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FORTUNE SCHOOL, FORMERLY PROJECT PIPELINE, WAS ESTABLISHED IN 1989 BY CENTER 
USD SUPERINTENDENT DR. REX FORTUNE AND WAS SUPPORTED BY A GRANT FROM THE 
CALIFORNIA POST-SECONDARY EDUCATION COMMISSION.  ITS PRIMARY INITIAL FOCUS 
WAS TO RECRUIT TEACHERS OF MATHEMATICS AND SCIENCE FOR MIDDLE SCHOOL AND 
SECONDARY SCHOOLS FOR A CONSORTIUM OF SCHOOL DISTRICT IN SACRAMENTO 
COUNTY.  FOUR YEARS LATER, PROJECT PIPELINE WAS OFFICIALLY ESTABLISHED AS A 
NONPROFIT PUBLIC BENEFIT CORPORATION (APRIL 5, 1993) AND WAS APPROVED BY THE 
CALIFORNIA COMMISSION ON TEACHER CREDENTIALING TO OFFER AN ALTERNATIVE 
TEACHER CERTIFICATION PROGRAM FOR SINGLE SUBJECT AND MULTIPLE SUBJECT 
TEACHERS.  BY 1996, PROJECT PIPELINE EXPANDED TO THE SAN FRANCISCO BAY AREA, 
OPENING PIPELINE CENTERS IN ALAMEDA, PITTSBURG, AND CONCORD (FALL 2001).  BY 
2004, PROJECT PIPELINE ENROLLED 285 STUDENT INTERNS.  THE BUDGET WAS 
$712,500, AND THE SACRAMENTO COUNTY OFFICE OF EDUCATION WAS THE FISCAL 
AGENT FOR THE ALTERNATIVE TEACHER CREDENTIALING PROGRAM. 
 
FORTUNE SCHOOL: 
FORTUNE SCHOOL IS SEEKING COMMISSION APPROVAL OF A DISTRICT INTERN 
CREDENTIALING PROGRAM IN WHICH SUCCESSFUL PROGRAM COMPLETERS WILL OBTAIN 
A PRELIMINARY DISTRICT INTERN CREDENTIAL.  FORTUNE SCHOOL’S DISTRICT INTERNS 
COMPLETE THEIR COURSEWORK THROUGH A RIGOROUS TWO YEAR PROGRAM 
INCLUDING A160-HOUR PRE-SERVICE PROGRAM. THE DISTRICT INTERN CREDENTIALING 
PROGRAM’S CLINICAL-BASED DESIGN PROVIDES OPPORTUNITIES FOR DISTRICT INTERNS TO 
LEARN AND APPLY SKILLS THROUGHOUT THE PROGRAM. THE PROGRAM DESIGN ALSO 
ALLOWS DISTRICT INTERNS TO PARTICIPATE IN A VARIETY OF AUTHENTIC TEACHING 
EXPERIENCES TYPICALLY REQUIRED OF HIGHLY EFFECTIVE TEACHERS THROUGH BOTH 
COURSE WORK AND FIELDWORK. 
 
VISION: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND 
SENSITIVITY THAT WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST 
POTENTIAL.  
 
MISSION: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A 
CALIFORNIA TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW 
TEACHERS.  
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PRECONDITIONS FOR PRELIMINARY MULTIPLE AND SINGLE SUBJECT 
INTERNSHIP PROGRAMS 

 
(1) BACHELOR'S DEGREE REQUIREMENT. CANDIDATES ADMITTED TO INTERNSHIP PROGRAMS 
MUST HOLD BACCALAUREATE DEGREES OR HIGHER FROM A REGIONALLY ACCREDITED INSTITUTION OF 
HIGHER EDUCATION. REFERENCE: EDUCATION CODE SECTIONS 44325, 44326, 44453.  

FORTUNE SCHOOL REQUIRES THAT INTERNS HOLD A BACCALAUREATE DEGREE OR HIGHER FROM A 
REGIONALLY ACCREDITED INSTITUTION OF HIGHER EDUCATION PER THE ADMISSIONS PROCESS.  

APPLICATION PACKET FOR MULTIPLE SUBJECT AND SINGLE SUBJECT PROGRAMS 
 
(2) SUBJECT MATTER REQUIREMENT. EACH MULTIPLE SUBJECT INTERN ADMITTED INTO THE 
PROGRAM HAS PASSED THE COMMISSION-APPROVED SUBJECT MATTER EXAMINATIONS(S) FOR THE 
SUBJECT AREA(S) IN WHICH THE INTERN IS AUTHORIZED TO TEACH, AND EACH SINGLE SUBJECT INTERN 
ADMITTED INTO THE PROGRAM HAS PASSED THE COMMISSION-APPROVED SUBJECT MATTER 
EXAMINATION(S) OR COMPLETED THE SUBJECT MATTER PROGRAM FOR THE SUBJECT AREAS(S) IN WHICH 
THE INTERN IS AUTHORIZED TO TEACH. REFERENCE: EDUCATION CODE SECTION 44325(C) (3).  

FORTUNE SCHOOL REQUIRES THAT EACH MULTIPLE SUBJECT DISTRICT INTERN ADMITTED INTO THE 
PROGRAM HAS PASSED THE COMMISSION-APPROVED SUBJECT MATTER EXAMINATIONS FOR MULTIPLE 
SUBJECT OR COMPLETED THE SUBJECT MATTER PREPARATION PROGRAM FOR LIBERAL STUDIES (WILL BEGIN 
ACCEPTING IN 2018).  APPLICANTS ARE REQUIRED TO SUBMIT ONE OF THESE ITEMS WITH THEIR 
APPLICATION MATERIALS. 
 EXAMPLE OF SUBJECT MATTER EXAMINATION 
 FORTUNE SCHOOL’S WHAT CAN I TEACH? DOCUMENT 
 
FORTUNE SCHOOL REQUIRES THAT EACH SINGLE SUBJECT DISTRICT INTERN HAS PASSED THE 
COMMISSION-APPROVED SUBJECT MATTER EXAMINATION(S) OR COMPLETED THE SUBJECT MATTER 
PROGRAM FOR THE SUBJECT AREAS(S) IN WHICH THE DISTRICT INTERN IS AUTHORIZED TO TEACH.  
APPLICANTS ARE REQUIRED TO SUBMIT ONE OF THESE ITEMS WITH THEIR APPLICATION MATERIALS. 
 EXAMPLE OF SUBJECT MATTER AUTHORIZATION LETTER 
 EXAMPLE OF SUBJECT MATTER EXAMINATION 
 FORTUNE SCHOOL’S WHAT CAN I TEACH? DOCUMENT 

 
(3) PRE-SERVICE REQUIREMENT.  
(A) EACH MULTIPLE AND SINGLE SUBJECT INTERNSHIP PROGRAM MUST INCLUDE A MINIMUM OF 120 
CLOCK HOUR (OR THE SEMESTER OR QUARTER UNIT EQUIVALENT) PRE-SERVICE COMPONENT WHICH 
INCLUDES FOUNDATIONAL PREPARATION IN GENERAL PEDAGOGY INCLUDING CLASSROOM 
MANAGEMENT AND PLANNING, READING/LANGUAGE ARTS, SUBJECT SPECIFIC PEDAGOGY, HUMAN 
DEVELOPMENT, AND SPECIFIC CONTENT REGARDING THE TEACHING ENGLISH LEARNERS PURSUANT TO 
CALIFORNIA CODE OF REGULATIONS §80033.  

(A) EACH MULTIPLE AND SINGLE SUBJECT DISTRICT INTERNSHIP PROGRAM INCLUDES A 160 CLOCK HOUR 
PRE-SERVICE PROGRAM.  DISTRICT INTERNS COMPLETE A VARIETY OF COURSES INCLUDING OVERVIEW OF 
THE PRE-SERVICE PROGRAM, ORGANIZING AND MANAGING THE CLASSROOM/POSITIVE BEHAVIOR 

https://files.acrobat.com/a/preview/61b23b77-c329-45a2-89ef-cf2405a3c512
https://files.acrobat.com/a/preview/757a6a14-7ae1-4c49-a36d-693aca2ea2b5
https://files.acrobat.com/a/preview/185f2a9e-4a48-431b-9cb6-6be05d0c5869
https://files.acrobat.com/a/preview/5bb0d88c-eaa0-4cc8-be97-721a6df26a0c
https://files.acrobat.com/a/preview/662fc5d4-06d2-4efd-af12-872296d6502e
https://files.acrobat.com/a/preview/185f2a9e-4a48-431b-9cb6-6be05d0c5869
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MANAGEMENT, READING AND WRITING IN THE CONTENT AREA, PREPARATION TO TEACH ENGLISH 
LANGUAGE LEARNERS, TEACHING EXCEPTIONAL CHILDREN: TYPICAL AND ATYPICAL DEVELOPMENT, 
INSTRUCTIONAL PLANNING, FIELD EXPERIENCE, AND CAPSTONE/PORTFOLIO.  
 FORTUNE SCHOOL’S PRE-SERVICE COURSE SCHEDULE 
 FORTUNE SCHOOL’S PRE-SERVICE SCOPE & SEQUENCE 

   FORTUNE SCHOOL WEBSITE – COURSE SCHEDULES 
 

(4) PROFESSIONAL DEVELOPMENT PLAN. THE EMPLOYING DISTRICT HAS DEVELOPED AND 
IMPLEMENTED A PROFESSIONAL DEVELOPMENT PLAN FOR INTERNS IN CONSULTATION WITH A 
COMMISSION-APPROVED PROGRAM OF TEACHER PREPARATION. THE PLAN SHALL INCLUDE ALL OF THE 
FOLLOWING:  
(A) PROVISIONS FOR AN ANNUAL EVALUATION OF THE INTERN.  

SUCCESSFUL TEACHING AS A DISTRICT INTERN: SUCCESSFUL TEACHING IS DETERMINED BY THE 
SITE ADMINISTRATOR’S ANNUAL EVALUATION AND FORTUNE SCHOOL’S FIELD SUPERVISORS’ ONGOING 
FORMATIVE AND SUMMATIVE OBSERVATIONS. DISTRICT INTERNS MUST HAVE SUCCESSFUL EVALUATIONS 
THROUGHOUT THEIR ENTIRE PROGRAM AS DETERMINED BY SITE ADMINISTRATOR AND FIELD SUPERVISOR 
TO BE RECOMMENDED FOR THEIR CREDENTIAL.  
EACH DISTRICT INTERN IS EVALUATED USING THE FOLLOWING: 
- DISPOSITION CHECKLIST 
- FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT (FEPPA) 
- GOAL-SETTING REFLECTION 
- VIDEO OBSERVATION AND COLLABORATION 
- OBSERVATION TEMPLATE AND ACTION PLANNING TOOLS 
- PERIODIC REFLECTIVE JOURNALS 
- SUMMATIVE REFLECTION  

 
 (B) A DESCRIPTION OF THE COURSES TO BE COMPLETED BY THE INTERN, IF ANY, AND A PLAN FOR THE 
COMPLETION OF PRESERVICE OR OTHER CLINICAL TRAINING, IF ANY, INCLUDING STUDENT TEACHING.  

ALL DISTRICT INTERNS ENROLLED IN THE PROGRAM ARE EXPECTED TO COMPLETE THE FOLLOWING COURSES 
BASED ON THEIR PROGRAM: 
- SINGLE SUBJECT DISTRICT INTERN PROGRAM (INCLUDES PRE-SERVICE PROGRAM) 
- MULTIPLE SUBJECT DISTRICT INTERN PROGRAM (INCLUDES PRE-SERVICE PROGRAM) 

 
(C) ADDITIONAL INSTRUCTION DURING THE FIRST SEMESTER OF SERVICE, FOR INTERNS TEACHING IN 
KINDERGARTEN OR GRADES 1 TO 6 INCLUSIVE, IN CHILD DEVELOPMENT AND TEACHING METHODS, AND 
SPECIAL EDUCATION PROGRAMS FOR PUPILS WITH MILD AND MODERATE DISABILITIES.  

DURING PRE-SERVICE, INTERN CANDIDATES ARE EXPOSED TO CHILD DEVELOPMENT AND TEACHING 
METHODS FOR STUDENTS WITH SPECIAL NEEDS AND AGAIN, DURING THE FIRST SEMESTER IN THE DISTRICT 
INTERN PROGRAM AS ENROLLED AS DISTRICT INTERNS (MULTIPLE SUBJECT AND SINGLE SUBJECT) 
THROUGH THE SUCCESSFUL COMPLETION OF THE FOLLOWING COURSES: 

 
PRE-SERVICE: TEACHING EXCEPTIONAL CHILDREN 
THIS COURSE FAMILIARIZES PARTICIPANTS WITH THE BASIC KNOWLEDGE, SKILLS AND STRATEGIES FOR 
TEACHING SPECIAL POPULATIONS INCLUDING STUDENTS WITH DISABILITIES, STUDENTS ON BEHAVIOR PLANS, 
AND GIFTED AND TALENTED STUDENTS IN THE GENERAL EDUCATION CLASSROOM. EACH CANDIDATE 
LEARNS ABOUT THE ROLE OF THE EDUCATION SPECIALIST AND THE GENERAL EDUCATION TEACHER IN THE 
SPECIAL EDUCATION PROCESS AND THE PROCESSES FOR ANALYZING THE PSYCHOLOGICAL, PHYSICAL, AND 

https://files.acrobat.com/a/preview/c85a160e-ed56-4b80-83dd-eb8adad211b4
https://files.acrobat.com/a/preview/c85a160e-ed56-4b80-83dd-eb8adad211b4
https://files.acrobat.com/a/preview/1d5df188-57b3-43e5-a85e-e57c37b5399c
https://files.acrobat.com/a/preview/1d5df188-57b3-43e5-a85e-e57c37b5399c
http://www.fortuneschoolofed.org/apps/pages/index.jsp?uREC_ID=590420&type=d&pREC_ID=1077642
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
https://files.acrobat.com/a/preview/2deeecc3-5bf7-4dbb-a56e-66dccf3409c5
https://files.acrobat.com/a/preview/d6a978a9-0b7a-4f6b-8ab3-05c7a2036d48
https://files.acrobat.com/a/preview/5a1a31af-4dd4-4641-98ff-872019a7ee2d
https://files.acrobat.com/a/preview/41ac2058-27d3-4fc9-9d8a-11223c4a28c9
https://files.acrobat.com/a/preview/c1b0d53b-8002-427f-8170-177475300542
https://files.acrobat.com/a/preview/cffa6108-51af-4c79-9c0d-510ecd382dc3
https://files.acrobat.com/a/preview/8b76c332-4d3d-4bc1-b232-5f3e4f9ec70f
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COGNITIVE INFLUENCES ON CHILD DEVELOPMENT. PARTICIPANTS WILL BE INTRODUCED TO THE USE OF 
DIFFERENTIATED INSTRUCTIONAL STRATEGIES THAT ENSURE THAT ALL STUDENTS HAVE ACCESS TO THE 
CORE CURRICULUM WHILE CREATING A POSITIVE, INCLUSIVE CLIMATE OF INSTRUCTION FOR ALL SPECIAL 
POPULATIONS IN THE GENERAL EDUCATION CLASSROOM. ALL PARTICIPANTS WILL HAVE AN INTRODUCTION 
TO THE INDIVIDUAL EDUCATIONAL PROGRAM (IEP) PROCESS DISCUSSES IMPLEMENTATION OF STATE AND 
FEDERAL LAWS (IDEA AND ADA), AS WELL AS EXAMINATION AND REFLECTION ON ATTITUDES AND 
FEELINGS ABOUT EXCEPTIONALITY. 

  TEACHING EXCEPTIONAL CHILDREN COURSE DESCRIPTION  
 

MODULE B: FOUNDATIONS OF TEACHING (INCLUDES A SUPPLEMENTAL PRACTICUM COURSE) 
THIS MODULE WILL INTRODUCE CANDIDATES TO THE COMPLEX PROFESSION OF TEACHING, INCLUDING THE 
HISTORICAL, PHILOSOPHICAL, CULTURAL, SOCIAL AND POLITICAL HISTORY OF THE EDUCATIONAL SYSTEM IN 
THE UNITED STATES AND CALIFORNIA, INCLUDING POLICIES ESTABLISHED BY ESEA AND REAUTHORIZED 
INTO “NO CHILD LEFT BEHIND” AND NOW THE EVERY STUDENT SUCCEEDS ACT (ESSA). THE COURSE 
WILL EXPLORE CHARACTERISTICS AND CAUSES OF EXCEPTIONALITY AND THE INCLUSION OF CHILDREN WITH 
DISABILITIES IN CHILDHOOD SETTINGS (INFANT - ADOLESCENCE). INCLUDES DISCUSSION OF 
DEVELOPMENTAL DISABILITIES, FAMILY AND COMMUNITY RESOURCES, ASSESSMENT AND SCREENING, 
WORKING WITH DIVERSE FAMILIES, AND KNOWING HOW TO WORK WITH INTERDISCIPLINARY TEAMS TO 
PROMOTE THE DEVELOPMENT OF CHILDREN WITH SPECIAL NEEDS. 
FURTHERMORE, CANDIDATES WILL… 
• STUDY PRINCIPLES AND STRATEGIES THAT CAN BRING ABOUT CLASSROOM CONDITIONS THAT 

CONTRIBUTE TO HIGH STUDENT ACHIEVEMENT FOR ALL LEVELS OF LEARNERS.  
• BE INTRODUCED TO CURRENT TRENDS AND ISSUES REGARDING INSTRUCTION AND CURRICULUM FOR 

STUDENTS IN ETHNICALLY, LINGUISTICALLY, AND CULTURALLY DIVERSE CLASSROOMS.  
• IMPLEMENT CLASSROOM MANAGEMENT PRACTICES THAT ARE RESEARCH-BASED AND ASSOCIATED WITH 

HIGH LEVELS OF STUDENT ENGAGEMENT IN LEARNING ACTIVITIES AND LOW LEVELS OF DISRUPTIVE 
BEHAVIOR.  

 MODULE B COURSE DESCRIPTION  
 
(D) INSTRUCTION, DURING THE FIRST YEAR OF SERVICE, FOR INTERNS TEACHING CHILDREN IN 
BILINGUAL CLASSES IN THE CULTURE AND METHODS OF TEACHING BILINGUAL CHILDREN, AND 
INSTRUCTION IN THE ETIOLOGY AND METHODS OF TEACHING CHILDREN WITH MILD AND MODERATE 
DISABILITIES.  

DISTRICT INTERNS ENROLLED IN THE FORTUNE SCHOOL DISTRICT INTERN PROGRAM ARE NOT COVERED BY 
THE AUTHORIZATIONS OF BCLAD.  ALL ENROLLED DISTRICT INTERNS ARE AUTHORIZED TO PROVIDE 
SERVICES TO ENGLISH LANGUAGE LEARNERS IN AN ENGLISH LANGUAGE-BASED CLASSROOM.  THE 
AUTHORIZATION ON THEIR DISTRICT INTERN CREDENTIAL IS AS FOLLOWS: 
 
ELA3: THE FOLLOWING INSTRUCTIONAL SERVICES MAY BE PROVIDED TO ENGLISH LEARNERS LIMITED TO 
THE SETTINGS OR CONTENT/SPECIALTY AREA(S) LISTED AT THE GRADE/AGE LEVELS AUTHORIZED BY THE 
INTERN CREDENTIAL: (1) ENGLISH LANGUAGE DEVELOPMENT DEFINED AS INSTRUCTION DESIGNED 
SPECIFICALLY FOR LIMITED-ENGLISH-PROFICIENT STUDENTS TO DEVELOP THEIR LISTENING, SPEAKING, 
READING, AND WRITING SKILLS IN ENGLISH; AND (2) SPECIALLY DESIGNED CONTENT INSTRUCTION 
DELIVERED IN ENGLISH DEFINED AS INSTRUCTION IN A SUBJECT AREA, DELIVERED IN ENGLISH, THAT IS 
SPECIALLY DESIGNED TO MEET THE NEEDS OF LIMITED-ENGLISH-PROFICIENT STUDENTS. 
 

https://files.acrobat.com/a/preview/8916740e-8b47-4371-8cd4-1b8f6bee0a0b
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THE DISTRICT INTERN FORTUNE SCHOOL STANDARDS-BASED LESSON PLAN TEMPLATE ENSURES 
DIVERSE EXPERIENCES DURING SITE-BASED WORK AND LESSON PLANNING INCLUDING MEETING THE NEEDS 
OF ENGLISH LANGUAGE LEARNERS AND THE FORTUNE SCHOOL STANDARDS-BASED LESSON PLAN 
TEMPLATE MEETS THE NEEDS OF STUDENTS WITH SPECIAL NEEDS. 

 
5) SUPERVISION OF INTERNS.  
(A) IN ALL INTERNSHIP PROGRAMS, THE PARTICIPATING INSTITUTIONS IN PARTNERSHIP WITH EMPLOYING 
DISTRICTS SHALL PROVIDE 144 HOURS OF SUPPORT AND SUPERVISION ANNUALLY AND 45 HOURS OF 
SUPPORT AND SUPERVISION SPECIFIC TO TEACHING ENGLISH LEARNERS PURSUANT TO CALIFORNIA 
CODE OF REGULATIONS §80033. INTERNSHIP PROGRAM 2 PRECONDITIONS  

FORTUNE SCHOOL ON-SITE SUPERVISORS ARE CONTRACTED (MOU) TO MEET SYSTEMATICALLY 
(SUPERVISOR SCHEDULE, MENTOR SUBMISSION) WITH INTERNS/CANDIDATES. DURING THE 
MENTOR SUBMISSION PROCESS, THE LOG SHEET IS SIGNED BY THE SUPERVISING MENTOR SEVERAL TIMES 
WITHIN THE ACADEMIC YEAR TO ENSURE THAT THE INTERNS ARE MEETING THE 144 HOURS OF SUPPORT 
WITH THE 45 HOURS OF EL BEING DOCUMENTED VIA THE LOG SHEET AND CONFIRMED BY THE 
SUPERVISING MENTOR VIA SIGNATURES TO CONFIRM PROGRESS MONITORING AND TRACKING. THESE 
HOURS ARE IN ADDITION TO THE 45 HOURS OF EL SUPPORT PROVIDED DURING THE PRE-SERVICE 
PROGRAM IN THE “PREPARATION TO TEACH ENGLISH LANGUAGE LEARNERS” COURSE. LOG SHEETS ARE 
COLLECTED BY THE LEARNING MANAGEMENT SYSTEM AND MONITORED BY THE DIRECTOR 
AND COORDINATOR OF TEACHER EDUCATION.  

 
THESE ADDITIONAL HOURS OF EL SUPPORT ARE OBTAINED DURING THE FOUNDATIONAL PREPARATION OF 
45 HOURS DURING PRE-SERVICE WITH THE FOLLOWING COURSE OF INSTRUCTION:  
PREPARATION TO TEACH ENGLISH LANGUAGE LEARNERS: 
CANDIDATES WILL EXAMINE IDEOLOGIES BASED ON EQUITY, DIVERSITY, CULTURAL AWARENESS, AND 
LINGUISTIC RESPONSIVENESS AND THEIR IMPLEMENTATION ON SCHOOL POLICIES AND ON TEACHING 
PRACTICES FOR ALL LEARNERS. CANDIDATES WILL DEVELOP AN UNDERSTANDING OF THEORIES, PROGRAMS, 
AND INSTRUCTIONAL PRACTICES FOR ENGLISH LANGUAGE DEVELOPMENT, INCLUDING: 

•    HISTORICAL, LEGAL, AND LEGISLATIVE FOUNDATIONS OF PROGRAMS FOR ENGLISH LEARNERS 
•    ENGLISH LANGUAGE ACQUISITION AND ITS RELATIONSHIP TO ACADEMIC ACHIEVEMENT 
•    ENGLISH LANGUAGE STRUCTURE AND USE  
•    SCAFFOLDING STRATEGIES TO SUPPORT AND DEVELOP ACADEMIC LANGUAGE PROFICIENCY 
•    CULTURAL DIVERSITY AND ITS RELATIONSHIP TO ACADEMIC ACHIEVEMENT 

 
 INTERN PROGRAM MODIFICATION TEMPLATE – ENGLISH LEARNERS 
 
(B) UNIVERSITY INTERN PROGRAMS ONLY: NO INTERN'S SALARY MAY BE REDUCED BY MORE THAN 1/8 
OF ITS TOTAL TO PAY FOR SUPERVISION, AND THE SALARY OF THE INTERN SHALL NOT BE LESS THAN THE 
MINIMUM BASE SALARY PAID TO A REGULARLY CERTIFICATED PERSON. IF THE INTERN SALARY IS 
REDUCED, NO MORE THAN EIGHT INTERNS MAY BE ADVISED BY ONE DISTRICT SUPPORT PERSON. 
REFERENCE: EDUCATION CODE SECTION 44462. INSTITUTIONS WILL DESCRIBE THE PROCEDURES USED IN 
ASSIGNING SUPERVISORS AND, WHERE APPLICABLE, THE SYSTEM USED TO PAY FOR SUPERVISION. 

FORTUNE SCHOOL WILL OPERATE DISTRICT INTERN PROGRAM, NOT UNIVERSITY INTERN PROGRAMS.  
 
(6) ASSIGNMENT AND AUTHORIZATION. TO RECEIVE PROGRAM APPROVAL, THE PARTICIPATING 
INSTITUTION AUTHORIZES THE CANDIDATES IN AN INTERNSHIP PROGRAM TO ASSUME THE FUNCTIONS 

https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
https://files.acrobat.com/a/preview/6ba626e7-2cad-4932-a8a7-2ac0237d44cf
https://files.acrobat.com/a/preview/43df684a-fc58-4cb8-9ef1-b4dfee3ae623
https://files.acrobat.com/a/preview/7e8af62d-e8e4-47f6-87bc-bfca931dec64
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/7f9382f2-ee48-4f41-90a5-e959f6db9f9c
https://files.acrobat.com/a/preview/8916740e-8b47-4371-8cd4-1b8f6bee0a0b
https://1.cdn.edl.io/mBUm7NzfLkEW1IPGL22xkRVLONybykcO7tlvrjBVcFGGdmNp.pdf
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THAT ARE AUTHORIZED BY THE REGULAR STANDARD CREDENTIAL. REFERENCE: EDUCATION CODE SECTION 
44454. THE INSTITUTION STIPULATES THAT THE INTERNS' SERVICES MEET THE INSTRUCTIONAL OR 
SERVICE NEEDS OF THE PARTICIPATING DISTRICT(S). REFERENCE: EDUCATION CODE SECTION 44458.  
 

PER THE MOU AGREEMENT BETWEEN FORTUNE SCHOOL AND THE EMPLOYING AGENCY, BOTH PARTIES 
AGREE TO THE FOLLOWING: 
 
THE EMPLOYER AND PROGRAM HEREBY AGREE TO COLLABORATE WITH EACH OTHER TO 
IMPLEMENT TEACH, AND TO RECRUIT, PLACE, AND TRAIN TEACHERS FOR POSITIONS AS “TEACHER OF 
RECORD” IN THE FOLLOWING AREAS: ENGLISH, MATHEMATICS, SOCIAL SCIENCE, SCIENCE, PHYSICAL 
EDUCATION, WORLD LANGUAGES, AND MULTIPLE SUBJECT UPON THE TERMS AND CONDITIONS 
HEREINAFTER SET FORTH. 
EXAMPLE MOU – ASSIGNMENT AND AUTHORIZATION 

 
TEACHERS OF RECORD ARE CLASSIFIED AS THE INSTRUCTOR RESPONSIBLE FOR THE CLASSROOM TO WHICH 
THE TEACHER IS ASSIGNED AND IS THE PERSON SOLELY RESPONSIBLE FOR ALL GRADING AND EVALUATIONS 
OF THE STUDENTS WITHIN THE CLASSROOM.  THE TEACHER OF RECORD IS THE PERSON RESPONSIBLE FOR 
THE CLASSROOM BASED ON THE CREDENTIAL HE/SHE HAS ON FILE WITH THE CALIFORNIA COMMISSION ON 
TEACHER CREDENTIALING.  THIS CREDENTIAL WILL INCLUDE ENGLISH LEARNER AUTHORIZATION FOR 
DISTRICT INTERNS UNDER AUTHORIZATION CODE ELA3.  

 
(7) PARTICIPATING DISTRICTS. PARTICIPATING DISTRICTS ARE PUBLIC SCHOOL DISTRICTS OR 
COUNTY OFFICES OF EDUCATION. SUBMISSIONS FOR APPROVAL MUST IDENTIFY THE SPECIFIC DISTRICTS 
INVOLVED AND THE SPECIFIC CREDENTIAL(S) INVOLVED. REFERENCE: EDUCATION CODE SECTIONS 44321 
AND 44452.  

FORTUNE SCHOOL, IN COLLABORATION WITH ITS CONSORTIUM SCHOOLS AND DISTRICTS, DEVELOPS 
STRONG TEACHER LEADERS THROUGH A DISTRICT INTERN PROGRAM.  OUR CURRENT LIST OF PARTNERING 
SCHOOLS AND DISTRICTS IS CONSISTENTLY GROWING AND IS PROVIDED VIA OUR WEBSITE 
FORTUNE SCHOOL PARTNERS 

 
THE PARTNERS IDENTIFIED ON THE FORTUNE SCHOOL WEBSITE INDICATE THE EMPLOYERS WITH WHICH 
FORTUNE SCHOOL DISTRICT INTERNS ARE AUTHORIZED TO WORK.  FORTUNE SCHOOL’S DISTRICT INTERN 
PROGRAM OPERATES HAND-IN-HAND WITH PARTNERING DISTRICTS, CHARTER SCHOOLS, AND NONPUBLIC 
SCHOOLS TO PROVIDE THE PROGRAM AS A WHOLE.  FORTUNE SCHOOL IS RESPONSIBLE FOR PROVIDING THE 
PROGRAM ITEMS: COURSES, SUPERVISION, AND CREDENTIAL, WHILE THE EMPLOYING SCHOOL/DISTRICT IS 
RESPONSIBLE FOR PROVIDING EMPLOYMENT AS THE TEACHER OF RECORD UNDER THE DISTRICT INTERN 
CREDENTIAL. SINGLE SUBJECT AND MULTIPLE SUBJECT DISTRICT INTERNS ARE AUTHORIZED TO BE 
EMPLOYED WITHIN PUBLIC SCHOOL DISTRICTS AND CHARTER SCHOOLS.  NO DISTRICT INTERN CREDENTIAL 
HOLDERS ARE AUTHORIZED TO BE EMPLOYED IN A PRIVATE SCHOOL SETTING.  AT THE END OF THE 
DISTRICT INTERN PROGRAM, FORTUNE SCHOOL(PROGRAM) AND THE SCHOOL DISTRICT/CHARTER 
SCHOOL/NONPUBLIC SCHOOL (EMPLOYER) COME TOGETHER TO APPROVE OF THE DISTRICT INTERN’S 
PROGRESS AND RECOMMEND HIM/HER FOR THE PRELIMINARY CREDENTIAL.  

 
(8) EARLY PROGRAM COMPLETION OPTION. (DOES NOT APPLY TO AN EDUCATION 
SPECIALIST INTERN PROGRAM) EACH INTERN PROGRAM MUST MAKE AVAILABLE TO CANDIDATES 
WHO QUALIFY FOR THE OPTION THE OPPORTUNITY TO CHOOSE AN EARLY PROGRAM COMPLETION 

https://files.acrobat.com/a/preview/6749742a-f7ea-4327-8990-1a9c0786e893
https://files.acrobat.com/a/preview/6749742a-f7ea-4327-8990-1a9c0786e893
http://www.fortuneschoolofed.org/apps/pages/index.jsp?uREC_ID=586306&type=d&pREC_ID=1077678
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OPTION, CULMINATING IN A FIVE YEAR PRELIMINARY TEACHING CREDENTIAL. THIS OPTION MUST BE 
MADE AVAILABLE TO INTERNS WHO MEET THE FOLLOWING REQUIREMENTS:  
(A) PASS A WRITTEN ASSESSMENT ADOPTED BY THE COMMISSION THAT ASSESSES KNOWLEDGE OF 
TEACHING FOUNDATIONS AS WELL AS ALL OF THE FOLLOWING:  
• HUMAN DEVELOPMENT AS IT RELATES TO TEACHING AND LEARNING ALIGNED WITH THE STATE 
CONTENT AND PERFORMANCE STANDARDS FOR K-12 STUDENTS  
• TECHNIQUES TO ADDRESS LEARNING DIFFERENCES, INCLUDING WORKING WITH STUDENTS WITH 
SPECIAL NEEDS  
• TECHNIQUES TO ADDRESS WORKING WITH ENGLISH LEARNERS TO PROVIDE ACCESS TO THE 
CURRICULUM  
• READING INSTRUCTION IN ACCORDANCE WITH STATE STANDARDS  
• ASSESSMENT OF STUDENT PROGRESS BASED ON THE STATE CONTENT AND PERFORMANCE STANDARDS  
• CLASSROOM MANAGEMENT TECHNIQUES  
• METHODS OF TEACHING THE SUBJECT FIELDS  
(B) PASS THE TEACHING PERFORMANCE ASSESSMENT. THIS ASSESSMENT MAY BE TAKEN ONLY ONE TIME 
BY AN INTERN PARTICIPATING IN THE EARLY COMPLETION OPTION.  
(C) PASS THE READING INSTRUCTION COMPETENCE ASSESSMENT (RICA) (MULTIPLE SUBJECT 
CREDENTIAL ONLY).  
(D) MEET THE REQUIREMENTS FOR TEACHER FITNESS.  
AN INTERN WHO CHOOSES THE EARLY COMPLETION OPTION BUT IS NOT SUCCESSFUL IN PASSING THE 
ASSESSMENT MAY COMPLETE HIS OR HER FULL INTERNSHIP PROGRAM. (REFERENCE: EDUCATION CODE 
SECTION 44468). INTERNSHIP PROGRAM 3 PRECONDITIONS  

FORTUNE SCHOOL OFFERS THE EARLY COMPLETION OPTION FOR QUALIFIED CANDIDATES WHO MEET THE 
FOLLOWING REQUIREMENTS: 
 
a) PASS A WRITTEN ASSESSMENT ADOPTED BY THE COMMISSION THAT ASSESSES KNOWLEDGE OF 

TEACHING FOUNDATIONS: 
MULTIPLE SUBJECT EXAM: ASSESSMENT OF PROFESSIONAL KNOWLEDGE: ELEMENTARY 
SINGLE SUBJECT EXAM:  ASSESSMENT OF PROFESSIONAL KNOWLEDGE: SECONDARY 
 

b) PASS THE TEACHING PERFORMANCE ASSESSMENT 
APPLICANTS TO THE ECO PROGRAM ARE REQUIRED TO PASS TPA TASK 1: SINGLE SUBJECT 
PEDAGOGY WITH A SCORE OF 3 OR 4. 
 

c) PASS THE READING INSTRUCTION COMPETENCE ASSESSMENT (RICA) 
MULTIPLE SUBJECT ECO CANDIDATES ARE REQUIRED TO PASS THE RICA PRIOR TO SUCCESSFUL 
PROGRAM COMPLETION. 
 

d) MEET THE REQUIREMENTS FOR TEACHER FITNESS 
APPLICANTS MUST HAVE A VALID DOCUMENT ON THE CTC WEBSITE SHOWING THAT HE/SHE HAS 
SUBMITTED FINGERPRINTS TO THE COMMISSION AND IS CLEARED TO BE IN THE CLASSROOM AS A 
TEACHER. 

 
FORTUNE SCHOOL CURRENTLY OFFERS THE ECO PROGRAM TO QUALIFIED CANDIDATES IN THE SUBJECT 
AREAS OF ENGLISH, MATHEMATICS, SCIENCE, AND MULTIPLE SUBJECT. 
FSE WEBSITE – ECO PROGRAM 

http://www.nestest.com/TestView.aspx?f=HTML_FRAG/NT051_TestPage.html
http://www.nestest.com/TestView.aspx?f=HTML_FRAG/NT052_TestPage.html
http://www.ctc.ca.gov/educator-prep/TPA-files/CandidateHandbook-Ch3-AppendixB.pdf
http://www.ctc.ca.gov/educator-prep/TPA-files/CandidateHandbook-Ch3-AppendixB.pdf
http://www.ctcexams.nesinc.com/TestView.aspx?f=HTML_FRAG/CA_RICA_Written_TestPage.html
http://www.fortuneschoolofed.org/apps/pages/index.jsp?uREC_ID=586584&type=d&pREC_ID=1075998
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(9) LENGTH OF VALIDITY OF THE INTERN CERTIFICATE. EACH INTERN CERTIFICATE WILL BE 
VALID FOR A PERIOD OF TWO YEARS. HOWEVER, A CERTIFICATE MAY BE VALID FOR THREE YEARS IF THE 
INTERN IS PARTICIPATING IN A PROGRAM LEADING TO THE ATTAINMENT OF A SPECIALIST CREDENTIAL 
TO TEACH STUDENTS, OR FOR FOUR YEARS IF THE INTERN IS PARTICIPATING IN A DISTRICT INTERN 
PROGRAM LEADING TO THE ATTAINMENT OF BOTH A MULTIPLE SUBJECT OR A SINGLE SUBJECT TEACHING 
CREDENTIAL AND A SPECIALIST CREDENTIAL TO TEACH STUDENTS WITH MILD/MODERATE DISABILITIES. 
REFERENCE: EDUCATION CODE SECTION 44325 (B).  

FORTUNE SCHOOL OPERATES ON A TWO-YEAR PROGRAM FOR SINGLE SUBJECT AND MULTIPLE SUBJECT.  
ALL DISTRICT INTERNS ARE REQUIRED TO COMPLETED ALL COURSEWORK, SUPERVISION, AND TPA (IF 
APPLICABLE) REQUIREMENTS WITHIN THIS TIMEFRAME.  A ONE-TIME, ONE-YEAR EXTENSION IS AVAILABLE 
TO DISTRICT INTERNS WHO HAVE NOT COMPLETED THEIR REQUIREMENTS WITHIN THE TWO-YEAR 
TIMEFRAME.  FOR MULTIPLE SUBJECT DISTRICT INTERNS, PROOF OF PASSING RICA IS REQUIRED PRIOR TO 
RECOMMENDATION FOR THE PRELIMINARY CREDENTIAL.  
 

(10) NON-DISPLACEMENT OF CERTIFICATED EMPLOYEES. THE INSTITUTION AND 
PARTICIPATING DISTRICTS MUST CERTIFY THAT INTERNS DO NOT DISPLACE CERTIFICATED EMPLOYEES IN 
PARTICIPATING DISTRICTS.  

FORTUNE SCHOOL PURPOSEFULLY RECRUITS AND ADMITS DISTRICT INTERN CREDENTIAL CANDIDATES 
FROM PARTNERING PUBLIC SCHOOLS, NON-PUBLIC SCHOOLS, AND CHARTER SCHOOLS TO ASSIST IN THE 
COMPLETION OF THEIR CREDENTIAL PROGRAM REQUIREMENTS.  
 
THE GOAL OF OUR DISTRICT INTERN PROGRAM WILL BE TO CREDENTIAL A TOTAL OF AT LEAST 150 FULLY 
CREDENTIALED TEACHERS DURING THE NEXT THREE SCHOOL YEARS: 2018-2019, 2019-2020, AND 
2020-2021. THE PROGRAM’S OUTCOME WILL BE FOR OUR PARTNERING PUBLIC SCHOOLS, NON-PUBLIC 
SCHOOLS, AND CHARTER SCHOOLS TO END THE 2020-2021 SCHOOL YEAR WITH NO MORE THAN FIVE 
TEACHERS SERVING ON EMERGENCY SUBSTITUTE PERMITS, PROVISIONAL INTERNSHIP PERMITS, AND/OR 
SHORT TERM STAFF PERMITS.  
 
FORTUNE SCHOOL FOSTERS A HISTORY OF POSITIVE RELATIONSHIPS WITH OUR PARTNERS AND HAS 
CONDUCTED RESEARCH WITH VARIOUS DISTRICT HIRING MANAGERS AND SUPERINTENDENTS TO DISCERN 
THE PROFESSIONAL DISPOSITIONS AND SKILL-SETS SCHOOLS MOST DESIRED IN TEACHER CANDIDATES. SOME 
EXAMPLES OF OUR SUPPORTING PARTNERS INCLUDE SACRAMENTO CITY UNIFIED SCHOOL 
DISTRICT AND FORTUNE CHARTER SCHOOLS – WHICH INCLUDE: FORTUNE SCHOOL, WILLIAM LEE 
COLLEGE PREP, ALAN ROWE COLLEGE PREP, EPHRAIM WILLIAMS COLLEGE, HAZEL MAHONE COLLEGE 
PREP, REX & MARGARET FORTUNE EARLY COLLEGE HIGH SCHOOL, AND HARDY BROWN COLLEGE PREP.  
 
PROGRAM DESIGN: FORTUNE SCHOOL  
 
FORTUNE SCHOOL WILL WORK CLOSELY WITH THE PARTICIPATING SCHOOLS/DISTRICT TO FILL HARD-TO-
STAFF POSITIONS. PER THE MOU, THE DISTRICT WILL CERTIFY THAT DISTRICT INTERNS DO NOT DISPLACE 
CERTIFICATED EMPLOYEES AND THAT AFTER EXTENSIVE SEARCH AND RECRUITMENT METHODS, IT IS 
DETERMINED THAT PERSONNEL ARE UNAVAILABLE FOR THE POSITION.  
EXAMPLE MOU – NON DISPLACEMENT 
 

https://files.acrobat.com/a/preview/ebdf9e7e-6b69-4a89-827f-001978bcb231
https://files.acrobat.com/a/preview/ebdf9e7e-6b69-4a89-827f-001978bcb231
https://files.acrobat.com/a/preview/4eee33a2-2aa7-4484-9a4c-456bb7b2c64e
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 (11) JUSTIFICATION OF INTERNSHIP PROGRAM. WHEN AN INSTITUTION SUBMITS A PROGRAM 
FOR INITIAL OR CONTINUING ACCREDITATION, THE INSTITUTION MUST EXPLAIN WHY THE INTERNSHIP 
IS BEING IMPLEMENTED. PROGRAMS THAT ARE DEVELOPED TO MEET EMPLOYMENT SHORTAGES MUST 
INCLUDE A STATEMENT FROM THE PARTICIPATING DISTRICT(S) ABOUT THE AVAILABILITY OF QUALIFIED 
CERTIFICATED PERSONS HOLDING THE CREDENTIAL. THE EXCLUSIVE REPRESENTATIVE OF CERTIFICATED 
EMPLOYEES IN THE CREDENTIAL AREA (WHEN APPLICABLE) IS ENCOURAGED TO SUBMIT A WRITTEN 
STATEMENT TO THE COMMITTEE ON ACCREDITATION AGREEING OR DISAGREEING WITH THE 
JUSTIFICATION THAT IS SUBMITTED.  

FORTUNE SCHOOL ACKNOWLEDGES THE CONTINUING NEED FOR INTERNS IN CRITICAL AREAS SUCH AS 
SPECIAL EDUCATION, MATHEMATICS, AND SCIENCE TEACHERS TO REDUCE THE CURRENT TEACHER 
SHORTAGE. FORTUNE OFFERS PROGRAMS DESIGNED TO RECRUIT, TRAIN, AND SUPPORT NEW OR EXISTING 
EDUCATORS, AND TO SUPPORT THE DEVELOPMENT OF PRINCIPALS/OTHER SCHOOL LEADERS AS A SERVICE TO 
OUR CANDIDATES AND TO THE DISTRICTS WE SERVE.  
THE SUPPORT LETTER PROVIDED BY SACRAMENTO CITY UNIFIED SCHOOL INDICATED THAT FORTUNE 
SCHOOL IS A “KEY PARTNER IN SOURCING AND PREPARING TALENTED TEACHERS THROUGH A RIGOROUS, 
COHORT-BASED PROGRAM.” 
THE RATIONAL FOR THE INTERNSHIP TO SUPPORT FORTUNE SCHOOL IS PROVIDED. 

 
(12) BILINGUAL LANGUAGE PROFICIENCY. EACH INTERN WHO IS AUTHORIZED TO TEACH IN 
BILINGUAL CLASSROOMS HAS PASSED THE LANGUAGE PROFICIENCY SUBTEST OF THE COMMISSION-
APPROVED ASSESSMENT PROGRAM LEADING TO THE BILINGUAL CROSS CULTURAL LANGUAGE AND 
ACADEMIC DEVELOPMENT CERTIFICATE. REFERENCE: EDUCATION CODE SECTION 44325 (C) (4). 

DISTRICT INTERNS ENROLLED IN THE FORTUNE SCHOOL DISTRICT INTERN PROGRAM ARE NOT COVERED BY 
THE AUTHORIZATIONS OF BCLAD. 

 
  

https://files.acrobat.com/a/preview/55470129-bd38-4b5b-bb32-891dd2dc5f00
https://files.acrobat.com/a/preview/35e6d27c-5dfe-4751-9c7d-8710444683a3
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STANDARD 1: 
PROGRAM DESIGN AND RATIONALE 

THE MS/SS PREPARATION PROGRAM PREPARES INSTRUCTIONAL LEADERS TO SERVE EFFECTIVELY IN A 
VARIETY OF PUBLIC SCHOOLS AND SCHOOL DISTRICTS. 

THE PROGRAM’S DESIGN IS 
GROUNDED IN A CLEARLY 
ARTICULATED THEORY OF 
TEACHING AND LEARNING 
THAT IS RESEARCH- AND 
EVIDENCE-BASED. THE 
PROGRAM’S THEORETICAL 
FOUNDATIONS ARE 
REFLECTED IN THE 
ORGANIZATION, SCOPE AND 
SEQUENCE OF THE 
CURRICULUM PROVIDED TO 
CANDIDATES.  
 

THEORY AND PRACTICE & EFFECTIVE PROFESSIONAL PRACTICE: FORTUNE 
SCHOOL INSTRUCTORS ARE COMMITTED TO DEVELOPING AND 
IMPLEMENTING STANDARDS-BASED CURRICULUM AND SCHOLARLY 
RESEARCH WITH CONTENT SPECIFIC PEDAGOGY. A PROFICIENCY 
ALIGNMENT OF ARTIFACTS AND CULMINATING PROJECTS ENSURE 
STUDENT UNDERSTANDING OF CONTENT AT VARYING LEVELS OF DEPTH 
OF KNOWLEDGE AND WITH DIVERSE THEORETICAL PERSPECTIVES. 
INSTRUCTIONAL STRATEGIES AND STANDARDS-ALIGNED TOOLS ARE USED 
FOR EVIDENCE COLLECTION AND DATA ANALYSIS. A FOCUS ON ENGLISH 
LANGUAGE LEARNERS AND STUDENTS WITH SPECIAL NEEDS IS EMBEDDED 
THROUGHOUT THE PROGRAM. OUR COURSES ARE ALIGNED TO OUR 
CONCEPTUAL FRAMEWORK:  
(1) HIGH EXPECTATIONS  
(2) CHOICE AND COMMITMENT  
(3) MORE TIME  
(4) FOCUS ON RESULTS  
(5) CITIZENSHIP.  
 
