0 2 5
22 2.9 0.92 3.0 2 5
22 3.2 0.81 3.0 2 5
22 3.5 1.06 4.0 1 5
22 2.7 0.84 2.5 2 5
22 3.4 1.10 4.0 2 5
22 2.9 0.83 3.0 1 5
22 11.8 3.50 11.0 8 20
22 6.1 1.61 6.0 3 10
22 3.4 1.10 4.0 2 5
22 2.9 0.83 3.0 1 5
22 24.2 6.15 24.0 15 39
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Table 12: 2018-19 Rubric Step and Total Score Descriptives for Mathematics - Cycle 1

256 3.3 0.79 3.0 2 5
256 2.9 0.88 3.0 1 5
256 2.9 0.76 3.0 1 5
256 2.9 0.78 3.0 1 5
256 3.1 0.88 3.0 1 5
256 2.9 0.76 3.0 1 5
256 3.2 0.84 3.0 1 5
256 2.9 0.87 3.0 1 5
256 12.0 2.68 12.0 5 20
256 6.1 1.42 6.0 2 10
256 3.2 0.84 3.0 1 5
256 2.9 0.87 3.0 1 5
256 24.1 4.94 23.5 10 40

52



Table 13: 2018-19 Rubric Step and Total Score Descriptives for Music - Cycle 1

111 3.1 0.70 3.0 1 5
111 2.7 0.75 3.0 1 5
111 2.6 0.75 3.0 1 4
111 2.7 0.59 3.0 1 4
111 2.8 0.70 3.0 1 5
111 29 0.71 3.0 1 5
111 3.1 0.73 3.0 2 5
111 3.1 0.78 3.0 1 5
111 11.2 2.45 12.0 5 18
111 5.6 1.30 6.0 3 10
111 3.1 0.73 3.0 2 5
111 3.1 0.78 3.0 1 5
111 23.0 4.55 23.0 12 38
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Table 14: 2018-19 Rubric Step and Total Score Descriptives for PE - Cycle 1

231 3.5 0.90 4.0 2 5
231 3.2 0.81 3.0 1 5
231 3.0 0.85 3.0 1 5
231 3.0 0.81 3.0 1 5
231 3.3 0.87 3.0 1 5
231 3.1 0.80 3.0 1 5
231 3.4 0.85 3.0 1 5
231 3.1 0.86 3.0 1 5
231 12.8 2.92 13.0 5 20
231 6.4 1.54 6.0 2 10
231 3.4 0.85 3.0 1 5
231 3.1 0.86 3.0 1 5
231 25.7 5.12 25.0 10 40
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Table 15: 2018-19 Rubric Step and Total Score Descriptives for Science - Cycle 1

281 3.0 0.72 3.0 2 5
281 2.7 0.73 3.0 1 5
281 2.6 0.66 2.0 1 5
281 2.7 0.69 3.0 1 5
281 2.9 0.76 3.0 1 5
281 2.8 0.62 3.0 1 5
281 29 0.70 3.0 1 5
281 2.8 0.69 3.0 1 4
281 10.9 2.20 11.0 6 20
281 5.7 1.16 6.0 2 9
281 2.9 0.70 3.0 1 5
281 2.8 0.69 3.0 1 4
281 22.3 3.59 220 12 35
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Table 16: 2018-19 Rubric Step and Total Score Descriptives for Social Science/History - Cycle 1

Rubric N Mean SD | Median| Min Max
Plan - P01 354 3.2 0.81 3.0 2 5
Plan - P02 354 3.0 0.86 3.0 1 5
Plan - P03 354 3.0 0.77 3.0 1 5
Plan - P04 354 3.0 0.76 3.0 1 5
Teach & Assess - T05 354 3.0 0.90 3.0 1 5
Teach & Assess - T06 354 3.0 0.84 3.0 1 5
Reflect - RO7 354 31 0.84 3.0 2 5
Apply - A08 354 2.9 0.86 3.0 1 5
Plan 354 12.1 2.64 12.0 5 20
Teach & Assess 354 5.9 1.55 6.0 3 10
Reflect 354 3.1 0.84 3.0 2 5
Apply 354 2.9 0.86 3.0 1 5
Total Score 354 24.1 491 23.0 12 39
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Table 17: 2018-19 Rubric Step and Total Score Descriptives for World Language - Cycle 1

Rubric N Mean SD | Median| Min Max
Plan - P01 103 3.1 0.70 3.0 1 5
Plan - P02 103 2.6 0.75 2.0 1 4
Plan - P03 103 2.6 0.73 3.0 1 4
Plan - P04 103 2.6 0.67 3.0 1 4
Teach & Assess - T05 103 2.2 0.91 2.0 1 4
Teach & Assess - T06 103 29 0.52 3.0 1 4
Reflect - RO7 103 2.9 0.83 3.0 2 5
Apply - A08 103 2.7 0.74 3.0 1 5
Plan 103 10.9 2.34 11.0 4 17
Teach & Assess 103 5.1 1.10 5.0 2 7
Reflect 103 2.9 0.83 3.0 2 5
Apply 103 2.7 0.74 3.0 1 5
Total Score 103 21.6 3.60 21.0 11 32
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Table 18: Cycle 2 Rubric, Task, and Total Score - Descriptive Statistics

Rubric N Mean SD | Median| Min Max
Plan - PO1 1,848 3.2 0.72 3.0 1 5
Plan - P02 1,848 3.1 0.77 3.0 1 5
Teach & Assess - TO3 1,848 29 0.56 3.0 1 5
Teach & Assess - T04 1,848 2.9 0.49 3.0 1 5
Teach & Assess - TO5 1,848 2.8 0.60 3.0 1 5
Teach & Assess - TO6 1,848 2.6 0.74 3.0 1 5
Teach & Assess - TO7 1,848 2.6 0.68 3.0 1 5
Reflect - R08 1,848 2.9 0.76 3.0 1 5
Apply - A09 1,848 2.9 0.74 3.0 1 5
Plan 1,848 6.3 1.36 6.0 2 10
Teach & Assess 1,848 13.7 211 14.0 5 24
Reflect 1,848 2.9 0.76 3.0 1 5
Apply 1,848 29 0.74 3.0 1 5
Total Score 1,848 25.8 3.95 26.0 9 44
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Table 19: Cycle 2 Rubric, Task, and Total Score - Percent by Score Point Assigned

3 0 269 15 955 52 570 31 51 3

11 1 409 22 897 49 493 27 38 2

16 1 391 21 1,292 70 142 8 7 0

39 2 232 13 1,502 81 73 4 2 0

12 1 545 29 1,163 63 116 6 12 1

136 7 642 35 965 52 89 5 16 1

29 2 788 43 870 47 151 8 10 1




Table 19: Cycle 2 Rubric, Task, and Total Score - Percent by Score Point Assigned