IN ADDITION TO OUR CONCEPTUAL FRAMEWORK, STUDENT 
LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT 
OUR DISTRICT INTERNS ARE ABLE TO DEMONSTRATE IN TERMS OF 
KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A PROGRAM. 
OUR SLO’S INCLUDE (1) THE ABILITY TO COMMUNICATE CLEARLY AND 
EFFECTIVELY TO DRIVE THE DISSEMINATION OF IDEAS AND CIVIC 
DISCOURSE; (2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION 
TO DRIVE DECISION MAKING; (3) THE ABILITY TO WORK COLLABORATIVELY 
TO DRIVE RESULTS; (4) THE ABILITY TO UNDERSTAND AND APPRECIATE 
MULTIPLE PERSPECTIVES TO DRIVE SOCIAL JUSTICE AND PROMOTE GOOD 
CITIZENSHIP. THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM 
FACULTY AS A WAY OF INFORMING PROGRAMMATIC IMPROVEMENT 
EFFORTS. TO ENSURE THAT EQUITABLE AND ETHICAL STANDARDS ARE 
BEING MET, A *RESEARCH-BASED PROFESSIONAL DISPOSITION 
CHECKLIST IS IMPLEMENTED AS AN EFFECTIVE PROFESSIONAL PRACTICE. 
* VALID AND RELIABLE SURVEY MODIFIED FROM THE UNIVERSITY OF 
TAMPA:  DISPOSITIONS ASSESSMENT IN TEACHER EDUCATION: DEVELOPING AN 
ASSESSMENT INSTRUMENT FOR THE COLLEGE CLASSROOM AND THE FIELD. 
 
THROUGH SITE-BASED WORK AND CLINICAL EXPERIENCES, PROGRAMS 
OFFERED BY THE UNIT PROVIDE CANDIDATES WITH OPPORTUNITIES TO 
BOTH EXPERIENCE ISSUES OF DIVERSITY THAT AFFECT SCHOOL CLIMATE 

https://1.cdn.edl.io/679yYwu4RiaobN2UCdMNv00a4nm8moiK0UbZ8d6iNpgg5Hjv.pdf
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
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AND TO EFFECTIVELY IMPLEMENT RESEARCH-BASED STRATEGIES FOR 
IMPROVING TEACHING AND STUDENT LEARNING. 
 
FORTUNE SCHOOL IS COMMITTED TO DEVELOPING TK-12 STUDENTS TO 
THEIR FULLEST POTENTIAL. IN ORDER TO ACCOMPLISH THIS, FORTUNE 
SCHOOL FOLLOWS GUIDELINES SET FORTH IN THE CALIFORNIA STATE 
STANDARDS AND FRAMEWORKS WHEN DEVELOPING AND UPDATING 
TEACHER PREPARATION CURRICULUM AND FIELD EXPERIENCE 
REQUIREMENTS. 
 
DISTRICT INTERN COURSEWORK CALENDAR: YEAR 1 AND YEAR 2 AND 
SCOPE AND SEQUENCE 
 
THE DISTRICT INTERN FORTUNE SCHOOL STANDARDS-BASED LESSON 
PLAN TEMPLATE ENSURES DIVERSE EXPERIENCES DURING SITE-BASED 
WORK AND LESSON PLANNING.   
THE MOU STATES THAT SUPPORT WITH PLANNING FOR DIVERSE 
EXPERIENCES IS SHARED WITH THE FSE SUPPORT SUPERVISOR AND ON-SITE 
MENTOR. TO MEASURE THESE EXPERIENCES, THE CANDIDATE SUBMITS A 
COMPLETED FSE LESSON PLAN TEMPLATE TO THE SUPERVISOR FOR EACH 
OBSERVATION, WHICH ENSURES PLANNING FOR DIVERSE EXPERIENCES.   
EVIDENCE: LESSON PLANNING PER MOU ENSURES DIVERSE 
EXPERIENCES  
 
DISTRICT INTERNS ARE REQUIRED TO COMPLETE FIELD EXPERIENCE 
DURING THE PRE-SERVICE PROGRAM AND ONGOING DURING THE 
PROGRAM AS EVIDENCED USING LOG SHEETS, REFLECTIVE JOURNALS, 
AND FORMATIVE AND SUMMATIVE ASSESSMENTS. DISTRICT INTERNS 
ARE AFFORDED THE OPPORTUNITY TO WORK EFFECTIVELY WITH THE FULL 
RANGE OF CALIFORNIA’S DIVERSE TK-12 STUDENTS AND TO EXPERIENCE A 
VARIETY OF CLASSROOM SETTINGS, STUDENT POPULATIONS, AND GRADE 
LEVELS. WHILE ENROLLED IN THE TEACHER PREPARATION PROGRAM, 
CANDIDATES TAKE PART IN A MODULE-STYLE SETTING THROUGHOUT THE 
FIRST YEAR. THIS STYLE OF PROGRAM FOSTERS COLLABORATION AMONG 
ALL SINGLE SUBJECT AND MULTIPLE SUBJECT CANDIDATES. WITH THE 
IMPLEMENTATION OF SCHOOLOGY, CANDIDATES ARE ABLE TO CONTINUE 
THEIR COLLABORATION AND COMMUNICATION WITH THEIR PEERS ONLINE 
VIA SCHOOLOGY. 

IN ORDER TO PREPARE 
CANDIDATES TO EFFECTIVELY 
TEACH ALL CALIFORNIA 
PUBLIC SCHOOL STUDENTS,  
KEY ELEMENTS WITHIN THE 
PROGRAM’S CURRICULUM 
INCLUDE TYPICAL AND 
ATYPICAL CHILD AND 
ADOLESCENT GROWTH AND 
DEVELOPMENT; HUMAN 
LEARNING THEORY; SOCIAL, 
CULTURAL, PHILOSOPHICAL 

FORTUNE SCHOOL’S PROGRAM DESIGN ENGAGES DISTRICT INTERNS TO 
EFFECTIVELY TEACH ALL CALIFORNIA PUBLIC STUDENTS TO MEET KEY 
ELEMENTS.  
 
CANDIDATES WILL ENGAGE IN RELEVANT FIELD EXPERIENCES AT THEIR 
OWN SCHOOL SITE AND TOOLS WILL BE USED TO MEASURE SUCH 
ELEMENTS AS ADOLESCENT GROWTH AND DEVELOPMENT:  
FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION 
ASSESSMENT 
 
 

https://files.acrobat.com/a/preview/dfc36092-c78b-49c1-96e4-33b342ece74f
https://files.acrobat.com/a/preview/8292b42a-b04c-4802-b29d-55779ace10c0
https://files.acrobat.com/a/preview/76c00a11-5901-4a39-bb65-f0225cac76d2
https://files.acrobat.com/a/preview/76c00a11-5901-4a39-bb65-f0225cac76d2
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Ac79f1bcf-fa12-4f06-904e-a55e8945c889
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Ac79f1bcf-fa12-4f06-904e-a55e8945c889
https://files.acrobat.com/a/preview/8916740e-8b47-4371-8cd4-1b8f6bee0a0b
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/41ac2058-27d3-4fc9-9d8a-11223c4a28c9
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
https://files.acrobat.com/a/preview/c1b0d53b-8002-427f-8170-177475300542
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AND HISTORICAL 
FOUNDATIONS OF 
EDUCATION; SUBJECT-
SPECIFIC PEDAGOGY; 
DESIGNING AND 
IMPLEMENTING CURRICULUM 
AND ASSESSMENTS; 
UNDERSTANDING AND 
ANALYZING STUDENT 
ACHIEVEMENT OUTCOMES 
TO IMPROVE INSTRUCTION; 
UNDERSTANDING OF THE 
RANGE OF FACTORS 
AFFECTING STUDENT 
LEARNING SUCH AS THE 
EFFECTS OF POVERTY, RACE, 
AND SOCIOECONOMIC 
STATUS; AND KNOWLEDGE 
OF THE RANGE OF POSITIVE 
BEHAVIORAL SUPPORTS FOR 
STUDENTS. THE PROGRAM 
DESIGN ALSO INCLUDES A 
COHERENT CANDIDATE 
ASSESSMENT SYSTEM TO 
PROVIDE FORMATIVE 
INFORMATION TO 
CANDIDATES REGARDING 
THEIR PROGRESS TOWARDS 
THE CREDENTIAL (SEE 
STANDARD 2).  
 

4. PLANNING INSTRUCTION AND DESIGNING LEARNING 
EXPERIENCES FOR ALL STUDENTS 

 
PRESENT 

(3) 
EMERGING 

(2) 

WEAK 

(1) 

USES STUDENTS’ CURRENT ACADEMIC 
UNDERSTANDING AND SKILLS IN PLANNING 
INSTRUCTION, INCLUDING LANGUAGE 
PROFICIENCY, CULTURAL BACKGROUND (4.1) 

   

DESIGNS AND IMPLEMENTS INSTRUCTION AND 
ASSESSMENT THAT DRAWS ON MULTIPLE 
CONTENT AREAS AND REVEALS THE 
INTERCONNECTEDNESS OF CONTENT, AS 
APPLICABLE (4.3) 

   

APPLIES PRINCIPLES OF BACKWARDS DESIGN 
(4.4) 

   

APPROPRIATELY ALLOCATES AND MANAGES 
INSTRUCTIONAL TIME (4.4) 

   

PLANS AND IMPLEMENTS INSTRUCTION THAT 
USES LINGUISTICALLY, CULTURALLY, AND 
DEVELOPMENTALLY APPROPRIATE, MAKING 
ACCOMMODATIONS FOR ENGLISH LEARNERS 
AND STUDENTS WITH SPECIAL NEEDS (4.4) 

   

INCORPORATES TECHNOLOGY WHERE 
APPROPRIATE (4.4) 

   

FOSTERS STUDENT OWNERSHIP OF CONTENT, 
ACTIVITIES, AND ASSESSMENT (4.5; 4.7) 

   

IMPLEMENTS TECHNOLOGIES AS APPROPRIATE, 
PROVIDING OPPORTUNITIES TO MODEL AND 
DEVELOP STUDENTS’ DIGITAL LITERACIES, 
INCLUDING DIGITAL CITIZENSHIP AND 
DISCIPLINARY PRACTICES (4.8; ALSO 3.7; 3.8) 

   

 
TPE-ALIGNED TOOLS ARE USED TO GATHER AND EVALUATE OBSERVATION 
AND COLLABORATION DATA FOR DISTRICT INTERNS:  
OBSERVATION TOOL 
ACTION PLAN 
ON-SITE MENTOR LOG 
PROFESSIONAL DISPOSITION CHECKLIST 
FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION 
ASSESSMENT 
 
THESE TOOLS WILL BE SUBMITTED VIA SCHOOLOGY FOR DATA ANALYSIS BY 
THE COORDINATOR OF FIELD EXPERIENCES TO BETTER SUPPORT DISTRICT 
INTERNS, PROVIDE ADDITIONAL PROFESSIONAL DEVELOPMENT 
OPPORTUNITIES FOR FIELD SUPERVISORS AND ON-SITE MENTORS, AND 
SUPPLEMENT MODULE AND PRACTICUM MATERIALS TO DEVELOP DISTRICT 
INTERNS’ CONNECTION OF THEORY AND PRACTICE.   
 
FIELD SUPERVISORS WILL PARTICIPATE IN A MINIMUM OF 12 SUPERVISORY 
ACTIVITIES, INCLUDING IN-CLASS OBSERVATIONS, VIDEO OBSERVATIONS 
AND REFLECTIONS, AND INFORMAL COLLABORATION OPPORTUNITIES: 

https://files.acrobat.com/a/preview/d6a978a9-0b7a-4f6b-8ab3-05c7a2036d48
https://files.acrobat.com/a/preview/5a1a31af-4dd4-4641-98ff-872019a7ee2d
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
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FIELD EXPERIENCE SYLLABUS 
DISTRICT INTERN FIELD SUPERVISION AND ASSESSMENT 
MANUAL  
 
EVIDENCE: UPDATED PLANNING TOOL: FIELD EXPERIENCE 
PERFORMANCE AND PARTICIPATION ASSESSMENT (FEPPA) 
ALIGNED TO CURRENT TPES 
 
FORTUNE SCHOOL’S PROGRAM DESIGN ENGAGES CANDIDATES IN 
LEARNING ACTIVITIES THAT FACILITATE THE UNDERSTANDING OF THE 
RANGE OF FACTORS AFFECTING STUDENT LEARNING SUCH AS THE EFFECTS 
OF POVERTY, RACE, AND SOCIOECONOMIC STATUS; AND KNOWLEDGE OF 
THE RANGE OF POSITIVE BEHAVIORAL SUPPORTS FOR STUDENTS. AS 
EXAMPLED BELOW:  
 
MODULE B: FOUNDATIONS OF TEACHING 
CANDIDATES ARE INTRODUCED TO THE COMPLEX PROFESSION OF 
TEACHING, INCLUDING THE HISTORICAL, PHILOSOPHICAL, CULTURAL, 
SOCIAL, AND POLITICAL HISTORY OF THE EDUCATIONAL SYSTEM IN THE 
UNITED STATES AND CALIFORNIA, INCLUDING POLICIES ESTABLISHED BY 
ESEA AND REAUTHORIZED INTO “NO CHILD LEFT BEHIND” AND NOW 
THE EVERY STUDENT SUCCEEDS ACT (ESSA). FURTHERMORE, CANDIDATES 
WILL STUDY PRINCIPLES AND STRATEGIES THAT CAN BRING ABOUT 
CLASSROOM CONDITIONS THAT CONTRIBUTE TO HIGH STUDENT 
ACHIEVEMENT, INCLUDING CONSTRUCTIVIST THEORY, BLOOM’S 
TAXONOMY, AND BACKWARDS DESIGN. CANDIDATES WILL ALSO BE 
INTRODUCED TO CURRENT TRENDS AND ISSUES OF INSTRUCTION AND 
CURRICULUM FOR STUDENTS IN ETHNICALLY, LINGUISTICALLY, AND 
CULTURALLY DIVERSE CLASSROOMS.  
SEE EXAMPLE OF SITE-BASED EVIDENCE 
SEE EXAMPLE OF AGE-APPROPRIATE EVIDENCE 
 
FORTUNE SCHOOL’S PROGRAM DESIGN ENGAGES CANDIDATES IN 
LEARNING ACTIVITIES THAT FACILITATE THE UNDERSTANDING OF 
FOUNDATIONS OF EDUCATION AND THE FUNCTIONS OF SCHOOLS IN 
SOCIETY ALONG WITH THE DEVELOPMENT OF PEDAGOGICAL COMPETENCE 
AS EXAMPLED BELOW:  
 
MODULE D: SUPPORTING DIVERSE LEARNERS 
CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS 
(MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE 
INSTRUCTOR AND RESPOND USING VARIOUS TOOLS TO PROMOTE 
CONSTRUCTIVE COMMUNICATION SKILLS AND TO DEVELOP 
PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, 
CANDIDATES MUST BE PREPARED FOR CLASS OR SCHOOLOGY 
DISCUSSIONS. 

o READING/LA FRAMEWORK 
o SIOP MODEL  
o TESOL QUARTERLY JOURNALS  

https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aee0aa0d4-0ab8-4b52-a136-58bfc304fa9a
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aee0aa0d4-0ab8-4b52-a136-58bfc304fa9a
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aee0aa0d4-0ab8-4b52-a136-58bfc304fa9a
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A84d84078-613b-4f37-8151-5e31eea10dba
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3dc8b0fb-61e8-4db5-bda6-ab72bd2e26a2
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o BEST PRACTICES FOR ELL STUDENTS IN PERSONALIZED 
ENVIRONMENTS  (J. BOLKEN) 

o READ RUBY PAYNE'S A FRAMEWORK FOR UNDERSTANDING 
POVERTY  

o CONFERRING NOTES BY C. TOVANI 
 
PRE-SERVICE: ORGANIZING AND MANAGING THE CLASSROOM  
CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS 
(MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE 
INSTRUCTOR AND RESPOND USING VARIOUS TOOLS TO PROMOTE 
CONSTRUCTIVE COMMUNICATION SKILLS AND TO DEVELOP 
PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, 
CANDIDATES MUST BE PREPARED FOR CLASS OR SCHOOLOGY 
DISCUSSIONS. 

o REINKE ET AL.’S “PBIS IN THE CLASSROOM” 
o NOGUERA 
o MOLL ET AL. “FUNDS OF KNOWLEDGE” 

 
FORTUNE SCHOOL’S PROGRAM DESIGN ALSO INCLUDES A COHERENT 
CANDIDATE ASSESSMENT SYSTEM TO PROVIDE FORMATIVE INFORMATION 
TO CANDIDATES REGARDING THEIR PROGRESS TOWARDS THE CREDENTIAL 
AS REFLECTED QUARTERLY USING A SNAPSHOT AND AS REFLECTED 
THROUGHOUT THE PROGRAM: 
ASSESSMENT CYCLE (TO SHOW SYSTEMATIC AND CONTINUOUS 
COLLECTION AND ANALYSIS OF DATA, WHICH INFLUENCES PROGRAM 
CHANGES)  
ASSESSMENT ARTIFACT DESCRIPTIONS  
 
PRACTICUM G DATA, ANALYSIS, REFLECTION, AND LESSON 
PLANNING  
PRACTICUM SYLLABUS (INTEGRATED FIELD EXPERIENCE WITHIN 
COURSEWORK) 
SITE-BASED LEARNING EXPERIENCE - STUDENT 
COLLABORATION 
SEE EXAMPLE OF SITE-BASED EVIDENCE 
SEE EXAMPLE OF AGE-APPROPRIATE EVIDENCE 
DESIGN A DRAFT OF A SUMMATIVE ASSESSMENT THAT IS SUBJECT-
SPECIFIC AND AGE-APPROPRIATE. PROVIDE A RATIONALE FOR THE 
RESOURCES USED TO DEVELOP THE SUMMATIVE ASSESSMENT. PROVIDE 
THE SUBJECT-SPECIFIC STANDARD(S) AND GOALS THAT ALIGN TO THE 
STANDARD(S) FOR THE SUMMATIVE ASSESSMENT. THEN, IN 
COLLABORATION WITH STUDENTS (WHOLE CLASS OR WITH A FOCUS 
GROUP), SOLICIT THEIR FEEDBACK ON THE ASSESSMENT IN EVERY WAY, 
INCLUDING DIRECTIONS, QUESTIONS, PROCESS, AND PRODUCT. DO 
STUDENTS HAVE ANY IDEAS TO ASSESS THEIR OWN LEARNING IN A 
WAY THAT IS DIFFERENT, UNIQUE, OR BUILDS ON THEIR STRENGTHS IN 
DIFFERENT WAYS? 
 

https://files.acrobat.com/a/preview/8916740e-8b47-4371-8cd4-1b8f6bee0a0b
https://files.acrobat.com/a/preview/3d3dc288-ecfc-4095-bb05-1b4113a16de4
https://files.acrobat.com/a/preview/29b46cee-52dd-49fc-88a9-2f82592cac1f
https://files.acrobat.com/a/preview/2119c802-9f5e-4b0c-9c48-db47ae23ddb4
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A83d060a9-0cc8-4107-b3bd-bbb8638be4e8
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A83d060a9-0cc8-4107-b3bd-bbb8638be4e8
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A84d84078-613b-4f37-8151-5e31eea10dba
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3dc8b0fb-61e8-4db5-bda6-ab72bd2e26a2
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EVIDENCE:  TPA Integration – Supporting English Learners 
EVIDENCE:  TPA Integration – Universal Design for Learning (UDL) 
EVIDENCE:  TPA Integration – Field Supervision  
 

  

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A34cbc78c-27d0-4813-a905-2432b7738881
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A8b0fbce1-a1d9-4216-872a-dfe694a5a56a
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A62d6cf91-1858-4c83-a2c7-4e1d800cc14d
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STANDARD 2: 
PREPARING CANDIDATES TOWARD MASTERY OF THE TEACHING 

PERFORMANCE EXPECTATIONS (TPES) 
THE TEACHING 
PERFORMANCE 
EXPECTATIONS DESCRIBE 
THE SET OF PROFESSIONAL 
KNOWLEDGE, SKILLS AND 
ABILITIES EXPECTED OF A 
BEGINNING LEVEL 
PRACTITIONER IN ORDER 
TO EFFECTIVELY EDUCATE 
AND SUPPORT ALL 
STUDENTS IN MEETING 
THE STATE-ADOPTED 
ACADEMIC STANDARDS. 
 

THE FORTUNE SCHOOL INSTRUCTIONAL DELIVERY MODEL INTEGRATES 
THEORY AND PRACTICE AS APPROPRIATE FOR TEACHERS OF RECORD. THE 
DESIGN OF THE PROGRAM IS GROUNDED ON SOUND RATIONALE INFORMED 
BY THEORY AND RESEARCH AND CALIFORNIA STANDARDS-BASED TEACHING 
AND LEARNING. CALIFORNIA TEACHING PERFORMANCE 
EXPECTATIONS:  
(A) MAKING SUBJECT MATTER COMPREHENSIBLE TO STUDENTS  
(B) ASSESSING STUDENT LEARNING  
(C) ENGAGING AND SUPPORTING STUDENTS IN LEARNING  
(D) PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR 

STUDENTS USING VARIOUS RESEARCH-BASED APPROACHES INCLUDING 
THE RIGOR AND RELEVANCE FRAMEWORK BY DR. BILL DAGGETT  

(E) CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT 
LEARNING  
(F) DEVELOPING AS A PROFESSIONAL EDUCATOR TO ENSURE FIRST-YEAR 
READINESS AS A BEGINNING LEVEL PRACTITIONER. THE FORTUNE SCHOOL 
LESSON PLAN TEMPLATE IS ALIGNED TO THE CALIFORNIA TEACHING 
PERFORMANCE EXPECTATIONS TO ENSURE BEGINNING LEVEL PRACTITIONERS 
ARE PLANNING EFFECTIVE LESSONS. 
 
CONSISTENT TERMINOLOGY IS USED TO INCREASE ORGANIZATION, WHICH 
MAY APPEAR TO BE REPETITIVE BUT THE CONTEXT OF THE CONTENT IS 
VARIED. THE CBAS (COMPETENCY-BASED ARTIFACTS) ARE REVISITED 
THROUGHOUT THE PROGRAM AND A DEEPER DEVELOPMENT AND HIGHER 
LEVEL OF CRITICAL THINKING IS MEASURED AS REFERENCED BY THE 
PROFICIENCY ALIGNMENT. THE CONSISTENCY OF THE TERMS IN THE 
FOLLOWING CHART ARE USED IN EVERY SYLLABUS: 
 

 GRADED ASSIGNMENTS % 

  CLASS PARTICIPATION AND 
COLLABORATION  

• ADMITS/EXITS 
• PROFESSIONAL 

DISPOSITION CHECKLIST 

25 

  MEASURABLE ARTIFACTS  
• PRACTICUM ARTIFACTS 

AND PRESENTATION  
• CURRENT TRENDS 

REFLECTIONS 
• RIGOR AND RELEVANCE 

FRAMEWORK  

50 

  COMPETENCY-BASED ARTIFACT  
• FSE LESSON PLAN 

TEMPLATE, WITH CLASS 
ROSTER, IDENTIFIED 
SUBGROUPS, RIGOR AND 
RELEVANCE FRAMEWORK 
IDENTIFICATION, AND 
DIFFERENTIATED 
STRATEGIES 

25 

 TOTAL 100 

https://files.acrobat.com/a/preview/b1f8c60b-be25-4f91-b528-2a3f2d45a29d
https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
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THE PROGRAM’S 
ORGANIZED 
COURSEWORK AND 
CLINICAL PRACTICE 
PROVIDE MULTIPLE 
OPPORTUNITIES FOR 
CANDIDATES TO LEARN, 
APPLY, AND REFLECT ON 
EACH TEACHING 
PERFORMANCE 
EXPECTATION (TPE). AS 
CANDIDATES PROGRESS 
THROUGH THE PROGRAM, 
PEDAGOGICAL 
ASSIGNMENTS ARE 
INCREASINGLY COMPLEX 
AND CHALLENGING. THE 
SCOPE OF THE 
PEDAGOGICAL 
ASSIGNMENTS (A) 
ADDRESSES THE TPES AS 
THEY APPLY TO THE 
SUBJECTS TO BE 
AUTHORIZED BY THE 
CREDENTIAL, AND (B) 
PREPARES THE CANDIDATE 
FOR THE TEACHING 
PERFORMANCE 
ASSESSMENT (TPA) AND 
OTHER PROGRAM-BASED 
ASSESSMENTS.  

A TPE ALIGNED PROFICIENCY ALIGNMENT OF ARTIFACTS AND 
CULMINATING PROJECTS ENSURE STUDENT UNDERSTANDING OF 
CONTENT AT A PROFICIENT LEVEL. THE ADDITIONAL MEASUREABLE 
ARTIFACTS (BELOW) ENSURE MULTIPLE OPPORTUNITIES AT VARYING LEVELS OF 
DEPTH OF KNOWLEDGE AND WITH DIVERSE THEORETICAL PERSPECTIVES FOR 
CANDIDATES TO LEARN, APPLY, AND REFLECT ON TPES.  
 
ALL SYLLABI ARE ALIGNED TO THE TPES: 

 
 
A PROFICIENCY ALIGNMENT GIVES INSTRUCTORS A VIEW OF THE PROGRAM 
AND HOW IT IS ALIGNED TO THE TPES: 

 
 
MEASUREABLE ARTIFACTS:  
ADMIT/EXIT SLIPS ARE  (PARTICIPATION AND COLLABORATION)  
ADMIT AND EXIT SLIPS ARE WRITTEN RESPONSES (VIA SCHOOLOGY) 
PROMPTED BY THE INSTRUCTOR AT THE BEGINNING AND/OR END OF A 
CLASS. THESE INFORMAL ASSESSMENTS MEASURE UNDERSTANDING OF THE 
MATERIAL AND PROMOTE CRITICAL THINKING (WORKSHOP MODEL). 
CURRENT TRENDS REFLECTIONS/ARTIFACTS ARE MEASURABLE ARTIFACTS 

EMBEDDED IN ALL COURSES. CANDIDATES WILL READ SCHOLARLY ARTICLES 
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ASSIGNED BY THE INSTRUCTOR AND RESPOND USING VARIOUS TOOLS TO 
PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO DEVELOP 
PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, 
CANDIDATES MUST BE PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 
ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND 
COLLABORATION) 

• PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY 
HAVING THOROUGHLY COMPLETED ALL ASSIGNED TASKS FOR THE 
CLASS SESSION 

• SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND 
THOUGHTFUL INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE 
CONTRIBUTIONS TO IN-CLASS LEARNING EXPERIENCES WHICH 
EXTEND THE THINKING OF OTHERS AND SELF 

• ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 
PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND 
COLLABORATION) 
DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING 
EXPERIENCES, SHOW RESPECT FOR OTHERS AND THEIR WORK AND INPUT, 
AND DO NOT ENGAGE IN SIDE CONVERSATIONS, INTERRUPT CLASS EVENTS, 
AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING DURING CLASS SESSION AS 
REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
 
PROGRAM PEDAGOGICAL ASSIGNMENTS ARE INCREASINGLY COMPLEX AND 
CHALLENGING AT VARYING LEVELS OF PROFICIENCY THROUGHOUT THE 
PROGRAM AS EXAMPLED BELOW: 

I. PRE-SERVICE: PREPARATION TO TEACH ENGLISH 
LANGUAGE LEARNERS 
INTRODUCTION LEVEL LESSON PLANNING 
ADAPTED LANGUAGE OBJECTIVES AND ENGLISH LEARNER 
STRATEGIES  
CANDIDATES WILL MODIFY PROVIDED FSE LESSON PLANS TO BUILD 
SIOP MODEL STRATEGIES INTO THE LESSON IN SUPPORT OF ENGLISH 
LEARNERS USING THE FOLLOWING APPROACH: 

• GRAPHIC ORGANIZERS THAT HELP ELL STUDENTS MAKE 
CONNECTIONS TO CONTENT 

• VOCABULARY TOOLS THAT HELP ELL STUDENTS SEE NEW 
WORDS IN CONTEXT AND ENGAGE IN ACTIVITIES THAT 
INCREASE UNDERSTANDING OF VOCABULARY TERMS 

• LITERACY STRATEGIES FOR HELPING ENGLISH LEARNERS IN 
EVERY GRADE DEVELOP THEIR SKILLS IN READING, WRITING, 
SPEAKING, AND LISTENING 

 
II. YEAR 1 

MODULE D: SUPPORTING DIVERSE LEARNERS 
DETAILED LESSON PLANNING WITH MODIFICATIONS 
CASE STUDY WITH MODIFIED LESSON PLAN AND 
MATERIALS   
CANDIDATES WILL PREPARE A CASE STUDY OF A PARTICULAR 
STUDENT, AS WELL AS A LESSON PLAN MODIFIED WITH THAT 
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STUDENT’S NEEDS IN MIND WITH APPROPRIATE MODIFIED MATERIALS. 
THE CASE STUDY OF THE STUDENT SHOULD INCLUDE: STUDENT 
BACKGROUND INFORMATION; ASSESSMENT DATA FROM A VARIETY OF 
SOURCES, BOTH FORMAL AND INFORMAL; DOCUMENTED 
COLLABORATION AND DISCUSSION WITH THE 
PARENT(S)/GUARDIAN(S); AND INSTRUCTIONAL STRATEGIES AIMED AT 
SUPPORTING THE STUDENT. THE LESSON PLAN AND SUPPORTING 
MATERIALS SHOULD CONTAIN LANGUAGE OBJECTIVES (PER SIOP) 
AND BEAR OUT THE EVIDENCE OF THIS CLOSE STUDY, 
DEMONSTRATING CLEAR MOMENTS OF APPROPRIATE 
DIFFERENTIATION AND SCAFFOLDING. THESE MATERIALS WILL BE 
PRESENTED TO THE CLASS DURING THE FINAL MEETING OF THE 
COURSE FOR FEEDBACK AND FURTHER COLLABORATION, FOLLOWED 
BY A REFLECTION AND NEXT STEPS. 
 

III. YEAR 2 
PRE-SERVICE: ADVANCED PLANNING & INSTRUCTIONAL 
DELIVERY 
DETAILED LESSON PLANNING WITH MODIFICATIONS, DATA 
ANALYSIS, AND RATIONALE:  

     DATA ANALYSIS AND REFLECTION  
CANDIDATES WILL SUBMIT DATA ANALYSIS AND REFLECTIONS. AN 
ANALYSIS OF FORMAL, INFORMAL, PROGRESS MONITORING, AND 
SUMMATIVE ASSESSMENTS WITH MODIFIED VERSIONS FOR ENGLISH 
LEARNERS AND STUDENTS WITH SPECIAL NEEDS WILL BE 
CONDUCTED ALONG WITH A REFLECTION FOR RATIONAL 
SUPPORTED BY THEORY.  
 

THROUGH CLINICAL PRACTICE, THE PROGRAM PROVIDES MULTIPLE 
OPPORTUNITIES FOR CANDIDATES TO LEARN, APPLY, AND REFLECT ON EACH 
TEACHING PERFORMANCE EXPECTATION (TPE). 
 
SUGGESTED SUPERVISION CALENDAR:   

MONTH SUGGESTED SUPERVISORY ACTIVITIES 
SEPTEMBER - FORMAL OBSERVATION (DISPOSITION 

CHECKLIST AND FIELD EXPERIENCE 
PERFORMANCE AND PARTICIPATION 
ASSESSMENT) 

- INFORMAL COLLABORATION 
OCTOBER - INFORMAL COLLABORATION 

- GOAL-SETTING REFLECTION AND 
FEEDBACK 

NOVEMBER - FORMAL OBSERVATION (DISPOSITION 
CHECKLIST AND FIELD EXPERIENCE 
PERFORMANCE AND PARTICIPATION 
ASSESSMENT) 

DECEMBER - VIDEO OBSERVATION AND DEBRIEF 
- INFORMAL COLLABORATION 

JANUARY - FORMAL OBSERVATION (DISPOSITION 
CHECKLIST AND FIELD EXPERIENCE 
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PERFORMANCE AND PARTICIPATION 
ASSESSMENT) 

- REFLECTION AND FEEDBACK 
FEBRUARY - INFORMAL COLLABORATION 
MARCH - FORMAL OBSERVATION (DISPOSITION 

CHECKLIST AND FIELD EXPERIENCE 
PERFORMANCE AND PARTICIPATION 
ASSESSMENT) 

- REFLECTION AND FEEDBACK 
APRIL - VIDEO OBSERVATION AND DEBRIEF 

- INFORMAL COLLABORATION 
MAY - FORMAL OBSERVATION (DISPOSITION 

CHECKLIST AND FIELD EXPERIENCE 
PERFORMANCE AND PARTICIPATION 
ASSESSMENT) 

JUNE - SUMMATIVE REFLECTION AND FEEDBACK 
 
THE PROGRAM USES FEEDBACK FROM SURVEYS COLLECTING FEEDBACK 
FROM ON-SITE MENTORS TO DETERMINE CANDIDATE PROGRESS AND 
INFLUENCE PROGRAM CHANGE AS NEEDED TO IMPROVE EFFECTIVENESS.  
MID-PROGRAM MENTOR SURVEY (VIA SURVEY MONKEY)  
END OF YEAR PROGRAM MENTOR SURVEY (VIA SURVEY MONKEY)  

  

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3a530983-b752-48fa-834d-27917a6775bd
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Abdf574f8-afed-4110-8807-b46c44643e7e
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STANDARD 3: 
CLINICAL PRACTICE: ORGANIZATION OF CLINICAL PRACTICE EXPERIENCES 
THE PROGRAM’S 
CLINICAL PRACTICE 
EXPERIENCES ARE 
DESIGNED TO 
PROVIDE THE 
CANDIDATE WITH A 
DEVELOPMENTAL 
AND SEQUENTIAL 
SET OF ACTIVITIES 
THAT ARE 
INTEGRATED WITH 
THE PROGRAM’S 
COURSEWORK AND 
EXTEND THE 
CANDIDATE’S 
LEARNING 
THROUGH 
APPLICATION OF 
THEORY TO 
PRACTICE WITH TK-
12 STUDENTS IN 
CALIFORNIA PUBLIC 
SCHOOL 
CLASSROOMS. 
CLINICAL PRACTICE 
IS A 
DEVELOPMENTAL 
AND SEQUENTIAL 
SET OF ACTIVITIES 
INTEGRATED WITH 
THEORETICAL AND 
PEDAGOGICAL 
COURSEWORK, AND 
MUST CONSIST OF A 
MINIMUM OF 600 
HOURS OF CLINICAL 
PRACTICE ACROSS 
THE ARC OF THE 
PROGRAM. THE 
RANGE OF CLINICAL 
PRACTICE 
EXPERIENCES 
PROVIDED BY THE 
PROGRAM INCLUDES 
SUPERVISED EARLY 
FIELD EXPERIENCES, 
INITIAL STUDENT 
TEACHING (CO-

THE FIELD SUPERVISION AND PRACTICUM ACTIVITIES ARE DESIGNED TO 
SUPPORT DISTRICT INTERNS’ DEVELOPMENT AS TEACHERS. SUPERVISION ACTIVITIES 
CENTER ON GOAL SETTING AND GROWTH FOR DISTRICT INTERNS AT THE 
BEGINNING OF THE YEAR IN COLLABORATION WITH BOTH THEIR FSE FIELD 
SUPERVISORS AND THEIR ON-SITE MENTORS, MOVING THROUGH THE ACADEMIC 
YEAR WITH A SEQUENCE THAT INCREASES ATTENTION TO SPECIFIC AREAS OF NEED 
WITHIN THE DISTRICT INTERNS’ CLASSROOM PRACTICE, ALL DRIVEN BY THE 
ASSESSMENT AND OBSERVATIONAL TOOLS: 
 
ON-SITE MENTOR LOG SHEET 
OBSERVATION NOTES 
ACTION PLAN 
FIELD EXPERIENCE SYLLABUS 
DISTRICT INTERN FIELD SUPERVISION MANUAL 
 
THE FIELD SUPERVISION ACTIVITIES PROVIDE OPPORTUNITIES NOT ONLY FOR 
FORMAL OBSERVATION, BUT INFORMAL COLLABORATION AND OBSERVATION, 
INCLUDING (BUT NOT LIMITED TO) COLLABORATIVE PLANNING, DATA ANALYSIS 
CONVERSATIONS, AND CO-TEACHING OPPORTUNITIES WITH BOTH THE FSE FIELD 
SUPERVISOR AND THE ON-SITE MENTOR AS NOTED IN THE DISTRICT INTERN 
FIELD SUPERVISION MANUAL AND ON-SITE MENTOR LOG SHEET.  
 
IN ADDITION TO THIS REFLEXIVE, NEEDS-BASED, OBSERVATION-DRIVEN APPROACH 
TO FIELD SUPERVISION, THE PRACTICUM ACTIVITIES ARE SEQUENCED ACROSS 
DISTRICT INTERNS’ TWO YEARS TO GRADUALLY IMPROVE TEACHERS’ REFLECTIVE 
PRACTICE AND COLLABORATION WITH COLLEAGUES AS REFERENCED IN THE 
PRACTICUM SYLLABUS. THESE PRACTICUM ACTIVITIES ARE DESIGNED TO PUSH 
DISTRICT INTERNS’ THINKING ABOUT THEIR TEACHING PRACTICE, RELATIONSHIPS 
WITH THEIR STUDENTS, THEIR ABILITIES TO MEET THE NEEDS OF DIVERSE LEARNERS, 
AND THE CONNECTIONS TO THEIR FAMILIES, COLLEAGUES, AND COMMUNITY. THE 
PRACTICUM PROVIDES READINGS, WRITING PROMPTS, AND SITE-BASED LEARNING 
EXPERIENCES THAT PROVIDE OPPORTUNITIES TO EXPAND DISTRICT INTERNS’ 
KNOWLEDGE, SKILLS, AND MINDSETS AROUND STUDENTS, ACHIEVEMENT, AND THE 
TEACHER’S ROLE IN THE SCHOOL COMMUNITY. THESE SEQUENTIAL (AS ALIGNED 
WITH DISTRICT INTERNS’ COURSEWORK) AND DEVELOPMENTAL (AS SUPPORTED 
THROUGH FIELD SUPERVISORS AND ON-SITE MENTORS) ACTIVITIES HAVE BEEN 
DESIGNED TO INTEGRATE WITH THE COURSEWORK, WITH ACTIVITIES CONNECTING 
TO THE COMPETENCY-BASED ARTIFACTS FOR EACH MODULE AND IN SUPPORT OF 
THE THEORETICAL AND PEDAGOGICAL COURSEWORK.  
 
TO FACILITATE THESE CONNECTIONS, INSTRUCTORS WILL FACILITATE DISCUSSIONS 
(IN-CLASS AND ON-LINE VIA SCHOOLOGY) THAT CONNECT THE WORK OF DISTRICT 
INTERNS’ FIELD SUPERVISION, THE THEORY PRESENTED IN THE COURSEWORK AND 
PRACTICUM, AND THE FEEDBACK DISTRICT INTERNS RECEIVE FROM THEIR FIELD 
SUPERVISORS AND ON-SITE MENTORS. ALL OF THESE ACTIVITIES ARE GROUNDED IN 
DISTRICT INTERNS’ ONGOING WORK WITH THEIR TK-12 STUDENTS IN CALIFORNIA 
PUBLIC SCHOOL CLASSROOMS. 

https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/d6a978a9-0b7a-4f6b-8ab3-05c7a2036d48
https://files.acrobat.com/a/preview/5a1a31af-4dd4-4641-98ff-872019a7ee2d
https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
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PLANNING AND CO-
TEACHING WITH 
BOTH GENERAL 
EDUCATORS AND 
EDUCATION 
SPECIALISTS, AS 
APPROPRIATE, OR 
GUIDED TEACHING), 
AND FINAL 
STUDENT 
TEACHING. 
STUDENT TEACHING 
INCLUDES A 
MINIMUM OF FOUR 
WEEKS OF SOLO OR 
CO-TEACHING OR 
ITS EQUIVALENT. 
FOR INTERNS, EARLY 
FIELD EXPERIENCE 
WOULD TAKE PLACE 
IN AN EXPERIENCED 
MENTOR’S 
CLASSROOM.  
DUAL CREDENTIAL 
PROGRAMS LEADING 
TO BOTH A 
GENERAL AND A 
SPECIAL EDUCATION 
CREDENTIAL ARE 
REQUIRED TO HAVE 
SUBSTANTIVE 
EXPERIENCES IN 
GENERAL 
EDUCATION, 
INCLUSIVE, AND 
SPECIAL EDUCATION 
SETTINGS WITHIN 
THE 600 HOURS, 
AND ARE 
ENCOURAGED TO 
EXTEND CLINICAL 
PRACTICE FOR AN 
ADDITIONAL 150 
HOURS.  
 
CANDIDATES WHO 
ARE WORKING IN 
PRIVATE SCHOOLS 
AND SEEKING A 
CREDENTIAL ARE 

THE FIELD EXPERIENCE AND PRACTICUM ACTIVITIES PROVIDE MULTIPLE 
OPPORTUNITIES FOR DISTRICT INTERNS IN ALL CREDENTIALING PROGRAMS TO 
EXPAND THEIR UNDERSTANDING OF CALIFORNIA’S DIVERSE TK-12 CLASSROOMS 
AND STUDENTS, BUILD THEIR SKILLS IN DIFFERENTIATION, AND STRENGTHEN THEIR 
CONNECTIONS BETWEEN THEORETICAL TEXTS AND CLASSROOM PRACTICE. THE 
FIELD SUPERVISION SUPPORTS THESE GOALS THROUGH IN THE ACTIVITIES AND 
REFLECTION EMBEDDED IN THE OBSERVATION/DEBRIEF AND DATA REFLECTION 
CYCLES (SEE DISTRICT INTERN FIELD SUPERVISION MANUAL). THE FIELD 
SUPERVISION TOOLS INCLUDING THE PROFESSIONAL DISPOSITION 
CHECKLIST AND FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION 
ASSESSMENT HAVE FOCUSED AREAS FOR ADDRESSING ALL STUDENTS IN THE 
CLASSROOM, INCLUDING ASSESSING DISTRICT INTERNS’ ABILITY TO ENGAGE 
RESPECTFULLY ACROSS LINES OF DIFFERENCE (RACE, SOCIO-ECONOMIC STATUS, 
LANGUAGE STATUS) AND THEIR ABILITY TO DIFFERENTIATE INSTRUCTION FOR 
STUDENTS WITH DIVERSE ABILITIES AND NEEDS, INCLUDING THOSE STUDENTS 
IDENTIFIED AS HAVING SPECIAL NEEDS, ENGLISH LEARNERS, AND STUDENTS NEEDING 
BEHAVIORAL SUPPORT. ADDITIONALLY, THE ON-SITE MENTOR’S SITE-SPECIFIC 
EXPERTISE PROVIDES A VALUE RESOURCE FOR DISTRICT INTERNS, WITH MENTORSHIP 
ACTIVITIES THAT INVOLVE (BUT ARE NOT LIMITED TO) OBSERVATIONS, 
PROFESSIONAL DEVELOPMENT, CO-TEACHING, AND DATA ANALYSIS SESSIONS AS 
VALIDATED VIA AN ON-SITE MENTOR LOG. THE ON-SITE MENTORS PROVIDE A 
NECESSARY SUPPORT FOR INTERNS NOT ONLY THROUGH THE REQUIRED HOURS, 
BUT ALSO THROUGH THEIR KNOWLEDGE OF THE SCHOOL AND COMMUNITY IN 
WHICH THE DISTRICT INTERN IS SERVING.  
 
THE PRACTICUM HOURS FOR ALL DISTRICT INTERNS HAVE A PARTICULAR FOCUS IN 
SUPPORTING DIVERSE LEARNERS IN THE CLASSROOM AND CONNECTING 

https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
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REQUIRED TO 
COMPLETE A 
SUBSTANTIVE 
CLINICAL 
EXPERIENCE OF AT 
LEAST 150 HOURS IN 
A DIVERSE SCHOOL 
SETTING WHERE THE 
CURRICULUM 
ALIGNS WITH 
CALIFORNIA’S 
ADOPTED CONTENT 
STANDARDS AND 
FRAMEWORKS AND 
THE SCHOOL 
REFLECTS THE 
DIVERSITY OF 
CALIFORNIA’S 
STUDENT 
POPULATION. 
 

THEORETICAL TEXTS TO PRACTICE. FOR ALL DISTRICT INTERNS, THE PRACTICUM 
READINGS AND ACTIVITIES ARE AIMED AT ADDRESSING ISSUES OF DIVERSITY ACROSS 
THE DISTRICT INTERN’S EXPERIENCE IN THE PROGRAM, FROM THEORETICAL 
PERSPECTIVES (CURRENT TRENDS), PRACTICAL, GRADE-LEVEL APPROPRIATE 
STRATEGIES AND TOOLS (IN OBSERVATIONS AND COLLABORATION WITH 
COLLEAGUES, FIELD SUPERVISORS, AND ON-SITE MENTORS), AND PERSONAL 
REFLECTIONS (IN WRITTEN SUBMISSIONS CONNECTING READINGS, EXPERIENCES IN 
THE CLASSROOM, AND PERSONAL HISTORIES, IN ALIGNMENT WITH TPE 6) AS 
EXAMPLED IN THE PRACTICUM SYLLABUS.  
 

THE PROGRAM 
PROVIDES INITIAL 
ORIENTATION FOR 
PREPARATION 
PROGRAM 
SUPERVISORS AND 
DISTRICT-EMPLOYED 
SUPERVISORS OF 
CLINICAL PRACTICE 
EXPERIENCES TO 
ENSURE ALL 
SUPERVISORS 
UNDERSTAND THEIR 
ROLE AND 
EXPECTATIONS. THE 
MINIMAL AMOUNT 
OF PROGRAM 
SUPERVISION 
INVOLVING FORMAL 
EVALUATION OF 
EACH CANDIDATE 
MUST BE 4 TIMES PER 
QUARTER OR 6 
TIMES PER SEMESTER. 
THE MINIMUM 
AMOUNT OF 
DISTRICT-EMPLOYED 
SUPERVISORS’ 
SUPPORT AND 

PROGRAM-ASSIGNED FIELD SUPERVISORS AND ON-SITE MENTORS ARE TRAINED IN 
SUPERVISION, ORIENTED TO THE SUPERVISORY ROLE, AND INFORMED OF PROGRAM 
EXPECTATIONS FOR SUPERVISION AS EVIDENCED BELOW: 
 
FIELD SUPERVISOR ORIENTATION AGENDA 
ON-SITE MENTOR ORIENTATION AGENDA 

 
ORIENTATION PROVIDES AN UNDERSTANDING OF THE SUPERVISORY 
RESPONSIBILITIES FOR BOTH FIELD SUPERVISORS AND ON-SITE MENTORS, AS WELL 
AS INTRODUCING TPE-ALIGNED TOOLS TO BE USED TO GATHER AND EVALUATE 
OBSERVATION AND COLLABORATION DATA FOR DISTRICT INTERNS:  
 
OBSERVATION TOOL 
ACTION PLAN 
ON-SITE MENTOR LOG 
PROFESSIONAL DISPOSITION CHECKLIST 
FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT 
 
THESE TOOLS WILL BE SUBMITTED VIA SCHOOLOGY FOR DATA ANALYSIS BY THE 
COORDINATOR OF FIELD EXPERIENCES TO BETTER SUPPORT DISTRICT INTERNS, 
PROVIDE ADDITIONAL PROFESSIONAL DEVELOPMENT OPPORTUNITIES FOR FIELD 
SUPERVISORS AND ON-SITE MENTORS, AND SUPPLEMENT MODULE AND PRACTICUM 
MATERIALS TO DEVELOP DISTRICT INTERNS’ CONNECTION OF THEORY AND 
PRACTICE.   
 
FIELD SUPERVISORS WILL PARTICIPATE IN A MINIMUM OF 12 SUPERVISORY ACTIVITIES, 
INCLUDING IN-CLASS OBSERVATIONS, VIDEO OBSERVATIONS AND REFLECTIONS, 
AND INFORMAL COLLABORATION OPPORTUNITIES: 
 FIELD EXPERIENCE SYLLABUS 

https://files.acrobat.com/a/preview/22ac46b2-fb0a-466c-8e5d-8f1e33eeaa2f
https://files.acrobat.com/a/preview/22ac46b2-fb0a-466c-8e5d-8f1e33eeaa2f
https://files.acrobat.com/a/preview/d6a978a9-0b7a-4f6b-8ab3-05c7a2036d48
https://files.acrobat.com/a/preview/5a1a31af-4dd4-4641-98ff-872019a7ee2d
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/3ed8c771-46c0-4463-956e-d0c7b80fd339
https://files.acrobat.com/a/preview/d38f0e06-8a31-4547-b2a5-ee1ea88ee3ac
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GUIDANCE MUST BE 
5 HOURS PER WEEK.  
CLINICAL 
SUPERVISION MAY 
INCLUDE AN IN-
PERSON SITE VISIT, 
VIDEO CAPTURE OR 
SYNCHRONOUS 
VIDEO 
OBSERVATION, BUT 
IT MUST BE 
ARCHIVED EITHER BY 
ANNOTATED VIDEO 
OR SCRIPTED 
OBSERVATIONS AND 
EVALUATED BASED 
ON THE TPES, THAT 
PRODUCE DATA 
THAT CAN BE 
AGGREGATED AND 
DISAGGREGATED.  

DISTRICT INTERN FIELD SUPERVISION MANUAL  
 
SITE-BASED SUPERVISORS ARE REQUIRED TO PROVIDE SUPPORT AND GUIDANCE HAVE 
AS ASSURED BY OUR MOU WITH OUR CONSORTIUM OF PARTNERING SCHOOL 
DISTRICTS. THE ON-SITE MENTOR LOG DOCUMENTS EVIDENCE OF SUPPORT BY THE 
MENTOR THROUGHOUT THE ACADEMIC YEAR, SUBMITTED THREE TIMES A YEAR VIA 
SCHOOLOGY, AND REVIEWED BY THE COORDINATOR OF FIELD EXPERIENCES TO 
ENSURE DIVERSE MENTORSHIP ACTIVITIES AND ADEQUATE NUMBER OF MENTORSHIP 
HOURS PER ON-SITE MENTOR LOG.   
 
BOTH FSE FIELD SUPERVISORS AND ON-SITE MENTORS WILL BE EVALUATED TWICE 
A YEAR (WINTER AND SPRING) TO ENSURE THAT DISTRICT INTERNS RECEIVE THE 
NECESSARY SUPERVISORY SUPPORT NEEDED TO BE SUCCESSFUL: 
FIELD SUPERVISOR EVALUATION TOOL 
ON-SITE MENTOR EVALUATION TOOL 
 
ADDITIONALLY, IN ORDER TO PROVIDE THE BEST POSSIBLE STRUCTURES FOR 
DISTRICT INTERNS TO CONNECT THEIR COURSEWORK, PRACTICUM, AND FIELD 
EXPERIENCE, THE MODULE INSTRUCTORS WILL BE PROVIDED WITH AN 
ORIENTATION THAT ADDRESSES HOW THEY CAN FACILITATE AND SUPPORT THESE 
CONNECTIONS FOR DISTRICT INTERNS: 
INSTRUCTOR ORIENTATION AGENDA 
INSTRUCTOR PROFESSIONAL DEVELOPMENT CALENDAR 
INSTRUCTOR PROFESSIONAL DEVELOPMENT AGENDA 
 

B. CRITERIA FOR 
SCHOOL 
PLACEMENTS  
CLINICAL SITES 
(SCHOOLS) SHOULD 
BE SELECTED THAT 
DEMONSTRATE 
COMMITMENT TO 
COLLABORATIVE 
EVIDENCE-BASED 
PRACTICES AND 
CONTINUOUS 
PROGRAM 
IMPROVEMENT, 
HAVE PARTNERSHIPS 
WITH APPROPRIATE 
OTHER 
EDUCATIONAL, 
SOCIAL, AND 
COMMUNITY 
ENTITIES THAT 
SUPPORT TEACHING 
AND LEARNING, 
PLACE STUDENTS 
WITH DISABILITIES IN 

DISTRICT INTERNS ARE REQUIRED TO HAVE VARIOUS EXPERIENCES WITH DIVERSE 
STUDENT POPULATIONS INCLUDING SOCIOECONOMIC AND CULTURAL DIVERSITY 
AS ASSURED BY OUR MOU WITH OUR CONSORTIUM OF PARTNERING SCHOOL 
DISTRICTS. THE MENTOR COLLABORATION LOG SHOWS EVIDENCE OF THE 
DIVERSE EXPERIENCES AND THOSE EXPERIENCES ARE ASSURED BY THE MENTOR 
DURING VARIOUS CHECKPOINTS WITHIN THE ACADEMIC YEAR AND SUBMITTED 
VIA THE LEARNING MANAGEMENT SYSTEM, SCHOOLOGY. 
 
 
THIS IS ADDRESSED IN THE MOU: 

 
 
IN ADDITION, WE VERIFY THAT THE ON-SITE MENTOR PROCESS IS VETTED 
THROUGH A COLLECTION SYSTEM VIA THE LEARNING MANAGEMENT SYSTEM, 
SCHOOLOGY:  

https://files.acrobat.com/a/preview/4ef81b61-6e53-4670-8a57-4c1da44d9c53
https://files.acrobat.com/a/preview/a3285814-ca7e-4521-aac5-3305a436acc6
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e
https://files.acrobat.com/a/preview/35a57a8b-19af-4765-b01e-0fa820a1df7a
https://files.acrobat.com/a/preview/c5ac8f13-2e90-4af2-8d68-4c1ab27cb511
https://files.acrobat.com/a/preview/d4b34159-5b18-4e0f-baca-dcbae67fb49d
https://files.acrobat.com/a/preview/bfded5e7-221b-4fd1-9949-baadd301ba58
https://files.acrobat.com/a/preview/c7ab780e-0368-4e5d-b293-cf4697d88147
https://files.acrobat.com/a/preview/a3285814-ca7e-4521-aac5-3305a436acc6
https://files.acrobat.com/a/preview/a3144475-9218-41b0-ab44-1724b83eae8e%20https:/files.acrobat.com/a/preview/b3d639b7-7761-4ab8-8579-bc8e30af6579
https://files.acrobat.com/a/preview/7e8af62d-e8e4-47f6-87bc-bfca931dec64
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THE LEAST 
RESTRICTIVE 
ENVIRONMENT 
(LRE), PROVIDE 
ROBUST PROGRAMS 
AND SUPPORT FOR 
ENGLISH LEARNERS, 
REFLECT TO THE 
EXTENT POSSIBLE 
SOCIOECONOMIC 
AND CULTURAL 
DIVERSITY, AND 
PERMIT VIDEO 
CAPTURE FOR 
CANDIDATE 
REFLECTION AND 
TPA COMPLETION. 
CLINICAL SITES 
SHOULD ALSO HAVE 
A FULLY QUALIFIED 
SITE 
ADMINISTRATOR.  

 
 
THE PROFESSIONAL SERVICES AGREEMENT (PSA) COLLECTS THE DETAILED 
INFORMATION NEEDED FOR THE CREDENTIAL ANALYST AND COORDINATOR OF 
FIELD EXPERIENCE TO CHECK PROPER ASSIGNMENT: 
 

 
 
 
 
THE SITE ADMINISTRATOR IS PART OF THE VETTING PROCESS PER THE SITE-
ADMINISTRATOR LETTER:  
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THE PROFESSIONAL SERVICES AGREEMENT (PSA) COLLECTS THE DETAILED 
INFORMATION NEEDED FOR THE CREDENTIAL ANALYST AND COORDINATOR OF 
FIELD EXPERIENCE TO CHECK PROPER ASSIGNMENT: 
 

 
 
 
ADDITIONAL EVIDENCE: ON-SITE MENTOR QUALIFICATIONS 

 
 
 
 
 
 

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A385d09a5-50c3-4681-8c1e-31d04cb12041
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THE SITE ADMINISTRATOR IS PART OF THE VETTING PROCESS PER THE SITE-
ADMINISTRATOR LETTER:  
 

 
 
 
 

 
 
 
 
 

C. CRITERIA FOR 
THE SELECTION 
OF PROGRAM 
SUPERVISORS  
THE PROGRAM 
SELECTS 
INDIVIDUALS WHO 
ARE CREDENTIALED 
OR WHO HAVE 
EQUIVALENT 
EXPERIENCE IN 
EDUCATOR 
PREPARATION. 
SUPERVISORS 
SHOULD BE EXPERT 
IN THE CONTENT 
AREA OF THE 
CANDIDATE BEING 
SUPERVISED AND 

FORTUNE SCHOOL EMPLOYS QUALIFIED PERSONS FOR THE HIGHER EDUCATION 
PROGRAMS USING THE FOLLOWING RESOURCES FOR ASSURANCES:   
FIELD SUPERVISOR JOB DESCRIPTION 
SUPERVISOR CREDENTIALS 
SUPERVISOR EVALUATION 
 
PROGRAM-ASSIGNED FIELD SUPERVISORS AND ON-SITE MENTORS ARE TRAINED IN 
SUPERVISION, ORIENTED TO THE SUPERVISORY ROLE, AND INFORMED OF PROGRAM 
EXPECTATIONS FOR SUPERVISION. THESE EXPECTATIONS INCLUDE KNOWLEDGE 
ABOUT PROGRAM CURRICULUM AND ASSESSMENTS, INCLUDING THE TPES  AND THE 
TPAS: 
FIELD SUPERVISOR ORIENTATION AGENDA 
ON-SITE MENTOR ORIENTATION AGENDA 
 
THE PROGRAM PROVIDES ON-SITE MENTORS A MINIMUM OF 10 HOURS OF INITIAL 
ORIENTATION: 
ON-SITE MENTOR ORIENTATION 
ON-SITE MENTOR PROFESSIONAL DEVELOPMENT AGENDA 
ON-SITE MENTOR PROFESSIONAL DEVELOPMENT CALENDAR 

https://files.acrobat.com/a/preview/5137f217-5335-48f1-bf72-86216dc6077f
https://files.acrobat.com/a/preview/43439f3b-4018-4ab3-9522-a97135974ea9
https://files.acrobat.com/a/preview/3104792a-1a42-442b-95c2-09692316d40d
https://files.acrobat.com/a/preview/ca374aea-883e-4494-8179-afff4eeae162
https://files.acrobat.com/a/preview/d5620cab-d3ca-4553-be56-80817893f062
https://files.acrobat.com/a/preview/d5620cab-d3ca-4553-be56-80817893f062
https://files.acrobat.com/a/preview/22ac46b2-fb0a-466c-8e5d-8f1e33eeaa2f
https://files.acrobat.com/a/preview/9c556f00-111e-4ff4-a225-4604a908ed03
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SHOULD HAVE 
RECENT 
PROFESSIONAL 
EXPERIENCES IN 
SCHOOL SETTINGS 
WHERE THE 
CURRICULUM 
ALIGNS WITH 
CALIFORNIA’S 
ADOPTED CONTENT 
STANDARDS AND 
FRAMEWORKS AND 
THE SCHOOL 
REFLECTS THE 
DIVERSITY OF 
CALIFORNIA’S 
STUDENT 
POPULATION. THE 
PROGRAM PROVIDES 
SUPERVISORS WITH 
ORIENTATION TO 
THE PROGRAM’S 
EXPECTATIONS AND 
ASSURES THAT 
SUPERVISORS ARE 
KNOWLEDGEABLE 
ABOUT THE 
PROGRAM 
CURRICULUM AND 
ASSESSMENTS, 
INCLUDING THE 
TPES  AND THE TPA 
MODEL CHOSEN BY 
THE PROGRAM. IN 
ADDITION, 
PROGRAM 
SUPERVISORS 
MAINTAIN CURRENT 
KNOWLEDGE OF 
EFFECTIVE 
SUPERVISION 
APPROACHES SUCH 
AS COGNITIVE 
COACHING, ADULT 
LEARNING THEORY, 
AND CURRENT 
CONTENT-SPECIFIC 
PEDAGOGY AND 
INSTRUCTIONAL 
PRACTICES.   

 
THIS ORIENTATION PROVIDES PROFESSIONAL DEVELOPMENT ON EFFECTIVE 
SUPERVISION APPROACHES (I.E. COGNITIVE COACHING) AND COLLABORATION 
OPPORTUNITIES WITH THE DISTRICT INTERN. THIS ORIENTATION AND 
PROFESSIONAL DEVELOPMENT ARE AVAILABLE AS EITHER IN-PERSON OR ON-LINE 
WORKSHOPS VIA THE LEARNING MANAGEMENT SYSTEM, SCHOOLOGY. 
 
EVIDENCE: PROGRAM STANDARDS REFLECT REDEVELOPED CALTPA 
WITH EVIDENCE – DISTRICT INTERNS 
 
EVIDENCE: PROGRAM STANDARDS REFLECT REDEVELOPED CALTPA 
WITH EVIDENCE – FIELD SUPERVISORS  
 

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A240e896e-7186-491d-8806-32e49eab9cfe
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A240e896e-7186-491d-8806-32e49eab9cfe
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D. CRITERIA FOR 
THE SELECTION 
OF DISTRICT-
EMPLOYED 
SUPERVISORS 
(ALSO MAY BE 
KNOWN AS THE 
COOPERATING 
TEACHER, 
MASTER TEACHER 
OR ON-SITE 
MENTOR)  
  
THE PROGRAM 
SELECTS DISTRICT 
SUPERVISORS WHO 
HOLD A CLEAR 
CREDENTIAL IN THE 
CONTENT AREA FOR 
WHICH THEY ARE 
PROVIDING 
SUPERVISION AND 
HAVE A MINIMUM OF 
THREE YEARS OF 
CONTENT AREA K-
12 TEACHING 
EXPERIENCE. THE 
DISTRICT 
SUPERVISOR MUST 
HAVE 
DEMONSTRATED 
EXEMPLARY 
TEACHING 
PRACTICES AS 
DETERMINED BY THE 
EMPLOYER AND THE 
PREPARATION 
PROGRAM. THE 
MATCHING OF 
CANDIDATE AND 
DISTRICT-EMPLOYED 
SUPERVISOR MUST BE 
A COLLABORATIVE 
PROCESS BETWEEN 
THE SCHOOL 
DISTRICT AND THE 
PROGRAM. 
 
THE PROGRAM 
PROVIDES DISTRICT 

ON-SITE MENTOR REQUIREMENTS:  
• NOMINATED BY THEIR SCHOOL ADMINISTRATOR 
• VALID CORRESPONDING CLEAR OR LIFE CREDENTIAL 
• THREE YEARS SUCCESSFUL TEACHING EXPERIENCE 
• ENGLISH LEARNER AUTHORIZATION (AN INDIVIDUAL WHO IS IMMEDIATELY 

AVAILABLE TO ASSIST THE INTERN WITH PLANNING LESSONS THAT ARE 
APPROPRIATELY DESIGNED AND DIFFERENTIATED FOR ELS, FOR ASSESSING 
LANGUAGE NEEDS AND PROGRESS, AND TO SUPPORT LANGUAGE ACCESSIBLE 
INSTRUCTION, THROUGH IN-CLASSROOM MODELING AND COACHING AS 
NEEDED.) 

• EFFECTIVE IN CLASSROOM MANAGEMENT AND SUBJECT SPECIFIC PEDAGOGY 
• TRAINED IN PROGRAM-APPROVED MENTOR TRAINING PROGRAM 
 
THE PROGRAM PROVIDES ON-SITE MENTORS A MINIMUM OF 10 HOURS OF INITIAL 
ORIENTATION: 
 
ON-SITE MENTOR ORIENTATION AGENDA 
ON-SITE MENTOR PROFESSIONAL DEVELOPMENT AGENDA 
ON-SITE MENTOR PROFESSIONAL DEVELOPMENT CALENDAR 
 
THIS ORIENTATION ADDITIONAL PROVIDES PROFESSIONAL DEVELOPMENT ON 
EFFECTIVE SUPERVISION APPROACHES (I.E. COGNITIVE COACHING) AND 
COLLABORATION OPPORTUNITIES WITH THE DISTRICT INTERN. THIS ORIENTATION 
AND PROFESSIONAL DEVELOPMENT ARE AVAILABLE AS EITHER IN-PERSON OR ON-
LINE WORKSHOPS VIA THE LEARNING MANAGEMENT SYSTEM, SCHOOLOGY. 
 
 

https://files.acrobat.com/a/preview/d5620cab-d3ca-4553-be56-80817893f062
https://files.acrobat.com/a/preview/22ac46b2-fb0a-466c-8e5d-8f1e33eeaa2f
https://files.acrobat.com/a/preview/9c556f00-111e-4ff4-a225-4604a908ed03
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EMPLOYED 
SUPERVISORS A 
MINIMUM OF 10 
HOURS OF INITIAL 
ORIENTATION TO 
THE PROGRAM 
CURRICULUM, 
ABOUT EFFECTIVE 
SUPERVISION 
APPROACHES SUCH 
AS COGNITIVE 
COACHING, ADULT 
LEARNING THEORY, 
AND CURRENT 
CONTENT-SPECIFIC 
PEDAGOGY AND 
INSTRUCTIONAL 
PRACTICES. THE 
PROGRAM ENSURES 
THAT DISTRICT 
EMPLOYED 
SUPERVISORS 
REMAIN CURRENT IN 
THE KNOWLEDGE 
AND SKILLS FOR 
CANDIDATE 
SUPERVISION AND 
PROGRAM 
EXPECTATIONS. 
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STANDARD 4: 
MONITORING, SUPPORTING, AND ASSESSING CANDIDATE PROGRESS  

TOWARDS MEETING CREDENTIAL REQUIREMENTS 
PROGRAM FACULTY, PROGRAM 
SUPERVISORS, AND DISTRICT-
EMPLOYED SUPERVISORS 
MONITOR AND SUPPORT 
CANDIDATES DURING THEIR 
PROGRESS TOWARDS MASTERING 
THE TPES. EVIDENCE REGARDING 
CANDIDATE PROGRESS AND 
PERFORMANCE IS USED TO GUIDE 
ADVISEMENT AND ASSISTANCE 
EFFORTS. THE PROGRAM 
PROVIDES SUPPORT AND 
ASSISTANCE TO CANDIDATES 
AND ONLY RETAINS CANDIDATES 
WHO ARE SUITED FOR 
ADVANCEMENT INTO TEACHING. 
APPROPRIATE INFORMATION IS 
ACCESSIBLE TO GUIDE 
CANDIDATES’ SATISFACTION OF 
ALL PROGRAM REQUIREMENTS.  

PROGRAM FACULTY, PROGRAM SUPERVISORS, AND DISTRICT-EMPLOYED 
SUPERVISORS MONITOR AND SUPPORT CANDIDATES DURING THEIR 
PROGRESS TOWARDS MASTERING THE TPES.  
 
CLINICAL SUPERVISION INCLUDES A VARIETY OF FORMAL AND 
INFORMAL VISITS AND IN-PERSON SITE VISITS. SUPERVISION INCLUDES 
VIDEO CAPTURE EXPERIENCES USING THE PLATFORM, WHETSTONE. ALL 
EXPERIENCES ARE EVIDENCED USING TPE-ALIGNED TOOLS 
COLLECTED VIA THE LEARNING MANAGEMENT SYSTEM, SCHOOLOGY 
AND PRODUCE DATA THAT IS AGGREGATED AND DISAGGREGATED FOR 
PROGRAM EFFECTIVENESS: 
ASSESSMENT CYCLE  
ASSESSMENT ARTIFACT DESCRIPTIONS  
EVIDENCE: FIELD SUPERVISION & ASSESSMENT MANUAL 
 
 
QUANTITATIVE AND QUALITATIVE EVIDENCE IS COLLECTED THROUGH 
SURVEYS, GAB SESSIONS, ONLINE COMMENT BOX, AND PROFESSIONAL 
DISPOSITION CHECKLISTS* REGARDING CANDIDATE PROGRAM 
STRENGTHS AND WEAKNESSES AND PERFORMANCE IS CONSISTENTLY 
UTILIZED TO GUIDE ADVISEMENT AND PROGRAM CHANGE. FORTUNE 
SCHOOL PROVIDES MULTIPLE LEVELS OF ASSISTANCE DESIGNED 
TO PROVIDE OPPORTUNITIES FOR CANDIDATES TO SUCCESSFULLY EARN 
THEIR DESIGNATED CREDENTIALS. FORTUNE SCHOOL DISTRICT 
INTERNS WILL SIGN VARIOUS ASSURANCE AGREEMENTS ABIDING BY THE 
GUIDELINES AND COMPETENCIES SET FORTH IN THE FORTUNE SCHOOL 
DISTRICT INTERN HANDBOOK. THE AGREEMENTS STATE THAT 
CONTINUATION AND COMPLETION OF THE PROGRAM(S) ARE 
CONTINGENT UPON SATISFACTORY PROGRESS TOWARDS MEETING 
REQUIREMENTS AND PROGRAM COMPETENCIES. DOCUMENTATION OF 
THE DISTRICT INTERN’S PROGRESS OR LACK THEREOF, IN SPECIFIED 
GROWTH AREA, WILL BE RECORDED ON AN ON-GOING BASIS BY THE 
HIGHER EDUCATION DEPARTMENT. APPEALS MAY BE MADE BASED ON 
ACADEMIC STANDING, UNFAVORABLE DISPOSITION REPORTS, AND/OR 
ISSUES INVOLVING PLACEMENT. 
APPROPRIATE INFORMATION AND PERSONNEL ARE CLEARLY IDENTIFIED 
AND ACCESSIBLE TO GUIDE EACH CANDIDATE’S ATTAINMENT OF 
PROGRAM REQUIREMENTS. 
* VALID AND RELIABLE SURVEY MODIFIED FROM THE UNIVERSITY OF 
TAMPA:  DISPOSITIONS ASSESSMENT IN TEACHER EDUCATION: DEVELOPING 
AN ASSESSMENT INSTRUMENT FOR THE COLLEGE CLASSROOM AND THE FIELD. 
PERSONNEL ROLES – HIGHER EDUCATION 
 
EVIDENCE: FSE CONTACTS WITHIN THE HIGHER EDUCATION 
DEPARTMENT + SPECIFIC ROLES 
 

https://files.acrobat.com/a/preview/29b46cee-52dd-49fc-88a9-2f82592cac1f
https://files.acrobat.com/a/preview/2119c802-9f5e-4b0c-9c48-db47ae23ddb4
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A68d5e301-63ab-4368-8448-9390bb08dc32
https://files.acrobat.com/a/preview/3a047113-d145-4db8-995d-789cb8feca46
https://files.acrobat.com/a/preview/3a047113-d145-4db8-995d-789cb8feca46
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aa877c634-8e09-4a1c-ae95-58f355613b0d
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aa877c634-8e09-4a1c-ae95-58f355613b0d
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EVIDENCE: STUDENT-SPECIFIC PROGRAM SNAPSHOT – 
PROVIDED BY CREDENTIAL ANALYST 
 
EVIDENCE REGARDING PROGRESS IN MEETING COMPETENCY AND 
PERFORMANCE EXPECTATIONS IS CONSISTENTLY USED TO GUIDE 
ADVISEMENT AND CANDIDATE SUPPORT EFFORTS. A CLEARLY DEFINED 
PROCESS IS IN PLACE TO IDENTIFY AND SUPPORT CANDIDATES WHO 
NEED ADDITIONAL ASSISTANCE TO MEET COMPETENCIES.  
THE INSTITUTION PROVIDES THE UNIT WITH SUFFICIENT RESOURCES 
FOR THE EFFECTIVE OPERATION OF EACH EDUCATOR PREPARATION 
PROGRAM, INCLUDING, BUT NOT LIMITED TO, COORDINATION, 
ADMISSION, ADVISEMENT, CURRICULUM, PROFESSIONAL DEVELOPMENT/ 
INSTRUCTION, FIELD BASED SUPERVISION AND CLINICAL EXPERIENCES.   
PRE-SERVICE KICK-OFF AGENDA 
DISTRICT ORIENTATION 

ON-SITE MENTOR AND FIELD SUPERVISOR TRAINING 
HANDBOOK REVIEW 
ASSURANCE FORM ACKNOWLEDGMENT 

WORKSHOPS  
 
FSE COMMENT BOX 
TO ENSURE THAT “COMMENTS” IN THE ACADEMIC COURSES FOCUS ON 
RELEVANT INQUIRIES NEEDED TO COMPLETE INSTRUCTIONAL TASKS OR 
TO SEEK CLARIFICATION, FORTUNE SCHOOL IS PROVIDING A LINK FOR 
YOU TO LEAVE COMMENTS REGARDING THE PROGRAM.   
 
EVIDENCE: STUDENT-SPECIFIC PROGRAM SNAPSHOT – 
PROVIDED BY CREDENTIAL ANALYST 
SUBJECT MATTER COMPETENCY IS A REQUIREMENT FOR ENTRY INTO 
THE DISTRICT INTERN PROGRAM AND IS NOT A PART OF CONTINUED 
STUDENT MONITORING AS THE COMPETENCY IS ALREADY ATTACHED 
AND VALIDATED BY THEIR CREDENTIAL.  
 
EVIDENCE TO SHOW ADDITIONAL SUPPORT WITHIN SUBJECT-SPECIFIC 
PROGRAM AREAS: 

SEE EXAMPLE OF VISITING INSTRUCTOR EVIDENCE.  
SEE EXAMPLE OF SITE-BASED EVIDENCE 
SEE EXAMPLE OF AGE-APPROPRIATE EVIDENCE 

  

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A02ad7516-d17f-4fb1-8c69-833e0fb30a86
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A02ad7516-d17f-4fb1-8c69-833e0fb30a86
https://files.acrobat.com/a/preview/3c456a8c-b042-4d15-b373-5c4d5afff130
https://files.acrobat.com/a/preview/a0a1da1b-62c4-4675-95f6-d5abfee85733
https://files.acrobat.com/a/preview/22ac46b2-fb0a-466c-8e5d-8f1e33eeaa2f
https://4.files.edl.io/7d97/03/23/19/223728-71c89a39-fa77-4254-8154-b8bd13cbd235.pdf
https://files.acrobat.com/a/preview/22494665-a0b4-4870-a063-29ac0c9a157b
https://files.acrobat.com/a/preview/22494665-a0b4-4870-a063-29ac0c9a157b
https://files.acrobat.com/a/preview/27f9dbd5-d400-4c15-baa2-c922e8fce18f
https://files.acrobat.com/a/preview/ed701cb1-0b85-496f-ac29-0fb7d9de05c6
https://www.surveymonkey.com/r/FSECommentBox
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A02ad7516-d17f-4fb1-8c69-833e0fb30a86
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A02ad7516-d17f-4fb1-8c69-833e0fb30a86
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A18eb20b1-fb19-421d-a592-9caf0a0a91a7
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A84d84078-613b-4f37-8151-5e31eea10dba
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3dc8b0fb-61e8-4db5-bda6-ab72bd2e26a2
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STANDARD 5:  
IMPLEMENTATION OF A TEACHING PERFORMANCE ASSESSMENT  

THE TPA IS IMPLEMENTED 
ACCORDING TO THE 
REQUIREMENTS OF THE 
COMMISSION-APPROVED MODEL 
SELECTED BY THE PROGRAM. 
ONE OR MORE INDIVIDUALS 
RESPONSIBLE FOR IMPLEMENTING 
THE TPA DOCUMENT THE 
ADMINISTRATION PROCESSES FOR 
ALL TASKS/ACTIVITIES OF THE 
APPLICABLE TPA MODEL IN 
ACCORDANCE WITH THE 
REQUIREMENTS OF THE SELECTED 
MODEL. THE PROGRAM 
CONSULTS AS NEEDED WITH THE 
MODEL SPONSOR WHERE ISSUES 
OF CONSISTENCY IN 
IMPLEMENTING THE MODEL AS 
DESIGNED ARISE. THE PROGRAM 
REQUIRES PROGRAM FACULTY 
(INCLUDING FULL TIME, 
ADJUNCT, AND OTHER 
INDIVIDUALS PROVIDING 
INSTRUCTIONAL AND/OR 
SUPERVISORY SERVICES TO 
CANDIDATES WITHIN THE 
PROGRAM) TO BECOME 
KNOWLEDGEABLE ABOUT THE 
TPA TASKS, RUBRICS, AND 
SCORING, AS WELL AS HOW THE 
TPA IS IMPLEMENTED WITHIN 
THE PROGRAM SO THAT THEY 
CAN APPROPRIATELY PREPARE 
CANDIDATES FOR THE 
ASSESSMENT AND ALSO USE TPA 
DATA FOR PROGRAM 
IMPROVEMENT PURPOSES.  

THE PROGRAM PROMOTES A COMMISSION-ALIGNED MODEL FOR 
IMPLEMENTING THE TPA. THE TPA TASKS ARE SCHEDULED 
APPROPRIATELY THROUGHOUT THE PROGRAM.  
CHART OF SCHEDULED TPA TASK DUE DATES  
 
ADMINISTRATIVE PROCESSES FOR ALL TASKS/ACTIVITIES INCLUDE 
SUBMISSION VIA PEARSON EDUCATION AND ARE MONITORED VIA THE 
LEARNING MANAGEMENT SYSTEM, SCHOOLOGY.  
 
TPA WORKSHOPS ARE SCHEDULED AS NEEDED THROUGHOUT THE 
PROGRAM AND FACILITATED BY THE DIRECTOR OF TEACHER 
EDUCATION/LEAD TPA ASSESSOR.  THE LINKED PAGE PROVIDES 
EVIDENCE OF ASSISTANCE ELECTRONICALLY WITH DOCUMENTS AND 
VIDEOS.  
 
EVIDENCE: PROGRAM STANDARDS REFLECT REDEVELOPED 
CALTPA WITH EVIDENCE – DISTRICT INTERNS 
 
THE PROGRAM REQUIRES PROGRAM FACULTY TO BECOME 
KNOWLEDGEABLE ABOUT THE TPA TASKS, RUBRICS, AND SCORING, AS 
WELL AS HOW THE TPA IS IMPLEMENTED WITHIN THE PROGRAM. 
ARTIFACTS WITH A TPA FOCUS ARE EMBEDDED THROUGHOUT THE 
PROGRAM AS EXAMPLED BELOW:  
 
MODULE E: EFFECTIVE INSTRUCTIONAL DELIVERY 
RIGOR AND RELEVANCE FRAMEWORK (MEASURABLE ARTIFACT)  
COMPLETE ACTIVITIES RELATED TO THE RIGOR AND RELEVANCE 
FRAMEWORK DEVELOPED TO ENSURE THE INCLUSION OF BOTH RIGOR 
AND RELEVANCE IN INSTRUCTION. THE FRAMEWORK CONSISTS OF 
FOUR QUADRANTS THAT REFLECT THESE TWO DIMENSIONS OF HIGHER 
STANDARDS AND STUDENT ACHIEVEMENT. DEVELOP MODIFIED LESSONS 
TO MEET THE NEEDS OF VARIOUS LEARNERS INCLUDING ENGLISH LEARNERS 
AND STUDENTS WITH SPECIAL NEEDS AND PROVIDE RATIONALE FOR STRATEGIES 
(TPA-ALIGNED).  
 
THE ARTIFACTS AND CURRENT TRENDS ARE DESIGNED TO 
CONNECT THEORY TO PRACTICE AND PROVIDE OPPORTUNITIES TO 
DEVELOP PEDAGOGICAL COMPETENCE UTILIZING A VARIETY OF 
STRATEGIES AS INTERNS DEVELOP EXPERTISE AND DEVELOP TPA TASKS.   
 
MODULE F1: MULTIPLE AND SINGLE SUBJECT CONTENT 
INSTRUCTIONAL PLANNING 
TOTAL PARTICIPATION STRATEGIES (COMPETENCY-BASED 
ARTIFACT)  
CREATE A “MENU” OF TOTAL PARTICIPATION STRATEGIES FOR EACH 
SECTION OF THE LESSON, INCLUDING YOUR “STARTERS” (BELL 
RINGER), “ENTREES” (DIRECT INSTRUCTION, GUIDED PRACTICE, AND 
INDEPENDENT PRACTICE), “SIDES” (TPTS THAT ARE EASY TO INSERT 

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A95f28289-9241-473b-a47c-955a791c0109
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A95f28289-9241-473b-a47c-955a791c0109
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A52e95804-9db4-4c28-a69f-dfd40da269bd
http://www.ctcexams.nesinc.com/
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3aa77b62-1648-41ed-b974-f8c7624e3e40
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
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INTO A LESSON), AND “DESSERT” (STRATEGIES FOR CLOSING A LESSON) 
WITH A SUBJECT-SPECIFIC PEDAGOGY FOCUS (TPA-ALIGNED). BE CREATIVE 
AND REMEMBER THAT THIS IS A CHANCE FOR YOU AND YOUR 
STUDENTS TO HAVE FUN. ADDITIONALLY, BE SURE TO INCLUDE THE 
TITLE, PREP TIME, AND REQUIRED MATERIALS (IF ANY) IN YOUR “MENU.” 

5A: ADMINISTRATION OF THE 
TEACHING PERFORMANCE 
ASSESSMENT (TPA) 

ADMINISTRATIVE PROCESSES FOR ALL TASKS/ACTIVITIES FOR TPA 
SUBMISSIONS ARE COLLECTED AND MONITORED VIA THE LEARNING 
MANAGEMENT SYSTEM, SCHOOLOGY.  
 
EVIDENCE: PROGRAM STANDARDS REFLECT REDEVELOPED 
CALTPA WITH EVIDENCE – DISTRICT INTERNS 
 

5B: CANDIDATE PREPARATION 
AND SUPPORT  
 
 
  

TPA WORKSHOPS ARE SCHEDULED AS NEEDED THROUGHOUT THE 
PROGRAM AND FACILITATED BY THE DIRECTOR OF TEACHER 
EDUCATION/LEAD TPA ASSESSOR. THE LINKED PAGE PROVIDES 
EVIDENCE OF ASSISTANCE ELECTRONICALLY WITH DOCUMENTS AND 
VIDEOS. 
 
THE PROGRAM REQUIRES PROGRAM FACULTY TO BECOME 
KNOWLEDGEABLE ABOUT THE TPA TASKS, RUBRICS, AND SCORING, AS 
WELL AS HOW THE TPA IS IMPLEMENTED WITHIN THE PROGRAM. 
ARTIFACTS WITH A TPA FOCUS ARE EMBEDDED THROUGHOUT THE 
PROGRAM AS EXAMPLED BELOW:  
 
MODULE E: EFFECTIVE INSTRUCTIONAL DELIVERY 
RIGOR AND RELEVANCE FRAMEWORK (MEASURABLE ARTIFACT)  
COMPLETE ACTIVITIES RELATED TO THE RIGOR AND RELEVANCE 
FRAMEWORK DEVELOPED TO ENSURE THE INCLUSION OF BOTH RIGOR 
AND RELEVANCE IN INSTRUCTION. THE FRAMEWORK CONSISTS OF 
FOUR QUADRANTS THAT REFLECT THESE TWO DIMENSIONS OF HIGHER 
STANDARDS AND STUDENT ACHIEVEMENT. DEVELOP MODIFIED LESSONS 
TO MEET THE NEEDS OF VARIOUS LEARNERS INCLUDING ENGLISH LEARNERS 
AND STUDENTS WITH SPECIAL NEEDS AND PROVIDE RATIONALE FOR STRATEGIES 
(TPA-ALIGNED).  
 
THE ARTIFACTS AND CURRENT TRENDS ARE DESIGNED TO 
CONNECT THEORY TO PRACTICE AND PROVIDE OPPORTUNITIES TO 
DEVELOP PEDAGOGICAL COMPETENCE UTILIZING A VARIETY OF 
STRATEGIES AS INTERNS DEVELOP EXPERTISE AND DEVELOP TPA TASKS.   
 
MODULE F1: MULTIPLE AND SINGLE SUBJECT CONTENT 
INSTRUCTIONAL PLANNING 
TOTAL PARTICIPATION STRATEGIES (COMPETENCY-BASED 
ARTIFACT)  
CREATE A “MENU” OF TOTAL PARTICIPATION STRATEGIES FOR EACH 
SECTION OF THE LESSON, INCLUDING YOUR “STARTERS” (BELL 
RINGER), “ENTREES” (DIRECT INSTRUCTION, GUIDED PRACTICE, AND 
INDEPENDENT PRACTICE), “SIDES” (TPTS THAT ARE EASY TO INSERT 
INTO A LESSON), AND “DESSERT” (STRATEGIES FOR CLOSING A LESSON) 
WITH A SUBJECT-SPECIFIC PEDAGOGY FOCUS (TPA-ALIGNED). BE CREATIVE 

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A52e95804-9db4-4c28-a69f-dfd40da269bd
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3aa77b62-1648-41ed-b974-f8c7624e3e40
https://files.acrobat.com/a/preview/5949a411-53e6-4f97-b6fe-af1fa4ddd195
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AND REMEMBER THAT THIS IS A CHANCE FOR YOU AND YOUR 
STUDENTS TO HAVE FUN. ADDITIONALLY, BE SURE TO INCLUDE THE 
TITLE, PREP TIME, AND REQUIRED MATERIALS (IF ANY) IN YOUR “MENU.” 
 

5C: ASSESSOR QUALIFICATIONS, 
TRAINING, AND SCORING 
RELIABILITY  

ALL FORTUNE SCHOOL ASSESSORS ARE REQUIRED TO COMPLETE THE 
STATE-APPROVED TRAINING, WHICH INCLUDES ORIENTATION & 
FOUNDATIONS AND TASK-SPECIFIC TRAINING. RELIABILITY IS ASSURED 
FROM USING ONLY CALIBRATED ASSESSORS, USING ANONYMITY, AND 
RESCORING 15% OF TASKS FOR EACH TASK SUBMISSION. IF A SECOND 
ASSESSOR SCORER IS HIGHER THAN THE FIRST ASSESSOR SCORER (BEING 
A SCORE OF 1 OR 2), A THIRD ASSESSOR SCORER MAY DETERMINE THE 
DISTRICT INTERN RECEIVES A PASSING SCORE.  
 
CURRENTLY, THE DIRECTOR OF TEACHER EDUCATION IS A CERTIFIED 
LEAD ASSESSOR.  
 
EVIDENCE: PROGRAM STANDARDS REFLECT REDEVELOPED 
CALTPA WITH EVIDENCE – DISTRICT INTERNS 
 

 
  

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Aaadb436c-4789-4b5f-9815-8db0d45389d3


FORTUNE SCHOOL        38 | P A G E  
JUNE 17, 2019   
 

STANDARD 6: 
INDUCTION INDIVIDUAL DEVELOPMENT PLAN 

BEFORE EXITING 
THE PRELIMINARY 
PROGRAM, 
CANDIDATES, 
DISTRICT-
EMPLOYED 
SUPERVISORS, AND 
PROGRAM 
SUPERVISORS 
COLLABORATE ON 
AN INDIVIDUAL 
DEVELOPMENT 
PLAN (IDP) 
CONSISTING OF 
RECOMMENDATIO
NS FOR 
PROFESSIONAL 
DEVELOPMENT 
AND GROWTH IN 
THE CANDIDATE’S 
CLEAR PROGRAM. 
THE PLAN IS A 
PORTABLE 
DOCUMENT 
ARCHIVED BY THE 
PRELIMINARY 
PROGRAM AND 
PROVIDED TO THE 
CANDIDATE FOR 
TRANSMISSION TO 
THE 
CLEAR/INDUCTION 
PROGRAM. 

FORTUNE SCHOOL’S DISTRICT INTERN PROGRAMS PREPARE TEACHERS FOR A 
PRELIMINARY CREDENTIAL THROUGH A TWO-YEAR JOB-EMBEDDED SYSTEM OF 
MENTORING, SUPPORT, AND PROFESSIONAL LEARNING. DISTRICT INTERNS ARE 
REQUIRED TO CLEAR THEIR TEACHING CREDENTIAL WITHIN FIVE YEARS IN ORDER TO 
REMAIN A K-12 TEACHER WITHIN THE CALIFORNIA PUBLIC EDUCATION SYSTEM. 
DISTRICT INTERNS ARE GUIDED WITH THE KNOWLEDGE THAT THEY WILL NEED TO 
SEEK AN INDUCTION PROGRAM EITHER WITH THEIR EMPLOYING DISTRICT OR WITH 
ANOTHER CTC-APPROVED INDUCTION PROGRAM.  
 
FORTUNE SCHOOL IS NOT CURRENTLY IMPLEMENTING AN INDUCTION PROGRAM. 
 
FORTUNE SCHOOL PROVIDES A PATHWAY TO INDUCTION FOR ALL DISTRICT 
INTERNS BEGINNING IN PRE-SERVICE.  THIS PATHWAY IS CREATED VIA THE LEARNING 
MANAGEMENT SYSTEM, SCHOOLOGY, THROUGH AN INTERACTIVE PORTFOLIO.  THIS 
PORTFOLIO COLLECTION INCLUDES VARIOUS EXAMPLES OF COMPETENCY-BASED 
ARTIFACTS, REFLECTIONS AND GOAL SETTING EXAMPLES FROM CLINICAL 
EXPERIENCE, EVALUATION FORMS, ASSESSMENTS, AND SURVEYS IN ORDER TO MEET 
THE STANDARDS FOR COLLABORATION BETWEEN THE PROGRAM, CANDIDATE, 
SUPERVISORS, AND THE INDUCTION PROGRAM. 
 