19 1 499 27 922 50 380 21

28

26 1 480 26 1,061 57 223 12
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Table 20: Cycle 2 Demographics with Total Score Descriptive Statistics

440 24 25.4 4.06 25.0 11 37
1,393 75 26.0 3.91 26.0 9 44
15 1 25.9 2.39 26.0 21 30
93 5 26.2 3.85 26.0 16 38
34 2 26.2 3.78 26.5 17 36
79 4 26.6 4.12 26.0 16 38
64 3 25.6 3.98 25.5 16 39

5
456 25 25.3 3.94 25.0 9 44

7
1,032 56 25.9 3.95 26.0 11 43
78 4 26.2 3.47 26.0 17 35
665 36 25.8 4.12 26.0 9 43
220 12 25.9 3.51 26.0 16 37
695 38 25.8 3.90 26.0 11 42
268 15 26.0 3.97 26.0 16 44
1,429 7 25.9 3.96 26.0 9 44
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Table 20: Cycle 2 Demographics with Total Score Descriptive Statistics

N Percent| Mean SD |Median| Min Max
English and one or more other languages 342 19 25.6 3.93 26.0 14 42
One or more languages other than English 77 4 25.6 3.74 26.0 13 35
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Table 21: Cycle 2 Descriptive Statistics of Total Scores by Content Area

760 26.0 3.76 26.0 9 44
410 24.9 3.61 25.0 15 37
10 24.7 3.37 25.0 17 29
30 27.0 3.46 27.0 18 36
158 27.4 3.30 27.0 16 42
9 23.0 2.06 23.0 21 27
85 25.1 4.27 25.0 11 32
27 22.6 491 22.0 14 32
93 26.1 5.05 26.0 12 38
111 26.1 4.45 25.0 17 37
121 27.0 3.92 27.0 15 38
32 25.6 4.40 25.0 17 33
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Table 22: 2018-19 Rubric Step and Total Score Descriptives for Multiple Subject: Literacy - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - P01 760 3.2 0.71 3.0 1 5
Plan - P02 760 3.0 0.77 3.0 1 5
Teach & Assess - TO3 760 29 0.52 3.0 1 5
Teach & Assess - T04 760 2.9 0.43 3.0 1 4
Teach & Assess - T05 760 2.8 0.56 3.0 1 5
Teach & Assess - T06 760 2.6 0.68 3.0 1 5
Teach & Assess - TO7 760 2.7 0.68 3.0 1 5
Reflect - R08 760 3.0 0.74 3.0 1 5
Apply - A09 760 2.9 0.79 3.0 1 5
Plan 760 6.3 1.35 6.0 2 10
Teach & Assess 760 13.8 1.92 14.0 5 24
Reflect 760 3.0 0.74 3.0 1 5
Apply 760 2.9 0.79 3.0 1 5
Total Score 760 26.0 3.76 26.0 9 44
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Table 23: 2018-19 Rubric Step and Total Score Descriptives for Multiple Subject: Math - Cycle 2

Rubric N Mean SD |Median| Min Max
Plan - PO1 410 3.2 0.69 3.0 2 5
Plan - P02 410 3.0 0.75 3.0 1 5
Teach & Assess - TO3 410 2.7 0.52 3.0 1 4
Teach & Assess - T04 410 2.8 0.48 3.0 1 4
Teach & Assess - T05 410 2.8 0.54 3.0 2 4
Teach & Assess - T06 410 2.3 0.72 2.0 1 4
Teach & Assess - TO7 410 2.4 0.61 2.0 1 5
Reflect - RO8 410 2.9 0.73 3.0 1 5
Apply - A09 410 2.9 0.64 3.0 1 5
Plan 410 6.2 1.32 6.0 4 10
Teach & Assess 410 13.0 1.92 13.0 8 21
Reflect 410 2.9 0.73 3.0 1 5
Apply 410 2.9 0.64 3.0 1 5
Total Score 410 24.9 3.61 25.0 15 37
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Table 24: 2018-19 Rubric Step and Total Score Descriptives for Agriculture - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - PO1 10 3.0 0.67 3.0 2 4
Plan - P02 10 2.6 0.84 3.0 1 4
Teach & Assess - TO3 10 29 0.74 3.0 2 4
Teach & Assess - T04 10 2.9 0.57 3.0 2 4
Teach & Assess - T05 10 2.6 0.52 3.0 2 3
Teach & Assess - T06 10 2.7 0.48 3.0 2 3
Teach & Assess - TO7 10 24 0.70 25 1 3
Reflect - R08 10 2.7 0.48 3.0 2 3
Apply - A09 10 2.9 0.88 3.0 1 4
Plan 10 5.6 1.35 6.0 3 7
Teach & Assess 10 13.5 1.78 14.0 10 16
Reflect 10 2.7 0.48 3.0 2 3
Apply 10 2.9 0.88 3.0 1 4
Total Score 10 24.7 3.37 25.0 17 29
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Table 25: 2018-19 Rubric Step and Total Score Descriptives for Art - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - PO1 30 3.3 0.45 3.0 3 4
Plan - P02 30 3.3 0.64 3.0 2 4
Teach & Assess - TO3 30 29 0.43 3.0 2 4
Teach & Assess - T04 30 2.9 0.43 3.0 1 3
Teach & Assess - T05 30 2.9 0.55 3.0 2 4
Teach & Assess - T06 30 2.8 0.55 3.0 2 4
Teach & Assess - TO7 30 29 0.68 3.0 2 5
Reflect - R08 30 3.2 0.66 3.0 2 5
Apply - A09 30 3.0 0.41 3.0 2 4
Plan 30 6.5 0.97 6.0 5 8
Teach & Assess 30 14.3 1.93 15.0 9 19
Reflect 30 3.2 0.66 3.0 2 5
Apply 30 3.0 0.41 3.0 2 4
Total Score 30 27.0 3.46 27.0 18 36
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Table 26: 2018-19 Rubric Step and Total Score Descriptives for English - Cycle 2