EVIDENCE: PATHWAY TO INDUCTION EXAMPLE 
 
EVIDENCE:  FSE AND INDUCTION PROGRAM COLLABORATION EXAMPLE 
 
THE MEMORANDUM OF UNDERSTANDING (MOU) DEFINES THE RESPONSIBILITIES OF 
THE ON-SITE MENTOR AND FIELD SUPERVISOR IN COLLABORATION WITH THE 
DISTRICT INTERN IN THE DEVELOPMENT OF AN INDIVIDUAL DEVELOPMENT PLAN 
(IDP) FOR THE PURPOSES OF A PATHWAY TO INDUCTION: 

 
 
 
 
 
  

https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A84b6d789-b3e5-4eca-b533-8833ae7915dc
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3Ae4f74774-6179-4740-bd4c-9e2de53987a7
https://documentcloud.adobe.com/link/track?uri=urn%3Aaaid%3Ascds%3AUS%3A3885b7d4-7573-4b7d-b481-6526d28c8de7
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SCOPE & SEQUENCE: 

CURRICULUM FOR MULTIPLE SUBJECT 
 

PRE-SERVICE – MODULE A HOURS UNITS 
A1:      OVERVIEW OF THE PRE-SERVICE PROGRAM 5 0.5 
A2:      ORGANIZING & MANAGING THE CLASSROOM/POSITIVE BEHAVIOR 

MANAGEMENT 
30 

3.0 

A3:      PREPARATION TO TEACH READING / LANGUAGE ARTS 20 2.0 
A4:       PREPARATION TO TEACH ENGLISH LANGUAGE LEARNERS 45 4.5 
A5:      TEACHING EXCEPTIONAL CHILDREN – TYPICAL & ATYPICAL DEVELOPMENT 20 2.0 
A6:      CONTENT SPECIFIC SEMINAR 20 2.0 
PRACTICUM A:      FIELD EXPERIENCE 15 1.5 
A1:      CAPSTONE 5 0.5 

PRE-SERVICE TOTAL 160.0 16.0 
 
FIRST YEAR HOURS UNITS 
MODULE B:            FOUNDATIONS OF TEACHING 25 2.5 
PRACTICUM B:      FOUNDATIONS OF TEACHING   15 1.5 
MODULE C:          PLANNING FOR DATA-DRIVEN INSTRUCTION 25 2.5 
PRACTICUM C:     PLANNING FOR DATA-DRIVEN INSTRUCTION   15 1.5 
TPA          SUBJECT SPECIFIC PEDAGOGY   
MODULE D:          SUPPORTING DIVERSE LEARNERS 25 2.5 
PRACTICUM D:      SUPPORTING DIVERSE LEARNERS 15 1.5 
MODULE E:      EFFECTIVE INSTRUCTIONAL DELIVERY 20 2.0 
PRACTICUM E:      EFFECTIVE INSTRUCTIONAL DELIVERY 15 1.5 
ED 200: METHODOLOGY OF TEACHING READING & WRITING (RICA) 30 3.0 
ED 206 A/B/C       FIELD EXPERIENCE/SUPERVISION 30 3.0 
TPA           DESIGNING INSTRUCTION   

FIRST YEAR TOTAL 215.0 21.5 
 
SECOND YEAR HOURS UNITS 
MODULE F  PROFESSIONAL LEARNING COMMUNITIES FOR SS & MS EDUCATORS   
MODULE F1:     MULTIPLE SUBJECT CONTENT INSTRUCTIONAL PLANNING  25 2.5 
TPA                ASSESSING LEARNING   
MODULE G:  SPECIAL TOPICS   
MODULE G1:  TECHNOLOGY IN THE CLASSROOM 30 3.0 
MODULE G2:  ADVANCED PLANNING & INSTRUCTIONAL DELIVERY 20 2.0 
MODULE G3: HEALTHY ENVIRONMENTS FOR STUDENT LEARNING 20 2.0 
PRACTICUM G:  DATA, ANALYSIS, REFLECTION, AND LESSON PLANNING 45 4.5 

ED 405 A/B/C     FIELD EXPERIENCE/SUPERVISION 30 3.0 
TPA               CULMINATING TEACHING EXPERIENCE   

SECOND YEAR TOTAL 170.0 17.0 
 
PROGRAM TOTAL 545 54.5 
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COURSE CALENDAR: 
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SCOPE & SEQUENCE: 

CURRICULUM FOR SINGLE SUBJECT 
 

PRE-SERVICE – MODULE A HOURS UNITS 
A1:      OVERVIEW OF THE PRE-SERVICE PROGRAM 5 0.5 
A2:      ORGANIZING & MANAGING THE CLASSROOM/POSITIVE BEHAVIOR 

MANAGEMENT 30 3.0 

A3:      READING AND WRITING IN THE CONTENT AREA 20 2.0 
A4:       PREPARATION TO TEACH ENGLISH LANGUAGE LEARNERS 45 4.5 
A5:      TEACHING EXCEPTIONAL CHILDREN – TYPICAL & ATYPICAL DEVELOPMENT 20 2.0 
A6:      CONTENT SPECIFIC SEMINAR 20 2.0 
PRACTICUM 
A:      

FIELD EXPERIENCE 15 1.5 

A1:      CAPSTONE 5 0.5 

PRE-SERVICE TOTAL 160.0 16.0 
 

FIRST YEAR HOURS UNITS 
MODULE B:            FOUNDATIONS OF TEACHING 25 2.5 
PRACTICUM B:      FOUNDATIONS OF TEACHING   15 1.5 
MODULE C:          PLANNING FOR DATA-DRIVEN INSTRUCTION 25 2.5 
PRACTICUM C:     PLANNING FOR DATA-DRIVEN INSTRUCTION   15 1.5 
TPA          SUBJECT SPECIFIC PEDAGOGY   
MODULE D:          SUPPORTING DIVERSE LEARNERS 25 2.5 
PRACTICUM D:      SUPPORTING DIVERSE LEARNERS 15 1.5 
MODULE E:      EFFECTIVE INSTRUCTIONAL DELIVERY 20 2.0 
PRACTICUM E:      EFFECTIVE INSTRUCTIONAL DELIVERY 15 1.5 
ED 206 A/B/C       FIELD EXPERIENCE/SUPERVISION 30 3.0 
TPA           DESIGNING INSTRUCTION   

FIRST YEAR TOTAL 185.0 18.5 
 

SECOND YEAR HOURS UNITS 
MODULE F  PROFESSIONAL LEARNING COMMUNITIES FOR SS & MS EDUCATORS   
MODULE F1:     SINGLE SUBJECT CONTENT INSTRUCTIONAL PLANNING  25 2.5 
MODULE F2:  METHODOLOGY OF TEACHING READING & WRITING IN THE CONTENT 

AREA 20 2.0 

PRACTICUM F:  DATA, ANALYSIS, REFLECTION, AND LESSON PLANNING 45 4.5 
TPA           ASSESSING LEARNING   
MODULE G:  SPECIAL TOPICS   
MODULE G1:  TECHNOLOGY IN THE CLASSROOM 30 3.0 
MODULE G2:  ADVANCED PLANNING & INSTRUCTIONAL DELIVERY 20 2.0 
MODULE G3: HEALTHY ENVIRONMENTS FOR STUDENT LEARNING 20 2.0 
PRACTICUM G:  DATA, ANALYSIS, REFLECTION, AND LESSON PLANNING 45 4.5 
ED 405 A/B/C     FIELD EXPERIENCE/SUPERVISION 30 3.0 
TPA           CULMINATING TEACHING EXPERIENCE   

SECOND YEAR TOTAL 235 23.5 
 

PROGRAM TOTAL 580 58.0 
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MODULE B: 
FOUNDATIONS OF TEACHING 
 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
THIS MODULE WILL INTRODUCE CANDIDATES TO THE COMPLEX PROFESSION OF TEACHING, INCLUDING 
THE HISTORICAL, PHILOSOPHICAL, CULTURAL, SOCIAL, AND POLITICAL HISTORY OF THE EDUCATIONAL 
SYSTEM IN THE UNITED STATES AND CALIFORNIA, INCLUDING POLICIES ESTABLISHED BY ESEA AND 
REAUTHORIZED INTO “NO CHILD LEFT BEHIND” AND NOW THE EVERY STUDENT SUCCEEDS ACT 
(ESSA). FURTHERMORE, CANDIDATES WILL STUDY PRINCIPLES AND STRATEGIES THAT CAN BRING 
ABOUT CLASSROOM CONDITIONS THAT CONTRIBUTE TO HIGH STUDENT ACHIEVEMENT, INCLUDING 
CONSTRUCTIVIST THEORY, BLOOM’S TAXONOMY, AND BACKWARDS DESIGN. CANDIDATES WILL ALSO 
BE INTRODUCED TO CURRENT TRENDS AND ISSUES OF INSTRUCTION AND CURRICULUM FOR STUDENTS 
IN ETHNICALLY, LINGUISTICALLY, AND CULTURALLY DIVERSE CLASSROOMS.  
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 



FORTUNE SCHOOL        46 | P A G E  
JUNE 17, 2019   
 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 

 
REQUIRED TEXTS/RESOURCES: 

- CALIFORNIA CONTENT FRAMEWORKS AVAILABLE AT: 
HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 
ELA/ELD  

- CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA. 
- LEMOV, DOUG. TEACH LIKE A CHAMPION 2.0 - 62 TECHNIQUES THAT PUT STUDENTS ON THE PATH TO 

COLLEGE. SAN FRANCISCO: JOSSEY-BASS, 2015. 
- WIGGINS, GRANT AND MCTIGHE, JAY. UNDERSTANDING BY DESIGN – EXPANDED 2ND 

EDITION.  
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS (DO NOWS)/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

http://www.cde.ca.gov/ci/cr/cf/allfwks.asp
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II.  MEASURABLE ARTIFACTS  
• PRACTICUM ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 

50 

III.  COMPETENCY-BASED ARTIFACT  
• PHILOSOPHY OF EDUCATION 

25 

 TOTAL 100 
 
COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS ARE DESIGNED TO CONNECT THEORY TO YOUR PRACTICE. YOUR 
PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR SKILL AND 
KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 
 

2. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  
ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  

 
5. PHILOSOPHY OF EDUCATION (COMPETENCY-BASED ARTIFACT)  

DISTRICT INTERNS ARE TO ARTICULATE THEIR DEVELOPING UNDERSTANDING OF THEIR 
PHILOSOPHY BASED ON THEIR EXPERIENCES WITH THE K-12 EDUCATIONAL SYSTEM AND 
GROUNDED IN THE RESEARCH/LITERATURE INTRODUCED IN THIS MODULE. TOPICS ADDRESSED 
WITHIN THE PHILOSOPHY STATEMENT SHOULD INCLUDE: THE TEACHER-STUDENT RELATIONSHIP; 
THE LEARNING ENVIRONMENT, INCLUDING ADDRESSING PERSPECTIVES ON CLASSROOM 
MANAGEMENT AND CULTURE; THE PURPOSE OF EDUCATION, WITH SPECIFIC REGARD TO 
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CONTENT, PEDAGOGY, AND STANDARDS; AND THE ROLE OF FAMILIES AND COMMUNITIES IN 
EDUCATION. CONSIDER INFLUENCES AND INTERACTIONS WITH MEMBERS OF THE K-12 
EDUCATIONAL SYSTEM AS YOU WRITE YOUR PHILOSOPHY AND USE SPECIFIC EXAMPLES TO 
ILLUSTRATE YOUR PHILOSOPHY IN ACTION. FOR A MORE THOROUGH DETAILING OF THIS ASSIGNMENT, 
PLEASE SEE THE DOCUMENTS, EXEMPLARS, AND RUBRIC POSTED ON SCHOOLOGY. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPE; 
STUDENT 
LEARNING 

OUTCOMES 
SESSION 1 

 
 

CHAPTER/TEXT: 1:  
 NCLB ACT OF 

2001 
 CALIFORNIA 

EDUCATION: FROM 
FIRST TO WORST - 
VIDEO 

 CLOSING THE 
ACHIEVEMENT GAP 
IN CALIFORNIA 

 REVISIT KEY 
CONCEPTS FROM 
PRE-SERVICE 
 

DO NOW 
WRITE A PHILOSOPHY OF TEACHING STATEMENT.  
 
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
• DISCUSSION – VIEW “FROM FIRST TO WORST” 

WITH VIDEO-VIEWING GUIDE; COMPLETE 5-7 
ENTRIES USING THE DOUBLE-ENTRY JOURNAL 
STRATEGY (CURRENT TREND REFLECTION)  

• CLOSING THE ACHIEVEMENT GAP 
• SETTING BIG GOALS 
 
EXIT TICKET 

AS WE CLOSE OUT, PLEASE REFLECT ON THE 
FOLLOWING: 

• WHAT ARE THREE THINGS I AM GOING TO TRY 
IN MY CLASSROOM BEFORE OUR NEXT SESSION? 

• WHAT ARE TWO THINGS THAT WORKED FOR 
ME AS A LEARNER ABOUT TONIGHT'S WORK? 

• WHAT IS ONE THING I'M FEELING ANXIOUS 
ABOUT OR WOULD LIKE TO LEARN MORE 
ABOUT? 

FEEL FREE TO ADD ANY ADDITIONAL THOUGHTS 
ABOUT THE CONTENT AND/OR STRUCTURE OF 
TONIGHT'S CLASS.  

 
HOMEWORK:  
ENGAGE IN AN INQUIRY AROUND THE UNDERLYING 
PRIORITIES AND PHILOSOPHIES DRIVING 
EDUCATIONAL POLICY AND REFORM IN THE UNITED 
STATES. THERE ARE TWO RESOURCES TO EXPLORE 
BEFORE ENGAGING IN THE DISCUSSION. 
FIRST, IN THE (ATTACHED VIA SCHOOLOGY) 
"BLUEPRINT FOR REFORM," READ THE "PRIORITIES IN 

TPE: 1-3, 5-6, 
 
SLO: 1,4 
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A BLUEPRINT FOR REFORM" (P. 3-6). THEN, SELECT 
TWO OF THE PRIORITIES TO EXPLORE IN MORE 
DEPTH: 
• COLLEGE- AND CAREER-READY STUDENTS (P. 

7-12) 
• GREAT TEACHERS AND GREAT LEADERS (P. 13-

18) 
• MEETING THE NEEDS OF ENGLISH LEARNERS 

AND OTHER DIVERSE LEARNERS (P. 19-23) 
• A COMPLETE EDUCATION (P. 25-29) 
AFTER READING, EXPLORE THE RESOURCES ON THE 
USDOE'S WEBSITE REGARDING THE EVERY 
STUDENT SUCCEEDS ACT (ESSA). LINK: 
HTTPS://WWW.ED.GOV/ESSA 
BASED ON THIS EXPLORATION AND READING, 
WHAT APPEARS TO BE THE UNDERLYING AND/OR 
GUIDING PHILOSOPHIES OF THESE DOCUMENTS AND 
REFORMS?  CONSIDER HOW STUDENTS, FAMILIES, 
TEACHERS, ADMINISTRATORS, AND COMMUNITIES 
ARE DESCRIBED. WHAT DO THESE DESCRIPTIONS 
TELL YOU? HOW DO THE UNDERLYING 
PRINCIPLES/PHILOSOPHIES ALIGN WITH YOUR OWN 
PERSPECTIVES ON EDUCATION? WHAT DO YOU 
THINK DRIVES EACH OF THESE? 
A ROBUST RESPONSE SHOULD BE ABOUT 3 
PARAGRAPHS AND APPROXIMATELY 250-300 
WORDS. BE SURE TO REFERENCE THE RUBRIC FOR 
ADDITIONAL INFORMATION. 
 

SESSION 2   CHAPTER/TEXT: 
ELA/ELD FRAMEWORK 
FOR CALIFORNIA PUBLIC 
SCHOOLS: EQUITY AND 
ACCESS CHAPTER1: 
TEACHING AS 
LEADERSHIP 
 EQUITY AND 

ACCESS 
 RTI2 
 PRACTICES IN 

SPECIAL 
EDUCATION/ IDEA 

 RESEARCH FOR 
STUDENT 
INFORMATION 
BINDER 

DO NOW 
READ, AN INDIAN’S FATHER PLEA, AND RESPOND TO 
PROMPTS.  
 
• HOMEWORK/ DISCUSSION 
• QUIZ TIME  
• SESSION 2 SLIDES 
• THE IKEA CHALLENGE (COOPERATIVE GROUPS) 
• PREDICTING THE CURRENT HIGH SCHOOL 

ACHIEVEMENT GAPS 
• CAHSEE SCORES 
• FACILITATION CHECKINS 
• EQUITY AND ACCESS; RTI2 
• SPECIAL EDUCATION- IDEA, FAPE, LRE, IEP  
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS 
 
EXIT TICKET 
THE PHILOSOPHICAL CHEKIN: 

TPE: 1-3, 5-6, 
 
SLO: 1,4 

https://www.ed.gov/ESSA
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BASED ON TONIGHT'S INTRODUCTION TO SOME 
CENTRAL THEORISTS, HOW DO YOU SEE YOUR 
OWN PHILOSOPHY OF EDUCATION DEVELOPING, 
PARTICULARLY AS REGARDS TO THE TEACHER-
STUDENT RELATIONSHIP AND THE NATURE OF 
LEARNING. 
WHILE YOUR RESPONSE DOES NOT NEED TO BE 
FORMAL, PLEASE BE THOROUGH, AND DETAIL THE 
"WHY" OF YOUR RESPONSE. RESPONSES SHOULD BE 
2-3 PARAGRAPHS. 
 
HOMEWORK:  
READ THE FOLLOWING CURRENT TRENDS VIA 
SCHOOLOGY (SEE RUBRIC)  
SUCCESSFUL, SAFE, AND HEALTHY STUDENTS (P. 31-
34) 
FOSTERING INNOVATION AND EXCELLENCE (P. 35-
38) 

SESSION 3  CHAPTER/TEXT: 2: 
TEACHING AS 
LEADERSHIP: INVEST 
STUDENTS AND THEIR 
FAMILIES 
 STUDENT STUDY 

TEAM AND 504 
PLANS 

 INDIVIDUALIZED 
EDUCATION 
PROGRAM 

 PRINCIPLES OF 
EDUCATIONAL 
EQUITY, DIVERSITY, 
CULTURAL AND 
LINGUISTIC 
RESPONSIVENESS 
AND THEIR 
IMPLEMENTATION IN 
CURRICULUM 
CONTENT AND 
SCHOOL PRACTICES 

 EDUCATION 
SPECIALISTS- 
CREATING POSITIVE 
BEHAVIOR SUPPORT 
PLANS 

DO NOW 
DESCRIBE THE BEST LEARNING EXPERIENCES THAT 
YOU HAVE HAD AS A STUDENT.  
 
• HOMEWORK/ DISCUSSION 
• READING AND REFLECTION AYERS AND 

ALEXANDER-TANNER (2010) "TO TEACH: A 
JOURNEY IN COMICS." 

• DISCUSSION: SUPPORTING ALL STUDENTS; 
MOCK SST; POSITIVE SUPPORT PLANS  

• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 
& ACCOMMODATIONS; ELLS 
 

EXIT TICKET 
CLASSROOM SPACE REFLECTION  
 
HOMEWORK:  
1. READ LADSON-BILLINGS' (1995) "BUT THAT'S 

JUST GOOD TEACHING! THE CASE FOR 
CULTURALLY RELEVANT PEDAGOGY." AS YOU 
READ RESPOND TO THE FOLLOWING 

• SELECT ONE QUOTE FROM THE TEXT THAT YOU 
FIND PARTICULARLY CHALLENGING AND/OR 
INSPIRING. INCLUDE IT IN YOUR POST WITH AN 
EXPLANATION OF YOUR THINKING. 

• IN WHAT WAYS HAVE YOUR TRIED TO INCLUDE 
CULTURALLY-RELEVANT PRACTICES INTO YOUR 
TEACHING? HOW WAS IT CONTENT-SPECIFIC 
AND STANDARDS-ALIGNED? WHAT HAS BEEN 
YOUR EXPERIENCE WITH THIS? 

• IN WHAT WAYS IS CRP DIFFICULT? DESCRIBE A 
SPECIFIC CONCERN YOU HAVE ABOUT 

TPE: 1-3, 5-6, 
 
SLO: 1,4 
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INTEGRATING THIS INTO YOUR CLASSROOM 
PRACTICE. 

2. IN RESPONDING TO A MINIMUM OF TWO OF 
YOUR COLLEAGUES, BE SURE TO SPECIFICALLY 
ADDRESS SOLUTIONS TO THE CONCERNS RAISED 
IN QUESTION 3, THOUGH FEEL FREE TO RESPOND 
TO OTHER ASPECTS OF YOUR COLLEAGUES' 
POSTS, AS WELL. 

 
SESSION 4 CHAPTER/TEXT:  

TEACH LIKE A 
CHAMPION CHAPTERS 5 
AND 6 
 CREATING A 

CULTURE OF HIGH 
EXPECTATIONS 

 LEAST INVASIVE 
BEHAVIOR 
INTERVENTIONS 

 SETTING A POSITIVE 
TONE 

 JOY FACTOR 
 

DO NOW 
DESCRIBE A BEST TEACHING EXPERIENCE THAT YOU 
HAVE HAD AS A TEACHER.  
 
• HOMEWORK/ DISCUSSION 
• EXPLORING THE LITERATURE (USE PROQUEST & 

LITERATURE EXPLORATION TEMPLATE) 
• ACADEMIC IMPACT MODEL/SETTING THE TONE 

FOR LEARNING 
• LEAST INVASIVE INTERVENTION 
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS; INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; ASSESSMENTS 

• SKILLS AND OTHER DILEMMAS  
 
EXIT TICKET 
GIVEN TONIGHT'S DISCUSSION AND THEORETICAL 
CONSIDERATIONS, WHAT ARE SOME PARTING 
THOUGHTS AND REFLECTIONS? 
 
HOMEWORK:  
1. READ: TEACH LIKE A CHAMPION CHAPTER 5 
2. EXPLORE ARTICLES WITHIN THE PROQUEST 
EDUCATION DATABASE (LINKED VIA SCHOOLOGY). 
USING THE ATTACHED TEMPLATE, FIND TWO 
ARTICLES (FULL TEXT) THAT WRESTLE WITH ISSUES 
OF CULTURALLY RELEVANT PEDAGOGY WITHIN 
YOUR GRADE OR WITHIN A CONTENT AREA 
YOU'RE STRUGGLING TO APPLY CRP. YOU MAY 
HAVE TO PLAY AROUND WITH YOUR SEARCH TERMS 
A BIT. WE FOUND BEST SUCCESS USING THE 
ADVANCED SEARCH FEATURE WITH TERMS LIKE 
"CULTURALLY RELEVANT" WITH "SCIENCE" AND 
"ELEMENTARY" (OR SOMETHING ALONG THOSE 
LINES).  

TPE: 1-3, 5-6, 
 
SLO: 1,4 

SESSION 5  CHAPTER/TEXT:  
TEACH LIKE A 
CHAMPION CHAPTERS 5 
AND 6 

DO NOW 
WHEN THE WHEELS FALL OFF THE WAGON OF 
YOUR LESSON, WHAT DO YOU TYPICALLY DO? THIS 
CAN EITHER BE ADDRESSING BEHAVIOR OR 
ACADEMICALLY. 

TPE: 1-3, 5-6, 
 
SLO: 1,4 
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 STANDARDS AND 
FRAMEWORKS 

 ASSESSMENT 
 COMMON 

CORE/STANDARDS-
BASED OR 
STANDARDS-
ALIGNED 
INSTRUCTIONAL 
MATERIALS 

 TARGETS AND 
OBJECTIVES 

 

BONUS POINTS IF YOU REFERENCE LEMOV'S 
STRATEGIES AT ALL. 
 
• HOMEWORK/ DISCUSSION 
• DISCUSSION: BLOOM’S TAXONOMY; 

BACKWARDS DESIGN; DECONSTRUCTING 
STANDARDS  

• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 
& ACCOMMODATIONS; ELLS; INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; ASSESSMENTS 

• BLOOM’S QUESTIONING ACTIVITY  
 

EXIT TICKET 
CBA REVIEW 
 
HOMEWORK: PRESENTATIONS FOR LAST 
SESSION OVER FSE LESSON PLAN TEMPLATE 
AND INVENTORIES.  
 

SESSION 6 
FINAL  

 
 

PRESENTATION 
 INVENTORIES 
 DIGITAL WRITER’S WORKSHOP 
FSE LESSON PLAN (REFLECT DATA CASE STUDY 
ACCOMMODATIONS AND MODIFICATIONS)  

TPE: 1-3, 5-6, 
 
SLO: 1,4 
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE B 

 
PHILOSOPHY OF EDUCATION 
 
YOU ARE TO ARTICULATE YOUR DEVELOPING UNDERSTANDING OF THEIR PHILOSOPHY BASED ON YOUR 
EXPERIENCES WITH THE K-12 EDUCATIONAL SYSTEM AND GROUNDED IN THE RESEARCH/LITERATURE 
INTRODUCED IN THIS MODULE. CONSIDER INFLUENCES AND INTERACTIONS WITH MEMBERS OF THE K-
12 EDUCATIONAL SYSTEM AS YOU WRITE YOUR PHILOSOPHY AND USE SPECIFIC EXAMPLES TO 
ILLUSTRATE YOUR PHILOSOPHY IN ACTION. WHILE NOT NEEDING TO ADDRESS ALL OF THE GUIDING 
QUESTIONS, YOUR PHILOSOPHY SHOULD DISCUSS THE FOLLOWING TOPICS 
:  

- THE TEACHER-STUDENT RELATIONSHIP  
• WHAT ROLE DOES THE TEACHER AND STUDENT EACH PLAY WITHIN THE CLASSROOM? 
• HOW CAN EACH BE POSITIONED IN DIFFERENT WAYS? 
• WHAT ROLE DOES COLLABORATION PLAY WITHIN THIS RELATIONSHIP? 

 
- THE LEARNING ENVIRONMENT, INCLUDING ADDRESSING PERSPECTIVES ON CLASSROOM 

MANAGEMENT AND CULTURE  
• USE YOUR CLASSROOM MANAGEMENT PLAN FROM PRE-SERVICE AS A JUMPING OFF 

POINT 
• HOW DOES YOUR CURRENT CLASSROOM MATCH THE VISION YOU SET FOR IT? WHAT 

MIGHT BE SOME UNDERLYING CAUSES FOR THIS? 
• WHAT WOULD YOUR IDEAL CLASSROOM LOOK LIKE? SOUND LIKE? WHERE DOES THIS 

VISION COME FROM? 
 

- THE PURPOSE OF EDUCATION, WITH SPECIFIC REGARD TO CONTENT, PEDAGOGY, AND 
STANDARDS  

• WHAT IS THE PURPOSE OF EDUCATION?  
• HOW DO YOU SEE STANDARDS AND CONTENT CONTRIBUTING TO OR DETRACTING 

FROM THAT PURPOSE? 
• HOW DOES YOUR PEDAGOGY MATCH YOUR VIEW OF THE PURPOSE OF EDUCATION?  

 
- THE ROLE OF FAMILIES AND COMMUNITIES IN EDUCATION 

• HOW DO OUR FAMILIES AND COMMUNITIES PLAY A PART IN EDUCATION?  
• HOW WOULD YOU LIKE TO INVOLVED FAMILIES AND COMMUNITIES IN YOUR 

CLASSROOM PRACTICE?  
 

- ADDITIONALLY, SPELLING, MECHANICS, AND GRAMMAR ARE PART OF THE GRADE. BE SURE TO 
PROOFREAD AND ENSURE THERE ARE NOT ERRORS 
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MODULE C: 
PLANNING FOR DATA-DRIVEN INSTRUCTION 
 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

  
MODULE DESCRIPTION: 
THIS MODULE WILL PREPARE CANDIDATES TO USE STUDENT ACHIEVEMENT DATA TO DRIVE THEIR 
INSTRUCTIONAL PRACTICES. WITH A FOCUS ON EQUITY AND INCLUSION, CANDIDATES WILL BE 
INTRODUCED TO THE WAYS IN WHICH ALIGNMENT OF ASSESSMENT AND STANDARDS-BASED PLANNING 
AND INSTRUCTION CAN SUPPORT STUDENT LEARNING. CANDIDATES WILL BE INTRODUCED TO BEST-
PRACTICES OF ASSESSMENT, AND THEN BE SHOWN HOW DATA IS THEN USED TO ENGAGE IN A 
RECURSIVE PLANNING PROCESS FOR BOTH LONG-TERM PLANNING AND LESSON-LEVEL PLANNING. THIS 
MODULE WILL HAVE A FOCUS ON SUPPORTING STUDENTS WITH SPECIAL NEEDS, STRUGGLING READERS, 
AND ENGLISH LEARNERS THROUGH THE LENS OF ASSESSMENT.  
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION  

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 
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TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 

 
REQUIRED TEXTS/RESOURCES: 

- CALIFORNIA CONTENT FRAMEWORKS AVAILABLE AT: 
HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 
ELA/ELD 

- CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA. 
- LEMOV, DOUG. TEACH LIKE A CHAMPION 2.0 - 62 TECHNIQUES THAT PUT STUDENTS ON THE PATH TO 

COLLEGE. SAN FRANCISCO: JOSSEY-BASS, 2015. 
- WIGGINS, GRANT AND MCTIGHE, JAY. UNDERSTANDING BY DESIGN – EXPANDED 2ND 

EDITION.  
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS (DO NOWS)/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• PRACTICUM ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 

50 
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS ARE DESIGNED TO CONNECT THEORY TO YOUR PRACTICE. YOUR 
PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR SKILL AND 
KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

 
2. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
 

5. STUDENT ASSESSMENT INVENTORY (MEASUREABLE ARTIFACT) 
CANDIDATES DEVELOP A STUDENT ASSESSMENT INVENTORY. DATA FROM ASSESSMENTS PLAY A 
CRITICAL ROLE IN IMPROVING INSTRUCTION AND LEARNING. ASSESSMENTS PROVIDE 
CONSISTENT MEASURES THAT ALLOW TEACHERS, PARENT(S)/GUARDIAN(S), AND STUDENTS 
THEMSELVES TO MONITOR STUDENT PROGRESS, UNDERSTAND SPECIFIC STRENGTHS AND 
WEAKNESSES, AND SET LEARNING GOALS/OBJECTIVES. A STUDENT ASSESSMENT INVENTORY 
PROVIDES IMPORTANT INFORMATION TO TEACHERS ABOUT ASSESSMENTS FROM A STUDENT 
PERSPECTIVE. 
 

• STUDENT ASSESSMENT INVENTORY 
III.  COMPETENCY-BASED ARTIFACT  

• LONG-TERM PLAN WITH ALIGNED ASSESSMENT 
25 

 TOTAL 100 
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6. LONG-TERM PLAN WITH ALIGNED ASSESSMENT (COMPETENCY-BASED ARTIFACT)  
USING THE STANDARDS AND CURRICULUM OF CANDIDATES’ CLASSROOMS, CANDIDATES WILL 
DEVELOP A 4-6 WEEK LONG-TERM PLAN. IN ADDITION TO THIS, CANDIDATES WILL ALSO DEVELOP 
ONE ALIGNED SUMMATIVE ASSESSMENT, AS WELL AS A MINIMUM OF TWO ADDITIONAL FORMATIVE 
ASSESSMENTS. CANDIDATES SHOULD EMPLOY A VARIETY OF ASSESSMENT STRATEGIES, AS WELL AS 
NOTE HOW THEY WILL PROVIDE ACCOMMODATIONS FOR STUDENT SUBGROUPS AND EXTENSIONS OF 
STUDENT LEARNING INCLUDING ENGLISH LEARNERS AND STUDENTS WITH SPECIAL NEEDS. THESE 
PLANS WILL BE PRESENTED DURING THE LAST MEETING OF THE COURSE, AND CANDIDATES WILL THEN 
REFLECT ON THE COLLABORATIVE FEEDBACK THEY RECEIVED. FOR A MORE THOROUGH DETAILING OF THIS 
ASSIGNMENT, PLEASE SEE THE DOCUMENTS, EXEMPLARS, AND RUBRIC POSTED ON SCHOOLOGY. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPE; 
STUDENT 
LEARNING 

OUTCOMES 
SESSION 1 

 
 

CHAPTER/TEXT: 1:  
 UNDERSTANDING 

BY DESIGN 
CHAPTERS 1-3 

DO NOW 
ON A SCALE OF 1-5 (WHERE 1 IS LOST-IN-THE SAUCE 
AND 5 IS EXPERT-I-COULD-WRITE-THE-AP-EXAM-FOR-
MY-GRADE/CONTENT), HOW COMFORTABLE ARE YOU AT 
DESIGNING ASSESSMENTS THAT MEASURE YOUR 
STUDENTS' LEARNING? 
 
• SYLLABUS SCAVENGER HUNT  
• LESSON PLAN REFLECTION – UDL LENS 
• UBD CHAPTERS 1-3 
• SESSION1 POWERPOINT 
 
EXIT TICKET 
TAKE AWAY 
 
HOMEWORK 
PER THE CBA, YOU WILL BE CREATING A LONG-
TERM PLAN OF YOUR OWN. USING THE ATTACHED 
TEMPLATE, PROPOSE YOUR INITIAL UNIT OF STUDY, 
AND LIST THE STANDARDS (FULL TEXT) THAT THIS 
UNIT ADDRESSES. BE SURE TO CONSULT YOUR 
CURRICULUM SO THAT YOUR WORK IS IN 
HARMONY WITH YOUR SCHOOL. EVEN IF YOUR 
CURRICULUM IS LARGELY PRESCRIPTIVE, UBD CAN 
BE USED IN SUPPORT OF THOSE CURRICULAR 
MATERIALS. 

TPE: 3-6 
 
SLO: 2, 3 

SESSION 2   CHAPTER/TEXT: 
ELA/ELD FRAMEWORK 
FOR CALIFORNIA PUBLIC 

DO NOW 
WHAT IS A STUDENT-GENERATED ASSESSMENT – 
SGA (MARZANO)?  
 

TPE: 3-6 
 
SLO: 2, 3 
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SCHOOLS: EQUITY AND 
ACCESS  
CHAPTER1: TEACHING 
AS LEADERSHIP 
 EQUITY AND 

ACCESS 
 RTI2 
 PRACTICES IN 

SPECIAL 
EDUCATION/ IDEA 

 RESEARCH FOR 
STUDENT 
INFORMATION 
BINDER 

• HOMEWORK/ DISCUSSION 
• PREDICTING THE CURRENT HIGH SCHOOL 

ACHIEVEMENT GAPS 
• UNPACKING STANDARDS  
• CAHSEE SCORES 
• EQUITY AND ACCESS; RTI2 
• SPECIAL EDUCATION- IDEA, FAPE, LRE, IEP  
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS 
 
EXIT TICKET 
DATA DUMP 
 
HOMEWORK:  
READ UNDERSTANDING BY DESIGN, CHAPTERS 4-6 (P. 
82-145). 
NOW THAT YOU'VE UNPACKED YOUR STANDARDS, 
USE THE TOOLS WIGGINS AND MCTIGHE PRESENT 
IN CHAPTERS 5 AND 6 TO REFINE YOUR ESSENTIAL 
QUESTIONS AND UNDERSTANDINGS FOR YOUR 
LONG-TERM PLAN. IN YOUR POSTED RESPONSE, YOU 
SHOULD INCLUDE: 
• GRADE/SUBJECT 
• TOPIC 
• PROPOSED ESSENTIAL QUESTIONS WITH 

STANDARDS-BASED RATIONALE 
• PROPOSED UNDERSTANDINGS WITH 

STANDARDS-BASED RATIONALE 
YOUR QUESTIONS AND UNDERSTANDINGS SHOULD 
DEMONSTRATE A REFINEMENT OF YOUR THINKING, 
ILLUSTRATING YOUR DEEP ENGAGEMENT WITH THE 
READING. (TO PUT IT ANOTHER WAY - DON'T JUST 
CHANGE A WORD HERE AND THERE FROM YOUR 
INITIAL SUBMISSION WITH YOUR STANDARDS.) 
ONCE YOU HAVE POSTED, BE SURE TO RESPOND TO 
A MINIMUM OF TWO (2) COLLEAGUES, OFFERING 
FEEDBACK ON THE QUESTIONS AND 
UNDERSTANDINGS IN PARTICULAR. ARE THEIR 
QUESTIONS AND UNDERSTANDINGS SUPPORTED 
CLEARLY BY THE STANDARDS? HAVE THEY 
GENERATED QUESTIONS AND UNDERSTANDINGS 
THAT ADEQUATELY ADDRESS THE QUESTIONS 
WIGGINS AND MCTIGHE RAISE ON P. 137? HOW 
MIGHT THEIR RETHINK, REFRAME, OR REWORD THE 
QUESTIONS OR UNDERSTANDINGS? WHERE HAVE 
THEY DONE A GREAT JOB AND WHAT IDEAS MIGHT 
YOU STEAL? 
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SESSION 3  CHAPTER/TEXT: 2: 
TEACHING AS 
LEADERSHIP: INVEST 
STUDENTS AND THEIR 
FAMILIES 
 STUDENT STUDY 

TEAM AND 504 
PLANS 

 INDIVIDUALIZED 
EDUCATION 
PROGRAM 

 PRINCIPLES OF 
EDUCATIONAL 
EQUITY, DIVERSITY, 
CULTURAL AND 
LINGUISTIC 
RESPONSIVENESS 
AND THEIR 
IMPLEMENTATION IN 
CURRICULUM 
CONTENT AND 
SCHOOL PRACTICES 

 

DO NOW 
DESCRIBE A 4-POINT SCALE. WHAT IS THE 
RATIONALE FOR ITS EFFECTIVENESS (HINT: 
MARZANO).  
 
• HOMEWORK/ DISCUSSION 
• DISCUSSION: SUPPORTING ALL STUDENTS; 

MOCK SST; POSITIVE SUPPORT PLANS (PBIS) 
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS 
• SESSION 3 POWERPOINT 
• CBA LONG-TERM PLANNING  

 
EXIT TICKET 
FACILITATION CHECK-IN  
 
HOMEWORK:  
READ UNDERSTANDING BY DESIGN, CHAPTER 8 (P. 
172-190) ABOUT CRITERIA AND VALIDITY. 
1. DESIGN THE PERFORMANCE TASK FOR YOUR UNIT 
OF STUDY. YOU DO NOT HAVE TO USE A SIX-
FACETED RUBRIC, BUT THERE SHOULD BE A 
RUBRIC/ANSWER KEY OF SOME KIND. 
ADDITIONALLY, YOU SHOULD COMPLETE THE "SELF-
TEST OF ASSESSMENT IDEAS" ON PAGE 187 BEFORE 
SUBMITTING THE ASSIGNMENT TO CHECK YOUR 
THINKING. 

TPE: 3-6 
 
SLO: 2, 3 

SESSION 4 CHAPTER/TEXT:  
TEACH LIKE A 
CHAMPION  
 CREATING A 

CULTURE OF HIGH 
EXPECTATIONS 

 LEAST INVASIVE 
BEHAVIOR 
INTERVENTIONS 

 SETTING A POSITIVE 
TONE 

 JOY FACTOR 
 ACHIEVE STUDENT 

ASSESSMENT 
INVENTORY PDF 

DO NOW 
WHY IS VOCABULARY DEVELOPMENT ESSENTIAL FOR 
EVERY LESSON? (HINT: SIOP MODEL) 
 
• HOMEWORK/ DISCUSSION 
• ACADEMIC IMPACT MODEL/SETTING THE TONE 

FOR LEARNING 
• WHERETO PRESENTATION  
• CHAPTER 9 SLIDES 
• LEAST INVASIVE INTERVENTION 
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS; INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; ASSESSMENTS 

• STUDENT ASSESSMENT INVENTORY 
(MEASUREABLE ARTIFACT) 

 
EXIT TICKET 
CRP REFLECTION  
 
HOMEWORK:  
UPLOAD CBA DRAFT FOR PEER FEEDBACK  

TPE: 3-6 
 
SLO: 2, 3 

SESSION 5  CHAPTER/TEXT:  DO NOW  TPE: 3-6 
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TEACH LIKE A 
CHAMPION 
 STANDARDS AND 

FRAMEWORKS 
 ASSESSMENT 
 COMMON 

CORE/STANDARDS-
BASED OR 
STANDARDS-
ALIGNED 
INSTRUCTIONAL 
MATERIALS 

 TARGETS AND 
OBJECTIVES 

 

 
• HOMEWORK/ DISCUSSION 
• DISCUSSION: BLOOM’S 

TAXONOMY; BACKWARDS 
DESIGN; DECONSTRUCTING 
STANDARDS  

• COMPUTER ADAPTIVE 
TESTING (CAT) 

• FSE LESSON PLANNING 
(REVIEW) DIFFERENTIATION & 
ACCOMMODATIONS; ELLS; 
INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; 
ASSESSMENTS 

• NWEA NEXT STEPS 
• VISITING INSTRUCTOR - 

NWEA 
 

EXIT TICKET 
NWEA REFLECTION (VISITING 
INSTRUCTOR/TOPIC SEMINAR 
REFLECTION TEMPLATE)  
 
HOMEWORK:  
PRESENTATIONS FOR LAST 
SESSION OVER LONG-TERM 
PLAN AND ASSESSMENT.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
HW: DUE BY 
SESSION 6 
 

 
SLO: 2, 3 

SESSION 6  
FINAL  

 
 

PRESENTATION 
 LONG-TERM PLAN AND 

ASSESSMENT (CBA) 

FINAL 
REFLECTION 

TPE: 3-6 
 
SLO: 2, 3 



 

FORTUNE SCHOOL        62 | P A G E  
JUNE 17, 2019   
 

ARTIFACT DESCRIPTION & RUBRIC: 
 
LONG-TERM PLAN WITH ALIGNED ASSESSMENT 
 
USING THE STANDARDS AND CURRICULUM OF YOUR CLASSROOMS, YOU WILL DEVELOP A 4-6 WEEK 
LONG-TERM PLAN FOR INSTRUCTION. IN ADDITION TO THIS, CANDIDATES WILL ALSO DEVELOP ONE 
ALIGNED SUMMATIVE ASSESSMENT, AS WELL AS A MINIMUM OF TWO ADDITIONAL FORMATIVE 
ASSESSMENTS, PROVIDING TIME TO RETEACH, REMEDIATE, AND EXTEND STUDENTS’ THINKING 
THROUGHOUT THE UNIT. CANDIDATES SHOULD EMPLOY A VARIETY OF ASSESSMENT STRATEGIES AND 
ENGAGE WITH QUESTION AT A VARIETY OF LEVELS OF BLOOMS TAXONOMY, AS WELL AS NOTE HOW 
THEY WILL PROVIDE ACCOMMODATIONS FOR STUDENT SUBGROUPS AND EXTENSIONS OF STUDENT 
LEARNING. 
 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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STUDENT ASSESSMENT INVENTORY 
 
DATA FROM ASSESSMENTS PLAY A CRITICAL ROLE IN IMPROVING INSTRUCTION AND LEARNING. 
ASSESSMENTS PROVIDE CONSISTENT MEASURES THAT ALLOW TEACHERS, PARENT(S)/GUARDIAN(S), AND 
STUDENTS THEMSELVES TO MONITOR STUDENT PROGRESS, UNDERSTAND SPECIFIC STRENGTHS AND 
WEAKNESSES, AND SET LEARNING GOALS/OBJECTIVES.  
 
A STUDENT ASSESSMENT INVENTORY PROVIDES IMPORTANT INFORMATION TO TEACHERS ABOUT 
ASSESSMENTS FROM A STUDENT PERSPECTIVE. 
 

STUDENT ASSESSMENT INVENTORY 
GRADE:  

 
 

CONTENT:  
 
 

WHICH STUDENTS ARE 
ELIGIBLE OR REQUIRED TO 
TAKE ASSESSMENT? 

 
 
 
 

TYPE OF ASSESSMENT 
SUMMATIVE; 
INTERIM/BENCHMARK; 
FORMATIVE; DIAGNOSTIC 

 
 
 
 
 

WHICH STANDARDS WERE 
ADDRESSED? 

 
 
 
 

WERE ALL STANDARDS MET?  
 
 

ACCOMMODATIONS   
 
 

DID YOU RETEACH ANY OF 
THE STANDARDS?  

 
 
 

PERCENTAGE OF STUDENTS 
THAT MET? EXCEEDED? DID 
NOT MEET?  
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MEASUREABLE ARTIFACT 

COMPONENT 
4 

ADVANCED 
3 

PROFICIENT 
2 

MINIMALLY 
PROFICIENT 

1 
INSUFFICIENT 

COMPLETION 

EXCELLENT 
WORK IS 
COMPLETE WITH 
ALL PARTS 
PRESENT. 

GOOD WORK IS 
MOSTLY 
COMPLETE AND 
MOST ELEMENTS 
PRESENT. 

SATISFACTORY 
WORK IS PARTLY 
COMPLETE AND 
SOME ELEMENTS 
ARE PRESENT. 

NEEDS 
IMPROVEMENT 
WORK IS 
MISSING, 
INACCURATE 
INAPPROPRIATE, 
OR AMBIGUOUS. 

COMPREHENSION 

EXCELLENT 
WORK 
DEMONSTRATES 
EXCEPTIONAL 
UNDERSTANDING 
OF IDEAS. 

GOOD WORK 
DEMONSTRATES 
ADEQUATE 
UNDERSTANDING 
OF IDEAS. 

SATISFACTORY 
WORK 
DEMONSTRATES 
MINIMAL 
UNDERSTANDING 
OF IDEAS. 

NEEDS 
IMPROVEMENT 
WORK LACKS 
UNDERSTANDING 
OF IDEAS. 

ACCURACY 

EXCELLENT 
WORK IS 
ACCURATE AND 
SHOWS ALL 
WORK PROCESSES 
TO ACHIEVE 
RESULT. 

GOOD WORK IS 
ACCURATE AND 
SHOWS SOME 
PROCESSES TO 
ACHIEVE RESULT. 

SATISFACTORY 
WORK IS 
ACCURATE. 

NEEDS 
IMPROVEMENT 
WORK IS NOT 
ACCURATE. 

SPELLING, 
MECHANICS AND 

GRAMMAR 

THERE ARE NO 
ERRORS IN 
SPELLING, 
MECHANICS, OR 
GRAMMAR. 

THERE ARE 1-3 
ERRORS IN 
SPELLING, 
MECHANICS, OR 
GRAMMAR. 

THERE ARE 4-5 
ERRORS IN 
SPELLING, 
MECHANICS, OR 
GRAMMAR. 

THERE ARE MORE 
THAN 5 ERRORS 
IN SPELLING, 
MECHANICS, OR 
GRAMMAR. 

 (         X  25  )= 
/100 
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MODULE D:  
SUPPORTING DIVERSE LEARNERS 
 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
ENGAGING WITH ISSUES OF EQUITY, ABILITY, AND LINES OF DIFFERENCE, CANDIDATES WILL BE 
INTRODUCED TO THE NECESSARY TOOLS AND MINDSETS TO ENGAGE ALL LEARNERS IN THEIR 
CLASSROOMS. CANDIDATES WILL EXPLORE THE CRITICAL NEED TO DIFFERENTIATE AND SCAFFOLD 
INSTRUCTION FOR 21ST CENTURY LEARNERS, SUPPORTING STUDENTS’ ACADEMIC, EMOTIONAL, AND 
SOCIAL NEEDS. ADDITIONALLY, DISCUSSIONS AND ACTIVITIES WILL REFINE CANDIDATES’ CURRENT 
DIFFERENTIATION STRATEGIES AND PRACTICES IN AN EFFORT TO MEET THE NEEDS OF ALL LEARNERS IN 
THEIR CLASSROOMS.  
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 
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TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 

 
REQUIRED TEXTS/RESOURCES: 

- CALIFORNIA CONTENT FRAMEWORKS AVAILABLE AT: 
HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 
ELA/ELD 

- CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA. 
- LEMOV, DOUG. TEACH LIKE A CHAMPION 2.0 - 62 TECHNIQUES THAT PUT STUDENTS ON THE PATH TO 

COLLEGE. SAN FRANCISCO: JOSSEY-BASS, 2015. 
- WIGGINS, GRANT AND MCTIGHE, JAY. UNDERSTANDING BY DESIGN – EXPANDED 2ND 

EDITION.  
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
   

 
 F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS (DO NOWS)/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• PRACTICUM ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 

50 

III.  COMPETENCY-BASED ARTIFACT  
• CASE STUDY WITH MODIFIED LESSON PLAN AND MATERIALS 

25 

 TOTAL 100 
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS FOR THE MODULE ARE DESIGNED TO CONNECT THEORY TO YOUR 
PRACTICE. YOUR PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR 
SKILL AND KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

o READING/LA FRAMEWORK 
o SIOP MODEL  
o TESOL QUARTERLY JOURNALS  
o BEST PRACTICES FOR ELL STUDENTS IN PERSONALIZED ENVIRONMENTS  (J. BOLKEN) 
o READ RUBY PAYNE'S A FRAMEWORK FO UNDERSTANDING POVERTY  
o CONFERRING NOTES BY C. TOVANI 

 
2. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
 

5. CASE STUDY WITH MODIFIED LESSON PLAN AND MATERIALS (COMPETENCY-BASED 
ARTIFACT)  
CANDIDATES WILL PREPARE A CASE STUDY OF A PARTICULAR STUDENT, AS WELL AS A LESSON 
PLAN MODIFIED WITH THAT STUDENT’S NEEDS IN MIND WITH APPROPRIATE MODIFIED 
MATERIALS. THE CASE STUDY OF THE STUDENT SHOULD INCLUDE: STUDENT BACKGROUND 
INFORMATION; ASSESSMENT DATA FROM A VARIETY OF SOURCES, BOTH FORMAL AND INFORMAL; 
DOCUMENTED COLLABORATION AND DISCUSSION WITH THE PARENT(S)/GUARDIAN(S); AND 
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INSTRUCTIONAL STRATEGIES AIMED AT SUPPORTING THE STUDENT. THE LESSON PLAN AND 
SUPPORTING MATERIALS SHOULD BEAR OUT THE EVIDENCE OF THIS CLOSE STUDY, 
DEMONSTRATING CLEAR MOMENTS OF APPROPRIATE DIFFERENTIATION AND SCAFFOLDING. 
THESE MATERIALS WILL BE PRESENTED TO THE CLASS DURING THE FINAL MEETING OF THE 
COURSE FOR FEEDBACK AND FURTHER COLLABORATION, FOLLOWED BY A REFLECTION AND 
NEXT STEPS. FOR A MORE THOROUGH DETAILING OF THIS ASSIGNMENT, PLEASE SEE THE DOCUMENTS, 
EXEMPLARS, AND RUBRIC POSTED ON SCHOOLOGY. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPE; 
STUDENT 
LEARNING 
OUTCOME

S 
SESSION 1 

 
 

CHAPTER/TEXT:  
✓ EMPLOY 

UNDERSTANDING OF 
THE STATE-ADOPTED 
STANDARDS  

✓ SHOW 
UNDERSTANDING OF 
HOW TO TEACH THE 
SUBJECT MATTER IN 
THE STANDARDS BY 
DEVELOPING AND 
IMPLEMENTING 
LESSON PLANS BASED 
ON THE PRINCIPLES 
OF BACKWARD 
DESIGN.  

✓ PLAN INSTRUCTION 
THAT ADDRESSES 
THE AGE-
APPROPRIATE 
STANDARDS BY 
DEVELOPING AND 
IMPLEMENTING 
LESSON PLANS BASED 
ON THE PRINCIPLES 
OF BACKWARD 
DESIGN.  

✓ SIOP MODEL 

DO NOW 
WHAT IS DIVERSITY? DEFINE THE TERM/CONCEPT 
IN REGARDS TO YOUR STUDENTS, CLASSROOM, 
AND SCHOOL. IN WHAT WAYS IS DIVERSITY 
BEAUTIFUL, CHALLENGING, AND COMPLEX? HOW 
DOES DIVERSITY PARTICULARLY IMPACT YOU AS AN 
EDUCATOR? HOW MIGHT IT IMPACT YOU 
PERSONALLY AS AN INDIVIDUAL? 
 