158 3.2 0.52 3.0 2 5
158 3.1 0.47 3.0 2 5
158 3.0 0.55 3.0 1 5
158 3.0 0.38 3.0 2 5
158 3.0 0.46 3.0 2 5
158 2.9 0.65 3.0 1 5
158 2.9 0.50 3.0 2 4
158 3.3 0.68 3.0 2 5
158 3.0 0.65 3.0 1 5
158 6.3 0.84 6.0 4 10
158 14.8 1.82 15.0 9 22
158 3.3 0.68 3.0 2 5
158 3.0 0.65 3.0 1 5
158 27.4 3.30 27.0 16 42
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Table 27: 2018-19 Rubric Step and Total Score Descriptives for Health Science - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - PO1 9 2.8 0.44 3.0 2 3
Plan - P02 9 24 0.73 2.0 2 4
Teach & Assess - TO3 9 29 0.33 3.0 2 3
Teach & Assess - T04 9 2.9 0.33 3.0 2 3
Teach & Assess - T05 9 2.0 0.00 2.0 2 2
Teach & Assess - T06 9 2.3 0.71 2.0 1 3
Teach & Assess - TO7 9 2.3 0.50 2.0 2 3
Reflect - R08 9 2.7 0.50 3.0 2 3
Apply - A09 9 2.7 0.50 3.0 2 3
Plan 9 5.2 0.97 5.0 4 7
Teach & Assess 9 12.4 1.01 12.0 11 14
Reflect 9 2.7 0.50 3.0 2 3
Apply 9 2.7 0.50 3.0 2 3
Total Score 9 23.0 2.06 23.0 21 27
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Table 28: 2018-19 Rubric Step and Total Score Descriptives for Mathematics - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - P01 85 3.2 0.77 3.0 1 5
Plan - P02 85 3.0 0.83 3.0 1 5
Teach & Assess - TO3 85 2.8 0.57 3.0 1 4
Teach & Assess - T04 85 2.9 0.49 3.0 1 4
Teach & Assess - T05 85 2.6 0.63 3.0 1 4
Teach & Assess - T06 85 24 0.75 3.0 1 4
Teach & Assess - TO7 85 2.6 0.66 3.0 1 4
Reflect - R08 85 3.0 0.72 3.0 1 5
Apply - A09 85 2.7 0.78 3.0 1 5
Plan 85 6.2 143 6.0 2 10
Teach & Assess 85 13.3 2.29 13.0 5 18
Reflect 85 3.0 0.72 3.0 1 5
Apply 85 2.7 0.78 3.0 1 5
Total Score 85 25.1 4.27 25.0 11 32
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Table 29: 2018-19 Rubric Step and Total Score Descriptives for Music - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - PO1 27 2.7 0.66 3.0 2 4
Plan - P02 27 2.6 0.84 2.0 1 4
Teach & Assess - TO3 27 2.6 0.80 3.0 1 4
Teach & Assess - T04 27 2.7 0.55 3.0 1 3
Teach & Assess - T05 27 2.3 0.78 2.0 1 4
Teach & Assess - T06 27 24 0.51 2.0 2 3
Teach & Assess - TO7 27 25 0.75 2.0 1 4
Reflect - R08 27 2.4 0.74 2.0 1 4
Apply - A09 27 2.3 0.62 2.0 1 4
Plan 27 54 1.33 5.0 3 8
Teach & Assess 27 12.5 2.83 12.0 8 17
Reflect 27 2.4 0.74 2.0 1 4
Apply 27 2.3 0.62 2.0 1 4
Total Score 27 22.6 4.91 22.0 14 32
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Table 30: 2018-19 Rubric Step and Total Score Descriptives for PE - Cycle 2

Rubric N Mean SD |Median| Min Max
Plan - PO1 93 3.3 0.94 3.0 1 5
Plan - P02 93 3.3 0.91 3.0 1 5
Teach & Assess - TO3 93 3.1 0.81 3.0 1 5
Teach & Assess - T04 93 2.6 0.67 3.0 1 4
Teach & Assess - T05 93 2.7 0.81 3.0 2 5
Teach & Assess - T06 93 2.8 0.86 3.0 1 5
Teach & Assess - TO7 93 2.9 0.78 3.0 1 5
Reflect - RO8 93 2.4 0.82 2.0 1 5
Apply - A09 93 3.0 0.83 3.0 1 5
Plan 93 6.6 1.72 7.0 2 10
Teach & Assess 93 14.1 2.86 14.0 7 21
Reflect 93 2.4 0.82 2.0 1 5
Apply 93 3.0 0.83 3.0 1 5
Total Score 93 26.1 5.05 26.0 12 38
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Table 31: 2018-19 Rubric Step and Total Score Descriptives for Science - Cycle 2

Rubric N Mean SD |Median| Min Max
Plan - PO1 111 3.2 0.81 3.0 2 5
Plan - P02 111 3.0 0.76 3.0 2 5
Teach & Assess - TO3 111 2.8 0.52 3.0 2 4
Teach & Assess - T04 111 3.0 0.47 3.0 1 4
Teach & Assess - T05 111 2.8 0.80 3.0 1 5
Teach & Assess - T06 111 2.6 0.82 3.0 1 5
Teach & Assess - TO7 111 2.7 0.75 3.0 2 5
Reflect - RO8 111 3.0 0.79 3.0 2 5
Apply - A09 111 2.9 0.80 3.0 1 5
Plan 111 6.3 1.37 6.0 4 9
Teach & Assess 111 13.9 2.42 14.0 9 20
Reflect 111 3.0 0.79 3.0 2 5
Apply 111 2.9 0.80 3.0 1 5
Total Score 111 26.1 4.45 25.0 17 37
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Table 32: 2018-19 Rubric Step and Total Score Descriptives for Social Science/History - Cycle 2

Rubric N Mean SD |Median| Min Max
Plan - PO1 121 3.6 0.75 4.0 2 5
Plan - P02 121 35 0.74 4.0 2 5
Teach & Assess - TO3 121 3.0 0.63 3.0 1 5
Teach & Assess — T04 121 3.2 0.66 3.0 1 5
Teach & Assess - T05 121 2.8 0.56 3.0 2 4
Teach & Assess - T06 121 2.4 0.83 2.0 1 5
Teach & Assess - TO7 121 2.6 0.68 3.0 1 5
Reflect - RO8 121 3.1 0.66 3.0 1 5
Apply - A09 121 2.8 0.74 3.0 1 5
Plan 121 7.0 1.39 7.0 4 10
Teach & Assess 121 14.0 2.15 14.0 9 21
Reflect 121 3.1 0.66 3.0 1 5
Apply 121 2.8 0.74 3.0 1 5
Total Score 121 27.0 3.92 27.0 15 38
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Table 33: 2018-19 Rubric Step and Total Score Descriptives for World Language - Cycle 2

Rubric N Mean SD | Median| Min Max
Plan - P01 32 3.2 0.88 3.0 2 5
Plan - P02 32 3.0 0.82 3.0 2 4
Teach & Assess - TO3 32 3.1 0.53 3.0 2 4
Teach & Assess - T04 32 3.0 0.40 3.0 2 4
Teach & Assess - T05 32 2.8 0.63 3.0 2 4
Teach & Assess - T06 32 2.6 0.72 3.0 1 4
Teach & Assess - TO7 32 25 0.72 2.0 1 4
Reflect - R08 32 2.7 0.82 3.0 1 4
Apply - A09 32 2.8 0.80 3.0 2 4
Plan 32 6.1 1.54 6.0 4 8
Teach & Assess 32 14.1 1.88 14.0 10 17
Reflect 32 2.7 0.82 3.0 1 4
Apply 32 2.8 0.80 3.0 2 4
Total Score 32 25.6 4.40 25.0 17 33
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Table 34: Demographics with Bilingual Field Specialties by Content Area