● WELCOME AND INTRODUCTIONS 
● REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
● INSTRUCTIONAL PLANNING (STEP BACK, THEN 

MOVE FORWARD WITH PURPOSE) 
● OVERVIEW OF PURPOSEFUL PLANNING 
● REVISIT KEY CONCEPTS FROM MODULES B AND 

C: STAGES 1 & 2 BACKWARD DESIGN 
● INTRODUCTION OF MODULE D 
● FOUNDATIONS OF PURPOSEFUL PLANNING: 

VISION-ASSESSMENT-PLAN 
● 3 FORMS OF CLASSROOM PLANS 
● SESSION POWERPOINT  
● CURRENT TREND: MULTIPLE INTELLIGENCES ARE 

NOT LEARNING STYLES 
● WRITING STRATEGIES ACTIVITY  
 
EXIT TICKET 
HOW WELL DO YOU FEEL YOU KNOW YOUR 
STUDENTS IN TERMS OF DIVERSITY? WHAT ABOUT 
IN TERMS OF DIVERSITIES THAT MIGHT NOT BE 
VISUALLY OR PHYSICALLY APPARENT? IN WHAT 

TPE: 1-2, 4-5 
SLO: 1, 4  



 

FORTUNE SCHOOL        70 | P A G E  
JUNE 17, 2019   
 

WAYS DO YOU GATHER INFORMATION ABOUT 
YOUR STUDENT POPULATION? IN WHAT WAYS 
MIGHT YOU PLAN AND IMPLEMENT YOUR LESSONS 
AND ASSESSMENTS WITH STUDENT DIVERSITY IN 
MIND? HOW COMFORTABLE ARE YOU WITH THE 
DIVERSITY IN YOUR CLASSROOMS? WHAT 
QUESTIONS OR CONCERNS MIGHT YOU HAVE 
ABOUT DIVERSE STUDENT POPULATIONS? 
HOMEWORK:  
BRING SAMPLE(S) OF THE 3 TYPES OF CLASSROOM 
PLANS (EXAMPLES VIA SCHOOLOGY)  

SESSION 2   CHAPTER/TEXT: 
✓ PRIORITIZE AND 
SEQUENCE CONTENT 
BY DEVELOPING 
AND IMPLEMENTING 
LESSON PLANS BASED 
ON THE PRINCIPLES 
OF BACKWARD DESIGN 

DO NOW 
ACCOMMODATIONS/MODIFICATIONS/DIFFERENTI
ATIONS ARE KEY TO DIVERSIFYING OUR TEACHING 
STYLES TO MEET THE NEEDS OF ALL STUDENTS. 
WHEN DO YOU FIND YOURSELF IMPLEMENTING 
DIFFERENTIATION FOR YOUR STUDENTS THE 
MOST? WHICH FORMS OF DIFFERENTIATION DO 
YOU CURRENTLY USE? (FOR EXAMPLE: 
ASSIGNMENTS, TESTS, QUIZZES, PROJECTS...OR IF 
YOU ARE A PE TEACHER, SKILLS, TECHNIQUES, 
ETC.) DO YOU FEEL THEY ARE EFFECTIVE (WHY OR 
WHY NOT)? IN WHAT WAYS, IF ANY, MIGHT YOUR 
SCHOOL OR COLLEAGUES PROVIDE HELP IN YOUR 
UNDERSTANDING OF HOW TO DIVERSIFY STUDENT 
NEEDS? WHAT ARE SPECIFIC EXAMPLES OF HELP 
THAT YOU COULD USE IN PLANNING AND 
IMPLEMENTING DIFFERENTIATION? 
 
● HOMEWORK/ DISCUSSION 
● YEAR LONG PLANNING 
● LONG TERM PLANS: VISION, ASSESSMENT PLAN, 

& BENEFITS OF YEAR LONG PLANNING 
● CREATE REMAINDER OF THE YEAR PLANS 
● CURRENT TREND: THE PROBLEM WITH COLOR 

BLINDNESS  
 
EXIT TICKET 
DESCRIBE YOUR ROLE IN YOUR GROUP 
PRESENTATION. IN WHAT WAYS WILL YOU 
CONTRIBUTE TO THE PRESENTATION? HOW WILL 
YOU GO ABOUT COLLECTING YOUR 
INFORMATION? DO YOU HAVE ANY QUESTIONS 
ABOUT GATHERING THE INFORMATION YOU NEED 
TO PRESENT? PLEASE BE SPECIFIC. 
 
HOMEWORK:  
EXIT TICKET WILL BE HOMEWORK. BRING 
INFORMATION TO NEXT CLASS MEETING  

TPE: 1-2, 4-5 
SLO: 1, 4 

SESSION 3  CHAPTER/TEXT:  DO NOW TPE: 1-2, 4-5 
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✓ PLAN INSTRUCTION 
THAT ADDRESSES 
THE STANDARDS BY 
DEVELOPING AND 
IMPLEMENTING 
LESSON PLANS BASED 
ON THE PRINCIPLES 
OF BACKWARD 
DESIGN. 

 
 
 
 
*VISITING INSTRUCTOR 
ES FOCUS – IEP 
IMPLEMENTATION  

DO YOU INCORPORATE MINDFULNESS ACTIVITIES 
IN YOUR CLASSES? IF YES, IN WHAT WAYS DO YOU 
EMPLOY THEM? WHAT ARE THE IMPACT OF THEM 
ON STUDENTS?  
IF NOT, IN WHAT WAYS MIGHT YOU INCLUDE A 
SHORT ACTIVITY SUCH AS THIS IN YOUR 
CLASSROOM? 
 
● HOMEWORK/ DISCUSSION (GROUP 

PRESENTATION FEEDBACK)  
● DISCUSSION: SESSION 3 POWERPOINT 
● GROUP POWERPOINT/PRESENTATION  

NAME THREE TRAUMA EXPOSED BEST PRACTICES FOR ALL 
GRADE LEVELS: 
-WHAT ARE TWO EXAMPLES FROM THE FOSTER YOUTH 

“WHAT TO DO” SECTION? 
-WHAT IS THE NAME OF THE HOMELESS ACT AND WHAT ARE 

TWO OF THE RIGHTS IT OFFERS TO HOMELESS STUDENTS? 
-REVIEW THE CLASS ACTIVITY FROM THE HOMELESS YOUTH 
SECTION AND EXPLAIN IF THAT IS AN ACTIVITY YOU COULD 

USE IN YOUR CLASS AND HOW IT MAY BENEFIT THEM.    
-ACCORDING TO MASLOW’S HIERARCHY OF NEEDS, WHAT 

ARE TWO EXAMPLES OF “BASIC NEEDS” (ONLY 2 ON THE 

PYRAMID WILL QUALIFY AS “BASIC NEEDS”) AND HOW COULD 

YOU OR YOUR SCHOOL PROVIDE THESE FOR YOUR STUDENTS? 
-WHAT ARE THREE EXAMPLES OF A TRAUMATIC SITUATION? 

● FSE LESSON PLANNING (REVIEW) 
DIFFERENTIATION & ACCOMMODATIONS; ELLS 
 

EXIT ITCKET 
REVIEW MULTICULTURALISM POWERPOINT AND 
ANSWER QUESTIONS  
 
HOMEWORK:  
1. READ LOW INCOME, FOSTER, HOMELESS, 

TRAUMA ARTICLE (PROQUEST) AND COMPLETE 
DISCUSSION THREAD VIA SCHOOLOGY  

SLO: 1, 4 

SESSION 4 CHAPTER/TEXT:  
TEACH LIKE A CHAMPION  
✓ ESTABLISH 

ACADEMIC 
LEARNING GOALS. 

✓ SELECT APPROPRIATE 
MATERIALS  

✓ TAKE 
RESPONSIBILITY FOR 
ACADEMIC 
LEARNING 
OUTCOMES 

DO NOW 
LBGTQ HANDOUT AND PROMPTS 
● HOMEWORK/ DISCUSSION 
● FSE LESSON PLANNING (REVIEW) 

DIFFERENTIATION & ACCOMMODATIONS; ELLS; 
INSTRUCTION; LEARNING OBJECTIVES/TARGETS; 
ASSESSMENTS 

● LGBTQ VIDEO/LINK 
● SAFE SPACE VIDEO/LINK  
● CURRENT TREND: REFLECT ON THE ARTICLE, 

VALUE THE ADVANCED LEARNER. HOW YOU WILL 
PRACTICE TO BETTER MEET THE NEEDS OF YOUR 
ADVANCED LEARNERS. 
 

EXIT ITCKET 

TPE: 1-2, 4-5 
SLO: 1, 4 
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PLEASE DESCRIBE A SPECIFIC WAY IN WHICH YOU 
PLAN TO UTILIZE THE INFORMATION GAINED IN 
TONIGHT'S SESSION INTO YOUR PRACTICE WITH 
STUDENTS. 
HOMEWORK:  
1. ANSWER LBGTQ GROUP PRESENTATION 

REFLECTION QUESTIONS AND SUBMIT VIA 
SCHOOLOGY 

SESSION 5 CHAPTER/TEXT:  
TEACH LIKE A CHAMPION  
✓ ENSURE ACTIVE AND 

EQUITABLE 
PARTICIPATION 

✓ UNDERSTAND THE 
IMPORTANCE OF 
SOCIAL 
ENVIRONMENT 

 

DO NOW 
WHAT ARE SOME COMMON EDUCATIONAL 
INEQUITIES THAT YOU ARE AWARE OF, HAVE BEEN 
TAUGHT ABOUT, HAVE EXPERIENCED YOURSELF, 
ETC.? ARE YOU AWARE OF ANY INEQUITIES THAT 
TAKE PLACE IN YOUR SPECIFIC SCHOOL 
ENVIRONMENT? IF SO, WHICH STUDENTS ARE 
IMPACTED? HOW DO YOU REACT TO THEM? IN 
WHAT WHAT WAYS, IF ANY, DO YOU ENSURE 
THAT YOUR STUDENTS ARE NOT DISADVANTAGED 
BY EDUCATIONAL INEQUITIES? 
 
● HOMEWORK/ DISCUSSION 
● APPLY THE VISION ASSESSMENT PLAN 

APPROACH (PURPOSEFUL PLANNING) TO 
CLASSROOM PROCEDURES AND SYSTEMS  

● IDENTIFY AND IMPLEMENT APPROPRIATE 
INSTRUCTIONAL PRACTICES FOR ENGLISH 
LEARNERS AND STUDENTS WHO POSE 
DIFFERENT INSTRUCTIONAL CHALLENGES AS 
REFLECTED IN FSE LESSON PLAN TEMPLATE 

● CREATE A PLAN FOR PROCEDURES AND 
PRACTICES/SYSTEMS  

● MULTICULTURAL AND MULTIETHICAL 
POWERPOINT 

● CURRENT TRENDS (READ 2 ARTICLES VIA 
SCHOOLOGY) 

WHAT ARE THE PROBLEMS ASSOCIATED WITH 
HAVING A TEACHER AND ADMINISTRATION 
POPULATION THAT DRASTICALLY DIFFER FROM THE 
STUDENT POPULATION? WHAT CAN TEACHERS 
DO TO ENSURE THEY HAVE A CLASSROOM THAT 
WELCOMES AND CELEBRATES STUDENTS FROM 
DIFFERENT CULTURES AND BACKGROUNDS? THE 
SECOND ARTICLE FOCUSES ON THE IMPACT OF 
SCHOOL RESOURCE OFFICERS IN SCHOOLS. WHAT 
DOES THIS ARTICLE SHOW US ABOUT CULTURAL 
BIAS AND UNINTENDED CONSEQUENCES? HOW 
CAN WE AS TEACHERS ENSURE ALL OUR STUDENTS 
FEEL SAFE AT SCHOOL AND ARE PROTECTED FROM 
SCHOOL AND COMMUNITY POLICIES THAT CAN BE 
DETRIMENTAL TO OUR STUDENTS OF COLOR? 

TPE: 1-2, 4-5 
SLO: 1, 4 
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EXIT TICKET 
REVIEW CASE STUDY #5  
 
HOMEWORK:  
CASE STUDY REVIEW (CLASSROOM MANAGEMENT 
WITH EDUCATIONAL INEQUALITIES AS FOCUS)   

SESSION 6 
FINAL  

 
 

PRESENTATIONS 
CASE STUDY WITH MODIFIED LESSON MATERIALS 

TPE: 1-2, 4-5 
SLO: 1, 4 

 
 
  



 

FORTUNE SCHOOL        74 | P A G E  
JUNE 17, 2019   
 

ARTIFACT DESCRIPTION & RUBRIC: 
 
CASE STUDY 

 
CANDIDATES WILL PREPARE A CASE STUDY OF A PARTICULAR STUDENT, AS WELL AS A LESSON PLAN 
MODIFIED WITH THAT STUDENT’S NEEDS IN MIND WITH APPROPRIATE MODIFIED MATERIALS. THE CASE 
STUDY OF THE STUDENT SHOULD INCLUDE: STUDENT BACKGROUND INFORMATION; ASSESSMENT DATA 
FROM A VARIETY OF SOURCES, BOTH FORMAL AND INFORMAL; DOCUMENTED COLLABORATION AND 
DISCUSSION WITH THE PARENT(S)/GUARDIAN(S); AND INSTRUCTIONAL STRATEGIES AIMED AT 
SUPPORTING THE STUDENT. THE LESSON PLAN AND SUPPORTING MATERIALS SHOULD BEAR OUT THE 
EVIDENCE OF THIS CLOSE STUDY, DEMONSTRATING CLEAR MOMENTS OF APPROPRIATE DIFFERENTIATION 
AND SCAFFOLDING. THESE MATERIALS WILL BE PRESENTED TO THE CLASS DURING THE FINAL MEETING 
OF THE COURSE FOR FEEDBACK AND FURTHER COLLABORATION. 
 
YOU CASE STUDY SHOULD INCLUDE: 

- PRESENTATION OF THE STUDENT 
• STUDENT (ALIAS/ANONYMITY) BACKGROUND INFORMATION (AGE, GRADE, SEX, 

EDUCATIONAL AND NONEDUCATIONAL FACTORS) 
• ASSESSMENT DATA 
• (AFFECTIVE SURVEYS, STANDARDIZED TEST DATA, ORAL LANGUAGE CONCEPTS, PRINT 

CONCEPTS, PHONOLOGICAL AWARENESS TEST, LETTER IDENTIFICATION TEST, 
WRITING OBSERVATION FORM, STORY SENSE, INFORMAL READING INVENTORY, 
RUNNING RECORDS, WRITING SAMPLE, PHONICS DIAGNOSTIC CHECKLIST, SPELLING 
INVENTORY, FLUENCY CHART) 

• INSTRUCTIONAL STRATEGIES 
• RECOMMENDATIONS FOR PARENTS  

 
- DEMONSTRATED KNOWLEDGE OF THE STUDENT’S ACADEMIC PERFORMANCE, PARTICULARLY 

LOOKING AT READING AND WRITING SCORES 
 

- PRESENTATION WILL BE ASSESSED FOR ORGANIZATION, ABILITY TO COMMUNICATE CLEARLY 
WITH THE AUDIENCE WITH CONFIDENCE, AND A FOCUSED POWERPOINT PRESENTATION. SEE 
THE EXEMPLARS ON SCHOOLOGY FOR REFERENCE. 

- SPELLING, MECHANICS, AND GRAMMAR 
• BE SURE TO PROOFREAD AND ENSURE THERE ARE NOT ERRORS 

 
SEE RUBRIC FOR MORE DETAILS. 
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MODULE E:  
EFFECTIVE INSTRUCTIONAL DELIVERY 

 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
  
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
THROUGH THE SUCCESSFUL COMPLETION OF MODULE E, INTERNS WILL LEARN RESEARCH-BASED 
STRATEGIES FOR ALL LEARNERS, INCLUDING STRUGGLING READERS, STUDENTS WITH SPECIAL NEEDS, 
ENGLISH LEARNERS, SPEAKERS OF NON-STANDARD ENGLISH, AND ADVANCED LEARNERS. INTERNS WILL 
PLAN AND PRACTICE EFFECTIVE EXECUTION OF RESULTS-ORIENTED INSTRUCTIONAL DELIVERY WITH A 
KEY FOCUS ON DIFFERENTIATION FOR A PARTICULAR CLASS. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 
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STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS.
 
REQUIRED TEXTS/RESOURCES: 
FRAMEWORKS FOR CALIFORNIA PUBLIC SCHOOLS (AVAILABLE 
AT HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 

• 2014  ENGLISH LANGUAGE ARTS/ENGLISH LANGUAGE DEVELOPMENT FRAMEWORK 
• CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA IF DIFFERENT FROM ABOVE 

CURRENT AND CONFIRMED RESEARCH-BASED ARTICLES AS DETERMINED BY THE INSTRUCTOR. 
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• PRACTICUM ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 
• RIGOR AND RELEVANCE FRAMEWORK  

50 

III.  COMPETENCY-BASED ARTIFACT  
• FSE LESSON PLAN TEMPLATE, WITH CLASS ROSTER, IDENTIFIED SUBGROUPS, 

RIGOR AND RELEVANCE FRAMEWORK IDENTIFICATION, AND DIFFERENTIATED 
STRATEGIES 

25 

 TOTAL 100 
 
 

http://www.cde.ca.gov/ci/cr/cf/allfwks.asp
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS ARE DESIGNED TO CONNECT THEORY TO YOUR PRACTICE. YOUR 
PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR SKILL AND 
KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

o FINDING THE BLACK NINJA FISH: REVISION AND WRITING GROUPS IN THE FIRST GRADE 
o RIGOR AND RELEVANCE FRAMEWORK 
o READ TO RESPOND 

 
2. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
 

5. RIGOR AND RELEVANCE FRAMEWORK (MEASURABLE ARTIFACT)  
COMPLETE ACTIVITIES RELATED TO THE RIGOR AND RELEVANCE FRAMEWORK DEVELOPED TO ENSURE 
THE INCLUSION OF BOTH RIGOR AND RELEVANCE IN INSTRUCTION. THE FRAMEWORK CONSISTS OF 
FOUR QUADRANTS THAT REFLECT THESE TWO DIMENSIONS OF HIGHER STANDARDS AND STUDENT 
ACHIEVEMENT. DEVELOP MODIFIED LESSONS TO MEET THE NEEDS OF VARIOUS LEARNERS INCLUDING ENGLISH 
LEARNERS AND STUDENTS WITH SPECIAL NEEDS AND PROVIDE RATIONALE FOR STRATEGIES (TPA-ALIGNED).  
 

6. FSE LESSON PLAN TEMPLATE (PROFESSIONAL COMPETENCY-BASED ARTIFACT)  
THE ASSIGNMENT INVOLVES PLANNING, TEACHING, AND REFLECTING ON A STANDARDS-BASED 
LESSON IN YOUR CONTENT AREA, USING THE FSE LESSON PLAN TEMPLATE. THE LESSON SHOULD BE 
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TAUGHT WHOLE CLASS. CANDIDATES SHOULD IMPLEMENT STRATEGIES THAT WILL PROMOTE 
STUDENT ENGAGEMENT AND MASTERY OF THE STANDARDS, AND PARTICULARLY REFLECT ON HOW 
INSTRUCTIONAL INTERVENTIONS AND DIFFERENTIATED INSTRUCTION SUPPORTED LEARNING FOR ALL 
STUDENTS WITH THE INCORPORATION OF TECHNOLOGY, INCLUDING SUBGROUPS (SPECIAL 
EDUCATION, ELL, GATE, AND/OR OTHER IDENTIFIED SUBGROUPS). FOR A MORE THOROUGH DETAILING 
OF THIS ASSIGNMENT, PLEASE SEE THE DOCUMENTS, EXEMPLARS, AND RUBRIC POSTED ON SCHOOLOGY. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPES; 
STUDENT 
LEARNING 

OUTCOMES  
SESSION 1 

 
 

CHAPTER/TEXT:  
 OVERVIEW OF 

EFFECTIVE 
INSTRUCTIONAL 
DELIVERY 

 RIGOR AND 
RELEVANCE 
FRAMEWORK 

 EFFECTIVE ELL 
STRATEGIES  

DO NOW 
READ THROUGH THE LISTED DEFINITIONS FOR (1) 
DIFFERENTIATION (2) RIGOR AND (3) RELEVANCE 
AND ANSWER PROMPTS VIA SCHOOLOGY 
DISCUSSION THREAD.  
 
• TPA WORKSHOP (DURING DINNER BREAK) 
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
• INTRODUCE RIGOR AND RELEVANCE 

FRAMEWORK 
• OVERVIEW OF PROMISING PRACTICES IN ELL 

INSTRUCTION 
• RINSE AND REPEAT: DUE TO 

MISCONCEPTIONS REGARDING THE FLIPPED 
CLASSROOM APPROACH GATHERED THROUGH 
EXIT SLIPS DURING OUR "LAST CLASS MEETING," 
WE WILL RECOGNIZE/RINSE THOSE 
MISCONCEPTIONS AND REVISIT/REPEAT THE 
CONCEPT OF A FLIPPED CLASSROOM. *IT IS 
IMPERATIVE TO BE AWARE OF MISCONCEPTIONS 
PRIOR TO ORGANIZING A PROFESSIONAL 
DEVELOPMENT OR WORKSHOP TO TRAIN OTHER 
TEACHERS. OBJECTIVE: AS A GROUP, WE WILL 
ADDRESS MISCONCEPTIONS (ATTACHED) 
ASSOCIATED WITH A FLIPPED CLASSROOM TO 
BETTER UNDERSTAND THE EFFECTIVENESS OF THE 
APPROACH.  

RESOURCES:  
NEA TODAY: WHAT FLIPPED CLASSROOM CAN AND 
(AND CAN'T) DO FOR EDUCATION.  
NY TIMES: IN FLIPPED CLASSROOMS, A METHOD FOR 
MASTERY. 

TPE: 1-6 
SLO: 1-4 

http://neatoday.org/2013/03/29/what-flipped-classrooms-can-and-cant-do-for-education/
http://neatoday.org/2013/03/29/what-flipped-classrooms-can-and-cant-do-for-education/
https://opinionator.blogs.nytimes.com/2013/10/23/in-flipped-classrooms-a-method-for-mastery/?_r=0
https://opinionator.blogs.nytimes.com/2013/10/23/in-flipped-classrooms-a-method-for-mastery/?_r=0
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KHAN ACADEMY  
SAL KHAN: RELEVANT EDUCATION (TED TALK) 
KIPP: EMPOWER SCHOOLS (LA) 
• WATCH DR. BILL DAGGETT (RIGOR & 

RELEVANCE FRAMEWORK) VIDEO  
 

EXIT TICKET 
IN WHICH QUADRANT DO YOU THINK MOST 
STANDARDIZED, STATE TESTING ASSESSMENTS 
OCCUR? WHY?  
 
HOMEWORK:  
REVIEW FULTON COUNTY’S RIGOR AND RELEVANCE 
INITIATIVE AND DISCUSS VIA SCHOOLOGY THREAD.  
 

SESSION 2   CHAPTER/TEXT: 
 DIFFERENTIATE 

INSTRUCTION 
BASED ON 
STUDENT 
ASSESSMENT DATA 
AND DIVERSE 
LEARNING NEEDS. 

 DEMONSTRATE 
THE SKILLS 
NECESSARY TO 
USE 
INSTRUCTIONAL 
STRATEGIES, 
MATERIALS, 
TECHNOLOGIES 
AND OTHER 
RESOURCES TO 
MAKE CONTENT 
ACCESSIBLE TO 
ALL STUDENTS. 

DO NOW 
ANSWER PROMPTS FROM YOUR HOMEWORK’S 
READ: FULTON COUNTY’S RIGOR AND RELEVANCE 
INITIATIVE  
 
• ON SCHOOLOGY: SELECT ONE CLASS (SS/ES) OR 

ONE CONTENT (MS) ON WHICH YOU WANT TO 
FOCUS YOUR WORK FOR THE MODULE. CHART 
EACH STUDENT ON THE RIGOR AND RELEVANCE 
FRAMEWORK AND CONSIDER WHAT FACTORS 
CONTRIBUTE TO YOUR ASSESSMENT OF YOUR 
STUDENTS’ ABILITY. 

• SESSION 2 POWERPOINT  
 

EXIT TICKET 
READ FRANKLIN'S ARTICLE "FINDING THE BLACK 
NINJA FISH: REVISION AND WRITING GROUPS IN 
THE FIRST GRADE" (2005; THE QUARTERLY OF THE 
NATIONAL WRITING PROJECT). CONSIDER HOW 
FRANKLIN'S UNDERSTANDING OF WRITING 
INSTRUCTION CHANGES WHEN SHE BEGINS TO 
REFLECT ON HER STUDENTS IN A DIFFERENT WAY. 
 
HOMEWORK:  
DECONSTRUCT A LESSON (USING THE FSE LESSON 
PLAN TEMPLATE) AND... 
• LABEL EACH OF THE QUADRANTS OF THE RIGOR 

AND RELEVANCE FRAMEWORK USED IN THE 
DESIGN OF THE LESSON  

• IDENTIFY DIFFERENTIATION WITHIN YOUR 
LESSON  

• REFLECT: IN EXAMINING THE LESSON USING THE 
R&R FRAMEWORK: 

• WHAT DID YOU DO WELL IN THIS LESSON? 

TPE: 1-6 
SLO: 1-4 

https://www.khanacademy.org/
https://www.ted.com/talks/salman_khan_let_s_use_video_to_reinvent_education?utm_source=tedcomshare&utm_medium=referral&utm_campaign=tedspread
http://www.kippla.org/empower/
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• WHAT WOULD YOU CHANGE/DO BETTER IN THE 
LESSON? 

• WHAT DID YOU LEARN ABOUT YOUR TEACHING 
PRACTICE FROM THE DECONSTRUCTION 
PROCESS? ARE THERE QUADRANTS THAT I SEEM 
TO FAVOR? QUADRANTS I DON'T ADDRESS AT 
ALL? WHAT MIGHT I NEED TO CHANGE IN MY 
PRACTICE TO ADDRESS THESE AREAS OF 
GROWTH? 

SESSION 3  
 

CHAPTER/TEXT:  
 PLAN 

INSTRUCTION 
THAT ADDRESSES 
THE STANDARDS 
BY DEVELOPING 
AND 
IMPLEMENTING 
LESSON PLANS 
BASED ON 
DIFFERENTIATED 
INSTRUCTION 
AND USING 
TECHNOLOGY 
(21ST CENTURY 
SKILLS) 

 READ IT, BUT I 
DON’T GET IT, CH 
3 (TOVANI, 2000) 

DO NOW 
EDUTOPIA: DIFFERENTIATED LESSON – ANSWER 
PROMPTS. 
 
• HOMEWORK/ DISCUSSION 
• DIFFERENTIATION FOR PROCESS VS. PRODUCT 
• DIFFERENTIATION AND WRITING POWERPOINT  
• DIFFERENTIATED LESSON PRACTICE  
• SAMPLE WRITING LESSON (MODELED BY DOC) 
• LESSON CRITIQUE AND MODIFICATION 
• TOMLINSON AND ALLAN – CHAPTER 1  
 
EXIT TICKET 
READ CHAPTER 3 FROM TOVANI'S I READ IT, BUT I 
DON'T GET IT. WHILE SHE HAS A PARTICULAR FOCUS 
ON ADOLESCENT LITERACY, THERE ARE KEY 
LESSONS FOR ALL EDUCATORS, REGARDLESS OF 
CONTENT OR GRADE LEVEL. ANSWER QUESTIONS 
VIA SCHOOLOGY AND POST DISCUSSION THREAD 
(SEE RUBRIC)  
 
HOMEWORK:  

READ AND RESPOND TO CH 3 IN TOVANI’S I 
READ IT, BUT I DON’T GET IT (VIA SCHOOLOGY). 
ANSWER REFLECTION QUESTIONS AND SUBMIT 
VIA SCHOOLOGY.  

TPE: 1-6 
SLO: 1-4 

SESSION 4 CHAPTER/TEXT:  
 SELECT AND USE 

APPROPRIATE 
INSTRUCTIONAL 
MATERIALS AND 
TECHNOLOGIES, 
INCLUDING 
ASSISTIVE 
TECHNOLOGIES, 
TO MEET THE 
NEEDS OF 
STUDENTS WITH 
SPECIAL NEEDS IN 
THE GENERAL 

DO NOW 
GIVE ONE – GET ONE! REFLECT ON AN 
ENGAGEMENT STRATEGY YOU PURPOSEFULLY USED 
IN YOUR CLASSROOM. CONSIDER THE FOLLOWING: 
 THE TYPE OF OBJECTIVES OR CLASSROOM 

PRACTICES THIS IS HELPFUL FOR 
 GROUPING 
 CLASSROOM MANAGEMENT TIPS 
 ANY LESSONS YOU LEARNED WHEN YOU TRIED 

IT THAT YOU'D LIKE TO PASS ON 
THEN GO AND "LIKE" A FEW (AND LEARN 
SOMETHING)! 
 
• HOMEWORK/ DISCUSSION 

TPE: 1-6 
SLO: 1-4 
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EDUCATION 
CLASSROOM 

 
 
VISITING 
INSTRUCTOR: 
EDUCATION 
SPECIALIST FOCUS  

• SUPPORTING COMPREHENSION ACROSS GRADE-
LEVELS AND CONTENT AREAS 

• PLANNING FOR MISUNDERSTANDING AND 
EXTENDING STUDENTS’ THINKING 

• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 
& ACCOMMODATIONS; ELLS; INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; ASSESSMENTS 

• CULMINATING ARTIFACTS DIRECTIONS 
(POWERPOINT) 

• CLASSROOM ENGAGEMENT STRATEGIES  
• CURRENT TREND: A TALK TO TEACHER 

(BALDWIN) 
 

EXIT TICKET 
INTERACTIVE EXIT ACTIVITY VIA SCHOOLOGY (USE 
LINK) 
 
HOMEWORK:  
WORK ON FINAL CBA (SEE CBA RESOURCES FOLDER 
VIA SCHOOLOGY) 

SESSION 5 CHAPTER/TEXT:  
 PRESENT FINAL 

FSE LESSON PLAN, 
WITH NECESSARY 
SUPPLEMENTS 

 

DO NOW 
 
• PRESENT FINAL LESSON PLAN 
• ENGAGE IN DESCRIPTIVE REVIEW FOR LESSON 

PLANS 
• SEE HOMEWORK FOR CBA REFLECTION  
 
HOMEWORK:  
CBA REFLECTION: 
BASED ON THE DESCRIPTIVE REVIEW PROCESS, 
REFLECT ON THE FOLLOWING: 

• WHAT ARE THE KEY TAKEAWAYS FROM 
THE FEEDBACK OF YOUR PEERS? 

• WHAT CLARIFYING QUESTION(S) MADE 
YOU CONSIDER YOUR CLASS IN A 
DIFFERENT WAY? HOW SO? 

• WHAT SUGGESTION HAD YOU ALREADY 
TRIED? WHY DID YOU ABANDON IT 
AND/OR WHY DIDN'T IT WORK? 

• WHAT NEW SUGGESTION ARE YOU MOST 
EXCITED BY? 

• HOW WILL YOU CARRY THE LESSONS AND 
REFLECTIONS FROM THIS LESSON (AND IT'S 
REVIEW) INTO YOUR REMAINING LESSONS 
AND YOUR UPCOMING YEARS AS A 
TEACHER? 

YOUR REFLECTION SHOULD BE BETWEEN 300-500 
WORDS (1-2 PAGES), TYPED. 
 

TPE: 1-6 
SLO: 1-4 
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ARTIFACT DESCRIPTION & RUBRIC:  
 
FOR YOUR COMPETENCY-BASED ARTIFACT, YOU WILL PROVIDE A STANDARDS-ALIGNED LESSON IN 
YOUR CONTENT AREA. YOU SHOULD INDICATE WHICH OF THE RIGOR AND RELEVANCE QUADRANTS 
YOU’RE ADDRESSING AT DIFFERENT STAGES IN THE LESSON. ADDITIONALLY, YOU SHOULD NOTE 
MOMENTS OF DIFFERENTIATION, THE TYPE OF DIFFERENTIATION, AND FOR WHICH STUDENTS YOU WILL 
BE DIFFERENTIATING. THIS LESSON MAY BE EITHER A LESSON YOU HAVE ALREADY TAUGHT OR ONE YOU 
ARE PLANNING TO TEACH; IN BOTH INSTANCES, YOU SHOULD BRING MATERIALS ON WHICH YOU WANT 
FEEDBACK FROM YOUR PEERS. IMPLEMENT STRATEGIES THAT WILL PROMOTE STUDENT ENGAGEMENT 
AND MASTERY OF THE STANDARDS, AND PARTICULARLY REFLECT ON HOW INSTRUCTIONAL 
INTERVENTIONS AND DIFFERENTIATED INSTRUCTION SUPPORTED LEARNING FOR ALL STUDENTS WITH 
THE INCORPORATION OF TECHNOLOGY, INCLUDING SUBGROUPS (SPECIAL EDUCATION, ELL, GATE, 
AND/OR OTHER IDENTIFIED SUBGROUPS). 
 
PLEASE PROVIDE: 

• LESSON PLAN, USING THE FORTUNE SCHOOLLESSON PLANNING TEMPLATE, ANNOTATED FOR 
BOTH THE RIGOR AND RELEVANCE FRAMEWORKS AND FOR DIFFERENTIATION 

• ANY STUDENT-FACING DOCUMENTS OR SUPPLEMENTAL MATERIALS (E.G. HANDOUTS, 
POWERPOINT DECKS, ETC.) 

• A CLASS LIST, ANNOTATED FOR STUDENT SUBGROUPS (ELS, IEPS, GATE, ETC.) AND NOTED 
FOR GROUPINGS (IF APPLICABLE). PLEASE REDACT LAST NAMES OR OTHERWISE PROTECT YOUR 
STUDENTS’ IDENTITIES. 

• STUDENT WORK (IF YOU ARE BRINGING A LESSON YOU HAVE ALREADY TAUGHT) 
• A QUESTION OR PROBLEM OF PRACTICE YOU WOULD LIKE YOUR COLLEAGUES TO CONSIDER 

 
DURING OUR LAST COURSE MEETING, WE WILL ENGAGE IN A DESCRIPTIVE REVIEW PROCESS (HINES, 
BOWSER, & BROWN, 2009), IN WHICH YOU WILL RECEIVE FEEDBACK ON YOUR MATERIALS GROUNDED 
IN YOUR QUESTION OR PROBLEM OF PRACTICE.  
 
 
FOR THE REFLECTION 
BASED ON THE DESCRIPTIVE REVIEW PROCESS, PROVIDE A 300-500 WORD REFLECTION ADDRESSING 
ONE OR MORE OF THE FOLLOWING QUESTIONS: 

• WHAT ARE THE KEY TAKEAWAYS FROM THE FEEDBACK OF YOUR PEERS? 
• WHAT CLARIFYING QUESTION(S) MADE YOU CONSIDER YOUR CLASS IN A DIFFERENT WAY? 

HOW SO? 
• WHAT SUGGESTION HAD YOU ALREADY TRIED? WHY DID YOU ABANDON IT AND/OR WHY 

DIDN'T IT WORK? 
• WHAT NEW SUGGESTION ARE YOU MOST EXCITED BY? 
• HOW WILL YOU CARRY THE LESSONS AND REFLECTIONS FROM THIS LESSON (AND ITS REVIEW) 

INTO YOUR REMAINING LESSONS AND YOUR UPCOMING YEARS AS A TEACHER? 
 
PLEASE BE SURE TO INCORPORATE TWO OR MORE REFERENCES AND/OR CONNECTIONS TO THE 
READINGS FROM THIS OR OTHER MODULES USING APA FORMAT. FOR RUBRIC REQUIREMENTS, PLEASE 
REFER TO “FINAL REFLECTION RUBRIC” ON SCHOOLOGY.  
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ED 200: 
METHODOLOGY OF TEACHING READING AND WRITING  
 
PROGRAM TRACK: MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
CONTACT: VIA SCHOOLOGY MESSENGER 
  
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

  
COURSE DESCRIPTION: 
THIS COURSE PROVIDES SUBSTANTIVE, RESEARCH-BASED, CONTENT LITERACY INSTRUCTION FOR THE 
GENERAL EDUCATION CLASSROOM AND THE SPECIAL EDUCATION CLASSROOM. RESEARCH-BASED 
CONTENT LITERACY INCLUDES PHONEMIC AWARENESS, PHONICS, VOCABULARY DEVELOPMENT SPECIFIC 
TO EACH SUBJECT AREA, ACADEMIC LANGUAGE APPROPRIATE FOR EACH SUBJECT, READING 
COMPREHENSION STRATEGIES AND SKILLS TO ACCESS GRADE-LEVEL CONTENT MATERIAL, AND WRITING 
STRATEGIES NECESSARY TO DEMONSTRATE CONTENT KNOWLEDGE. THIS COURSE USES THE CALIFORNIA 
READING-LANGUAGE ARTS (ELA) FRAMEWORK TO DEVELOP GOOD READING STRATEGIES. THE COURSE 
TAKES INTERNS THROUGH WHAT SYSTEMATIC, EXPLICIT INSTRUCTION IS AND HOW IT MEETS THE NEEDS 
OF THE FULL RANGE OF LEARNERS (INCLUDING STRUGGLING READERS, STUDENTS WITH SPECIAL NEEDS, 
ENGLISH LANGUAGE LEARNERS, SPEAKERS OF NON-STANDARD ENGLISH, STUDENTS WHO HAVE NO 
COMMUNICATION LANGUAGE SYSTEM, AND ADVANCED LEARNERS) WHO HAVE VARIED READING LEVELS 
AND LANGUAGE BACKGROUNDS. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 
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TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 
   
REQUIRED TEXT: 
PUT READING FIRST HTTP://LINCS.ED.GOV/PUBLICATIONS/PDF/PRFBOOKLET.PDF 
CALIFORNIA ELA/ELD FRAMEWORK HTTPS://WWW.CDE.CA.GOV/CI/RL/CF/ELAELDFRMWRKSBEADOPTED.ASP 
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

http://lincs.ed.gov/publications/pdf/PRFbooklet.pdf
https://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS ARE DESIGNED TO CONNECT THEORY TO YOUR PRACTICE. YOUR 
PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR SKILL AND 
KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/ONLINE SCHOOLOGY ARTIFACTS (MEASURABLE 
ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

 
2. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST. 

 

GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• ONLINE ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 

50 

III.  COMPETENCY-BASED ARTIFACT  
• INFORMAL READING INVENTORY 

25 

 TOTAL 100 
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5. INFORMAL READING INVENTORY (COMPETENCY-BASED ARTIFACT)  
WRITE AN ACADEMIC REPORT BASED ON INFORMAL READING ASSESSMENTS FOR A STUDENT ON 
CURRENT CASELOAD.  CREATE/IDENTIFY OPPORTUNITIES FOR INTERVENTION AND SUPPORT 
BASED ON READING NEEDS OF THE STUDENT.  

 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

PROGRAM 
STANDARDS
; TPES  

SESSION 1   
 

TEXT: ELA 
FRAMEWORK 
 CCSS FOR GRADE 

LEVEL(S) TAUGHT 
 USING 

ASSESSMENT TO 
DRIVE 
INSTRUCTION  

DO NOW 
ICEBREAKER  
 
• WELCOME AND INTRODUCTIONS 
• REVIEW SYLLABUS 
• ELA CCSS 
• PHONEMIC AWARENESS SKILLS – SESSION 1 

POWERPOINT  
• PHONEMIC IDENTITY  
 
EXIT TICKET 
TAKE AWAY  
 
HOMEWORK:  
REVIEW ELA FRAMEWORK.  
CREATE A 5-7 MINUTE LESSON THAT TEACHES 
PHONEMIC AWARENESS.  

TPES:  1, 4, 5 
SLO: 1-2 

SESSION 2 
 

 TEXT:  
 INFORMAL 

READING 
ASSESSMENTS:  
WORD LISTS, 
FLUENCY, 
COMPREHENSION, 
PA  

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 
 
• REVIEW HOMEWORK/DISCUSSION. 
• PRESENT 5-7 LESSON (FROM HOMEWORK) 
• PRACTICE USING READING ASSESSMENTS, 

CREATE RECOMMENDATIONS BASED ON 
ASSESSMENT FINDINGS 

• INFORMAL READING ASSESSMENTS (SESSION 2 
POWERPOINT)  

• WHAT ARE WE MEASURING: FLUENCY, 
ACCURACY, TONE, PACE, INTONATION, 
COMPREHENSION.  

• INFORMAL READING INVENTORY (IRI)  
• MTSS 

 
EXIT TICKET 
AHA! 
HOMEWORK: 
ANSWER 2 MTSS DISCUSSION QUESTIONS VIA 
SCHOOLOGY  

TPES:  1, 4, 5 
SLO: 1-2 



 

FORTUNE SCHOOL        89 | P A G E  
JUNE 17, 2019   
 

SESSION 3  
 

TEXT: PUT 
READING FIRST 
 READ PUT 

READING FIRST 

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 
 
HOMEWORK: 
• ONLINE DISCUSSION 

TPES:  1-5 
 

SESSION 4 
 

TEXT:  
 PRE-READING 

ACTIVITIES 
 PHONOLOGICAL 

AWARENESS 
 COMPREHENSION 

SKILLS AND 
STRATEGIES  

 FLUENCY 

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 
 
• DISCUSSION 
• ACTIVITY: INSTRUCTIONAL PRACTICES 
 
EXIT TICKET 
TAKE AWAY!  
 
HOMEWORK 
CBA REVIEW – SEE CBA RESOURCE FOLDER VIA 
SCHOOLOGY  

TPES:  1-5 
SLO: 1-2 

SESSION 5 
  

TEXT:  
 WRITTEN 

LANGUAGE 
 DOMAIN REVIEW 
 
 
VISITING 
INSTRUCTOR: RICA 
FOCUS/WORKSHOP 

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 
 
• DISCUSSION 
• RICA PRACTICE 
• RICA STUDY GUIDE TEMPLATE  
 
EXIT TICKET 
TAKE AWAY!  
 
HOMEWORK:  

TPES:  1-5 
SLO: 1-2 

SESSION 6 
 

TEXT:  
 TEST PREP DAY 

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 
 
• RICA POWERPOINT  
• RICA REVIEW 
• PHONICS INSTRUCTION SYSTEMATIC 

READING INSTRUCTION  
• PROMOTING STUDENT FLUENCY  

TPES:  1-5 
ASD AA: 2 

SESSION 7 
 

TEXT:  
 LESSON 

PLANNING 

DO NOW 
ANSWER RICA SITUATIONAL PROMPT 

 
• INSTRUCTIONAL DESIGN 
• WRITE AN ACADEMIC REPORT BASED ON 

INFORMAL READING INVENTORY 
SHARE CBA: ACADEMIC REPORT BASED ON 
INFORMAL READING ASSESSMENTS FOR A 
STUDENT ON CURRENT CASELOAD.  
CREATE/IDENTIFY OPPORTUNITIES FOR 
INTERVENTION AND SUPPORT BASED ON 
READING NEEDS OF THE STUDENT.  
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MODULE F1: 
MULTIPLE AND SINGLE SUBJECT CONTENT INSTRUCTIONAL PLANNING 
 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
THROUGH USE OF PROFESSIONAL LEARNING COMMUNITIES WITHIN THE COURSE STRUCTURE, 
CANDIDATES WILL CONSIDER CRITICALLY HOW THEIR DEVELOPING KNOWLEDGE AND SKILLS OF 
BACKWARDS DESIGN (VISION, ASSESSMENT, PLANNING) AT THE UNIT AND LESSON LEVEL CAN FOSTER 
STUDENT ACHIEVEMENT FOR STUDENTS IN THEIR CLASSROOM. WITH A CONTINUED FOCUS ON 
INCLUSION AND EQUITY, CANDIDATES WILL BEGIN TO APPLY MORE ADVANCED THEORETICAL 
CONCEPTS TO THEIR EXISTING INSTRUCTIONAL PRACTICE, WHILE SIMULTANEOUSLY FOCUSING ON 
INCREASING ENGAGEMENT AND PARTICIPATION. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 
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TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 

 
REQUIRED TEXT: 

- HIMMELE, P & HIMMELE, W. (2011). TOTAL PARTICIPATION TECHNIQUES: MAKING EVERY 
STUDENT AN ACTIVE LEARNER.  ALEXANDRIA, VA: ASCD. 

 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

GRADING CRITERIA:  
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• CURRENT TRENDS REFLECTIONS 
• INSTRUCTIONAL STRATEGIES COLLECTION 

50 

III.  COMPETENCY-BASED ARTIFACT  
• TOTAL PARTICIPATION STRATEGIES 

25 

 TOTAL 100 
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS FOR MODULE F1: INSTRUCTIONAL PLANNING ARE DESIGNED TO 
CONNECT THEORY TO YOUR PRACTICE. YOUR PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO 
CONTINUE INCREASING YOUR SKILL AND KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN 
YOUR CREDENTIAL.  
 

1. CURRENT TRENDS REFLECTIONS/PRACTICUM (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

o QUIÑONES’S “POOR IS THE NEW BLACK” 
 

2. INSTRUCTIONAL STRATEGIES COLLECTION (MEASUREABLE ARTIFACT)  
CANDIDATES WILL PUBLISH A COLLECTION OF HIGHLY ENGAGING TECHNIQUES THAT CAN BE 
USED IN A VARIETY OF CLASSROOM SITUATIONS. 

 
3. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

5. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
6. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  

 
7. TOTAL PARTICIPATION STRATEGIES (COMPETENCY-BASED ARTIFACT)  

CREATE A “MENU” OF TOTAL PARTICIPATION STRATEGIES FOR EACH SECTION OF THE LESSON, 
INCLUDING YOUR “STARTERS” (BELL RINGER), “ENTREES” (DIRECT INSTRUCTION, GUIDED 
PRACTICE, AND INDEPENDENT PRACTICE), “SIDES” (TPTS THAT ARE EASY TO INSERT INTO A 
LESSON), AND “DESSERT” (STRATEGIES FOR CLOSING A LESSON). BE CREATIVE AND REMEMBER 
THAT THIS IS A CHANCE FOR YOU AND YOUR STUDENTS TO HAVE FUN. ADDITIONALLY, BE SURE 
TO INCLUDE THE TITLE, PREP TIME, AND REQUIRED MATERIALS (IF ANY) IN YOUR “MENU.” 
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FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASURABLE ARTIFACTS 
 

TPES; 
STUDENT 
LEARNING 

OUTCOMES  
SESSION 1 

 
 ICE BREAKER 
 RECAP OF YEAR ONE 
 CHAPTER 1 
 INQUIRY-BASED 

LEARNING/PROBLEM-
BASED LEARNING 

  WHAT IS PUBLIC 
EDUCATION FOR? 

 WHAT ARE OUR 
ROLES AND 
RESPONSIBILITIES AS 
TEACHERS? 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 
 
• LEARNING TARGETS – MODEL 
• HOW TO KNOW WHAT STUDENT’S KNOW 

ACTIVITY 
• LAB: 
 ‘ROLLER COASTER’ LAB (INQUIRY-BASED 

LEARNING/PROBLEM-BASED LEARNING  & 
FORMATIVE ASSESSMENTS)  
 

HOMEWORK 
DOUBLE ENTRY JOURNAL (DEJ) OF QUIÑONES’S 
“POOR IS THE NEW BLACK” 
SELECT THREE TPTS AND DESCRIBE WHY YOU 
THINK THEY WOULD BE GREAT FOR YOUR 
CLASSROOM. 
READ CHAPTERS 2-6 (PP. 14-91) BEFORE SESSION 2 
ON WEDNESDAY NIGHT. THERE'S NOTHING TO 
SUBMIT FOR THIS ASSIGNMENT, BUT BE PREPARED 
TO SHARE ONE TPT FROM EACH OF THE CHAPTERS 
4, 5, AND 6 (THAT'S THREE TOTAL) THAT YOU ARE 
CONSIDERING FOR YOUR CLASSROOM. 

TPE: 1, 3-5 
SLO: 1-4  

SESSION 2 IDENTIFY TOP TPTS 
 TRACKING STUDENT 

PROGRESS 
 MARZANO’S 4-

POINT GRADING 
SCALE  

 LEARNING TARGETS/ 
LESSON PLAN 
TEMPLATE 
 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 

TPE: 1, 3-5 
SLO: 1-4 
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• TPT SORTING ACTIVITY 
• WRITE A FOUR TO FIVE ENTRY DOUBLE ENTRY 

JOURNAL FOR CHAPTER 16 OF PAUL TOUGH'S 
HELPING CHILDREN SUCCEED. PLEASE TRY TO 
DRAW CONNECTIONS TO OUR DISCUSSION 
LAST WEEK AND WHAT YOU LEARNED FROM 
READING TOTAL PARTICIPATION 
TECHNIQUES.  I'VE ATTACHED A BLANK ONE 
FOR YOUR JOURNALING CONVENIENCE. 

 
HOMEWORK: 
WRITE A 200-400 WORD REFLECTION ON THE 
PAPER SESSION ONE’S POOR IS THE NEW BLACK 
ARTICLE. REFLECT ABOUT WHICH POINTS HAD 
PARTICULAR SIGNIFICANCE FOR YOU. WHAT 
CONCLUSIONS DO YOU DRAW FROM IT IN TERMS 
OF YOUR OWN TEACHING? HOW SHOULD YOUR 
SCHOOL RESPOND? WHAT ADDITIONAL 
INFORMATION DO WE NEED GOING FORWARD?  

SESSION 3  DEMONSTRATE 
SELECTED TPT 1.0 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 
 
• TPT 1.0 POWERPOINT 
• TPT GROUP WORK  
 
HOMEWORK: 
TPT 1.0 IN YOUR CLASS – SEE ASSIGNMENT AND 
REFLECTION VIA SCHOOLOGY  

TPE: 1, 3-5 
SLO: 1-4 

SESSION 4  PRESENT 1.0 
RESULTS 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 
 
• WARM UP: QUOTE GAME 

TPE: 1, 3-5 
SLO: 1-4 
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• ARTICLE (VIA SCHOOLOGY) "WHAT IS 
MOTIVATION AND WHY DOES IT MATTER?" 
HOW DO THE AUTHORS ANSWER THEIR 
OWN QUESTIONS? HOW WOULD YOU 
ANSWER THOSE QUESTIONS? ADDITIONALLY, 
PLEASE APPLY THE CONCEPTS TO WHAT YOU 
HAVE SEEN WITH THE STUDENTS IN YOUR 
CLASSROOM. 

 
HOMEWORK: 
FEEDBACK-IN-A-FLASH 

SESSION 5  DEMONSTRATE 
TPT 2.0  

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 
 
• WANTING VS CHOOSING  
• TPT 2.0 REFLECTION  
• WHO SAID IT? 
• FEEDBACK IN A FLASH 2.0 
 
HOMEWORK: 
 TPT 2.0 IN YOUR CLASS 

TPE: 1, 3-5 
SLO: 1-4 

SESSION 6  PRESENT RESULTS 
FROM 2.0;  

PRESENT TPT MENU; 
TEACH 1ST YEAR 
COHORT 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S QUESTION 
(VIA SCHOOLOGY DISCUSSION THREAD). 
2. POST YOUR OWN QUESTION ABOUT TEACHING 
THAT YOU WOULD LIKE OTHER PEOPLE TO 
ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE WHO 
POSTED BEFORE YOU, OR ONE PERSON WHO 
POSTED AFTER YOU. 
*SEE RUBRIC 
 
• FEEDBACK-IN-A-FLASH 2.0 (PART 2)  
• CBA: TPT MENU PRESENTATION  
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE F1 

 
TPT MENU 
 
CREATE A “MENU” OF TOTAL PARTICIPATION STRATEGIES FOR EACH SECTION OF THE LESSON, 
INCLUDING YOUR “STARTERS” (BELL RINGER), “ENTREES” (DIRECT INSTRUCTION, GUIDED PRACTICE, 
AND INDEPENDENT PRACTICE), “SIDES” (TPTS THAT ARE EASY TO INSERT INTO A LESSON), AND 
“DESSERT” (STRATEGIES FOR CLOSING A LESSON). BE CREATIVE AND REMEMBER THAT THIS IS A CHANCE 
FOR YOU AND YOUR STUDENTS TO HAVE FUN. ADDITIONALLY, BE SURE TO INCLUDE THE TITLE, PREP 
TIME, AND REQUIRED MATERIALS (IF ANY) IN YOUR “MENU.” 
 
FOR EACH MENU ITEM, BE SURE TO INCLUDE: 

- TITLE 
- DESCRIPTION 
- LOCATION WITHIN LESSON PLAN OR INSTRUCTIONAL CYCLE 
- PREP TIME 
- MATERIALS (IF NECESSARY) 
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MODULE F2: 
METHODOLOGY OF TEACHING READING AND WRITING IN THE CONTENT AREA 
 
PROGRAM TRACK: SINGLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
CANDIDATES WILL ENGAGE WITH CURRENT CONCEPTUALIZATIONS OF AND THEORY SURROUNDING 
LITERACY INSTRUCTION IN THE SINGLE-SUBJECT CLASSROOM. EMBRACING 21ST CENTURY TOOLS, 
CANDIDATES WILL BEGIN TO APPLY LITERACY STRATEGIES IN ORDER TO SUPPORT STUDENTS’ 
UNDERSTANDING OF CONTENT MATERIAL. ADDITIONALLY, CANDIDATES WILL IMPROVE THE RIGOR OF 
THEIR TEACHING BY ENGAGING THEIR STUDENTS THROUGH LITERACY PRACTICES, APPLYING LITERACY 
PRACTICES ACROSS A VARIETY OF MODALITIES (GRAPHIC REPRESENTATIONS, ONLINE PUBLISHING, ETC.), 
AS WELL AS DEVELOP THE KNOWLEDGE AND SKILLS NECESSARY TO TEACH STUDENTS TO READ AND 
WRITE WITHIN THE GENRE OF THE CONTENT. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 
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TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 
 
REQUIRED TEXT(S)/RESOURCE(S): 

- FRAMEWORKS FOR CALIFORNIA PUBLIC SCHOOLS (AVAILABLE 
AT HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP)  

- MARZANO, ROBERT J. & DEBRA J. PICKERING AND JANE E. POLLOCK. CLASSROOM INSTRUCTION 
THAT WORKS. ALEXANDRIA: ASCD, 2001. 

- TOVANI, C. (2000). I READ IT BUT I DON’T GET IT: COMPREHENSION STRATEGIES FOR ADOLESCENT 
READERS. STEINHOUSE. (ISBN: 157110089X) 

- WIGGINS, GRANT AND JAY MCTIGHE. UNDERSTANDING BY DESIGN (2ND EDITION). ALEXANDRIA: 
ASCD, 2005. 

- CURRENT AND CONFIRMED RESEARCH-BASED ARTICLES AS DETERMINED BY THE INSTRUCTOR. 
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS/EXITS 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  50 

http://www.cde.ca.gov/ci/cr/cf/allfwks.asp
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• PRACTICUM ARTIFACTS AND PRESENTATION  
• CURRENT TRENDS REFLECTIONS 
• DATA CASE STUDY – FSE LESSON PLAN TEMPLATE 

III.  COMPETENCY-BASED ARTIFACT  
• LITERACY-BASED SUMMATIVE ASSESSMENT WITH LESSON PLAN(S) 

25 

 TOTAL 100 
 
COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS FOR THE MODULE: INSTRUCTIONAL PLANNING ARE DESIGNED TO 
CONNECT THEORY TO YOUR PRACTICE. YOUR PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO 
CONTINUE INCREASING YOUR SKILL AND KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN 
YOUR CREDENTIAL.  
 

1. PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT) 
IDENTIFY A CLASS AND COLLECT INFORMATION ABOUT EVERY STUDENT IN THE CLASS (USE 
ANONYMITY). THE INFORMATION YOU COLLECT NEEDS TO BE ORGANIZED (PHYSICAL BINDER 
OR ELECTRONICALLY) AND ACCESSIBLE DURING CLASS MEETINGS. 

 
2. CURRENT TRENDS REFLECTIONS (MEASURABLE ARTIFACT)  

CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 
 

3. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  
ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 
 

4. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
5. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
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6. LITERACY-BASED SUMMATIVE ASSESSMENT WITH LESSON PLAN(S) (COMPETENCY-
BASED ARTIFACT)   
CANDIDATES WILL DESIGN A STANDARDS-ALIGNED SUMMATIVE IN THEIR CONTENT AREA THAT 
INCORPORATES LITERACY AS A KEY COMPONENT OF THE ASSESSMENT (E.G. LAB REPORT, 
PHYSICAL SKILLS NOTEBOOK, WRITTEN DIALOGUE IN TARGET LANGUAGE, ETC.). THE 
SUBMISSION SHOULD INCLUDE THE ASSESSMENT PLAN, ANY STUDENT-FACING SUPPORTING 
DOCUMENTS (HANDOUTS, POWERPOINT DECKS, ETC.), AN ALIGNED RUBRIC, AND AT LEAST 
ONE LESSON PLAN TO TEACH THE NECESSARY CONTENT-SPECIFIC LITERACY SKILLS NECESSARY 
FOR STUDENTS TO DEMONSTRATE PROFICIENCY ON THE ASSESSMENT. ASSESSMENTS AND 
LESSON PLANS WILL BE PRESENTED ON THE LAST DAY OF THE COURSE FOR FEEDBACK FROM 
PEERS.  

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPES; 
STUDENT 
LEARNING 

OUTCOMES 
SESSION 1 

 
 

CHAPTER/TEXT: 1:  
 COURSE OVERVIEW: 

SETTING THE 
PURPOSE 

 COURSE SYLLABUS 
AND ASSIGNMENT 
REVIEW 

 VOCABULARY 
ACADEMIC 
LANGUAGE 

DO NOW 
THINK ALOUD ACTIVITY:  
SELECT AN EXCERPT (1-2 PARAGRAPHS) OF 
READING FROM YOUR CURRICULUM THAT YOU CAN 
MODEL AS A THINK ALOUD IN YOUR CLASS. 
PRACTICE A THINK ALOUD (TO YOURSELF) AT 
HOME. BRING A COPY OF THAT EXCERPT TO CLASS 
NEXT WEEK. 
 
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
• EFFECTIVE VOCABULARY INSTRUCTION VIDEO 
• PROFICIENCY IN ACADEMIC LANGUAGE 
• INSTRUCTIONAL STRATEGIES FOR VOCABULARY 

DEVELOPMENT  
• READING STRATEGIES FOR EL 
• MARZANO’S 9 STRATEGIES  

 
EXIT TICKET 
SCAN PART 1 “THE REALITIES OF READING” IN 
TOVANI FOR STRATEGIES YOU FIND APPLICABLE. 
 
HOMEWORK:  
IMPLEMENT A STRATEGY IN YOUR CLASSROOM THIS 
WEEK. SHARE OUT VIA SCHOOLOGY.  
 

TPE: 1, 3 
SLO: 1-2 
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SESSION 2   CHAPTER/TEXT: 
TLAC 
 STRATEGIES FOR 

HELPING 
STRUGGLING 
READERS - VIDEO 

 READING 
COMPREHENSION 

 LESSON PLANNING 

DO NOW 
READ THROUGH PART 2 OF TOVANI. SEARCH FOR 
STRATEGIES THAT ARE APPLICABLE IN YOUR CLASS. 
 
• HOMEWORK/ DISCUSSION 
• FSE LESSON PLANNING WORKSHOP (USING FSE 

LESSON PLAN TEMPLATE) 
• INSTRUCTIONAL DELIVERY  
• CBA PREPARATION  
• INTEGRATING ELD IN SCIENCE AND MATH  
• COMMON CORE ACADEMIC VOCABULARY 

STRATEGIES  
• SESSION 2 POWERPOINT  
 
EXIT TICKET 
REVIEW WORD WALL SLIDESHOW AND ANSWER 
REFLECTION PROMPTS VIA SCHOOLOGY.  
 
HOMEWORK:  
• READ ISSUE BRIEF FROM ALLIANCE FOR EXCELLENT 

EDUCATION, “READING AND WRITING IN THE 
ACADEMIC CONTENT AREAS.”  

• PREPARE A 5-7 MINUTE VOCABULARY OR 
READING COMPREHENSION LESSON FOR YOUR 
CONTENT AREA. BE PREPARED TO MODEL A NEW 
INSTRUCTIONAL STRATEGY ALONG WITH YOUR 
LESSON. 

 

TPE: 1, 3 
SLO: 1-2 

SESSION 3  CHAPTER/TEXT: 2: 
TLAC 
 WRITING IN THE 

CONTENT AREAS 
 DIFFERENTIATED 

INSTRUCTION 

DO NOW 
PLEASE COMPLETE A 1-2 PARAGRAPH WRITE-UP ON 
YOUR IMPLEMENTATIONS OF 
READING/VOCABULARY STRATEGIES OR LESSONS 
OVER THE PAST FEW WEEKS. WHAT 
STRATEGY/STRATEGIES DID YOU USE? WHAT LESSON 
DID YOU USE THEM WITH?DESCRIBE WHETHER OR 
NOT YOU FELT AS IF THOSE STRAEGIES HAVE BEEN 
SUCCESSFUL. WHY OR WHY NOT? WHICH 
STRATEGIES WOULD YOU USE AGAIN? ARE THERE 
ANY THAT YOU ARE INTERESTED IN USING THAT 
YOU HAVEN'T USED YET? 
 
• HOMEWORK/ DISCUSSION 
• DISCUSSION:  
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS 
• THE ANATOMY OF FORMATIVE ASSESSMENT 

(MARZANO) 
 

EXIT TICKET 

TPE: 1, 3 
SLO: 1-2 
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SUBMIT A SHORT DESCRIPTION OF THE SPECIFIC 
ASSESSMENT THAT YOU ARE GOING TO USE FOR 
YOUR CBA TASK DUE ON THE LAST DAY OF CLASS. 
INCLUDE: WHAT CLASS ARE YOU USING IT IN 
(GRADE LEVEL, PERIOD, STUDENT 
DEMOGRAHICS);  TYPE OF ASSESSMENT 
(FORMAL/INFORMAL...FORMATIVE/SUMMATIVE); THE 
UNIT OR AREA OF STUDY THAT YOU ARE USING IT 
FOR; THE FORM OF ASSESSMENT; WHAT YOU ARE 
SPECIFICALLY TRYING TO MEASURE; ANY TYPE OF 
RUBRIC THAT IS INVOLVED; AND THE WAY YOU 
INTEND TO PROVIDE FEEDBACK. 
 
HOMEWORK:  
VIEW ASSESSMENT IN A DIFFERENTIATED 
CLASSROOM VIDEO AND COMPLETE DISCUSSION 
THREAD VIA SCHOOLOGY  

SESSION 4 CHAPTER/TEXT: 
TEACH LIKE A 
CHAMPION  
  

DO NOW 
MAKE A LIST OF YOUR CBA RESOURCES. SHARE.  
 
• HOMEWORK/ DISCUSSION 
• FSE LESSON PLANNING (REVIEW) DIFFERENTIATION 

& ACCOMMODATIONS; ELLS; INSTRUCTION; LEARNING 
OBJECTIVES/TARGETS; ASSESSMENTS 

 
EXIT TICKET 
DESCRIBE AN EXAMPLE OF A WRITING ASSIGNMENT 
THAT YOU HAVE USED OR THAT YOU INTEND TO 
USE IN CLASS. 
 
HOMEWORK 
ASSEMBLE YOUR READING/WRITING RESOURCE 
BINDER. YOU SHOULD HAVE AT LEAST 10 
RESOURCES BY 10/14. BRING TO CLASS TO SHARE. 

TPE: 1, 3 
SLO: 1-2 

SESSION 6 
FINAL  

 
 

PRESENTATION 
CBA PRESENTATION: ASSESSMENT AND SUPPORTING 
LESSON PLAN(S)  

TPE: 1, 3 
SLO: 1-2 
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE F2 

 
LITERACY-BASED ASSESSMENT 
 
YOU WILL DESIGN A STANDARDS-ALIGNED SUMMATIVE IN YOUR CONTENT AREA THAT INCORPORATES 
LITERACY AS A KEY COMPONENT OF THE ASSESSMENT. THIS CAN BE ANYTHING THAT ASSESSES 
STUDENTS’ SKILLS TO WRITE WITHIN THE GENRE OF YOUR CONTENT (E.G. LAB REPORT, PHYSICAL SKILLS 
NOTEBOOK, WRITTEN DIALOGUE IN TARGET LANGUAGE, ETC.). THE ASSESSMENT SHOULD INDICATE 
HOW STUDENTS WILL ENGAGE IN ALL ASPECTS OF THE WRITING PROCESS, AS WELL AS INCLUDE AT 
LEAST ONE LESSON PLAN TO TEACH THE NECESSARY CONTENT-SPECIFIC LITERACY SKILLS NECESSARY 
FOR STUDENTS TO DEMONSTRATE PROFICIENCY ON THE ASSESSMENT. THE SUBMISSION SHOULD 
INCLUDE THE ASSESSMENT PLAN, ANY STUDENT-FACING SUPPORTING DOCUMENTS (HANDOUTS, 
POWERPOINT DECKS, ETC.), THE LESSON PLAN(S), AND AN ALIGNED RUBRIC. 
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MODULE G1: 
TECHNOLOGY IN THE CLASSROOM 

 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: VIA SCHOOLOGY  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
THIS COURSE IS AN OVERVIEW OF THE USE OF COMPUTER-BASED TECHNOLOGY IN THE EDUCATIONAL 
ENVIRONMENT, AND THE INTEGRATION OF TECHNOLOGY INTO THE EXISTING CLASSROOM 
CURRICULUM. TOPICS FOR STUDY AND/OR HANDS-ON EXPERIENCE INCLUDE: TEACHER PRODUCTIVITY 
SOFTWARE, MANAGEMENT ISSUES RELATING TO TECHNOLOGY, INTEGRATION OF TECHNOLOGY INTO 
EXISTING CURRICULUM, COMPUTER APPLICATIONS, SOCIETAL IMPACT OF TECHNOLOGY IN THE 
CLASSROOM, AND COMPUTER ASSISTED INSTRUCTION. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPA TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 
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TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 
 
REQUIRED TEXT(S)/RESOURCE(S): 

- CURRENT AND CONFIRMED RESEARCH-BASED ARTICLES AND ONLINE RESOURCES AS 
DETERMINED BY THE INSTRUCTOR. 

- REQUIRED MATERIALS:  
• WORD FILE: USED TO RECORD TIPS, WEBSITES, ETC.  
• WORD FILE: USED TO RECORD QUICK WRITES, REFLECTIONS, ETC.  
• INTERNET ACCESS 

 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• ADMITS/DO NOWS/EXITS (ONLINE DISCUSSION THREADS) 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• BLENDED LEARNING REVIEW 
• INTERNET SAFETY REVIEW 
• APPLIED LEARNING PROJECT – DISTRICT TECHNOLOGY POLICIES 
• TEACHING DIGITAL NATIVES 

50 

III.  COMPETENCY-BASED ARTIFACT  25 
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• APPLIED LEARNING PROJECT – TECHNOLOGY IN ACTION 
 TOTAL 100 

 
COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS FOR THE MODULE: INSTRUCTIONAL PLANNING ARE DESIGNED TO 
CONNECT THEORY TO YOUR PRACTICE. YOUR PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO 
CONTINUE INCREASING YOUR SKILL AND KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN 
YOUR CREDENTIAL.  
 

1. ADMIT/DO NOW/EXIT SLIPS & DISCUSSION THREAD (PARTICIPATION AND 
COLLABORATION)  
ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). DISCUSSION THREADS ARE INTERACTIVE 
AND ENGAGING VIA SCHOOLOGY. PLEASE SEE RUBRIC FOR ADDITIONAL DETAILS. 
 

2. CURRENT TRENDS REFLECTIONS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 
 

3.  FSE LESSON PLAN TEMPLATE (MEASUREABLE ARTIFACT)  
DEVELOP AND DELIVER A LESSON PLAN IN YOUR CONTENT AREA USING THE FSE LESSON PLAN 
TEMPLATE. THE ASSIGNMENT INVOLVES PLANNING, TEACHING, AND REFLECTING ON A LESSON 
IN YOUR CONTENT AREA. THE LESSON SHOULD BE TAUGHT WHOLE CLASS. CANDIDATES WILL 
PLAN, TEACH, AND REFLECT ON A STANDARDS-BASED LESSON IMPLEMENTING STRATEGIES THAT 
WILL PROMOTE STUDENT ENGAGEMENT AND MASTERY OF THE STANDARDS. THESE LESSON PLAN 
TEMPLATES ARE MODIFIED TO INCORPORATE THE ADDITIONAL TECHNOLOGY COMPONENTS 
(EXAMPLE: DIGITAL LIBRARY, GOORU, ETC.,).  
 

4.   ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY COMPLETED 
ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL INDEPENDENT, 
CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS LEARNING EXPERIENCES 
WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 

 
5.  PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  
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6. APPLIED LEARNING PROJECT – TECHNOLOGY IN ACTION (COMPETENCY-BASED ARTIFACT)  
CANDIDATES WILL DEVELOP AND SHARE LESSON PLANNING AND ASSESSMENTS UTILIZING 
TECHNOLOGY AND DELIVERED USING A MULTIMODAL PLATFORM (WEBSITE, BLOG, YOUTUBE 
CHANNEL, LMS, ETC.). IN COLLABORATION WITH THEIR COLLEAGUES IN THE COURSE, 
CANDIDATES WILL PROVIDE FEEDBACK TO ONE ANOTHER ON THE MATERIALS AND THEIR 
DELIVERY IN AN ONLINE SPACE, ADJUSTING THEIR PLATFORMS AS NECESSARY TO ENSURE HIGHLY 
EFFECTIVE INSTRUCTION. FOR A MORE THOROUGH DETAILING OF THIS ASSIGNMENT, PLEASE SEE THE 
DOCUMENTS, EXEMPLARS, AND RUBRIC POSTED ON SCHOOLOGY. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
COURSE SESSIONS: 

DATE TOPIC(S)/ TEXT 
CHAPTER(S) 

MEASUREABLE ARTIFACTS 
 

TPES; 
STUDENT 
LEARNING 
OUTCOME

S  
SESSION 1 

 
 

CHAPTER/TEXT:  
✓ DIGITAL NATIVE VS. 

DIGITAL IMMIGRANT 
ARTICLE 

✓ ACCESSING THE 
WIKI 

✓ SUBMITTING 
ASSIGNMENTS VIA 
GOOGLE DOCS ON 
THE WIKI. 

✓ DEVELOPING A 
CLASS WEBSITE  

DO NOW/ DISCUSSION THREAD 
WHAT IS BLENDED LEARNING? 
 
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
• UNDERSTAND HOW TO USE THE CLASS WIKI.  
• RESPOND TO THE FIRST BLOG POST 

ASSIGNMENT.  
• USE TECHNOLOGY TO PROVIDE 

DEVELOPMENTALLY APPROPRIATE 
EDUCATIONAL EXPERIENCES. 

• BLENDED LEARNING REVIEW VIDEO  
 
HOMEWORK:  
• ACCESS THE WIKI 
• POST BLOG RESPONSE #1 
 

TPE: 1, 3-5 
SLO: 2-3 

SESSION 2   CHAPTER/TEXT: 
✓ THE BLENDED 

LEARNING 
MOVEMENT 

✓ TECHNOLOGY 
RESOURCES. 

✓ TECHNOLOGY 
ENHANCED LESSON 
PLANNING. 

DO NOW/ DISCUSSION THREAD 
WHAT IS INTERNET SAFETY FOR THE CLASSROOM? 
 
• DEMONSTRATE UNDERSTANDING THE STATE-

ADOPTED ACADEMIC CONTENT STANDARDS BY 
DEVELOPING LESSON PLANS THAT INTEGRATE 
THE USE OF TECHNOLOGY AND LEAD TO 
STUDENT MASTERY.  

• USE TECHNOLOGY TO ENSURE ACTIVE AND 
EQUITABLE PARTICIPATION. 

• USE TECHNOLOGY TO PROVIDE 
DEVELOPMENTALLY APPROPRIATE EDUCATIONAL 

TPE: 1, 3-5 
SLO: 2-3 

https://www.youtube.com/watch?v=o0TbaHimigw
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EXPERIENCES.  
• ESTABLISH AND MAINTAIN A POSITIVE ONLINE 

ENVIRONMENT FOR LEARNING.  
• PREZI IS AN EXCELLENT TOOL FOR MAKING 

PRESENTATIONS. PART OF OUR CLASS IS USING 
TECHNOLOGY TOOLS THAT CAN HELP YOU 
EXPAND YOUR KNOWLEDGE. PREZI IS AN 
EXCELLENT TOOL FOR GIVING CLASS AND 
INTERNET PRESENTATIONS. CREATE A PREZI 
THAT YOU COULD USE WITH YOUR STUDENTS 
TO TALK TO THEM ABOUT INTERNET SAFETY. 
USE HTTPS://PREZI.COM/ TO CREATE YOUR 
PRESENTATION 

 
HOMEWORK:  
• ACCESS THE WIKI 
• POST BLOG RESPONSE #2 
• POST TECHNOLOGY ENHANCED LESSON PLAN 

SESSION 3  CHAPTER/TEXT:  
✓ ASSESSMENTS 
✓ TECHNOLOGY 

DRIVEN DATA 
DRIVEN 
INSTRUCTION 

✓ STATE RESOURCES 
✓ USING STATE 

RESOURCES TO PLAN 
INSTRUCTION ON 
THE PRINCIPLES OF 
BACKWARD DESIGN. 

DO NOW/ DISCUSSION THREAD 
DISTRICT TECHNOLOGY POLICIES AND DESIGN 
THINKING (SEE ARTICLE AND COMPLETE 
DISCUSSION THREAD)  
 
• USE TECHNOLOGY, INCLUDING HARDWARE 

(GRADE CAMS) AND SOFTWARE (GRADING 
SOFTWARE), TO DETERMINE STUDENT PROGRESS 
TOWARD ACHIEVING THE STATE-ADOPTED 
ACADEMIC CONTENT STANDARDS.  

• USE TECHNOLOGY TO COLLECT AND GIVE 
FEEDBACK ON RESULTS FROM A VARIETY OF 
ASSESSMENTS.  

• SELECT AND USE VARIOUS INSTRUCTIONAL 
STRATEGIES, ACTIVITIES, AND TECHNOLOGY-
BASED RESOURCES TO FACILITATE STUDENT 
LEARNING. 

• TASK: INTERVIEW YOUR DISTRICT OR 
SCHOOL TECHNOLOGY COORDINATOR 
THIS INTERVIEW CAN BE COMPLETED VIA 
PHONE OR IN PERSON. DISCUSS THE 
FOLLOWING QUESTIONS WITH YOUR DISTRICT 
TECHNOLOGY COORDINATOR. WHAT ARE 
THE ROLES AND RESPONSIBILITIES OF A 
TECHNOLOGY COORDINATOR? WHAT ARE 
THE BEST PARTS OF YOUR JOB? HOW DOES 
YOUR JOB SUPPORT TEACHERS AND STUDENTS 
IN THE CLASSROOM? IF YOU COULD MAKE 
CHANGES TO THE DISTRICT TECHNOLOGY 
POLICY OR PLAN, WHAT WOULD THEY BE?  

• INNOVATIONS (CURRENT TREND VIA 

TPE: 1, 3-5 
SLO: 2-3 

https://prezi.com/
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SCHOOLOGY) 
• CREATIVE CONFIDENCE (CURRENT TREND VIA 

SCHOOLOGY)  
 
HOMEWORK:  
• ACCESS THE WIKI  
• POST BLOG RESPONSE #3  
• POST DIGITAL LIBRARY ENHANCED LESSON 

PLAN 
 

SESSION 4 CHAPTER/TEXT:   
✓ BLENDED LEARNING 

APPROACHES 
(GOORU) 

✓ INTERNET SAFETY 

DO NOW/ DISCUSSION THREAD 
DIGITAL NATIVES AND TEACHERS KNOW BEST (SEE 
ARTICLE AND COMPLETE DISCUSSION THREAD)  
 
• DEMONSTRATE UNDERSTANDING THE STATE-

ADOPTED ACADEMIC CONTENT STANDARDS BY 
DEVELOPING LESSON PLANS THAT INTEGRATE 
THE USE OF TECHNOLOGY AND LEAD TO 
STUDENT MASTERY.  

• USE TECHNOLOGY TO COLLECT AND GIVE 
FEEDBACK ON RESULTS FROM A VARIETY OF 
ASSESSMENTS.  

• SELECT AND USE VARIOUS INSTRUCTIONAL 
STRATEGIES, ACTIVITIES, AND TECHNOLOGY-
BASED RESOURCES TO FACILITATE STUDENT 
LEARNING.  

• USE TECHNOLOGY TO PROVIDE 
DEVELOPMENTALLY APPROPRIATE EDUCATIONAL 
EXPERIENCES.  

• ESTABLISH AND MAINTAIN A POSITIVE ONLINE 
ENVIRONMENT FOR LEARNING. 

 
HOMEWORK:  
• ACCESS THE WIKI 
• POST BLOG RESPONSE #4 
• POST LINK TO GOORU LESSON PLAN 
• POST WEB-SAFETY GRAPHIC ORGANIZER 
 

TPE: 1, 3-5 
SLO: 2-3 

SESSION 5 CHAPTER/TEXT:   
✓ SCHOOL REFORM 
✓ WEBSITE 

MAINTENANCE 

DO NOW/ DISCUSSION THREAD 
 
SUBMIT PROJECTS IN DROPBOX VIA SCHOOLOGY  
 
• USE TECHNOLOGY TO ENSURE ACTIVE AND 

EQUITABLE PARTICIPATION.  
• ESTABLISH AND MAINTAIN A POSITIVE ONLINE 

ENVIRONMENT FOR LEARNING. 
• TECHNOLOGY IN ACTION: THINK ABOUT THE 

THE PROS AND CONS OF EACH TOOL. SELECT 
ONE TOOL THAT YOU THINK WOULD BE A 

TPE: 1, 3-5 
SLO: 2-3 
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GOOD RESOURCE FOR YOUR CLASSROOM AND 
AGE GROUP. IF YOU DO NOT LIKE ANY OF THE 
TOOLS LISTED, PLEASE EMAIL YOUR INSTRUCTOR 
WITH THE WEB LINK OF A TOOL YOU WOULD 
LIKE TO USE BEFORE STARTING TO WRITE ABOUT 
IT. 

 
HOMEWORK:  
• ACCESS THE WIKI 
• POST BLOG POST #5 
• FINAL CLASS REFLECTION 
• POST LINK TO CLASSROOM WEBSITE 
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE G1/ED 309 

 
APPLIED LEARNING PROJECT – TECHNOLOGY IN ACTION 
 
CANDIDATES WILL DEVELOP AND SHARE LESSON PLANNING AND ASSESSMENTS UTILIZING TECHNOLOGY 
AND DELIVERED USING A MULTIMODAL PLATFORM (WEBSITE, BLOG, YOUTUBE CHANNEL, LMS, ETC.). IN 
COLLABORATION WITH THEIR COLLEAGUES IN THE COURSE, CANDIDATES WILL PROVIDE FEEDBACK TO 
ONE ANOTHER ON THE MATERIALS AND THEIR DELIVERY IN AN ONLINE SPACE, ADJUSTING THEIR 
PLATFORMS AS NECESSARY TO ENSURE HIGHLY EFFECTIVE INSTRUCTION.  

- WRITTEN COMPONENT 
REVIEW THESE WEBPAGES THAT INCLUDE A SERIES OF EDUCATIONAL SOFTWARE AND 
APPLICATIONS. 

• HTTP://WWW.TEACHTHOUGHT.COM/THE-FUTURE-OF-
LEARNING/TECHNOLOGY/9-TECHNOLOGY-TOOLS-ENGAGE-STUDENTS-
CLASSROOM/ 

• HTTPS://WW2.KQED.ORG/MINDSHIFT/2015/07/29/TEACHER-RECOMMENDED-
50-FAVORITE-TEACHING-APPS/ 

REVIEW EACH OF THE TOOLS THAT ARE LISTED, AND THINK ABOUT THE PROS AND 
CONS OF EACH TOOL. THEN SELECT ONE TOOL THAT YOU THINK WOULD BE A GOOD 
RESOURCE FOR YOUR CLASSROOM AND AGE GROUP.  

NOTE: IF YOU DO NOT LIKE ANY OF THE TOOLS LISTED, PLEASE EMAIL 
YOUR INSTRUCTOR WITH THE WEB LINK OF A TOOL YOU WOULD LIKE TO 
USE BEFORE STARTING TO WRITE ABOUT IT. 

THEN PREPARE A DETAILED PLAN OF HOW YOU WOULD IMPLEMENT THIS TOOL IN YOUR 
CLASSROOM. PLAN MUST INCLUDE: 

1. A 3-5 PARAGRAPH SUMMARY OF THE STEPS YOU WOULD TAKE TO 
IMPLEMENT THE SELECTED TOOL IN YOUR CLASSROOM 

2. A BUDGET PROPOSAL FOR ANY COSTS THAT YOUR SCHOOL WOULD NEED 
TO INCUR TO IMPLEMENT THIS TOOL (INCLUDE ANY COST SAVINGS YOUR 
SCHOOL MIGHT REALIZE BY USING THIS TOOL 

3. AN INVENTORY OF THE TECHNOLOGY TOOLS YOU OR YOUR STUDENTS 
WOULD NEED TO USE THIS TOOL 

4. AN EXPLANATION OF THE GOALS THAT YOU HOPE TO ACCOMPLISH BY 
USING THIS TOOL 

5. AN EXPLANATION OF HOW YOU WOULD EVALUATE THE EFFECTIVENESS OF 
THE TOOL ON STUDENT OUTCOMES EITHER ACADEMIC OR BEHAVIORAL 

- VIDEO COMPONENT 
USING YOUR WEBCAM ON YOUR COMPUTER OR THE CAMERA ON YOUR PHONE, 
RECORD A TWO MINUTE “ELEVATOR PITCH” TO YOUR SUPERINTENDENT OR PRINCIPAL 
ABOUT WHY THIS TECHNOLOGY WILL BE USEFUL IN YOUR CLASSROOM AND HOW IT 
WILL IMPROVE STUDENT OUTCOMES. 

- SPELLING, MECHANICS, AND GRAMMAR 
• BE SURE TO PROOFREAD AND ENSURE THERE ARE NOT ERRORS 

SEE RUBRIC FOR MORE DETAILS. 

http://www.teachthought.com/the-future-of-learning/technology/9-technology-tools-engage-students-classroom/
http://www.teachthought.com/the-future-of-learning/technology/9-technology-tools-engage-students-classroom/
http://www.teachthought.com/the-future-of-learning/technology/9-technology-tools-engage-students-classroom/
https://ww2.kqed.org/mindshift/2015/07/29/teacher-recommended-50-favorite-teaching-apps/
https://ww2.kqed.org/mindshift/2015/07/29/teacher-recommended-50-favorite-teaching-apps/
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MODULE G2: 
ADVANCED PLANNING & INSTRUCTIONAL DELIVERY 

 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: 5:00 – 9:00  
PRACTICUM MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
  
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
MODULE DESCRIPTION: 
CANDIDATES WILL APPLY THE PRINCIPLES OF PURPOSEFUL PLANNING (VISION, ASSESSMENT, PLANNING) 
AND BACKWARD DESIGN TO PLAN AND ORGANIZE INSTRUCTION, THAT EMPHASIZES STUDENT 
ENGAGEMENT AND DIFFERENTIATION IN THE CONTENT AREA, AND TO FOSTER ACHIEVEMENT FOR ALL 
STUDENTS. SEEKING TO DEVELOP A DEEPER FOUNDATION OF INSTRUCTIONAL STRATEGIES, 
ASSESSMENTS, AND DATA-DRIVEN INSTRUCTION, CANDIDATES WILL EXPLORE THE KNOWLEDGE AND 
SKILLS FOR DESIGNING ENGAGING, PROBLEM-SOLVING LEARNING ENVIRONMENTS USING A THEORY-
BASED DESIGN APPROACH. THIS MODULE PARTICULARLY HIGHLIGHTS THE IMPLEMENTATION OF 
TECHNOLOGY-SUPPORTED LEARNING ENVIRONMENTS USING VARIOUS PEDAGOGICAL APPROACHES. 
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 
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TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 

 
REQUIRED TEXTS/RESOURCES: 

- CALIFORNIA CONTENT FRAMEWORKS AVAILABLE AT: 
HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 
ELA/ELD 

- CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA. 
- LEMOV, D. (2015). TEACH LIKE A CHAMPION 2.0 - 62 TECHNIQUES THAT PUT STUDENTS ON THE 

PATH TO COLLEGE. SAN FRANCISCO: JOSSEY-BASS. 
- WIGGINS, G., & MCTIGHE, J. UNDERSTANDING BY DESIGN – EXPANDED 2ND EDITION.  
- MARZANO, R., PICKERING, D., & POLLOCK, J. CLASSROOM INSTRUCTION THAT WORKS: RESEARCH-

BASED STRATEGIES FOR INCREASING STUDENT ACHIEVEMENT1ST EDITION.  
 
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 
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COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS ARE DESIGNED TO CONNECT THEORY TO YOUR PRACTICE. YOUR 
PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO CONTINUE INCREASING YOUR SKILL AND 
KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN YOUR CREDENTIAL.  
 

1. PRACTICUM ARTIFACTS (MEASURABLE ARTIFACT) 
IDENTIFY A CLASS AND COLLECT INFORMATION ABOUT EVERY STUDENT IN THE CLASS (USE 
ANONYMITY). THE INFORMATION YOU COLLECT NEEDS TO BE ORGANIZED (PHYSICAL BINDER 
OR ELECTRONICALLY) AND ACCESSIBLE DURING CLASS MEETINGS. 

 
2. CURRENT TRENDS REFLECTIONS (MEASURABLE ARTIFACT)  

CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 
 

3. FSE LESSON PLAN TEMPLATE  (MEASUREABLE ARTIFACT)  
DEVELOP AND DELIVER A LESSON PLAN IN YOUR CONTENT AREA USING THE FSE LESSON PLAN 
TEMPLATE. THE ASSIGNMENT INVOLVES PLANNING, TEACHING, AND REFLECTING ON A LESSON 
IN YOUR CONTENT AREA. THE LESSON SHOULD BE TAUGHT WHOLE CLASS. CANDIDATES WILL 
PLAN, TEACH, AND REFLECT ON A STANDARDS-BASED LESSON IMPLEMENTING STRATEGIES THAT 
WILL PROMOTE STUDENT ENGAGEMENT AND MASTERY OF THE STANDARDS. 

 
4. ADMIT/EXIT SLIPS (PARTICIPATION AND COLLABORATION)  

ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). 

 
        5.  ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 

GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 
   

I.  CLASS PARTICIPATION AND COLLABORATION  
● ADMITS/EXITS 
● PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
● PRACTICUM ARTIFACTS AND PRESENTATION  
● CURRENT TRENDS REFLECTIONS 
● BUILDING EFFECTIVE ASSESSMENTS  

50 

III.  COMPETENCY-BASED ARTIFACT  
● DATA ANALYSIS AND REFLECTION  

25 

 TOTAL 100 
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PREPARATION: CANDIDATES WILL COME PREPARED TO CLASS BY HAVING 
THOROUGHLY COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION. 
SUBSTANTIVE CONTRIBUTIONS: CANDIDATES WILL MAKE APPROPRIATE, 
THOUGHTFUL, INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS 
TO IN-CLASS LEARNING EXPERIENCES THAT EXTEND THE THINKING OF OTHERS AND 
SELF. 
ATTENDANCE: CANDIDATES WILL ATTEND THE ENTIRE CLASS SESSION. 

 
       6.  PROFESSIONAL DISPOSITION CHECKLIST (PARTICIPATION AND COLLABORATION) 

CANDIDATES SHALL DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING 
EXPERIENCES, SHOW RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND WILL NOT 
ENGAGE IN SIDE CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL 
PHONE/EMAIL/TEXT MESSAGING DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL 
DISPOSITION CHECKLIST.  
 

7. BUILDING EFFECTIVE ASSESSMENTS (MEASUREABLE ARTIFACT)  
CANDIDATES LEARN THE THEORY BEHIND EFFECTIVE ASSESSMENT BUILDING. CANDIDATES WILL 
BE GUIDED THROUGH CONSTRUCTED-RESPONSE AND STUDENT-GENERATED ASSESSMENTS.  
 

8. DATA ANALYSIS AND REFLECTION (COMPETENCY-BASED ARTIFACT)  
CANDIDATES WILL SUBMIT DATA ANALYSIS AND REFLECTIONS. AN ANALYSIS OF FORMAL, 
INFORMAL, PROGRESS MONITORING, AND SUMMATIVE ASSESSMENTS WILL BE CONDUCTED 
ALONG WITH A REFLECTION FOR RATIONAL SUPPORTED BY THEORY.  

 
COURSE SESSIONS: 
DATE TOPIC(S)/ TEXT 

CHAPTER(S) 
MEASUREABLE ARTIFACTS 

 
TPES  

SESSION 1 
 
 

CHAPTER/TEXT:  
TEACH LIKE A 
CHAMPION 
I KEEP ME SAFE (VIA 
SCHOOLOGY) 
MAKING HOPE 
HAPPEN (VIA 
SCHOOLOGY) 
HOW CHILDREN 
SUCCEED EXCERPTS  
 
 

DO NOW 
IN THE BEGINNING OF CLASS, ON A STICKY NOTE, 
POST THE RESPONSE TO "WHAT HAS MOST SURPRISED 
YOU ABOUT TEACHING?" 
 
CURRENT TRENDS 
I KEEP ME SAFE (VIA SCHOOLOGY) 
MAKING HOPE HAPPEN (VIA SCHOOLOGY) 
HOW CHILDREN SUCCEED EXCERPTS  
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES AND 

EXPECTATIONS 
• UBD RESOURCES – EXPLORE!  
• UBD INTRODUCTION 
• UBD VIDEO – MCTIGHE  
 
EXIT TICKET 
JFK’S SPEECH - RVISITED 
 
HOMEWORK: 

TPES: 1-6 
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SUBMIT FOUR TO SIX QUOTES (ENTRIES) FROM HOW 
CHILDREN SUCCEED VIA SCHOOLOGY. 

SESSION 2   CHAPTER/TEXT: 
TEACH LIKE A 
CHAMPION 
 

DO NOW 
WHAT OR WHO HAVE YOU FOUND TO BE THE MOST 
HELPFUL AND SUPPORTIVE IN YOUR TEACHING 
JOURNEY? 

 
• HOMEWORK/ DISCUSSION 
• TPT EXPERIMENT  
• STUDENT FEEDBACK SAMPLE  
• SELF-DIRECTED LEARNERS 
• GIFT SCALE 
• WATCH: ANGELA DUCKWORTH (TED TALK) 
• UBD POWERPOINT 
 
EXIT TICKET 
WHAT TYPES OF EVIDENCE DO YOU CURRENTLY 
COLLECT? 
 
HOMEWORK: 
IN PREPARATION FOR FINAL CBA PROJECT, FOCUS ON 
FOUR MAIN PARTS: A CLEAR AND THOROUGH 
DESCRIPTION OF YOUR TPT, A HISTORY OF YOUR 
IMPROVEMENTS, A JUSTIFICATION FOR ITS USE IN THE 
CLASSROOM, AND A LIST OF POSSIBLE ADAPTATIONS. 

TPES: 1-6 

SESSION 3  CHAPTER/TEXT:  
TEACH LIKE A 
CHAMPION 
FORMAL ASSESSMENTS OF 
INDIVIDUAL STUDENTS 
(MARZANO) 

DO NOW 
QUESTION OF THE DAY? (VIA SCHOOLOGY) 
 
• HOMEWORK/ DISCUSSION – REVIEW “REMAINDER 

OF THE YEAR PLANS” 
• USING RUBRICS TO GRADE, ASSESS, AND IMPROVE 

STUDENT LEARNING (SEE PDF) 
 
EXIT TICKET 
GATHER ASSESSMENT EXAMPLES FOR NEXT CLASS. 
WHAT IS ONE WAY YOU USED ASSESSMENT IN YOUR 
CLASSROOM THIS PAST WEEK? 
HOMEWORK: 
READ, FORMAL ASSESSMENTS OF INDIVIDUAL 
STUDENTS (MARZANO)  
 

TPES: 1-6 

SESSION 4 CHAPTER/TEXT:  
CLASSROOM 
INSTRUCTION THAT 
WORKS: RESEARCH-
BASED STRATEGIES FOR 
INCREASING STUDENT 
ACHIEVEMENT 
(MARZANO) 

DO NOW 
QUESTION OF THE DAY? (VIA SCHOOLOGY) 
 
• HOMEWORK/ DISCUSSION 
• CORRECTLY DEVELOPING STUDENT-SELECTED AND 

SHORT ANSWER QUESTIONS (MARZANO) 
 

EXIT TICKET 

TPES: 16 
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TEACHERS' ABILITY TO 
USE DATA TO INFORM 
INSTRUCTION – US DEPT 
OF EDUC 

LIST A COUPLE OF REASONS FOR THE IMPORTANCE OF 
GIVING FEEDBACK TO STUDENTS REGARDING THEIR 
PROGRESS TOWARD LEARNING OBJECTIVES. 
HOMEWORK: 
READ, TEACHERS' ABILITY TO USE DATA TO INFORM 
INSTRUCTION – US DEPT OF EDUC (VIA SCHOOLOGY) 
 

SESSION 5 CHAPTER/TEXT:  
TEACH LIKE A 
CHAMPION 
 
PRINCIPLES OF DATA 
DRIVEN INSTRUCTION (L. 
THOMPSON) 

DO NOW 
QUESTION OF THE DAY? (VIA SCHOOLOGY) 
 
CURRENT TRENDS 
TEACHERS' ABILITY TO USE DATA TO INFORM 
INSTRUCTION – US DEPT OF EDUC (VIA 
SCHOOLOGY) 
 
• HOMEWORK/ DISCUSSION 
• BUILDING EFFECTIVE ASSESSMENTS (MEASUREABLE 

ARTIFACT)  
• CURRENT TREND: HOW CHILDREN SUCCED 
• JFK’S CIVIL RIGHTS ADDRESS 

 
EXIT TICKET 
WHAT ARE THE PURPOSES OF FEEDBACK? WHAT 
METHODS OF FEEDBACK DO YOU PROVIDE FOR 
STUDENTS? 
HOMEWORK: 
READ, PRINCIPLES OF DATA DRIVEN INSTRUCTION 
(PDF VIA SCHOOLOGY)  

TPES: 1-6 

SESSION 6  
FINAL  

 
 
 

PRESENTATION/FINAL 
 
DATA ANALYSIS AND REFLECTION – CBA 
PRESENTATION  

TPES: 1-6 
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE G2 

 
DATA ANALYSIS AND REFLECTION 
 
DIRECTIONS IN THE SPACES PROVIDED GIVE A BRIEF DESCRIPTION OF THE WAY YOU USE EACH TYPE OF 
ASSESSMENT IN YOUR CLASSROOM. THEN, INDICATE IF THERE IS ANY ADDITIONAL TRAINING YOU 
WOULD LIKE TO RECEIVE IN THE USE OF ANY OF THESE TYPES OF ASSESSMENT. 
 