1 0 1

34 15 49
1,572 745 2,317
1,607 760 2,367
50 16 66
989 394 1,383
1,039 410 1,449
1 0 1
100 50 150
155 35 190
256 85 341
1 0 1

84 27 111
146 66 212
231 93 324
0 1 1
147 47 194
207 73 280
354 121 475
2 1 3

1 0 1

11 3 14

1 1 2

2 0 2

1 0 1

8 0 8

75 27 102

2 0 2
103 32 135
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Figure 1: Frequency Distribution of CalTPA Cycle 1 Scores
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Figure 2: Frequency Distribution of CalTPA Cycle 2 Scores
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CalTPA

California Teaching
Performance Assessment

CalTPA Modeled Passing Rates — Impact Data

The following tables indicate modeled passing rates reported at various cut scores. The tables report the
passing rate observed in the current sample of CalTPA candidates based on a range of possible cut
scores for each cycle. The number of candidates passing and the overall passing rate is reported (as a
percentage of all candidates in a given group), by cycle, by content area, and by demographic
characteristics.

These data provide information about anticipated passing rates but may not necessarily represent the
population of teacher candidates at large, or the exact passing rate expected in future administrations of
the CalTPA. They are meant to provide guidance in anticipating general passing rates.

The data are based on candidates’ CalTPA performance during the first operational year (2018-2019).
The operational data includes data reported from November 2018 through April 25, 2019. All candidates
submitting CalTPA Cycle 1, CalTPA Cycle 2, or both are included in the impact data. Finally,
California has multiple approved Teaching Performance Assessments in use (i.e., CalTPA, edTPA,
FAST). The data summarized in the following tables and figures reflect only those programs who have
chosen CalTPA as their TPA model.

Note on Small Sample Sizes - Demographic Subgroups

When sample sizes are small, observed passing rates include a significant amount of sampling error and
do not provide a good indication of the performance of the larger population.

For demographic subgroups with fewer than 15 submissions, passing rates are not reported separately.
Single Subject content areas with fewer than 25 submissions do not include passing rates because these
estimates include a large amount of sampling error and do not provide accurate indications of future
performance.

Note

Throughout all tables:
e Total N = total submissions in that group
e N Pass = number passing
e 9 Pass = passing rate as a percentage of all candidates in the indicated group



Table of Tables/Figures — Impact Data

Table Number

Table Description

1 Cycle 1 — Overall Passing Rates by Cut Score
Cycle 1 — Overall Passing Rates by Cut Score and Number of Candidate
Scores of 1 Allowed
3 OP 2018-19 Modeled Passing Rates — Multiple Subject: Literacy — Cycle 1
4 OP 2018-19 Modeled Passing Rates — Multiple Subject: Math — Cycle 1
5 OP 2018-19 Modeled Passing Rates — Art — Cycle 1
6 OP 2018-19 Modeled Passing Rates — English — Cycle 1
7 OP 2018-19 Modeled Passing Rates — Mathematics — Cycle 1
8 OP 2018-19 Modeled Passing Rates — Music — Cycle 1
9 OP 2018-19 Modeled Passing Rates — PE — Cycle 1
10 OP 2018-19 Modeled Passing Rates — Science — Cycle 1
11 OP 2018-19 Modeled Passing Rates — Social Science/History — Cycle 1
12 OP 2018-19 Modeled Passing Rates — World Language — Cycle 1
13 Cycle 1 — Passing Rate by Race/Ethnicity
14 Cycle 1 — Passing Rate by Gender
15 Cycle 1 — Passing Rate by Language
16 Cycle 1 — Passing Rate by Setting
17 Cycle 2 — Overall Passing Rates by Cut Score
Cycle 2 — Overall Passing Rates by Cut Score and Number of Candidate
18
Scores of 1 Allowed
19 OP 2018-19 Modeled Passing Rates — Multiple Subject: Literacy — Cycle 2
20 OP 2018-19 Modeled Passing Rates — Multiple Subject: Math — Cycle 2
21 OP 2018-19 Modeled Passing Rates — Art — Cycle 2
22 OP 2018-19 Modeled Passing Rates — English — Cycle 2
23 OP 2018-19 Modeled Passing Rates — Mathematics — Cycle 2
24 OP 2018-19 Modeled Passing Rates — Music — Cycle 2
25 OP 2018-19 Modeled Passing Rates — PE — Cycle 2
26 OP 2018-19 Modeled Passing Rates — Science — Cycle 2
27 OP 2018-19 Modeled Passing Rates — Social Science/History — Cycle 2
28 OP 2018-19 Modeled Passing Rates — World Language — Cycle 2
29 Cycle 2 — Passing Rate by Race/Ethnicity
30 Cycle 2 — Passing Rate by Gender
31 Cycle 2 — Passing Rate by Language
32 Cycle 2 — Passing Rate by Setting

Figure Number

Figure Description

1

Passing Rates by Cycle 1 Total Score

2

Passing Rates by Cycle 2 Total Score
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Table 1: Cycle 1 - Overall Passing Rates by Cut Score

Total N| N Pass | % Pass
Cut Score
18 4,538 4,276 0.94
19 4,538 4,165 0.92
20 4538 3,802 0.84
21 4538 3,398 0.75
22 4,538 2,975 0.66
23 4,538 2,539 0.56
24 4538 2,200 0.48
25 4538 1,830 0.40
26 4538 1,525 0.34
27 4,538 1,212 0.27
28 4,538 964 0.21
29 4,538 768 0.17
30 4,538 579 0.13
31 4,538 434 0.10
32 4,538 296 0.07
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Table 2: Cycle 1-Overall Passing Rates by Cut Score and Number of Candidate Scores of 1 Allowed

Cl\ci(r)lo?iltciign At most three 1s | At mosttwo 1s | At most one 1

Total N| N Pass | % Pass | N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
12 4538 4,524 1.00| 4,509 0.99, 4,484 099 4,449 0.98
13 4538, 4,514 099, 4,509 099, 4,484 099 4,449 0.98
14 4,538 4,497 0.99 4,494 0.99 4,484 0.99 4,449 0.98
15 4,538 4,472 0.99 4,470 0.99 4,469 0.98 4,449 0.98
16 4538 4,410 097 4,410 097, 4,410 097 4,403 0.97
17 4,538 | 4,344 096 4,344 096 4,344 096 4,337 0.96
18 4,538 4,276 0.94 4,276 0.94 4,276 0.94 4,272 0.94
19 4,538 4,165 0.92 4,165 0.92 4,165 0.92 4,162 0.92
20 4538 3,802 0.84, 3,802 0.84, 3,802 0.84 3,800 0.84
21 4,538 3,398 0.75| 3,398 0.75| 3,398 0.75| 3,396 0.75
22 4,538 2,975 0.66 2,975 0.66 2,975 0.66 2,974 0.66
23 4,538 2,539 0.56 2,539 0.56 2,539 0.56 2,539 0.56
24 4538 2,200 0.48, 2,200 0.48, 2,200 0.48 2,200 0.48
25 4538 1,830 040, 1,830 040, 1,830 040 1,830 0.40
26 4538 1,525 0.34| 1,525 0.34| 1,525 034 1,525 0.34
27 4,538 1,212 0.27 1,212 0.27 1,212 0.27 1,212 0.27
28 4,538 964 0.21 964 0.21 964 0.21 964 0.21
29 4,538 768 0.17 768 0.17 768 0.17 768 0.17
30 4,538 579 0.13 579 0.13 579 0.13 579 0.13
31 4,538 434 0.10 434 0.10 434 0.10 434 0.10
32 4,538 296 0.07 296 0.07 296 0.07 296 0.07
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Table 3: OP 2018-19 Modeled Passing Rates - Multiple Subject: Literacy - Cycle 1

N N Pass | % Pass
Cut Score
18 1,607 1,496 0.93
19 1,607, 1,458 0.91
20 1,607 1,334 0.83
21 1,607, 1,198 0.75
22 1,607 1,052 0.65
23 1,607 917 0.57
24 1,607 790 0.49
25 1,607 662 0.41
26 1,607 554 0.34
27 1,607 433 0.27
28 1,607 350 0.22
29 1,607 277 0.17
30 1,607 212 0.13
31 1,607 157 0.10
32 1,607 94 0.06
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Table 4: OP 2018-19 Modeled Passing Rates - Multiple Subject:
N N Pass | % Pass

Cut Score
18 1,039 998 0.96
19 1,039 968 0.93
20 1,039 867 0.83
21 1,039 764 0.74
22 1,039 644 0.62
23 1,039 532 0.51
24 1,039 468 0.45
25 1,039 367 0.35
26 1,039 315 0.30
27 1,039 238 0.23
28 1,039 187 0.18
29 1,039 151 0.15
30 1,039 111 0.11
31 1,039 81 0.08
32 1,039 64 0.06

Math - Cycle 1
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Table 5: OP 2018-19 Modeled Passing Rates - Art - Cycle 1

74 67 0.91
74 65 0.88
74 58 0.78
74 52 0.70
74 45 0.61
74 29 0.39
74 22 0.30
74 11 0.15
74 7 0.09
74 6 0.08
74 5 0.07
74 4 0.05
74 1 0.01
74 1 0.01
74 1 0.01
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Table 6: OP 2018-19 Modeled Passing Rates - English - Cycle 1

N Pass | % Pass
Cut Score
18 433 418 0.97
19 433 410 0.95
20 433 396 0.91
21 433 372 0.86
22 433 346 0.80
23 433 313 0.72
24 433 285 0.66
25 433 255 0.59
26 433 215 0.50
27 433 182 0.42
28 433 135 0.31
29 433 113 0.26
30 433 89 0.21
31 433 71 0.16
32 433 49 0.11
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Table 7: OP 2018-19 Modeled Passing Rates - Mathematics - Cycle 1

N N Pass | % Pass
Cut Score
18 256 239 0.93
19 256 238 0.93
20 256 222 0.87
21 256 203 0.79
22 256 182 0.71
23 256 160 0.63
24 256 128 0.50
25 256 107 0.42
26 256 91 0.36
27 256 81 0.32
28 256 66 0.26
29 256 51 0.20
30 256 36 0.14
31 256 24 0.09
32 256 13 0.05
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Table 8: OP 2018-19 Modeled Passing Rates - Music - Cycle 1

111 99 0.89
111 97 0.87
111 92 0.83
111 83 0.75
111 70 0.63
111 63 0.57
111 53 0.48
111 47 0.42
111 32 0.29
111 19 0.17
111 14 0.13
111 10 0.09
111 7 0.06
111 5 0.05
111 3 0.03

10
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Table 9: OP 2018-19 Modeled Passing Rates - PE - Cycle 1

N N Pass | % Pass
Cut Score
18 231 224 0.97
19 231 223 0.97
20 231 209 0.90
21 231 196 0.85
22 231 181 0.78
23 231 161 0.70
24 231 145 0.63
25 231 131 0.57
26 231 112 0.48
27 231 98 0.42
28 231 79 0.34
29 231 66 0.29
30 231 52 0.23
31 231 42 0.18
32 231 38 0.16

11
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Table 10: OP 2018-19 Modeled Passing Rates - Science - Cycle 1

N N Pass | % Pass
Cut Score
18 281 266 0.95
19 281 253 0.90
20 281 221 0.79
21 281 183 0.65
22 281 150 0.53
23 281 112 0.40
24 281 91 0.32
25 281 65 0.23
26 281 50 0.18
27 281 38 0.14
28 281 27 0.10
29 281 18 0.06
30 281 12 0.04
31 281 6 0.02
32 281 4 0.01
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Table 11: OP 2018-19 Modeled Passing Rates - Social Science/History - Cycle 1

N N Pass | % Pass
Cut Score
18 354 337 0.95
19 354 325 0.92
20 354 292 0.82
21 354 260 0.73
22 354 235 0.66
23 354 199 0.56
24 354 174 0.49
25 354 154 0.44
26 354 130 0.37
27 354 101 0.29
28 354 89 0.25
29 354 68 0.19
30 354 53 0.15
31 354 41 0.12
32 354 27 0.08
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Table 12: OP 2018-19 Modeled Passing Rates - World Language - Cycle 1

N N Pass | % Pass
Cut Score
18 103 93 0.90
19 103 89 0.86
20 103 77 0.75
21 103 63 0.61
22 103 49 0.48
23 103 37 0.36
24 103 29 0.28
25 103 18 0.17
26 103 12 0.12
27 103 10 0.10
28 103 6 0.06
29 103 5 0.05
30 103 2 0.02
31 103 2 0.02
32 103 1 0.01
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Table 13: Cycle 1 - Passing Rate by Race/Ethnicity

Race/Ethnicity
N/A Black Asian SE Asian Pac Isl Hispanic NatAmer White Other
N % N % N % N % N % N % N % N % N %

Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass
Cut Score
18 199 0.93 101 0.95 225 0.95 169 0.93 1,161 0.94 21 0.91] 2,210 0.95 177 0.94
19 192 0.90 97 0.92 220 0.92 163 0.90 1,130 0.91 20 0.87| 2,161 0.93 169 0.89
20 179 0.84 89 0.84 199 0.84 147 0.81 1,034 0.83 17 0.74] 1,972 0.85 154 0.81
21 160 0.75 82 0.77 187 0.79 127 0.70 923 0.74 15 0.65| 1,756 0.75 139 0.74
22 141 0.66 69 0.65 166 0.70 116 0.64 795 0.64 13 0.57| 1,547 0.66 121 0.64
23 123 0.57 57 0.54 138 0.58 97 0.53 676 0.54 12 0.52| 1,327 0.57 103 0.54
24 111 0.52 49 0.46 125 0.53 79 0.43 572 0.46 10 0.43] 1,153 0.49 95 0.50
25 94 0.44 42 0.40 98 0.41 73 0.40 474 0.38 8 0.35 951 0.41 85 0.45
26 82 0.38 34 0.32 87 0.37 58 0.32 394 0.32 7 0.30 788 0.34 70 0.37
27 65 0.30 25 0.24 76 0.32 48 0.26 300 0.24 7 0.30 635 0.27 51 0.27
28 54 0.25 21 0.20 54 0.23 39 0.21 246 0.20 6 0.26 503 0.22 40 0.21
29 41 0.19 17 0.16 44 0.18 33 0.18 192 0.15 6 0.26 402 0.17 33 0.17
30 33 0.15 10 0.09 31 0.13 24 0.13 145 0.12 4 0.17 308 0.13 24 0.13
31 23 0.11 9 0.08 24 0.10 17 0.09 113 0.09 2 0.09 229 0.10 17 0.09
32 19 0.09 7 0.07 16 0.07 12 0.07 72 0.06 2 0.09 158 0.07 10 0.05
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Table 14: Cycle 1 - Passing Rate by Gender

Gender
Male Female Undeclared

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
18 1,103 0.92 3,137 0.95 36 0.97
19 1,074 0.89| 3,056 0.93 35 0.95
20 968 0.80 2,802 0.85 32 0.86
21 857 0.71 2,510 0.76 31 0.84
22 738 0.61| 2,209 0.67 28 0.76
23 618 0.51 1,895 0.57 26 0.70
24 521 0.43 1,654 0.50 25 0.68
25 441 0.37 1,368 0.42 21 0.57
26 362 030 1,144 0.35 19 0.51
27 287 0.24 908 0.28 17 0.46
28 232 0.19 719 0.22 13 0.35
29 182 0.15 575 0.17 11 0.30
30 137 0.11 432 0.13 10 0.27
31 109 0.09 319 0.10 6 0.16
32 74 0.06 220 0.07 2 0.05

16
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Table 15: Cycle 1 - Passing Rate by Language

Language
English and one | One or more
or more other | languages other
English Only languages than English

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass

Cut Score
18 3,129 0.94 951 0.94 196 0.92
19 3,048 0.92 928 0.92 189 0.89
20 2,781 0.84 850 0.84 171 0.81
21 2,474 0.75 778 0.77 146 0.69
22 2,172 0.65 674 0.67 129 0.61
23 1,862 0.56 569 0.56 108 0.51
24 1,612 0.49 497 0.49 91 0.43
25 1,342 0.40 416 0.41 72 0.34
26 1,119 0.34 346 0.34 60 0.28
27 897 0.27 268 0.27 47 0.22
28 716 0.22 213 0.21 35 0.17
29 570 0.17 172 0.17 26 0.12
30 429 0.13 130 0.13 20 0.09
31 326 0.10 95 0.09 13 0.06
32 230 0.07 56 0.06 10 0.05

17
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Table 16: Cycle 1 - Passing Rate by Setting

Setting
City Rural Suburban Town

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
18 1,672 0.93 358 0.93 1,688 0.95 558 0.94
19 1,638 0.91 341 0.89| 1,643 0.93 543 0.92
20 1,508 0.84 303 0.79 1,505 0.85 486 0.82
21 1,348 0.75 266 0.69 1,353 0.76 431 0.73
22 1,179 0.66 228 059 1,194 0.67 374 0.63
23 997 0.56 196 0.51 1,022 0.58 324 0.55
24 880 0.49 171 0.44 873 0.49 276 0.47
25 734 0.41 141 0.37 728 0.41 227 0.38
26 616 0.34 113 0.29 605 0.34 191 0.32
27 501 0.28 93 0.24 470 0.27 148 0.25
28 391 0.22 69 0.18 387 0.22 117 0.20
29 313 0.17 55 0.14 311 0.18 89 0.15
30 234 0.13 43 0.11 230 0.13 72 0.12
31 164 0.09 31 0.08 182 0.10 57 0.10
32 112 0.06 18 0.05 128 0.07 38 0.06
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Table 17: Cycle 2 - Overall Passing Rates by Cut Score

Total N| N Pass | % Pass
Cut Score
18 1,848 1,806 0.98
19 1,848 1,785 0.97
20 1,848 1,759 0.95
21 1,848 1,734 0.94
22 1,848 1,628 0.88
23 1,848 1,501 0.81
24 1,848 1,353 0.73
25 1,848 1,169 0.63
26 1,848 987 0.53
27 1,848 815 0.44
28 1,848 573 0.31
29 1,848 416 0.23
30 1,848 295 0.16
31 1,848 192 0.10
32 1,848 126 0.07
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Table 18: Cycle 2-Overall Passing Rates by Cut Score and Number of Candidate Scores of 1 Allowed

Cl\ci(r)lo?iltciign At most three 1s | At mosttwo 1s | At most one 1

Total N| N Pass | % Pass | N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
14 1,848 1,843 1.00| 1,841 1.00 1,832 099 1,812 0.98
15 1,848 1,841 1.00 1,841 1.00 1,832 099 1,812 0.98
16 1,848 1,837 0.99 1,837 0.99 1,832 0.99 1,812 0.98
17 1,848 1,825 0.99 1,825 0.99 1,823 0.99 1,812 0.98
18 1,848 1,806 098 1,806 098 1,806 098 1,801 0.97
19 1,848 1,785 097, 1,785 097, 1,785 097 1,781 0.96
20 1,848 1,759 095 1,759 095 1,759 095 1,755 0.95
21 1,848 1,734 094 1,734 094 1,734 094 1,730 0.94
22 1,848 1,628 0.88 1,628 0.88 1,628 088 1,626 0.88
23 1,848 1,501 081 1,501 081 1,501 081 1,499 0.81
24 1,848 1,353 0.73 1,353 0.73 1,353 0.73 1,351 0.73
25 1,848 1,169 0.63 1,169 0.63 1,169 0.63 1,168 0.63
26 1,848 987 0.53 987 0.53 987 0.53 986 0.53
27 1,848 815 0.44 815 0.44 815 0.44 814 0.44
28 1,848 573 0.31 573 0.31 573 0.31 572 0.31
29 1,848 416 0.23 416 0.23 416 0.23 416 0.23
30 1,848 295 0.16 295 0.16 295 0.16 295 0.16
31 1,848 192 0.10 192 0.10 192 0.10 192 0.10
32 1,848 126 0.07 126 0.07 126 0.07 126 0.07
33 1,848 79 0.04 79 0.04 79 0.04 79 0.04
34 1,848 50 0.03 50 0.03 50 0.03 50 0.03
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Table 19: OP 2018-19 Modeled Passing Rates - Multiple Subject: Literacy - Cycle 2