ASSESSMENTS USED IN YOUR 
CLASSROOM 

BRIEF DESCRIPTION OF 
IMPLEMENTATION 

INFORMAL ASSESSMENT 
 

 
 
 
 
 
 

FORMATIVE ASSESSMENT/ PROGRESS 
MONITORING 
 

 
 
 
 
 
 

SUMMATIVE ASSESSMENT 
 

 
 
 
 
 
 
 

 
REFLECT ON ASSESSMENTS (SEE RUBRIC) 
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6 STEPS FOR DRAFTING A CONSTRUCTED RESPONSE 
 
1.  RE-READ THE PASSAGE AT LEAST ONCE, THEN RE-READ THE 

QUESTION CAREFULLY TO DECIDE ALL THE PARTS IT IS 
ASKING FOR. MARK THE KEY WORDS IN THE QUESTION. THE 
KEY WORDS ARE THE VERB OR VERBS, ANY CHARACTER 
NAMES, AND KEY LITERARY TERMS. 

 
2.  REWRITE THE QUESTION IN YOUR OWN WORDS TO MAKE 

SURE THAT YOU KNOW EXACTLY WHAT IS BEING ASKED. 
THEN, TURN THAT QUESTION INTO A TOPIC SENTENCE FOR 
YOUR ANSWER. 

 
3.  GO BACK TO THE PASSAGE AND COLLECT THE NEEDED 

INFORMATION. MAKE SURE YOU GET THE RELEVANT DETAILS 
(IF THE QUESTION ASKS FOR 3 DETAILS, MAKE SURE YOU 
FIND 3 DETAILS). 

 
4.  ORGANIZE THE DETAILS INTO A LOGICAL ORDER. USE A 

GRAPHIC ORGANIZER IF THAT HELPS. 
 
5.  WRITE YOUR ANSWER NEATLY. 
 
6.  RE-READ YOUR ANSWER TO MAKE SURE YOU ANSWERED ALL 

THE PARTS OF THE QUESTION. 
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CONSTRUCTED RESPONSE ORGANIZER 
 
PROMPT/QUESTION: 
 
 
 
 
RESTATEMENT OF QUESTION IN OWN 
WORDS: 

 
 
 
 
 
 
 

SIMPLE ANSWER:     
 
 
 
 
 
 

DETAILED EVIDENCE THAT SUPPORTS 
ANSWER:   
  -- BE SURE TO INCLUDE ENOUGH DETAILS 
     TO ANSWER THE QUESTION COMPLETELY. 
  -- MAKE SURE ALL DETAILS ADDRESS THE  
     QUESTION AND ARE NOT OFF-TOPIC. 

 
 
 
 
 
 
 
 
 
 

CONSTRUCTED RESPONSE ANSWER: 
  --REREAD THE QUESTION TO MAKE SURE IT    
     IS ANSWERED THOROUGHLY AND  
     ACCURATELY! 
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WHERE DO I BEGIN? 
 

ACTIVITY SUGGESTIONS 
 

 
ACTIVITY 1: WRITING PROMPT 

• GIVE STUDENTS A CONSTRUCTED RESPONSE QUESTION IN THE FORM OF A WRITING PROMPT ON A 
SLIP OF PAPER (E.G., DESCRIBE THE THREE PARTS OF EARTH AND EXPLAIN WHY EACH PART IS 
IMPORTANT TO LIFE ON EARTHY. USE INFORMATION AND DETAILS FROM THE PASSAGE TO EXPLAIN 
YOUR ANSWER.). 

• STUDENTS CUT THE TOPIC SENTENCE INTO PIECES, AND PAIRS OF STUDENTS DETERMINE THE KEY 
WORDS AND EXPERIMENT WITH THE WORDING OF A TOPIC SENTENCE FOR A CONSTRUCTED 
RESPONSE. 

• DISCUSS WHAT STUDENTS FOUND TO BE THE KEY WORDS AND BRAINSTORM TOPIC SENTENCES.  
• TEACHER MODEL WRITING A TOPIC SENTENCE THAT INCLUDES THE KEY WORDS FROM THE PROMPT.   
• DO THE SAME ACTIVITY WITH OTHER CONSTRUCTED RESPONSE QUESTIONS WITH THE CHILDREN 

WRITING THE TOPIC SENTENCE. 
 
ACTIVITY 2: WRITING PROMPTS 

• GIVE STUDENTS A CONSTRUCTED RESPONSE QUESTION IN THE FORM OF A WRITING PROMPT. 
• STUDENTS WILL READ THE PROMPT, CIRCLE OR HIGHLIGHT THE KEY WORDS. 
• STUDENTS WRITE A TOPIC SENTENCE AND CIRCLE OR HIGHLIGHT THE SAME KEY WORDS IDENTIFIED IN 

THE QUESTION. 
 
ACTIVITY 3: PARTNER SHARE 

• ONE PARTNER ASKS THE OTHER A CONSTRUCTED RESPONSE QUESTION. 
• OTHER PARTNER MUST REWORD THE QUESTION INTO A SPECIFIC STATEMENT. 

 
THE SCOTT-FORESMAN PRACTICE BOOK PROVIDES MANY SELECTIONS WITH SOME CONSTRUCTED RESPONSE 
QUESTIONS WITH WHICH STUDENTS CAN PRACTICE OFTEN. TEACHERS MAY NEED TO REWORK SOME OF THE 
S-F QUESTIONS THAT ARE PROVIDED, TO GIVE STUDENTS MORE REALISTIC AND CHALLENGING QUESTIONS TO 
PRACTICE WITH. THE SELECTIONS APPEAR THROUGHOUT THE PRACTICE BOOK UNDER THE COMPREHENSION 
SKILL HEADING IN THE TABLE OF CONTENTS. ALSO, TEACHERS SHOULD USE THE CONSTRUCTED RESPONSE 
QUESTION IN THE UNIT TEST FOR INSTRUCTIONAL PURPOSES BEFORE OR AFTER THE TEST IS GIVEN.  
 
CONSTRUCTED RESPONSE CHECKLIST BOOKMARKS: STUDENTS USE THESE REMINDERS AS THEY PRACTICE 
CONSTRUCTED RESPONSES. THEY CAN BE PRINTED ON CARD STOCK AND DISTRIBUTED AS THE TEACHER 
WISHES.
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MODULE G3: 
HEALTHY ENVIRONMENTS FOR STUDENT LEARNING 
  
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
INSTRUCTOR:   ______________________   
DATES OF COURSE:  ______________________ 
CLASS MEETING TIME: VIA SCHOOLOGY 
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

  
REQUIRED TEXT(S)/RESOURCE(S): 

- CALIFORNIA CONTENT FRAMEWORKS AVAILABLE AT: 
HTTP://WWW.CDE.CA.GOV/CI/CR/CF/ALLFWKS.ASP FOR THE FOLLOWING CONTENT AREAS: 
ELA/ELD 

- CALIFORNIA STATE FRAMEWORK FOR YOUR CONTENT AREA. 
 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

LATE WORK POLICY: IT IS EACH INTERN’S RESPONSIBILITY TO COMPLETE COURSEWORK AND 
MANAGE TIME TO MEET EACH ASSIGNMENT’S REQUIREMENTS AND DEADLINE. LATE ASSIGNMENTS 
WILL RECEIVE HALF CREDIT.
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GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  CLASS PARTICIPATION AND COLLABORATION  
• DO NOW/QUESTION OF THE DAY (ONLINE DISCUSSION THREADS) 
• PROFESSIONAL DISPOSITION CHECKLIST 

25 

II.  MEASURABLE ARTIFACTS  
• CURRENT TRENDS 
• WEEKLY ASSIGNMENTS ON SCHOOLOGY 
• SAFETY AND CRISIS ISSUES  
• MEET STANDARDS FOR CERTIFICATION IN INFANT, CHILD AND ADULT CPR 

50 

III.  COMPETENCY-BASED ARTIFACT  
• SCHOOL SAFETY REVIEW PROJECT & PRESENTATION  

25 

 TOTAL 100 
 
COURSE REQUIREMENTS AND GENERAL DESCRIPTION OF ASSIGNMENTS: 
THE ASSIGNMENTS AND READINGS FOR THE MODULE: INSTRUCTIONAL PLANNING ARE DESIGNED TO 
CONNECT THEORY TO YOUR PRACTICE. YOUR PREPAREDNESS FOR EACH CLASS WILL ENABLE YOU TO 
CONTINUE INCREASING YOUR SKILL AND KNOWLEDGE AS YOU DEVELOP YOUR EXPERTISE AND EARN 
YOUR CREDENTIAL.  
 

1. ADMIT/DO NOW/EXIT SLIPS & DISCUSSION THREAD (PARTICIPATION AND 
COLLABORATION)  
ADMIT AND EXIT SLIPS ARE WRITTEN STUDENT RESPONSES TO QUESTIONS POSED BY THE 
INSTRUCTOR AT THE BEGINNING AND/OR END OF A CLASS/LESSON. THESE INFORMAL 
ASSESSMENTS ALLOW FOR PROMPT ASSESSING OF STUDENTS' UNDERSTANDING OF THE MATERIAL 
AND PROMOTE CRITICAL THINKING (ALSO ALLOWS FOR MODELING COMPONENTS THAT MAY BE 
USED WHILE IMPLEMENTING THE WORKSHOP MODEL). DISCUSSION THREADS ARE INTERACTIVE 
AND ENGAGING VIA SCHOOLOGY. PLEASE SEE RUBRIC FOR ADDITIONAL DETAILS.  

 
2. CURRENT TRENDS REFLECTIONS (MEASURABLE ARTIFACT)  

CANDIDATES WILL READ SCHOLARLY ARTICLES ASSIGNED BY THE INSTRUCTOR AND RESPOND 
USING VARIOUS TOOLS TO PROMOTE CONSTRUCTIVE COMMUNICATION SKILLS AND TO 
DEVELOP PEDAGOGY. FOR EACH INFORMATIONAL LITERACY ASSIGNMENT, CANDIDATES MUST BE 
PREPARED FOR CLASS OR SCHOOLOGY DISCUSSIONS. 

o HEALTH RELATED CURRICULA RESOURCES 
STUDENTS WILL ADDRESS CURRENT EVENTS AND INITIATIVES BEING IMPLEMENTED 
WITHIN THE SCHOOLS. FOR EXAMPLE: LET’S MOVE ARTICLE REVIEWS – STUDENTS WILL 
REVIEW THE LET’S MOVE INITIATIVE PUT IN PLACE BY FORMER FIRST LADY MICHELLE 
OBAMA (HTTP://WWW.LETSMOVE.GOV/). STUDENTS WILL CHOOSE TWO ARTICLES FOR 
REVIEWING (ARTICLE EXAMPLES INCLUDE: FIRST LADY COLUMN ON EARLY CHILDHOOD; FIRST 
LADY COLUMN ON EMPOWERING PARENTS AND CAREGIVERS; FIRST LADY COLUMN ON 
HEALTHIER SCHOOLS; FIRST LADY COLUMN ON HEALTHY COMMUNITIES; FIRST LADY COLUMN 
ON PHYSICAL ACTIVITY; FIRST LADY COLUMN ON THE HEALTHY, HUNGER-FREE KIDS ACT) 

 
3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 

http://www.letsmove.gov/
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PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 
 

4. SAFETY AND CRISIS ISSUES: (PARTICIPATION AND COLLABORATION) 
STUDENTS WILL REVIEW AND ANALYZE THE CALIFORNIA CRISIS RESPONSE FOR SCHOOLS 
(HTTP://WWW.CDE.CA.GOV/LS/SS/CP/CRISISRESP.ASP ) BASED ON GUIDED QUESTIONS FROM THE 
U.S. DEPARTMENT OF EDUCATION CRISIS GUIDE FOR SCHOOLS AND COMMUNITIES (1. HAVE 
STAKEHOLDERS BEEN IDENTIFIED AND ARE THEY ACTIVELY INVOLVED? 2. WHAT CRISIS SITUATIONS HAVE 
BEEN ADDRESSED? 3. HAVE EXISTING EFFORTS BEEN CONSIDERED? IF SO, WHAT ARE THEY? 4. WHAT 
ROLES AND RESPONSIBILITIES HAVE BEEN ESTABLISHED? 5. WHAT PLANS HAVE BEEN MADE FOR 
COMMUNICATING WITH STAFF, STUDENTS, FAMILIES, AND THE MEDIA? 6. HAVE MAPS BEEN CREATED? 7. 
HAVE DRILL PRACTICES BEEN SCHEDULED? 8. HAVE LIABILITY ISSUES BEEN ADDRESSED?) 

 
5. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 

DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  

o SUBMIT CPR CARDS (COPIES OF FRONT AND BACKS OF CARDS IS FINE) TO CREDENTIAL 
ANALYST (SUBMISSION THROUGH SCHOOLOGY) FOR CTC CREDENTIALING PURPOSES. 

 
6. SCHOOL SAFETY REVIEW PROJECT: (PROFESSIONAL COMPETENCY-BASED ARTIFACT) *SEE 

EXAMPLE 
STUDENTS WILL CREATE A SLIDESHOW BASED ON GUIDED QUESTIONS FROM THE U.S. 
DEPARTMENT OF EDUCATION CRISIS GUIDE FOR SCHOOLS AND COMMUNITIES (1. HAVE 
STAKEHOLDERS BEEN IDENTIFIED AND ARE THEY ACTIVELY INVOLVED? 2. WHAT CRISIS 
SITUATIONS HAVE BEEN ADDRESSED? 3. HAVE EXISTING EFFORTS BEEN CONSIDERED? IF SO, 
WHAT ARE THEY? 4. WHAT ROLES AND RESPONSIBILITIES HAVE BEEN ESTABLISHED? 5. WHAT 
PLANS HAVE BEEN MADE FOR COMMUNICATING WITH STAFF, STUDENTS, FAMILIES, AND THE 
MEDIA? 6. HAVE MAPS BEEN CREATED? 7. HAVE DRILL PRACTICES BEEN SCHEDULED? 8. HAVE 
LIABILITY ISSUES BEEN ADDRESSED?). ADDITIONALLY, STUDENTS WILL PREPARE AN 
EMERGENCY/CRISIS PROTOCOL AROUND AN ACTIVITY OR ELEMENT WITHIN A CLASSROOM 
SETTING (THAT COMPLIES WITH STATE AND LOCAL POLICIES IN PLACE); FOR EXAMPLE: DESIGN 
SAFETY RULES FOR CLASS ACTIVITIES, LABS, PLAY, ETC....   

 
  

http://www.cde.ca.gov/ls/ss/cp/crisisresp.asp
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COURSE SESSIONS: 
DATE TOPIC(S)/ TEXT 

CHAPTER(S) 
MEASURABLE ARTIFACTS 

 
TPES  

SESSION 1 
 
 

TOPIC: 
INTRO TO COURSE  
SCHOOL SAFETY 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S 
QUESTION (VIA SCHOOLOGY DISCUSSION 
THREAD). 
2. POST YOUR OWN QUESTION ABOUT 
TEACHING THAT YOU WOULD LIKE OTHER 
PEOPLE TO ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE 
WHO POSTED BEFORE YOU, OR ONE 
PERSON WHO POSTED AFTER YOU. 
*SEE RUBRIC 
 
• WELCOME AND INTRODUCTIONS 
• REVIEW COURSE SYLLABUS, OBJECTIVES 

AND EXPECTATIONS 
• RESPONDING TO CRISIS ACTIVITY 
• POMODORO TIMER 
 
HOMEWORK: 
FAMILIARIZE YOURSELF WITH "RESPONDING 
TO A CRISIS AT SCHOOL," A RESOURCE 
THAT WAS PUT TOGETHER BY UCLA 
MENTAL HEALTH IN SCHOOLS TRAINING 
AND TECHNICAL ASSISTANCE CENTER. IT 
COVERS MANY DIFFERENT TOPICS, MOST OF 
WHICH WE WILL NOT COVER IN THIS 
COURSE. HOWEVER, IT CERTAINLY 
CONTAINS LOADS OF INFORMATION, AND 
IT INTRODUCES SEVERAL TOPICS WE WILL 
DISCUSS IN LATER WEEKS OF THIS MODULE. 
CLICK ON THE LINK AND LET THE FUN 
BEGIN! 
 

TPES: 1-2 

SESSION 2   CHAPTER/TEXT: 
DISASTER PLANS  
DRILLS 
 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S 
QUESTION (VIA SCHOOLOGY DISCUSSION 
THREAD). 
2. POST YOUR OWN QUESTION ABOUT 
TEACHING THAT YOU WOULD LIKE OTHER 
PEOPLE TO ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE 
WHO POSTED BEFORE YOU, OR ONE 
PERSON WHO POSTED AFTER YOU. 
*SEE RUBRIC 
 

TPES: 1-2 
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• PERIMETER WALK ACTIVITY 
INTERVIEW SCHOOL SAFETY PLAN 
COORDINATOR 

 
HOMEWORK: 
SAFETY PLAN COORDINATOR INTERVIEW 
(SEE INSTRUCTIONS VIA SCHOOLOGY) 

SESSION 3  CHAPTER/TEXT:  
TRAUMA AND LEARNING; 
CHILD ABUSE AND MANDATED 
REPORTING 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S 
QUESTION (VIA SCHOOLOGY DISCUSSION 
THREAD). 
2. POST YOUR OWN QUESTION ABOUT 
TEACHING THAT YOU WOULD LIKE OTHER 
PEOPLE TO ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE 
WHO POSTED BEFORE YOU, OR ONE 
PERSON WHO POSTED AFTER YOU. 
*SEE RUBRIC 
 
• FINDING YOUR ACE SCORE 
• POVERTY AND TRAUMA HANDBOOK  
 
HOMEWORK: 
PLEASE WATCH "PAPER TIGERS," A 
DOCUMENTARY ABOUT A TRAUMA-
INFORMED ALTERNATIVE ED. HIGH SCHOOL 
IN WALLA WALLA, WASHINGTON. SEE 
FULL ASSIGNMENT VIA SCHOOLOGY.  

TPES: 1-2 

SESSION 4 CHAPTER/TEXT:   
BULLYING; GANGS 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S 
QUESTION (VIA SCHOOLOGY DISCUSSION 
THREAD). 
2. POST YOUR OWN QUESTION ABOUT 
TEACHING THAT YOU WOULD LIKE OTHER 
PEOPLE TO ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE 
WHO POSTED BEFORE YOU, OR ONE 
PERSON WHO POSTED AFTER YOU. 
*SEE RUBRIC 
 
• MODULES VIA SCHOOLOGY  
• SCHOOL SAFETY PLAN DRAFT  
 
HOMEWORK: 
CREATE A SLIDESHOW AS A REPORT ON 
YOUR CURRENT SCHOOL IN TERMS 
OF PROVIDING A HEALTHY AND SAFE 
ENVIRONMENT. GIVE TWO RESEARCH-
BASED RECOMMENDATIONS FOR 

TPES: 1-2 

https://www.amazon.com/dp/B01KKYEZ1A/ref=cm_sw_r_cp_ep_dp_SA.QybK5PZG46
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IMPROVEMENT. SEE INSTRUCTIONS VIA 
SCHOOLOGY.  

SESSION 5 CHAPTER/TEXT:   
TEACHER BURN-OUT; WRAP-
UP 

QUESTION OF THE DAY: 
1. POST A REPLY TO THE INSTRUCTOR'S 
QUESTION (VIA SCHOOLOGY DISCUSSION 
THREAD). 
2. POST YOUR OWN QUESTION ABOUT 
TEACHING THAT YOU WOULD LIKE OTHER 
PEOPLE TO ANSWER.  
3. POST A REPLY TO AT LEAST TWO PEOPLE 
WHO POSTED BEFORE YOU, OR ONE 
PERSON WHO POSTED AFTER YOU. 
*SEE RUBRIC 
 
SCHOOL SAFETY REVIEW: 
(PROFESSIONAL COMPETENCY-BASED ARTIFACT)  
 
CAMPUS CRISIS REVIEW 
PRESENTATION  
 

SUBMIT CPR CARDS (COPIES OF FRONT AND 
BACKS OF CARDS IS FINE) FOR CREDENTIALING 
PURPOSES. 

TPES:  1-2 
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ARTIFACTS & RUBRICS: 
- COURSE: MODULE G3 

 
SCHOOL SAFETY REVIEW PROJECT 
 
1. MISSION STATEMENT 
2. INTERNAL SECURITY PROCEDURES 
3. DRESS CODE  
4. ARRIVAL AND DISMISSAL PROCEDURES 
5. NATURAL DISASTERS (FIRE, TORNADO, ETC…) 
6. SOCIAL ISSUES (BULLYING, HARASSMENT, ETC…) 
7. SLOGAN (MOTTO, SONG, ETC..) 
 

 
 
EXAMPLES OF MISSION STATEMENTS:  
 
EXAMPLE A:  
 
1. COUNTY SCHOOL WILL PROVIDE A SAFE, ORDERLY, AND SECURE ENVIRONMENT CONDUCIVE TO 
LEARNING.  
 
2. COUNTY SCHOOL WILL CREATE A SCHOOL IN WHICH STUDENTS WILL ATTEND REGULARLY AND BE 
SAFE FROM BOTH PHYSICAL AND SOCIAL-PSYCHOLOGICAL HARM.  
 
3. COUNTY SCHOOL WILL WORK COLLABORATIVELY WITH THE SCHOOL BOARD TO IDENTIFY, 
ESTABLISH AND USE STRATEGIES AND PROGRAMS TO COMPLY WITH SCHOOL SAFETY LAWS.  
 
4. COUNTY SCHOOL WILL DEVELOP A PLAN TO WORK COOPERATIVELY AND COLLABORATIVELY WITH 
PARENTS, STUDENTS, TEACHERS, ADMINISTRATORS, COUNSELORS AND COMMUNITY AGENCIES, 
INCLUDING LAW ENFORCEMENT, TO PROVIDE A SAFE AND ORDERLY SCHOOL AND NEIGHBORHOOD.  
 

1. Mission Statement: (State the overall purpose of the plan)  
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5. COUNTY SCHOOL WILL DEVELOP AN ACADEMIC PROGRAM THAT WILL FOCUS ON HIGH 
EXPECTATIONS OF STUDENT PERFORMANCE AND BEHAVIOR IN ALL ASPECTS OF THE SCHOOL 
EXPERIENCE.  
 
6. COUNTY SCHOOL WILL WORK COLLABORATIVELY WITH OTHER ELEMENTARY, MIDDLE SCHOOLS, 
AND HIGH SCHOOLS TO ASSIST IN A SMOOTH TRANSITION FROM ONE SCHOOL LEVEL TO ANOTHER.  
 
7. COUNTY SCHOOL WILL SOLICIT THE PARTICIPATION, VIEWS, AND ADVICE OF TEACHERS, PARENTS, 
SCHOOL ADMINISTRATORS, AND COMMUNITY MEMBERS AND USE THIS INFORMATION TO PROMOTE THE 
SAFETY OF OUR STUDENTS, STAFF AND COMMUNITY.  
 
EXAMPLE B:  
PROTECTING THE HEALTH AND SAFETY OF EMPLOYEES, STUDENTS, GUESTS, AND THE ENVIRONMENT IS 
THE PRIMARY CONCERN OF ALL OF US AT COUNTY SCHOOL. THIS GOAL CAN BE MET THROUGH THE 
DEVELOPMENT OF A COMPREHENSIVE AND EFFECTIVE ENVIRONMENTAL HEALTH AND SAFETY PLAN THAT 
ENDEAVORS TO ELIMINATE UNSAFE CONDITIONS AND MINIMIZE THE IMPACT OF HAZARDOUS 
SITUATIONS. SUCH A PROGRAM CAN BENEFIT THE UNIVERSITY COMMUNITY BY REDUCING ILLNESS AND 
INJURY TO STUDENTS AND PERSONNEL, PREVENTING PROPERTY DAMAGE, AND PRESERVING THE 
ENVIRONMENT. COUNTY SCHOOL WILL MAKE EVERY REASONABLE EFFORT TO PROMOTE, CREATE, AND 
MAINTAIN A SAFE AND HEALTHFUL ENVIRONMENT. THIS CAN ONLY BE REALIZED BY ADHERENCE TO 
BASIC SAFETY PRINCIPLES, SOUND MANAGEMENT PRACTICES, AND COMPLIANCE WITH APPLICABLE 
FEDERAL, STATE, AND LOCAL CODES, LAWS, AND STANDARDS. 
 
2. INTERNAL SAFETY PROCEDURES:  

 
  

Examples of these procedures include having visitors sign in at the front office and receive a visitor's 
tag, wearing identification badges (students and teachers), and keeping outside doors locked, etc… 
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3. DRESS CODE 

 
 
 
4. ARRIVAL AND DISMISSAL:  

 
 
5. NATURAL DISASTERS: 

 

Consider: surveys, uniforms, policy that is gender-specific, consequences, students and teachers, etc… 

 

Consider: traffic, students on duty, notices on vehicle, student sign out, etc… 

 

Consider: procedures for drills, consequences, roster(s) and attendance, delivery of messages, signals, 
etc… 
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6. SOCIAL ISSUES:  

 
 
7. SLOGAN: 

 
 
EXAMPLES:  

• BULLYING IS WHACK, GET ON THE RIGHT TRACK 
• BULLYING? BE SMART, DON’T START 
• WITH SAFETY, WE WIN. 
• TEAM : TOGETHER, ENCOURAGING, ACHIEVING, MOTIVATING 
• PRIDE: POSITIVE, RESPECTFUL, INSPIRING, DEDICATED, ENCOURAGING  

  

Consider: harassment issues, bullying, guest speakers, modeling and role-playing, special events such 
as: “red ribbon week, “ dress-up week” etc… 

 

Consider: song, mascot, significant colors, etc…  
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PRACTICUM SYLLABI – GENERAL EDUCATION PROGRAM 

- PRACTICUM B: FOUNDATIONS OF TEACHING 
- PRACTICUM C: PLANNING FOR DATA-DRIVEN INSTRUCTION 
- PRACTICUM D: SUPPORTING DIVERSE LEARNING 
- PRACTICUM E: EFFECTIVE INSTRUCTIONAL DELIVERY 
- PRACTICUM F: METHODOLOGY OF TEACHING READING AND WRITING IN THE  

 CONTENT AREA 
- PRACTICUM G: ADVANCED PLANNING & INSTRUCTIONAL DELIVERY 

 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT  
INSTRUCTOR:   INSTRUCTOR WILL BE IN CONNECTION WITH THE APPLICABLE MODULE   
DATES OF COURSE:  DATES OF THE COURSE WILL BE IN CONNECTION WITH THE APPLICABLE 

MODULE 
PRACTICUM MEETING TIME: VIA SCHOOLOGY  
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT 
WILL ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
PRACTICUM DESCRIPTION:  
THE PRACTICUM EMBEDDED WITHIN THE PROGRAM SUPPORTS DISTRICT INTERNS IN THE APPLICATION 
OF THEIR GROWING UNDERSTANDINGS AND PRACTICE FROM THEIR MODULE COURSEWORK TO THEIR 
CLINICAL PRACTICE EXPERIENCES WITH THEIR TK-12 STUDENTS IN CALIFORNIA PUBLIC SCHOOL 
CLASSROOMS. THE READINGS AND EXPERIENCES OF THE PRACTICUM SEEK EXTEND THE DISTRICT 
INTERN’S LEARNING BY CONNECTING THEORY AND PRACTICE, GROUNDED IN RESEARCH-BASED, 
PRACTICE-FOCUSED LITERATURE. THESE READINGS, VIDEO LECTURES, AND EXPERIENCES ARE ALL AIMED 
AT SUPPORTING BEGINNING TEACHERS’ PRACTICE, AS ALIGNED WITH THE CALTPE STANDARDS AND 
CONNECTED WITH DISTRICT INTERN’S WORK WITH THEIR FIELD SUPERVISORS.  
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 
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TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 

 
STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES UPON COMPLETION OF A 
PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 
 
REQUIRED TEXT(S)/RESOURCE(S): 

- RELEVANT MATERIALS FROM COURSEWORK 
- CURRENT AND CONFIRMED RESEARCH-BASED ARTICLES AS DETERMINED BY THE INSTRUCTOR. 

 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 
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GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  PARTICIPATION AND COLLABORATION  
• PROFESSIONAL DISPOSITION CHECKLIST 
• DISCUSSION THREADS VIA SCHOOLOGY  

30 

II.  MEASURABLE ARTIFACTS  
• CURRENT TREND REFLECTIONS 
• SITE-BASED LEARNING EXPERIENCES 

70 

 TOTAL 100 
 
PRACTICUM REQUIREMENTS AND GENERAL DESCRIPTION OF GRADED MATERIALS: 
DISTRICT INTERNS ARE REQUIRED TO COMPLETE FIELD EXPERIENCES DURING THE PRE-SERVICE 
PROGRAM AND ONGOING DURING THE PROGRAM AND ARE AFFORDED THE OPPORTUNITY TO WORK 
EFFECTIVELY WITH THE FULL RANGE OF CALIFORNIA’S DIVERSE TK-12 STUDENTS AND TO EXPERIENCE A 
VARIETY OF CLASSROOM SETTINGS, STUDENT POPULATIONS, AND GRADE LEVELS. PRACTICUM HOURS 
ARE EMBEDDED WITHIN COURSES AND CONNECTED TO THEIR FIELD SUPERVISION, DESIGNED TO HELP 
DISTRICT INTERNS DIRECTLY CONNECT THEIR PRACTICE WITH THE FOUNDATIONAL AND 
CONTEMPORARY RESEARCH. WHILE ENROLLED IN THE PROGRAM, DISTRICT INTERNS PARTICIPATE IN 
MODULE-STYLE COURSEWORK THROUGHOUT THE FIRST YEAR. THIS STYLE OF PROGRAM FOSTERS 
COLLABORATION AMONG ALL SINGLE SUBJECT AND MULTIPLE SUBJECT CANDIDATES. THE EXPERIENCES 
AND ARTIFACTS EMBEDDED WITHIN THE PROGRAM COURSEWORK, PRACTICUM, AND FIELD 
EXPERIENCES ARE DESIGNED TO FOSTER REFLECTION, COLLABORATION, AND RESPECT FOR 
CONSTRUCTIVE CRITIQUE WITHIN A TEACHER’S PRACTICE. WITH THE IMPLEMENTATION OF 
SCHOOLOGY, CANDIDATES ARE ABLE TO CONTINUE THEIR COLLABORATION, COMMUNICATION, AND 
APPLICATION WITH THEIR PEERS TO EXTEND THEORY TO PRACTICE.  
 

1. CURRENT TRENDS REFLECTIONS (MEASURABLE ARTIFACT)  
CANDIDATES WILL READ SCHOLARLY ARTICLES OR VIEW RECORDED LECTURES ASSIGNED BY THE 
INSTRUCTOR AND RESPOND USING MULTIPLE AVENUES FOR INTERACTING WITH THE TEXTS. FOR 
EACH ASSIGNMENT, INTERNS MUST POST RESPONSES ONLINE VIA SCHOOLOGY, ENGAGE IN 
ROBUST DISCUSSION WITH THEIR COLLEAGUES, AND BE PREPARED FOR FURTHER INTEGRATION 
WITH COURSEWORK.  
 

2. ON-SITE LEARNING EXPERIENCES (MEASURABLE ARTIFACT)  
FOR EACH MODULE OF THE COURSEWORK AND ALIGNED WITH THE RECOMMENDATIONS OF 
THEIR FIELD SUPERVISORS, DISTRICT INTERNS WILL BE TASKED WITH VARIOUS ON-SITE 
LEARNING EXPERIENCES DESIGNED TO SUPPORT THEIR GROWING CLASSROOM PRACTICE, THEIR 
COLLABORATION WITH COLLEAGUES, AND THEIR CONNECTIONS AND RELATIONSHIPS WITH 
STUDENTS, FAMILIES, AND COMMUNITY MEMBERS. GUIDED BY REFLECTION QUESTIONS, DISTRICT 
INTERNS WILL REFLECT ON THEIR EXPERIENCES ON-SITE AND BE ASKED TO MAKE DIRECT 
CONNECTIONS BETWEEN THEIR EXPERIENCES, THE LITERATURE OF THE COURSEWORK AND 
PRACTICUM, AND THE COMMENTS AND FEEDBACK OF THEIR FIELD SUPERVISOR AND/OR ON-
SITE MENTOR.  

 
3. ACTIVE CLASS PARTICIPATION ELEMENTS (PARTICIPATION AND COLLABORATION) 
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PREPARATION: PARTICIPANTS COME PREPARED TO CLASS BY HAVING THOROUGHLY 
COMPLETED ALL ASSIGNED TASKS FOR THE CLASS SESSION 
SUBSTANTIVE CONTRIBUTIONS: MAKE APPROPRIATE AND THOUGHTFUL 
INDEPENDENT, CRITICAL, AND CREATIVE SUBSTANTIVE CONTRIBUTIONS TO IN-CLASS 
LEARNING EXPERIENCES WHICH EXTEND THE THINKING OF OTHERS AND SELF 
ATTENDANCE: ATTEND THE ENTIRE CLASS SESSION 
 

4. PROFESSIONAL DISPOSITION CHECKLIST: (PARTICIPATION AND COLLABORATION) 
DEMONSTRATE A WILLINGNESS TO LEARN, ACTIVELY ENGAGE IN LEARNING EXPERIENCES, SHOW 
RESPECT FOR OTHERS AND THEIR WORK AND INPUT, AND DO NOT ENGAGE IN SIDE 
CONVERSATIONS, INTERRUPT CLASS EVENTS, AND/OR USE CELL PHONE/EMAIL/TEXT MESSAGING 
DURING CLASS SESSION AS REFLECTED BY A PROFESSIONAL DISPOSITION CHECKLIST.  

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, 
PLEASE REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
 
PRACTICUM SESSIONS – GENERAL EDUCATION PROGRAM:  

MODULE/COURSE PRACTICUM MEASUREABLE ARTIFACTS 
THEORY TO PRACTICE 

TPE; 
STUDENT 
LEARNING 

OUTCOMES 
MODULE B 
PRACTICUM B 

CURRENT TRENDS REFLECTION 
o READ AND RESPOND TO THE REFLECTION PROMPTS FOR 

CAMPANO’S (2007) “CARMEN’S UNWRITTEN STORY” 
(POSTED ON SCHOOLOGY).  

o VIEW AND RESPOND TO THE REFLECTION PROMPTS FOR KEN 
ROBINSON’S TED TALK “DO SCHOOLS KILL CREATIVITY?” 
(2006) (POSTED ON SCHOOLOGY). 

SITE-BASED LEARNING EXPERIENCE 
o SEEK OUT A TEACHER WITH STRONG CLASSROOM 

MANAGEMENT AND CULTURE AND CONDUCT A 15 MINUTE 
OBSERVATION. WHAT, IF ANY, OF LEMOV’S (2010; TEACH LIKE 
A CHAMPION) STRATEGIES DOES THAT TEACHER USE? WHAT 
RESULT DID YOU SEE IN THE CLASSROOM? WHAT TAKE 
AWAYS AND CONNECTIONS CAN YOU MAKE TO YOUR OWN 
PRACTICE? POST YOUR RESPONSE ON SCHOOLOGY.  

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE 

TPE: 1, 2, 3 
 
SLO: 2, 4 

MODULE C 
PRACTICUM C 

CURRENT TRENDS REFLECTION 
o READ CHAPTER 1 FROM WILLIS’ (2007) READING 

COMPREHENSION RESEARCH AND TESTING IN THE U.S.: 
UNDERCURRENTS OF RACE, CLASS, AND POWER IN THE STRUGGLE 
FOR MEANING. RESPOND TO THE PROMPTS FOUND ON 
SCHOOLOGY.  

o VIEW AND RESPOND TO THE REFLECTION PROMPTS FOR SAL 
KHAN’S TED TALK (2015) “LET'S TEACH FOR MASTERY — 

TPE: 1, 3, 4, 5, 
6 
 
SLO: 2, 3, 4 
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NOT TEST SCORES.” POST YOUR RESPONSES AND 
REFLECTIONS ON SCHOOLOGY.  

SITE-BASED LEARNING EXPERIENCE 
o IN COLLABORATION WITH YOUR FIELD SUPERVISOR, IDENTIFY 

ONE AREA OF YOUR PEDAGOGY (I.E. SPECIFIC COMPONENT OF 
THE LESSON PLAN; ASSESSMENT). THEN, MAKE TIME TO TALK 
TO ANOTHER TEACHER AT YOUR SCHOOL IN A DIFFERENT 
DISCIPLINE (SS/ES) OR DIFFERENT GRADE LEVEL (MS). ASK 
HOW THEY HANDLE THAT ASPECT OF THEIR TEACHING 
PRACTICE, PULLING EXAMPLES IF APPROPRIATE. USING THE 
FRAMEWORKS AND STANDARDS FOR YOUR GRADE-
LEVEL/CONTENT, FIND A WAY TO INCORPORATE THE 
STRATEGY INTO YOUR OWN PRACTICE. POST YOUR RESPONSE 
ON SCHOOLOGY.   

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE 

MODULE D 
PRACTICUM D 

CURRENT TRENDS REFLECTION 
o FIND YOUR APPROPRIATE GRADE-LEVEL OR CONTENT AREA 

DIFFERENTIATION STRATEGIES ARTICLE POSTED ON 
SCHOOLOGY. REVIEW AND RESPOND TO THE PROMPTS 
LOCATED THERE. 

o READ AND RESPOND TO THE PROMPTS PROVIDED FOR 
BLANCHETT ET AL.’S (2009) “THE INTERSECTION OF RACE, 
CULTURE, LANGUAGE, AND DISABILITY: IMPLICATIONS FOR 
URBAN EDUCATION” (POSTED ON SCHOOLOGY).  

SITE-BASED LEARNING EXPERIENCE 
o CONDUCT AN OBSERVATION OF YOUR STUDENTS AT RECESS 

OR LUNCH USING THE OBSERVATION TEMPLATE AND 
QUESTIONS AROUND SOCIAL AND EMOTIONAL HEALTH 
(POSTED ON SCHOOLOGY). COMPILE YOUR OBSERVATIONS 
AND HOW YOU WILL APPLY THIS NEW PERSPECTIVE TO YOUR 
TEACHING PRACTICE. POST YOUR RESPONSE ON 
SCHOOLOGY, CITING AT LEAST ONE READING THAT HELPS 
YOU BETTER UNDERSTAND YOUR STUDENTS’ INTERACTIONS.  

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE 

TPE: 1, 2, 3, 4, 
5, 6 
 
SLO: 2, 4 

MODULE E 
PRACTICUM E 

CURRENT TRENDS REFLECTION 
o APPLY ONE OF TOVANI’S (2000; I READ IT BUT I DON’T GET IT) 

STRATEGIES TO A LESSON (CAN BE COMPONENT OR WHOLE 
LESSON, BUT IT SHOULD BE FOR THE WHOLE CLASS). UPLOAD 
THE RESOURCE/DIRECTIONS TO SCHOOLOGY AND REFLECT 
ON THE PROMPTS POSTED THERE. 

o READ “KIPP: FLIPPED CLASSROOM” AND CONSIDER THE 
ESSENTIAL COMPONENTS PRESENTED IN THE PIECE. THEN, 
REFLECT ON THE WRITING PROMPTS POSTED ON 
SCHOOLOGY.  

TPE: 1, 3, 4, 6 
 
SLO: 1, 2, 4 
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SITE-BASED LEARNING EXPERIENCE 
o HAVE STUDENTS COMPLETE A SHORT SURVEY ABOUT THEIR 

PREFERRED LEARNING STYLES AND MODES (SOME EXAMPLES 
ARE POSTED ON SCHOOLOGY). IN COLLABORATION WITH 
YOUR FIELD SUPERVISOR AND/OR ON-SITE MENTOR, 
CONSIDER WAYS TO INCORPORATE SOME OF YOUR 
STUDENTS’ INSIGHTS INTO YOUR CLASSROOM PRACTICE (MAY 
TIE INTO THE COMPETENCY-BASED ARTIFACT FOR THIS 
MODULE). POST YOUR REFLECTION IN RESPONSE TO THE 
PROMPTS ON SCHOOLOGY.  

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE 

MODULE F2 
PRACTICUM F 

CURRENT TRENDS REFLECTION 
o READ AND REFLECT ON THE PROMPTS FOR LADSON-

BILLINGS (2014) “CULTURALLY RELEVANT PEDAGOGY 2.0: 
THE REMIX” (POSTED ON SCHOOLOGY)  

o ON SCHOOLOGY, FIND THE GRADE-LEVEL/CONTENT-
SPECIFIC RESOURCE FOR LITERACY EDUCATION. EXPLORE 
THAT RESOURCE, AND WRITE A REFLECTION BASED ON THE 
PROMPTS FOR THAT RESOURCE, DRAWING ON AT LEAST 
TWO ADDITIONAL PIECES OF RESEARCH/LITERATURE.  

SITE-BASED LEARNING EXPERIENCE 
o EXAMINE YOUR STUDENT ACHIEVEMENT DATA FROM LAST 

YEAR FOR AT LEAST THREE STANDARDS, AND WRITE A 
REFLECTION USING THE PROMPTS POSTED ON SCHOOLOGY. 
BRING THE DATA AND THE REFLECTION/ANALYSIS TO A 
COLLABORATION SESSION WITH YOUR FIELD SUPERVISOR 
AND/OR ON-SITE MENTOR AND CREATE AN ACTION PLAN 
FOR ADDRESSING THOSE GAPS IN THE CURRENT ACADEMIC 
YEAR, DRAWING ON AT LEAST TWO ADDITIONAL 
RESOURCES (I.E. PROFESSIONAL ARTICLES, BOOKS, VIDEOS) 
TO SUPPORT YOUR PRACTICE. POST THE DATA ANALYSIS 
AND ACTION PLAN TO SCHOOLOGY.  

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE  

TPE: 1, 3, 4, 6 
 
SLO: 1, 2, 3, 4 

MODULE G2 
PRACTICUM G 

CURRENT TRENDS REFLECTION 
o EXPLORE THE RESOURCES ON SCHOOLOGY REGARDING 

THE SCHOOL-TO-PRISON PIPELINE. THEN, EXAMINE THE 
DISCIPLINARY POLICIES AND STATISTICS FOR YOUR SCHOOL, 
DISTRICT, AND/OR CLASSROOM. CRITICALLY EVALUATE 
HOW YOURS OR YOUR DISTRICT’S PRACTICES MIGHT NEED 
TO IMPROVE IN ORDER TO ADDRESS THE THEMES RAISED IN 
THE RESOURCES, INCORPORATING AT LEAST TWO 
RESOURCES INTO YOUR RESPONSE. PLEASE POST THIS TO 
SCHOOLOGY. 

TPE: 1, 2, 3 
 
SLO: 1, 2, 3, 4 
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o FIND YOUR APPROPRIATE GRADE-LEVEL OR CONTENT AREA 
RESOURCE POSTED ON SCHOOLOGY. REVIEW AND 
RESPOND TO THE PROMPTS LOCATED THERE. 

SITE-BASED LEARNING EXPERIENCE 
o IN COLLABORATION WITH STUDENTS, PREPARE A DIGITAL 

CITIZENSHIP LESSON/WORKSHOP TO PRESENT TO YOUR 
CLASS, LED BY YOUR STUDENT COLLABORATORS. POST THE 
LESSON, RESOURCES, AND A REFLECTION ON SCHOOLOGY 

DISCUSSION/PARTICIPATION 
o RESPOND PRODUCTIVELY AND CONSTRUCTIVELY TO PEERS’ 

REFLECTIONS, CONNECTING TO COURSEWORK AND 
READINGS WHEN APPROPRIATE 
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FIELD SUPERVISION – GENERAL EDUCATION 
ED 206 – YEAR 1 
ED 405 – YEAR 2 

 
PROGRAM TRACK: SINGLE SUBJECT AND MULTIPLE SUBJECT 
FIELD SUPERVISOR:   ______________________   
CLASS MEETING TIME: SEPTEMBER – JUNE OF ACADEMIC YEAR  
CONTACT: VIA SCHOOLOGY MESSENGER 
 
FSE VISION STATEMENT: 
TO PREPARE TEACHERS FOR SERVICE IN PUBLIC SCHOOLS WITH COMPETENCE AND SENSITIVITY THAT WILL 
ENABLE THEM TO DEVELOP STUDENTS TO THEIR FULLEST POTENTIAL.  
 
FSE MISSION STATEMENT: 
TO PREPARE ELIGIBLE INDIVIDUALS AN AFFORDABLE AND CONVENIENT WAY TO EARN A CALIFORNIA 
TEACHING CREDENTIAL WHILE MEETING CALIFORNIA’S DEMAND FOR NEW TEACHERS. 
 
CONCEPTUAL FRAMEWORK: 

1. HIGH EXPECTATIONS 
2. CHOICE AND COMMITMENT 
3. MORE TIME 
4. FOCUS ON RESULTS 
5. CITIZENSHIP 

 
COURSE DESCRIPTION: 
CANDIDATES WILL ENGAGE IN RELEVANT FIELD EXPERIENCES AT THEIR OWN SCHOOL SITE AS THEY ENGAGE IN 
A COACHING PROCESS WITH AN ASSIGNED SUPERVISOR. CANDIDATES WILL ESTABLISH PRODUCTIVE, 
WORKING RELATIONSHIPS WITH THEIR SUPERVISORS TO PROMOTE STUDENT SUCCESS AND TEACHER 
GROWTH, AS MEASURED BY THE DISPOSITION CHECKLIST AND THE FIELD EXPERIENCE PERFORMANCE AND 
PARTICIPATION ASSESSMENT (FEPPA). GUIDED BY THE CALTPE STANDARDS AND THEIR ACTION PLANS, 
SUPERVISORS AND CANDIDATES WILL COLLABORATE THROUGHOUT THE YEAR TO FOSTER THE CANDIDATE’S 
GROWTH AS A TEACHER.  
 
TEACHING PERFORMANCE EXPECTATIONS ADDRESSED IN COURSE: 

TPE TPE DESCRIPTION 

TPE 1   ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING 

TPE 2   CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING 

TPE 3   UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING 

TPE 4   PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS 

TPE 5   ASSESSING STUDENT LEARNING 

TPE 6   DEVELOPING AS A PROFESSIONAL EDUCATOR 
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STUDENT LEARNING OUTCOMES: 
STUDENT LEARNING OUTCOMES (SLO’S) FOUNDATIONALLY DESCRIBE WHAT OUR DISTRICT INTERNS 
AND ASC CANDIDATES ARE ABLE TO DEMONSTRATE IN TERMS OF KNOWLEDGE, SKILLS, AND VALUES 
UPON COMPLETION OF A PROGRAM. OUR SLO’S INCLUDE:  

(1) THE ABILITY TO COMMUNICATE CLEARLY AND EFFECTIVELY TO DRIVE THE DISSEMINATION OF 
IDEAS AND CIVIC DISCOURSE;  

(2) THE ABILITY TO ANALYZE, ASSESS, AND USE INFORMATION TO DRIVE DECISION MAKING;  
(3) THE ABILITY TO WORK COLLABORATIVELY TO DRIVE RESULTS;  
(4) THE ABILITY TO UNDERSTAND AND APPRECIATE MULTIPLE PERSPECTIVES TO DRIVE SOCIAL 

JUSTICE AND PROMOTE GOOD CITIZENSHIP.  
THESE OUTCOMES ARE ROUTINELY ASSESSED BY PROGRAM FACULTY AS A WAY OF INFORMING 
PROGRAMMATIC IMPROVEMENT EFFORTS. 
 
REQUIRED TEXT(S)/RESOURCE(S): 

• RELEVANT MATERIALS FROM COURSEWORK 
• CURRENT AND CONFIRMED RESEARCH-BASED ARTICLES AS DETERMINED BY THE FIELD 

SUPERVISOR. 
 