N N Pass | % Pass
Cut Score
18 760 747 0.98
19 760 744 0.98
20 760 737 0.97
21 760 727 0.96
22 760 685 0.90
23 760 631 0.83
24 760 567 0.75
25 760 494 0.65
26 760 423 0.56
27 760 332 0.44
28 760 222 0.29
29 760 159 0.21
30 760 118 0.16
31 760 85 0.11
32 760 53 0.07
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Table 20: OP 2018-19 Modeled Passing Rates - Multiple Subject: Math - Cycle 2

N N Pass | % Pass
Cut Score
18 410 401 0.98
19 410 390 0.95
20 410 379 0.92
21 410 374 0.91
22 410 346 0.84
23 410 308 0.75
24 410 275 0.67
25 410 223 0.54
26 410 172 0.42
27 410 142 0.35
28 410 91 0.22
29 410 65 0.16
30 410 40 0.10
31 410 19 0.05
32 410 13 0.03
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Table 21: OP 2018-19 Modeled Passing Rates - Art - Cycle 2

30 30 1.00
30 29 0.97
30 29 0.97
30 29 0.97
30 29 0.97
30 28 0.93
30 26 0.87
30 24 0.80
30 20 0.67
30 19 0.63
30 13 0.43
30 9 0.30
30 4 0.13
30 3 0.10
30 3 0.10
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Table 22: OP 2018-19 Modeled Passing Rates - English - Cycle 2

N N Pass | % Pass
Cut Score
18 158 157 0.99
19 158 157 0.99
20 158 157 0.99
21 158 157 0.99
22 158 153 0.97
23 158 149 0.94
24 158 144 0.91
25 158 132 0.84
26 158 122 0.77
27 158 106 0.67
28 158 71 0.45
29 158 49 0.31
30 158 31 0.20
31 158 17 0.11
32 158 8 0.05
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Table 23: OP 2018-19 Modeled Passing Rates - Mathematics - Cycle 2

N N Pass | % Pass
Cut Score
18 85 82 0.96
19 85 80 0.94
20 85 77 0.91
21 85 75 0.88
22 85 70 0.82
23 85 66 0.78
24 85 57 0.67
25 85 46 0.54
26 85 41 0.48
27 85 36 0.42
28 85 25 0.29
29 85 19 0.22
30 85 15 0.18
31 85 9 0.11
32 85 4 0.05
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Table 24: OP 2018-19 Modeled Passing Rates - Music - Cycle 2

27 22 0.81
27 20 0.74
27 20 0.74
27 18 0.67
27 16 0.59
27 12 0.44
27 11 0.41
27 8 0.30
27 8 0.30
27 6 0.22
27 6 0.22
27 4 0.15
27 3 0.11
27 1 0.04
27 1 0.04
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Table 25: OP 2018-19 Modeled Passing Rates - PE - Cycle 2

N N Pass | % Pass
Cut Score
18 93 87 0.94
19 93 86 0.92
20 93 85 0.91
21 93 85 0.91
22 93 80 0.86
23 93 75 0.81
24 93 64 0.69
25 93 57 0.61
26 93 52 0.56
27 93 46 0.49
28 93 36 0.39
29 93 28 0.30
30 93 23 0.25
31 93 16 0.17
32 93 14 0.15
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Table 26: OP 2018-19 Modeled Passing Rates - Science - Cycle 2

N N Pass | % Pass
Cut Score
18 111 110 0.99
19 111 109 0.98
20 111 108 0.97
21 111 102 0.92
22 111 90 0.81
23 111 85 0.77
24 111 76 0.68
25 111 69 0.62
26 111 53 0.48
27 111 46 0.41
28 111 41 0.37
29 111 33 0.30
30 111 28 0.25
31 111 18 0.16
32 111 14 0.13
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Table 27: OP 2018-19 Modeled Passing Rates - Social Science/History - Cycle 2

N N Pass | % Pass
Cut Score
18 121 119 0.98
19 121 119 0.98
20 121 119 0.98
21 121 119 0.98
22 121 117 0.97
23 121 108 0.89
24 121 99 0.82
25 121 88 0.73
26 121 75 0.62
27 121 64 0.53
28 121 55 0.45
29 121 40 0.33
30 121 26 0.21
31 121 18 0.15
32 121 11 0.09
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Table 28: OP 2018-19 Modeled Passing Rates - World Language - Cycle 2

N N Pass | % Pass
Cut Score
18 32 31 0.97
19 32 31 0.97
20 32 28 0.88
21 32 28 0.88
22 32 26 0.81
23 32 24 0.75
24 32 23 0.72
25 32 19 0.59
26 32 15 0.47
27 32 13 0.41
28 32 10 0.31
29 32 8 0.25
30 32 7 0.22
31 32 6 0.19
32 32 5 0.16
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Table 29: Cycle 2 - Passing Rate by Race/Ethnicity

Race/Ethnicity
N/A Black Asian SE Asian Pac Isl Hispanic NatAmer White Other
N % N % N % N % N % N % N % N % N %

Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass | Pass
Cut Score
18 92 0.99 33 0.97 77 0.97 63 0.98 441 0.97 1,011 0.98 77 0.99
19 90 0.97 33 0.97 77 0.97 61 0.95 437 0.96 999 0.97 77 0.99
20 90 0.97 33 0.97 77 0.97 61 0.95 429 0.94 982 0.95 76 0.97
21 90 0.97 32 0.94 76 0.96 61 0.95 425 0.93 963 0.93 76 0.97
22 85 0.91 32 0.94 72 0.91 55 0.86 390 0.86 909 0.88 75 0.96
23 76 0.82 28 0.82 69 0.87 48 0.75 355 0.78 847 0.82 69 0.88
24 72 0.77 26 0.76 64 0.81 46 0.72 321 0.70 759 0.74 58 0.74
25 61 0.66 23 0.68 58 0.73 42 0.66 267 0.59 663 0.64 49 0.63
26 56 0.60 21 0.62 47 0.59 32 0.50 216 0.47 570 0.55 40 0.51
27 43 0.46 17 0.50 38 0.48 27 0.42 178 0.39 473 0.46 34 0.44
28 30 0.32 11 0.32 26 0.33 19 0.30 121 0.27 331 0.32 33 0.42
29 23 0.25 8 0.24 21 0.27 10 0.16 85 0.19 248 0.24 19 0.24
30 16 0.17 5 0.15 16 0.20 8 0.13 58 0.13 176 0.17 14 0.18
31 10 0.11 4 0.12 12 0.15 6 0.09 34 0.07 116 0.11 9 0.12
32 8 0.09 2 0.06 8 0.10 5 0.08 24 0.05 73 0.07 5 0.06
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Table 30: Cycle 2 - Passing Rate by Gender

Gender
Male Female Undeclared

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
18 423 0.96 1,368 0.98 15 1.00
19 418 095 1,352 0.97 15 1.00
20 413 0.94 1,331 0.96 15 1.00
21 402 0.91 1,317 0.95 15 1.00
22 374 0.85| 1,240 0.89 14 0.93
23 339 0.77 1,149 0.82 13 0.87
24 300 0.68 1,040 0.75 13 0.87
25 255 0.58 902 0.65 12 0.80
26 215 0.49 763 0.55 9 0.60
27 179 0.41 630 0.45 6 0.40
28 127 0.29 443 0.32 3 0.20
29 92 0.21 322 0.23 2 0.13
30 65 0.15 229 0.16 1 0.07
31 42 0.10 150 0.11 0 0.00
32 22 0.05 104 0.07 0 0.00
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Table 31: Cycle 2 - Passing Rate by Language

Language
English and one | One or more
or more other | languages other
English Only languages than English

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass

Cut Score
18 1,398 0.98 334 0.98 74 0.96
19 1,383 0.97 328 0.96 74 0.96
20 1,364 0.95 321 0.94 74 0.96
21 1,342 0.94 319 0.93 73 0.95
22 1,268 0.89 293 0.86 67 0.87
23 1,170 0.82 268 0.78 63 0.82
24 1,047 0.73 246 0.72 60 0.78
25 908 0.64 212 0.62 49 0.64
26 773 0.54 174 0.51 40 0.52
27 641 0.45 142 0.42 32 0.42
28 456 0.32 97 0.28 20 0.26
29 329 0.23 71 0.21 16 0.21
30 235 0.16 48 0.14 12 0.16
31 155 0.11 32 0.09 5 0.06
32 101 0.07 20 0.06 5 0.06
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Table 32: Cycle 2 - Passing Rate by Setting

Setting
City Rural Suburban Town

N Pass | % Pass | N Pass | % Pass | N Pass | % Pass | N Pass | % Pass
Cut Score
18 647 0.97 214 0.97 681 0.98 264 0.99
19 638 0.96 212 0.96 675 0.97 260 0.97
20 630 0.95 211 0.96 662 0.95 256 0.96
21 619 0.93 211 0.96 651 0.94 253 0.94
22 581 0.87 203 0.92 607 0.87 237 0.88
23 530 0.80 193 0.88 564 0.81 214 0.80
24 481 0.72 172 0.78 505 0.73 195 0.73
25 418 0.63 147 0.67 435 0.63 169 0.63
26 346 0.52 124 0.56 367 0.53 150 0.56
27 286 0.43 91 0.41 312 0.45 126 0.47
28 218 0.33 59 0.27 215 0.31 81 0.30
29 154 0.23 45 0.20 151 0.22 66 0.25
30 115 0.17 28 0.13 101 0.15 51 0.19
31 76 0.11 19 0.09 71 0.10 26 0.10
32 51 0.08 12 0.05 46 0.07 17 0.06
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Figure 1: Passing Rates by Cycle 1 Total Score
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Figure 2: Passing Rates by Cycle 2 Total Score

100%

90%

o

80%

70%

60%

o

50%

o

40%

o

30%

o

20%

o

10%

o

0%

Passing Rates by Cycle 2 Total Score

16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32

M Cycle 2 Total Score

36

114



	Blank Page
	C1 - CalTPA Candidate Score Profiles
	ms_cycle1_score_19a
	ms_cycle1_score_19b

	C2 - CalTPA Candidate Score Profiles
	ms_cycle2_score_21a
	ms_cycle2_score_21b

	Rubrics from CalTPA_C1_AssessmentGuide_MS_final
	Rubrics from CalTPA_C2_AssessmentGuide_MS_final
	CalTPA Standard Setting - Descriptive Data
	7.1 CalTPA Standard Setting - Descriptive Data_v3
	7.1 CalTPA Standard Setting - Descriptive Data_v2

	Table 1-Number of Submissions By Content Area
	Table 2 and 3-Rubric_Task_and_Total Score-Descriptive Statics-and – Percent by Score Point Assigned - Cycle 1
	Table 4-Cycle 1-Demographics with Total Score Descriptive Statistics
	Table 5-Descriptive Statistics of Total Scores by Content Area-Cycle 1
	Table 6-17 Rubric Step and Total Score Descriptives by Content Area-Cycle 1v2
	Table 18 and 19-Rubric_Task_and_Total Score-Descriptive Statics-and – Percent by Score Point Assigned - Cycle 2
	Table 20-Cycle 2-Demographics with Total Score Descriptive Statistics
	Table 21-Descriptive Statistics of Total Scores by Content Area-Cycle 2
	Table 22-33 Rubric Step and Total Score Descriptives by Content Area-Cycle 2
	Table 34 - Demographics with Bilingual Field Specialties By Content Area
	Figure 1 and 2-Frequency Distribution of CalTPA Cycle 1 and 2 Scores

	CalTPA Standard Setting - Impact data
	8.1 CalTPA Standard Setting - Impact data_v2
	Table 1-Cycle 1-Overall Passing Rates by Cut Score
	Table 2-Cycle 1-Overall Passing Rates by Number of Candidate Scores of 1
	Table 3-12-Cycle 1-Modeled Passing Rates by Content Area
	Table 13-16-Cycle 1-Passing Rate by Demographic
	Table 17-Cycle 2-Overall Passing Rates by Cut Score
	Table 18-Cycle 2-Overall Passing Rates by Number of Candidate Scores of 1
	Table 19-28-Cycle 2-Modeled Passing Rates by Content Area
	Table 29-32-Cycle 2-Passing Rate by Demographic
	Figure 1-Passing Rates by Cycle 1 Total Score
	Figure 2-Passing Rates by Cycle 2 Total Score
	Blank Page
	Blank Page
	Blank Page
	Blank Page

	CalTPA Standard Setting - Impact data.pdf
	8.1 CalTPA Standard Setting - Impact data_v2
	Table 1-Cycle 1-Overall Passing Rates by Cut Score
	Table 2-Cycle 1-Overall Passing Rates by Number of Candidate Scores of 1
	Table 3-12-Cycle 1-Modeled Passing Rates by Content Area
	Table 13-16-Cycle 1-Passing Rate by Demographic
	Table 17-Cycle 2-Overall Passing Rates by Cut Score
	Table 18-Cycle 2-Overall Passing Rates by Number of Candidate Scores of 1
	Table 19-28-Cycle 2-Modeled Passing Rates by Content Area
	Table 29-32-Cycle 2-Passing Rate by Demographic
	Figure 1-Passing Rates by Cycle 1 Total Score
	Figure 2-Passing Rates by Cycle 2 Total Score
	Blank Page
	Blank Page
	Blank Page
	Blank Page