DOCUMENTS AND DATA COLLECTION TOOLS: 

• DISPOSITION CHECKLIST 
• FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT (FEPPA) 
• GOAL-SETTING REFLECTION (SEPTEMBER) 
• VIDEO OBSERVATION AND COLLABORATION 
• OBSERVATION TEMPLATE AND ACTION PLANNING TOOLS 
• SUMMATIVE REFLECTION (JUNE) 

 
GRADING SYSTEM AND GRADE POINTS: 
A     100 (4.0)  C+ 79-77 (2.3) 
A-       92-90 (3.7)  C 76-74 (2.0) 
B+  89-87 (3.3)  C- 73-70 (1.7) 
B 86-84 (3.0)  D+ 69-67 (1.3) 
B- 83-80 (2.7)  D 66-60 (1.0) 
    F  59 AND 

BELOW 
(0.0) 

 
GRADING CRITERIA: 
 GRADED ASSIGNMENTS % 

I.  PARTICIPATION AND COLLABORATION  
• PROFESSIONAL DISPOSITION CHECKLIST AND FEPPA (FORMAL OBSERVATIONS) 
• VIDEO OBSERVATION AND DEBRIEF 
• INFORMAL COLLABORATION 

75 

II.  MEASURABLE ARTIFACTS  
• REFLECTIONS 

25 

 TOTAL 100 
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FIELD EXPERIENCE REQUIREMENTS AND GENERAL DESCRIPTION OF GRADED MATERIALS: 
DISTRICT INTERNS ARE REQUIRED TO COMPLETE FIELD EXPERIENCE DURING THE PRE-SERVICE PROGRAM 
AND ONGOING DURING THE PROGRAM AS EVIDENCED USING LOG SHEETS, REFLECTIVE JOURNALS, AND 
FORMATIVE AND SUMMATIVE ASSESSMENTS. DISTRICT INTERNS ARE AFFORDED THE OPPORTUNITY TO 
WORK EFFECTIVELY WITH THE FULL RANGE OF CALIFORNIA’S DIVERSE TK-12 STUDENTS AND TO 
EXPERIENCE A VARIETY OF CLASSROOM SETTINGS, STUDENT POPULATIONS, AND GRADE LEVELS. WHILE 
ENROLLED IN THE TEACHER PREPARATION PROGRAM, CANDIDATES TAKE PART IN A MODULE-STYLE 
SETTING THROUGHOUT THE FIRST YEAR. THIS STYLE OF PROGRAM FOSTERS COLLABORATION AMONG 
ALL SINGLE SUBJECT, MULTIPLE SUBJECT, AND EDUCATION SPECIALIST CANDIDATES. THE REFLECTIONS, 
OBSERVATIONS, AND COLLABORATIONS EMBEDDED WITHIN THE PROGRAM FIELD EXPERIENCE IS 
DESIGNED TO FOSTER REFLECTION, COLLABORATION, AND RESPECT FOR CONSTRUCTIVE CRITIQUE 
WITHIN A TEACHER’S PRACTICE. WITH THE IMPLEMENTATION OF SCHOOLOGY, CANDIDATES ARE ABLE 
TO CONTINUE THEIR COLLABORATION AND COMMUNICATION WITH THEIR PEERS ONLINE. 
 

1. PROFESSIONAL DISPOSITION CHECKLIST AND FIELD EXPERIENCE PERFORMANCE AND 
PARTICIPATION ASSESSMENT (FEPPA): (PARTICIPATION AND COLLABORATION) 
CANDIDATES WILL HAVE FIVE FORMAL OBSERVATIONS FROM THEIR SUPERVISOR, WHO WILL THEN 
SCORE THEIR ABILITIES AS AN INSTRUCTION AND EDUCATION PROFESSIONAL USING THE DISPOSITION 
CHECKLIST AND THE FIELD EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT TOOLS. 
FROM THE STANCE THAT ALL TEACHERS ARE LEARNING AND GROWING THROUGHOUT THEIR 
CAREERS, THESE TOOLS WILL PROVIDE TARGETED, MANAGEABLE FEEDBACK FOR CANDIDATES 
THROUGHOUT THEIR TIME IN THIS PROGRAM AND THEIR CLASSROOMS. 
 

2. VIDEO OBSERVATION AND DEBRIEF (PARTICIPATION AND COLLABORATION)  
CANDIDATES WILL RECORD THEIR CLASSROOM TEACHING TWICE, ONCE IN THE WINTER AND 
ONCE IN THE SPRING. CANDIDATES WILL REFLECT ON THE VIDEO IN COLLABORATION WITH 
THEIR SUPERVISOR, SELF-IDENTIFYING AREAS OF GROWTH THEY WOULD LIKE TO PURSUE.  
 

3. INFORMAL COLLABORATION (PARTICIPATION AND COLLABORATION)  
CANDIDATE AND SUPERVISOR WILL COLLABORATE AROUND THE CANDIDATE’S TEACHING PRACTICE 
FIVE ADDITIONAL TIMES THROUGHOUT THE ACADEMIC YEAR. THESE COLLABORATIONS WILL TARGET 
THE IDENTIFIED AREAS OF GROWTH FOR THE TEACHER, INCLUDING (BUT NOT LIMITED TO) LESSON 
PLANNING, CLASSROOM MANAGEMENT, SELF-REFLECTION TOOLS, ENGAGEMENT STRATEGIES, AND 
INSTRUCTIONAL BEST PRACTICES.  
 

4. REFLECTIONS (MEASURABLE ARTIFACTS) 
AT FOUR TIMES PRE-DETERMINED TIMES DURING THE ACADEMIC YEAR, CANDIDATES WILL WRITE 
SUBSTANTIVE REFLECTIONS OF THEIR TEACHING PRACTICE USING PROMPTS PROVIDED IN THE 
DISTRICT INTERN LOG AND JOURNAL. SUPERVISORS WILL PROVIDE ADDITIONAL THOUGHTS, 
SUGGESTIONS, AND DIRECTIONS FOR ACTION IN THE FORM OF COMMENTARY AND ASSESSMENT OF 
THE REFLECTIONS. 

 
FOR ADDITIONAL INFORMATION REGARDING THE GRIEVANCE POLICY AND ADDITIONAL PROGRAM EXPECTATIONS, PLEASE 
REFER TO THE DISTRICT INTERN HANDBOOK AND ASSURANCE FORM. 
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SUGGESTED SUPERVISION CALENDAR:   
MONTH SUGGESTED SUPERVISORY ACTIVITIES 

SEPTEMBER • FORMAL OBSERVATION (DISPOSITION CHECKLIST AND FIELD 
EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT) 

• INFORMAL COLLABORATION 
OCTOBER • INFORMAL COLLABORATION 

• GOAL-SETTING REFLECTION AND FEEDBACK 
NOVEMBER • FORMAL OBSERVATION (DISPOSITION CHECKLIST AND FIELD 

EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT) 
DECEMBER • VIDEO OBSERVATION AND DEBRIEF 

• INFORMAL COLLABORATION 
JANUARY • FORMAL OBSERVATION (DISPOSITION CHECKLIST AND FIELD 

EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT) 
• REFLECTION AND FEEDBACK 

FEBRUARY • INFORMAL COLLABORATION 
MARCH • FORMAL OBSERVATION (DISPOSITION CHECKLIST AND FIELD 

EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT) 
• REFLECTION AND FEEDBACK 

APRIL • VIDEO OBSERVATION AND DEBRIEF 
• INFORMAL COLLABORATION 

MAY • FORMAL OBSERVATION (DISPOSITION CHECKLIST AND FIELD 
EXPERIENCE PERFORMANCE AND PARTICIPATION ASSESSMENT) 

JUNE • SUMMATIVE REFLECTION AND FEEDBACK 
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FORTUNE SCHOOLADMITS STUDENTS OF ANY RACE, COLOR, GENDER, NATIONAL AND ETHNIC ORIGIN, 
SEXUAL ORIENTATION, POLITICAL AFFILIATION, AND RELIGIOUS BELIEFS TO ALL THE RIGHTS, PRIVILEGES, 
PROGRAMS, AND ACTIVITIES GENERALLY ACCORDED OR MADE AVAILABLE TO STUDENTS AT THE 
SCHOOL. FORTUNE SCHOOLDOES NOT DISCRIMINATE ON THE BASIS OF RACE, COLOR, GENDER, 
NATIONAL AND ETHNIC ORIGIN, SEXUAL ORIENTATION, POLITICAL AFFILIATION, AND/OR RELIGIOUS 
BELIEFS IN ADMINISTRATION OF ITS EDUCATIONAL POLICIES, ADMISSIONS POLICIES, AND ALL OTHER 
SCHOOL-ADMINISTERED PROGRAMS. FORTUNE SCHOOLIS COMMITTED TO PROVIDING ACCESS AND 
REASONABLE ACCOMMODATIONS TO PERSONS WITH DISABILITIES.   
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OPTION 1: PRE-SERVICE PROGRAM 

  
BEFORE STUDENTS OFFICIALLY BEGIN THEIR TEACHING INTERNSHIP, IT’S MANDATED BY THE 
CALIFORNIA COMMISSION ON TEACHER CREDENTIALING THAT THEY SUCCESSFULLY COMPLETE 
160 HOURS OF PRE-SERVICE INSTRUCTION. PRE-SERVICE IS A RIGOROUS “BOOT CAMP” FOR 
PROSPECTIVE TEACHERS, DESIGNED TO ENSURE THEY ARE FULLY PREPARED FOR THE CLASSROOM. 
SUCCESSFUL COMPLETION OF PRE-SERVICE IS ALSO A PREREQUISITE FOR ADMISSION TO 
FORTUNE SCHOOL’S TEACHER CREDENTIAL PROGRAMS. 
  
OFFERED IN THE SUMMER, FORTUNE SCHOOL PRE-SERVICE PROGRAM PROVIDES STUDENTS AN 
INTRODUCTION TO CLASSROOM MANAGEMENT, LESSON PLANNING, AND INSTRUCTIONAL 
STRATEGIES WITH A FOCUS ON READING AND SECOND-LANGUAGE LEARNERS. 

 
EARLY COMPLETION OPTION (ECO) CANDIDATES ARE NOT REQUIRED TO COMPLETE PRE-
SERVICE. 
   
ADMISSIONS – PRE-SERVICE PROGRAM 

ELIGIBILITY CRITERIA 
1. ADMISSION APPLICATION 
2. OFFICIAL TRANSCRIPTS WITH BACHELORS DEGREE POSTED 
3. PASS CALIFORNIA BASIC EDUCATION SKILLS TEST (CBEST) OR OTHER CTC-APPROVED  

BASIC SKILLS REQUIREMENT ROUTE 
4. ONE PAGE RESUME 
5. ONE PAGE PERSONAL STATEMENT REGARDING YOUR MOTIVATION FOR ENTERING THE  

TEACHING PROFESSION, AND YOUR GOALS FOR PROMOTING STUDENT ACADEMIC  
ACHIEVEMENT 

6. THREE PROFESSIONAL RECOMMENDATIONS 
MUST BE SUBMITTED USING FSE’S RECOMMENDATION FORM, INCLUDING AN ORIGINAL  
SIGNATURE FROM THE RECOMMENDER 

7. APPLICATION FEE (NON-REFUNDABLE):  EARLY BIRD DEADLINE = $60 
  REGULAR DEADLINE = $75 
  LATE DEADLINE = $100 

8. PROOF OF PASSING A COLLEGIATE LEVEL COURSE OR EXAMINATION IN THE U.S.  
CONSTITUTION WWW.USCONSTITUTIONEXAM.COM 

9. CERTIFICATE OF CLEARANCE ISSUED BY CALIFORNIA COMMISSION ON TEACHER  
CREDENTIALING WITH NO CONVICTIONS WWW.CTC.CA.GOV 

10. SUCCESSFUL INTERVIEW WITH FSE ADMISSION PANEL 
 

 ONCE APPLICANTS ARE ACCEPTED INTO THE PRE-SERVICE PROGRAM, THEY MUST SUCCESSFULLY 
COMPLETE THE PRE-SERVICE PROGRAM WITH AT LEAST A B AVERAGE AND EARN POSITIVE 
RECOMMENDATIONS FROM FACULTY AND STAFF.  SUCCESSFUL COMPLETION OF THE PRE-
SERVICE PROGRAM WILL LEAD TO ELIGIBILITY TO ENTER THE DISTRICT INTERN PROGRAM.  

https://files.acrobat.com/a/preview/58ecfce7-103e-484a-9a8a-8238a2eddbc4
https://files.acrobat.com/a/preview/5fb013a5-010e-43af-8fb7-546bceb2aa71
http://www.usconstitutionexam.com/
http://www.ctc.ca.gov/help/application/cert-of-clear.html
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OPTION 2: EARLY COMPLETION OPTION (ECO) PROGRAM 
 

RIGOROUS AND HIGHLY SELECTIVE, THIS INDIVIDUALIZED PROGRAM IS DESIGNED FOR PEOPLE 
WHO HAVE THE COMPETENCE AND CONFIDENCE TO GO INTO THE CLASSROOM AND BE 
SUCCESSFUL. 
  
PRE-SERVICE IS NOT REQUIRED FOR THIS ONE YEAR COURSE OF STUDY. ECO CANDIDATES 
MUST DEMONSTRATE COMPETENCIES THROUGH THE TEACHING PERFORMANCE ASSESSMENTS 
(TPA) ON THE FIRST SUBMISSION. FAILURE TO DO SO WILL RESULT IN THE CANDIDATE LOSING 
HIS OR HER STATUS AS AN ECO CANDIDATE. 
 
PRIOR TO SUCCESSFUL PROGRAM COMPLETION, MULTIPLE SUBJECT ECO CANDIDATES MUST 
PASS THE READING INSTRUCTION COMPETENCE ASSESSMENT (RICA). 
   
ADMISSIONS – EARLY COMPLETION OPTION PROGRAM 

ELIGIBILITY CRITERIA 
1. ADMISSION APPLICATION 
2. OFFICIAL TRANSCRIPTS WITH BACHELORS DEGREE POSTED 
3. PASS CALIFORNIA BASIC EDUCATION SKILLS TEST (CBEST) OR OTHER CTC-APPROVED  

BASIC SKILLS REQUIREMENT ROUTE 
4. ONE PAGE RESUME 
5. ONE PAGE PERSONAL STATEMENT REGARDING YOUR MOTIVATION FOR ENTERING THE  

TEACHING PROFESSION, AND YOUR GOALS FOR PROMOTING STUDENT ACADEMIC  
ACHIEVEMENT 

6. THREE PROFESSIONAL RECOMMENDATIONS 
MUST BE SUBMITTED USING FSE’S RECOMMENDATION FORM, INCLUDING AN ORIGINAL  
SIGNATURE FROM THE RECOMMENDER 

7. APPLICATION FEE (NON-REFUNDABLE):  EARLY BIRD DEADLINE = $60 
  REGULAR DEADLINE = $75 

8. PROOF OF PASSING A COLLEGIATE LEVEL COURSE OR EXAMINATION IN THE U.S.  
CONSTITUTION WWW.USCONSTITUTIONEXAM.COM 

9. CERTIFICATE OF CLEARANCE ISSUED BY CALIFORNIA COMMISSION ON TEACHER  
CREDENTIALING WITH NO CONVICTIONS WWW.CTC.CA.GOV 

10. SUCCESSFUL INTERVIEW WITH FSE ADMISSION PANEL, INCLUDING A TEACHING 
DEMONSTRATION 
11. PROOF OF SUBJECT MATTER COMPETENCY THROUGH CSET OR CTC-APPROVED 

SUBJECT MATTER PREPARATION PROGRAM 
12. PASSING SCORE ON THE APPROPRIATE ECO EXAMINATION: 
 – MULTIPLE SUBJECT: ASSESSMENT OF PROFESSIONAL KNOWLEDGE: ELEMENTARY 

 – SINGLE SUBJECT: ASSESSMENT OF PROFESSIONAL KNOWLEDGE: SECONDARY 
13. PASSAGE OF CALTPA 1: SUBJECT SPECIFIC PEDAGOGY ON THE FIRST TRY 

 
 SUCCESSFULLY COMPLETION OF THIS APPLICATION PROCESS WILL RESULT IN ELIGIBILITY TO 
ENTER THE ECO ROUTE FOR THE DISTRICT INTERN PROGRAM.  

  

https://files.acrobat.com/a/preview/58ecfce7-103e-484a-9a8a-8238a2eddbc4
https://files.acrobat.com/a/preview/5fb013a5-010e-43af-8fb7-546bceb2aa71
http://www.usconstitutionexam.com/
http://www.ctc.ca.gov/help/application/cert-of-clear.html
http://www.nestest.com/TestView.aspx?f=HTML_FRAG/NT051_TestPage.html
http://www.nestest.com/TestView.aspx?f=HTML_FRAG/NT052_TestPage.html
http://www.ctc.ca.gov/educator-prep/TPA-files/CandidateHandbook-Ch3-AppendixB.pdf
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PRELIMINARY GENERAL EDUCATION (MULTIPLE AND SINGLE SUBJECT) PROGRAM STANDARDS COURSE MATRIX 

 
IN THE MATRIX BELOW DENOTE THE CANDIDATES’ OPPORTUNITY TO LEARN AND MASTER THE COMPETENCIES LISTED. THE REQUIRED COURSE NAMES AND NUMBERS 
SHOULD GO ACROSS THE TOP OF THE MATRIX, REPLACING THE “COURSE TITLE AND NUMBER” TEXT BELOW. FOR EACH COMPETENCY, NOTE WHEN THE 
PROGRAM/CANDIDATE INTRODUCES (I), PRACTICES (P), AND ASSESSES (A) THE COMPETENCY.  NOTATIONS MAY OCCUR UNDER MORE THAN ONE COURSE HEADING. EACH 
NOTATION SHOULD LINK TO A SPECIFIC PLACE IN THE SYLLABUS WITHIN THAT COURSE THAT DEMONSTRATES THAT THIS IS OCCURRING.  
 

CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPE) 
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1. ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING.  BEGINNING TEACHERS: 
1.1 APPLY KNOWLEDGE OF STUDENTS, INCLUDING THEIR PRIOR 
EXPERIENCES, INTERESTS, AND SOCIAL-EMOTIONAL LEARNING NEEDS, 
AS WELL AS THEIR FUNDS OF KNOWLEDGE AND CULTURAL, LANGUAGE, 
AND SOCIOECONOMIC BACKGROUNDS, TO ENGAGE THEM IN 
LEARNING. 

 

I  I I, P I, P      P, A 

1.2 MAINTAIN ONGOING COMMUNICATION WITH STUDENTS AND 
FAMILIES, INCLUDING THE USE OF TECHNOLOGY TO COMMUNICATE 
WITH AND SUPPORT STUDENTS AND FAMILIES, AND TO COMMUNICATE 
ACHIEVEMENT EXPECTATIONS AND STUDENT PROGRESS 

 

  I I, P I, P  P, A I, P   P, A 
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CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPE) 
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1.3 CONNECT SUBJECT MATTER TO REAL-LIFE CONTEXTS AND PROVIDE 
ACTIVE LEARNING EXPERIENCES TO ENGAGE STUDENT INTEREST, 
SUPPORT STUDENT MOTIVATION, AND ALLOW STUDENTS TO EXTEND 
THEIR LEARNING. 

 

  I I, P P, A      P, A 

1.4 USE A VARIETY OF DEVELOPMENTALLY AND ABILITY-APPROPRIATE 
INSTRUCTIONAL STRATEGIES, RESOURCES, AND ASSISTIVE 
TECHNOLOGY, INCLUDING PRINCIPLES OF UNIVERSAL DESIGN OF 
LEARNING (UDL) AND MULTI-TIERED SYSTEM OF SUPPORTS (MTSS) 
TO SUPPORT ACCESS TO THE CURRICULUM FOR A WIDE RANGE OF 
LEARNERS WITHIN THE GENERAL EDUCATION CLASSROOM AND 
ENVIRONMENT. 

 

  I I, P P, A I, P   I, P  P, A 

1.5 PROMOTE STUDENTS' CRITICAL AND CREATIVE THINKING AND 
ANALYSIS THROUGH ACTIVITIES THAT PROVIDE OPPORTUNITIES FOR 
INQUIRY, PROBLEM SOLVING, RESPONDING TO AND FRAMING 
MEANINGFUL QUESTIONS, AND REFLECTION. 

 

  I P, A I, P  P, A    P, A 

https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
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CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPE) 
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1.6 PROVIDE A SUPPORTIVE LEARNING ENVIRONMENT FOR STUDENTS' 
FIRST AND/OR SECOND LANGUAGE ACQUISITION BY USING RESEARCH-
BASED INSTRUCTIONAL APPROACHES, INCLUDING FOCUSED ENGLISH 
LANGUAGE DEVELOPMENT, SPECIALLY DESIGNED ACADEMIC 
INSTRUCTION IN ENGLISH (SDAIE), SCAFFOLDING ACROSS CONTENT 
AREAS, AND STRUCTURED ENGLISH IMMERSION, AND DEMONSTRATE 
AN UNDERSTANDING OF THE DIFFERENCE AMONG STUDENTS WHOSE 
ONLY INSTRUCTIONAL NEED IS TO ACQUIRE STANDARD ENGLISH 
PROFICIENCY, STUDENTS WHO MAY HAVE AN IDENTIFIED DISABILITY 
AFFECTING THEIR ABILITY TO ACQUIRE STANDARD ENGLISH 
PROFICIENCY, AND STUDENTS WHO MAY HAVE BOTH A NEED TO 
ACQUIRE STANDARD ENGLISH PROFICIENCY AND AN IDENTIFIED 
DISABILITY. 

 

  I, P I, P I, P  P, A  A I, P P, A 

1.7 PROVIDE STUDENTS WITH OPPORTUNITIES TO ACCESS THE 
CURRICULUM BY INCORPORATING THE VISUAL AND PERFORMING ARTS, 
AS APPROPRIATE TO THE CONTENT AND CONTEXT OF LEARNING. 

 
  I I, P I, P      P, A 

1.8 MONITOR STUDENT LEARNING AND ADJUST INSTRUCTION WHILE 
TEACHING SO THAT STUDENTS CONTINUE TO BE ACTIVELY ENGAGED 
IN LEARNING. 

 
  I I, P I, P      P, A 

2. CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING. BEGINNING TEACHERS:  
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CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPE) 

C
O

U
R

SE
  T

IT
LE

 A
N

D
 N

U
M

B
E

R
 

M
O

D
U

LE
 B

: F
O

U
N

D
A

T
IO

N
S 

O
F 

T
EA

C
H

IN
G

  

M
O

D
U

LE
 C

: P
LA

N
N

IN
G

 F
O

R 
D

A
T

A
 D

R
IV

EN
 

IN
ST

RU
C

T
IO

N
 

M
O

D
U

LE
 D

: S
U

PP
O

RT
IN

G
 D

IV
ER

SE
 

LE
A

RN
ER

S 

M
O

D
U

LE
 E

: E
FF

EC
T

IV
E 

IN
ST

RU
C

TI
O

N
A

L 
D

EL
IV

ER
Y 

M
O

D
U

LE
 F

1:
 C

O
N

TE
N

T 
IN

ST
RU

C
T

IO
N

A
L 

PL
A

N
N

IN
G

 

M
O

D
U

LE
 G

1:
 T

EC
H

N
O

LO
G

Y 
IN

 T
H

E 
C

LA
SS

R
O

O
M

  

M
O

D
U

LE
 G

2:
 A

D
V

A
N

C
ED

 P
LA

N
N

IN
G

 &
 

IN
ST

RU
C

T
IO

N
A

L 
D

EL
IV

ER
Y 

M
O

D
U

LE
 G

3:
 H

EA
LT

H
Y 

EN
VI

RO
N

M
EN

T
S 

FO
R 

ST
U

D
EN

T 
LE

A
R

N
IN

G
  

E
D

20
0:

 M
ET

H
O

D
O

LO
G

Y 
O

F 
TE

A
C

H
IN

G
 

R
EA

D
IN

G
 &

 W
RI

T
IN

G
 (R

IC
A

) 

M
O

D
U

LE
 F

2:
 M

ET
H

O
D

O
LO

G
Y

 F
O

R
 

T
EA

C
H

IN
G

 R
EA

D
IN

G
 IN

 T
H

E 
C

O
N

T
EN

T 
A

R
EA

 

E
D

20
6 

&
 E

D
40

5:
 F

IE
LD

 E
X

PE
R

IE
N

C
E 

2.1 PROMOTE STUDENTS' SOCIAL-EMOTIONAL GROWTH, 
DEVELOPMENT, AND INDIVIDUAL RESPONSIBILITY USING POSITIVE 
INTERVENTIONS AND SUPPORTS, RESTORATIVE JUSTICE, AND CONFLICT 
RESOLUTION PRACTICES TO FOSTER A CARING COMMUNITY WHERE 
EACH STUDENT IS TREATED FAIRLY AND RESPECTFULLY BY ADULTS AND 
PEERS. 

 

I  I I, P    I, P   P, A 

2.2 CREATE LEARNING ENVIRONMENTS (I.E., TRADITIONAL, BLENDED, 
AND ONLINE) THAT PROMOTE PRODUCTIVE STUDENT LEARNING, 
ENCOURAGE POSITIVE INTERACTIONS AMONG STUDENTS, REFLECT 
DIVERSITY AND MULTIPLE PERSPECTIVES, AND ARE CULTURALLY 
RESPONSIVE. 

 

I  I I, P   P, A I, P   P, A 

2.3 ESTABLISH, MAINTAIN, AND MONITOR INCLUSIVE LEARNING 
ENVIRONMENTS THAT ARE PHYSICALLY, MENTALLY, INTELLECTUALLY, 
AND EMOTIONALLY HEALTHY AND SAFE TO ENABLE ALL STUDENTS TO 
LEARN, AND RECOGNIZE AND APPROPRIATELY ADDRESS INSTANCES OF 
INTOLERANCE AND HARASSMENT AMONG STUDENTS, SUCH AS 
BULLYING, RACISM, AND SEXISM. 

 

  I I, P   P, A P, A   P, A 

2.4 KNOW HOW TO ACCESS RESOURCES TO SUPPORT STUDENTS, 
INCLUDING THOSE WHO HAVE EXPERIENCED TRAUMA, HOMELESSNESS, 
FOSTER CARE, INCARCERATION, AND/OR ARE MEDICALLY FRAGILE. 

 
  I I, P    P, A   P, A 

2.5 MAINTAIN HIGH EXPECTATIONS FOR LEARNING WITH APPROPRIATE 
SUPPORT FOR THE FULL RANGE OF STUDENTS IN THE CLASSROOM. 

   I I, P   P, A I, P   P, A 
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2.6 ESTABLISH AND MAINTAIN CLEAR EXPECTATIONS FOR POSITIVE 
CLASSROOM BEHAVIOR AND FOR STUDENT-TO-STUDENT AND 
STUDENT-TO-TEACHER INTERACTIONS BY COMMUNICATING 
CLASSROOM ROUTINES, PROCEDURES, AND NORMS TO STUDENTS AND 
FAMILIES. 

 

  I I, P   P, A P, A   P, A 

3. UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING. BEGINNING TEACHERS: 
3.1 DEMONSTRATE KNOWLEDGE OF SUBJECT MATTER, INCLUDING THE 
ADOPTED CALIFORNIA STATE STANDARDS AND CURRICULUM 
FRAMEWORKS. 

 
I, P    I, P  I, P, 

A    P, A 

3.2 USE KNOWLEDGE ABOUT STUDENTS AND LEARNING GOALS TO 
ORGANIZE THE CURRICULUM TO FACILITATE STUDENT 
UNDERSTANDING OF SUBJECT MATTER, AND MAKE ACCOMMODATIONS 
AND/OR MODIFICATIONS AS NEEDED TO PROMOTE STUDENT ACCESS 
TO THE CURRICULUM. 

 

I, P    I, P  I, P, 
A    P, A 

3.3 PLAN, DESIGN, IMPLEMENT, AND MONITOR INSTRUCTION 
CONSISTENT WITH CURRENT SUBJECT-SPECIFIC PEDAGOGY IN THE 
CONTENT AREA(S) OF INSTRUCTION, AND DESIGN AND IMPLEMENT 
DISCIPLINARY AND CROSS-DISCIPLINARY LEARNING SEQUENCES, 
INCLUDING INTEGRATING THE VISUAL AND PERFORMING ARTS AS 
APPLICABLE TO THE DISCIPLINE. (SEE SUBJECT- SPECIFIC PEDAGOGICAL 
SKILLS IN SECTION 2 FOR REFERENCE) 

 

 I, P  I, P I, P  I, P, 
A    P, A 
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3.4  INDIVIDUALLY AND THROUGH CONSULTATION AND 
COLLABORATION WITH OTHER EDUCATORS AND MEMBERS OF THE 
LARGER SCHOOL COMMUNITY, PLAN FOR EFFECTIVE SUBJECT MATTER 
INSTRUCTION AND USE MULTIPLE MEANS OF REPRESENTING, 
EXPRESSING, AND ENGAGING STUDENTS TO DEMONSTRATE THEIR 
KNOWLEDGE. 

 

    I, P  I, P, 
A    P, A 

3.5 ADAPT SUBJECT MATTER CURRICULUM, ORGANIZATION, AND 
PLANNING TO SUPPORT THE ACQUISITION AND USE OF ACADEMIC 
LANGUAGE WITHIN LEARNING ACTIVITIES TO PROMOTE THE SUBJECT 
MATTER KNOWLEDGE OF ALL STUDENTS, INCLUDING THE FULL RANGE 
OF ENGLISH LEARNERS, STANDARD ENGLISH LEARNERS, STUDENTS 
WITH DISABILITIES, AND STUDENTS WITH OTHER LEARNING NEEDS IN 
THE LEAST RESTRICTIVE ENVIRONMENT.  

 

 I, P  I, P I, P  I, P, 
A  I, P A P, A 

3.6 USE AND ADAPT RESOURCES, STANDARDS-ALIGNED 
INSTRUCTIONAL MATERIALS, AND A RANGE OF TECHNOLOGY, 
INCLUDING ASSISTIVE TECHNOLOGY, TO FACILITATE STUDENTS' 
EQUITABLE ACCESS TO THE CURRICULUM. 

 

 I, P  I, P I, P P, A I, P, 
A    P, A 

3.7 MODEL AND DEVELOP DIGITAL LITERACY BY USING TECHNOLOGY 
TO ENGAGE STUDENTS AND SUPPORT THEIR LEARNING, AND PROMOTE 
DIGITAL CITIZENSHIP, INCLUDING RESPECTING COPYRIGHT LAW, 
UNDERSTANDING FAIR USE GUIDELINES AND THE USE OF CREATIVE 
COMMONS LICENSE, AND MAINTAINING INTERNET SECURITY 

 

 I, P  I, P I, P P, A 
 

 
 

 A  P, A 
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3.8 DEMONSTRATE KNOWLEDGE OF EFFECTIVE TEACHING STRATEGIES 
ALIGNED WITH THE INTERNATIONALLY RECOGNIZED EDUCATIONAL 
TECHNOLOGY STANDARDS. 

 
   I, P I, P P, A     P, A 

4. PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS. BEGINNING TEACHERS: 
4.1 LOCATE AND APPLY INFORMATION ABOUT STUDENTS' CURRENT 
ACADEMIC STATUS, CONTENT- AND STANDARDS-RELATED LEARNING 
NEEDS AND GOALS, ASSESSMENT DATA, LANGUAGE PROFICIENCY 
STATUS, AND CULTURAL BACKGROUND FOR BOTH SHORT-TERM AND 
LONG-TERM INSTRUCTIONAL PLANNING PURPOSES. 

 

 I, P I I, P I, P  I, P, 
A   A P, A 

4.2 UNDERSTAND AND APPLY KNOWLEDGE OF THE RANGE AND 
CHARACTERISTICS OF TYPICAL AND ATYPICAL CHILD DEVELOPMENT 
FROM BIRTH THROUGH ADOLESCENCE TO HELP INFORM 
INSTRUCTIONAL PLANNING AND LEARNING EXPERIENCES FOR ALL 
STUDENTS. 

 

  I I, P I, P    I, P  P, A 

4.3 DESIGN AND IMPLEMENT INSTRUCTION AND ASSESSMENT THAT 
REFLECTS THE INTERCONNECTEDNESS OF ACADEMIC CONTENT AREAS 
AND RELATED STUDENT SKILLS DEVELOPMENT IN LITERACY, 
MATHEMATICS, SCIENCE, AND OTHER DISCIPLINES ACROSS THE 
CURRICULUM, AS APPLICABLE TO THE SUBJECT AREA OF INSTRUCTION. 

 

  I P, A I, P  I, P, 
A  A  P, A 

https://files.acrobat.com/a/preview/04f49814-54ef-48c7-b60b-3e3835d35a43
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4.4 PLAN, DESIGN, IMPLEMENT AND MONITOR INSTRUCTION, MAKING 
EFFECTIVE USE OF INSTRUCTIONAL TIME TO MAXIMIZE LEARNING 
OPPORTUNITIES AND PROVIDE ACCESS TO THE CURRICULUM FOR ALL 
STUDENTS BY REMOVING BARRIERS AND PROVIDING ACCESS THROUGH 
INSTRUCTIONAL STRATEGIES THAT INCLUDE:  

• APPROPRIATE USE OF INSTRUCTIONAL TECHNOLOGY, INCLUDING 
ASSISTIVE TECHNOLOGY;  
• APPLYING PRINCIPLES OF UDL AND MTSS;  
• USE OF DEVELOPMENTALLY, LINGUISTICALLY, AND CULTURALLY 
APPROPRIATE LEARNING ACTIVITIES, INSTRUCTIONAL MATERIALS, 
AND RESOURCES FOR ALL STUDENTS, INCLUDING THE FULL RANGE 
OF ENGLISH LEARNERS;  
• APPROPRIATE MODIFICATIONS FOR STUDENTS WITH DISABILITIES IN 
THE GENERAL EDUCATION CLASSROOM;  
• OPPORTUNITIES FOR STUDENTS TO SUPPORT EACH OTHER IN 
LEARNING; AND  
• USE OF COMMUNITY RESOURCES AND SERVICES AS APPLICABLE. 

 

  I I, P P, A P, A   A  P, A 

4.5 PROMOTE STUDENT SUCCESS BY PROVIDING OPPORTUNITIES FOR 
STUDENTS TO UNDERSTAND AND ADVOCATE FOR STRATEGIES THAT 
MEET THEIR INDIVIDUAL LEARNING NEEDS AND ASSIST STUDENTS WITH 
SPECIFIC LEARNING NEEDS TO SUCCESSFULLY PARTICIPATE IN 
TRANSITION PLANS (E.G., IEP, IFSP, ITP, AND 504 PLANS.) 

 

  I I, P P, A    A  P, A 
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4.6 ACCESS RESOURCES FOR PLANNING AND INSTRUCTION, 
INCLUDING THE EXPERTISE OF COMMUNITY AND SCHOOL COLLEAGUES 
THROUGH IN-PERSON OR VIRTUAL COLLABORATION, CO-TEACHING, 
COACHING, AND/OR NETWORKING. 

 

  I I, P I, P    A  P, A 

4.7 PLAN INSTRUCTION THAT PROMOTES A RANGE OF 
COMMUNICATION STRATEGIES AND ACTIVITY MODES BETWEEN 
TEACHER AND STUDENT AND AMONG STUDENTS THAT ENCOURAGE 
STUDENT PARTICIPATION IN LEARNING. 

 

 I, P I I, P P, A    A  P, A 

4.8 USE DIGITAL TOOLS AND LEARNING TECHNOLOGIES ACROSS 
LEARNING ENVIRONMENTS AS APPROPRIATE TO CREATE NEW 
CONTENT AND PROVIDE PERSONALIZED AND INTEGRATED 
TECHNOLOGY-RICH LESSONS TO ENGAGE STUDENTS IN LEARNING, 
PROMOTE DIGITAL LITERACY, AND OFFER STUDENTS MULTIPLE MEANS 
TO DEMONSTRATE THEIR LEARNING. 

 

  I P, A I, P P, A   A  P, A 

5. ASSESSING STUDENT LEARNING. BEGINNING TEACHERS: 
5.1 APPLY KNOWLEDGE OF THE PURPOSES, CHARACTERISTICS, AND 
APPROPRIATE USES OF DIFFERENT TYPES OF ASSESSMENTS (E.G., 
DIAGNOSTIC, INFORMAL, FORMAL, PROGRESS-MONITORING, 
FORMATIVE, SUMMATIVE, AND PERFORMANCE) TO DESIGN AND 
ADMINISTER CLASSROOM ASSESSMENTS, INCLUDING USE OF SCORING 
RUBRICS. 

 

I, P P, A A I, P P, A  I, P, 
A     
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5.2 COLLECT AND ANALYZE ASSESSMENT DATA FROM MULTIPLE 
MEASURES AND SOURCES TO PLAN AND MODIFY INSTRUCTION AND 
DOCUMENT STUDENTS' LEARNING OVER TIME. 

 
 P, A A I, P P, A  I, P, 

A    P, A 

5.3 INVOLVE ALL STUDENTS IN SELF-ASSESSMENT AND REFLECTION ON 
THEIR LEARNING GOALS AND PROGRESS AND PROVIDE STUDENTS WITH 
OPPORTUNITIES TO REVISE OR REFRAME THEIR WORK BASED ON 
ASSESSMENT FEEDBACK. 

 

 P, A A I, P P, A  I, P, 
A    P, A 

5.4 USE TECHNOLOGY AS APPROPRIATE TO SUPPORT ASSESSMENT 
ADMINISTRATION, CONDUCT DATA ANALYSIS, AND COMMUNICATE 
LEARNING OUTCOMES TO STUDENTS AND FAMILIES. 

 
 P, A A I, P P, A P, A I, P, 

A    P, A 

5.5 USE ASSESSMENT INFORMATION IN A TIMELY MANNER TO ASSIST 
STUDENTS AND FAMILIES IN UNDERSTANDING STUDENT PROGRESS IN 
MEETING LEARNING GOALS. 

 
 P, A A I, P P, A      P, A 

5.6 WORK WITH SPECIALISTS TO INTERPRET ASSESSMENT RESULTS FROM 
FORMATIVE AND SUMMATIVE ASSESSMENTS TO DISTINGUISH BETWEEN 
STUDENTS WHOSE FIRST LANGUAGE IS ENGLISH, ENGLISH LEARNERS, 
STANDARD ENGLISH LEARNERS, AND STUDENTS WITH LANGUAGE OR 
OTHER DISABILITIES. 

 

 P, A I I, P P, A  I, P, 
A    P, A 

5.7 INTERPRET ENGLISH LEARNERS' ASSESSMENT DATA TO IDENTIFY 
THEIR LEVEL OF ACADEMIC PROFICIENCY IN ENGLISH AS WELL AS IN 
THEIR PRIMARY LANGUAGE, AS APPLICABLE, AND USE THIS 
INFORMATION IN PLANNING INSTRUCTION. 

 

 P, A I I, P P, A  I, P, 
A    P, A 
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5.8 USE ASSESSMENT DATA, INCLUDING INFORMATION FROM 
STUDENTS' IEP, IFSP, ITP, AND 504 PLANS, TO ESTABLISH LEARNING 
GOALS AND TO PLAN, DIFFERENTIATE, MAKE ACCOMMODATIONS 
AND/OR MODIFY INSTRUCTION. 

 

 P, A A I, P P, A  I, P, 
A    P, A 

6. DEVELOPING AS A PROFESSIONAL EDUCATOR. BEGINNING TEACHERS: 
6.1 REFLECT ON THEIR OWN TEACHING PRACTICE AND LEVEL OF 
SUBJECT MATTER AND PEDAGOGICAL KNOWLEDGE TO PLAN AND 
IMPLEMENT INSTRUCTION THAT CAN IMPROVE STUDENT LEARNING. 

 
A P, A  I, P   I, P, 

A    P, A 

6.2 RECOGNIZE THEIR OWN VALUES AND IMPLICIT AND EXPLICIT 
BIASES, THE WAYS IN WHICH THESE VALUES AND IMPLICIT AND EXPLICIT 
BIASES MAY POSITIVELY AND NEGATIVELY AFFECT TEACHING AND 
LEARNING, AND WORK TO MITIGATE ANY NEGATIVE IMPACT ON THE 
TEACHING AND LEARNING OF STUDENTS. THEY EXHIBIT POSITIVE 
DISPOSITIONS OF CARING, SUPPORT, ACCEPTANCE, AND FAIRNESS 
TOWARD ALL STUDENTS AND FAMILIES, AS WELL AS TOWARD THEIR 
COLLEAGUES. 

 

A P, A  I, P   I, P, 
A    P, A 

6.3 ESTABLISH PROFESSIONAL LEARNING GOALS AND MAKE PROGRESS 
TO IMPROVE THEIR PRACTICE BY ROUTINELY ENGAGING IN 
COMMUNICATION AND INQUIRY WITH COLLEAGUES. 

 
A P, A  I, P   I, P, 

A    P, A 
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6.4 DEMONSTRATE HOW AND WHEN TO INVOLVE OTHER ADULTS AND 
TO COMMUNICATE EFFECTIVELY WITH PEERS AND COLLEAGUES, 
FAMILIES, AND MEMBERS OF THE LARGER SCHOOL COMMUNITY TO 
SUPPORT TEACHER AND STUDENT LEARNING. 

 

A P, A  I, P   I, P, 
A    P, A 

6.5 DEMONSTRATE PROFESSIONAL RESPONSIBILITY FOR ALL ASPECTS OF 
STUDENT LEARNING AND CLASSROOM MANAGEMENT, INCLUDING 
RESPONSIBILITY FOR THE LEARNING OUTCOMES OF ALL STUDENTS, 
ALONG WITH APPROPRIATE CONCERNS AND POLICIES REGARDING THE 
PRIVACY, HEALTH, AND SAFETY OF STUDENTS AND FAMILIES. 
BEGINNING TEACHERS CONDUCT THEMSELVES WITH INTEGRITY AND 
MODEL ETHICAL CONDUCT FOR THEMSELVES AND OTHERS. 

 

A P, A  I, P   I, P, 
A P, A   P, A 

6.6 UNDERSTAND AND ENACT PROFESSIONAL ROLES AND 
RESPONSIBILITIES AS MANDATED REPORTERS AND COMPLY WITH ALL 
LAWS CONCERNING PROFESSIONAL RESPONSIBILITIES, PROFESSIONAL 
CONDUCT, AND MORAL FITNESS, INCLUDING THE RESPONSIBLE USE OF 
SOCIAL MEDIA AND OTHER DIGITAL PLATFORMS AND TOOLS. 

 

A P, A  I, P   I, P, 
A    P, A 

6.7 CRITICALLY ANALYZE HOW THE CONTEXT, STRUCTURE, AND 
HISTORY OF PUBLIC EDUCATION IN CALIFORNIA AFFECTS AND 
INFLUENCES STATE, DISTRICT, AND SCHOOL GOVERNANCE AS WELL AS 
STATE AND LOCAL EDUCATION FINANCE. 

 

A P, A  P, A  
  I, P, 

A    P, A 

DEVELOPMENTALLY APPROPRIATE PRACTICES IN RELATION TO 
SUBJECT-SPECIFIC PEDAGOGY 
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ENGLISH LANGUAGE DEVELOPMENT IN RELATION TO SUBJECT-
SPECIFIC PEDAGOGY 

            

SUBJECT-SPECIFIC PEDAGOGICAL SKILLS 
SUBJECT-SPECIFIC PEDAGOGICAL SKILLS FOR MULTIPLE SUBJECT TEACHING ASSIGNMENTS 

1. TEACHING ENGLISH LANGUAGE ARTS IN A MULTIPLE SUBJECT 
ASSIGNMENT  

 I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

2. TEACHING MATHEMATICS IN A MULTIPLE SUBJECT ASSIGNMENT   I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

3. TEACHING HISTORY-SOCIAL SCIENCE IN A MULTIPLE SUBJECT 
ASSIGNMENT  

 I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

4. TEACHING SCIENCE IN A MULTIPLE SUBJECT ASSIGNMENT   I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

5. TEACHING PHYSICAL EDUCATION IN A MULTIPLE SUBJECT 
ASSIGNMENT  

 I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

6. TEACHING HEALTH EDUCATION IN A MULTIPLE SUBJECT 
ASSIGNMENT  

 I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

7. TEACHING VISUAL AND PERFORMING ARTS IN A MULTIPLE SUBJECT 
ASSIGNMENT 

 I, P P, A I, P I, P P, A  I, P, 
A  A  P, A 

SUBJECT-SPECIFIC PEDAGOGICAL SKILLS FOR SINGLE SUBJECT TEACHING ASSIGNMENTS  
1. TEACHING ENGLISH LANGUAGE ARTS IN A SINGLE SUBJECT 
ASSIGNMENT  

 I, P P, A I, P I, P P, A  I, P, 
A   A P, A 
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2. TEACHING MATHEMATICS IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

3. TEACHING HISTORY-SOCIAL SCIENCE IN A SINGLE SUBJECT 
ASSIGNMENT 

 I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

4. TEACHING SCIENCE IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

5. TEACHING PHYSICAL EDUCATION IN A SINGLE SUBJECT 
ASSIGNMENT 

 I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

6. TEACHING ART IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

7. TEACHING MUSIC IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

8. TEACHING WORLD LANGUAGES IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

9. TEACHING AGRICULTURE IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

10. TEACHING BUSINESS IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

11. TEACHING HEALTH SCIENCE IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

12. TEACHING HOME ECONOMICS IN A SINGLE SUBJECT ASSIGNMENT  I, P P, A I, P I, P P, A  I, P, 
A   A P, A 
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13. TEACHING INDUSTRIAL AND TECHNOLOGY EDUCATION IN A 
SINGLE SUBJECT ASSIGNMENT 

 I, P P, A I, P I, P P, A  I, P, 
A   A P, A 

14. TEACHING ENGLISH LANGUAGE DEVELOPMENT IN A SINGLE 
SUBJECT ASSIGNMENT 

 I, P P, A I, P I, P P, A  I, P, 
A   A P, A 
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PHYSICAL ADDRESS – HOME OFFICE: 
 FORTUNE SCHOOL  
 2890 GATEWAY OAKS DR. SUITE 100 
 SACRAMENTO, CA 95833 
 
PHONE NUMBER: 
 (916) 924-8633 
 
FAX NUMBER: 
 (916) 924-8664 
 
WEBSITE: 
 HTTP://WWW.FORTUNESCHOOLOFED.ORG 
 
HIGHER EDUCATION DEPARTMENT CONTACTS: 
 
 DIRECTOR OF TEACHER EDUCATION 
  DR. KRISTY PRUITT 
  (916) 924-8663 EXT. 120 
  KPRUITT@FORTUNESCHOOL.US 
 
 COORDINATOR OF TEACHER EDUCATION & CREDENTIAL ANALYST 
  CARMY PRESTON 
  (916) 924-8663 X104 
  CPRESTON@FORTUNESCHOOL.US 
 
 COORDINATOR OF FIELD EXPERIENCES & FACULTY MEMBER 
  DR. HELEN ANDERSON-CLARK 
  (916) 924-8633 X126 
  HANDERSONCLARK@FORTUNESCHOOL.US 

http://www.fortuneschoolofed.org/
mailto:kpruitt@fortuneschool.us
mailto:cpreston@fortuneschool.us
mailto:handersonclark@fortuneschool.us
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