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Discussion of the Third Quarterly Report for  
Saugus Union School District  

March 2019 
 
 
Overview of this Report 
This agenda item provides information on the third quarterly report submitted by Saugus 
Union School District addressing stipulations resulting from their April 2018 site visit. 
Following its decision, the Committee on Accreditation (COA) directed Saugus USD to provide 
updates to staff documenting the progress made toward meeting the goals set forth in the 
stipulations in the accreditation report at quarterly intervals.  
 
Staff Recommendation 
This is an action item; however, no action is required at this time. The Committee on 
Accreditation (COA) requested that all quarterly report updates be presented as action items 
should further action be warranted by the COA. Staff will continue to work with the institution 
to provide technical assistance and review the remainder of the quarterly reports from the 
institution for the 2018-19 year. 
 
Background 
A site visit was held at Saugus USD on April 23-25, 2018 and the report of that visit was 
presented to the COA at its May 2018 meeting (see the COA May 2018 Saugus Report). 
Following discussion and deliberation of the report and its recommendations, the COA 
determined that the institution be granted Accreditation with Stipulations. The stipulations 
are listed below: 
 

1. That the institution provide evidence that it has created and articulated a research-based 
vision of teaching and learning that is clearly represented in the Teacher Induction 
program.  

 
2. That the institution provide evidence that the education unit purposefully recruits, hires, 

and retains candidates to diversify the educator pool in California.  
 
3. That the institution provide evidence that the induction program’s recommendation 

verification process includes a defensible process of reviewing documentation, a written 
appeal process for candidates, and a procedure for candidates to repeat portions of the 
program, which is articulated and available to all candidates.  

 
4. That the institution provide evidence of a system, which ensures that mentors are 

receiving formative feedback on their work from induction program leadership.  
 
Saugus USD has been actively addressing all stipulations and concerns related to its site visit 
throughout the quarterly reports, and the 7th year follow-up report will address all stipulations 

https://info.ctc.ca.gov/fmi/xml/cnt/2018-05-item-17.pdf?-db=PSD_Program_Sponsors_DB&-lay=php_Accreditation_Reports_list&-recid=293&-field=COA_Report_Site_Visit
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and remaining concerns or questions from the COA’s discussion of these reports. The 7th year 
follow-up report will be brought to the COA at its May 2-3, 2019 meeting. 
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Summary of Report Contents 
The 3rd quarterly report was received on March 4th, 2019. The report has been read and analyzed by staff. The complete reports are 
on file at the Commission and are available should any COA member wish to read them. A summary of the reports is included in the 
table below.  
Stipulation Program Response 2nd Quarterly Report Program Response 3rd Quarterly Report 

1. That the institution provide 
evidence that it has created and 
articulated a research-based vision 
of teaching and learning that is 
clearly represented in the Teacher 
Induction program. 

On September 26th, the Center for 
Educational Leadership (CEL) 5D and 5D+ 
Rubric were brought to the Steering 
Committee and approved for use with 
mentors. 
 
On October 10th, a representative from CEL 
presented an orientation to the 5D 
Framework and 5D+ Rubric. She will be 
returning on January 16th to work with 
mentors on using the tools for participating 
teacher (PT) observations and providing 
feedback to PTs. 
 
 

During the discussion of the 2nd quarterly 
report, the COA requested more information 
regarding the CEL frameworks. The Five 
Dimensions of Teaching and Learning (5D) 
(See Appendix C) and the Rubric (5D+) (See 
Appendix D) were adopted by the Steering 
Committee as a means to share a common 
language around teaching and learning in the 
consortium, which serves four districts as 
well as private schools in the area. It was 
agreed that these tools would help the 
induction program to focus on high quality 
instruction regardless of varying district 
approaches. 
 
While the frameworks include the word 
“evaluation,” it is made clear when discussing 
with PTs and Mentor Teachers (MTs) that 
MTs are not observing for evaluative 
purposes, but to provide feedback from peer 
to peer.  The levels in the rubric are used to 
guide MTs and PTs to measure growth in 
practice as well as to choose areas of focus. A 
crosswalk between the CSTPs and the CEL 5D 
framework is in Appendix A. 

 

https://www.k-12leadership.org/research-base
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The vision for Santa Clarita Valley (SCV) 
consortium is, “to ensure educational equity 
through continuous improvement of student 
centered teaching practices by supporting 
beginning teachers with highly qualified 
mentor teachers in a collaborative, standards-
based system that develops reflective 
practices and engagement in inquiry cycles.” 
This vision aligns with the CEL drive to not only 
close the achievement gap, but eliminate it. 
 

2. That the institution provide 
evidence that the education unit 
purposefully recruits, hires, and 
retains candidates to diversify the 
educator pool in California. 

At the December 2018 Steering Committee 
meeting, the induction coordinator will share 
candidate completer data, comparing that 
with demographic data of the consortium 
districts’ students. The committee includes 
district level HR personnel from all 
participating districts. A protocol will be 
developed that specifies planning steps for 
recruitment to diversify the educator pool. 

 

At the February 2018 Steering Committee 
meeting, demographic completer survey data 
was shared. Additional ways to recruit 
candidates were discussed including: 

1. Opportunities for classified staff to 
continue education 
2. Reaching out to IHEs 
3. Specific CSU Northridge recruitment 
4. SCV Consortium job fair 
 

3. That the institution provide 
evidence that the induction 
program’s recommendation 
verification process includes a 
defensible process of reviewing 
documentation, a written appeal 
process for candidates, and a 
procedure for candidates to repeat 
portions of the program, which is 
articulated and available to all 

No further evidence was submitted for this 
report as the stipulation was addressed at 
the 1st quarterly report. 

No further evidence was submitted for this 
report as the stipulation was addressed at 
the 1st quarterly report. 
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candidates. 

4. That the institution provide 
evidence of a system, which ensures 
that mentors are receiving formative 
feedback on their work from 
induction program leadership. 

During the January 2019 meeting with the 
representative from CEL, mentors will set 
goals on which to focus for their coaching 
practice. These goals will be shared with the 
lead mentors, who will observe MTs along 
with the induction coordinator and provide 
feedback to MTs. 

Since the last quarterly report, mentors 
have had an additional training with CEL 
focused on observing teachers and 
providing formative feedback using the CEL 
tools.  During that time, they practiced 
scripting using a video of a teacher teaching 
and planning feedback, and how they would 
deliver feedback to their PTs. 
 
Mentors can reflect on their own practice 
using the reflection tool (see example in 
Appendix B). Mentor observations by the 
induction coordinator and lead mentors are 
currently in progress so that the induction 
program leadership can provide formative 
feedback from the program. 
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Appendix A  
C E N T E R for E D U CAT I O N A L  L EA D E R S H I P 

UNIVERSITY OF WASHINGTON   •   COLLEGE OF EDUCATION 
 

Alignment Between the CSTPs and CEL 5D Framework 

5D+™ Rubric for Instructional Improvement and Teacher Evaluation / 
California Teaching Performance Expectations:  

Crosswalk 
 

1.0 Engaging and Supporting All Students in Learning 

TPE Full Alignment Partial Alignment 

1.1 SE3 A4,CECS 

1.2 PCC2 PCC3 

1.3 P2,SE4 P3 

1.4 CP4,CPS SE4 

1.5 P3,SE1,SE4,SE5,CP3,Al,CEC2 SEl 

1.6 SE3,CP4,CPS,CEC1,PCC2 CEC4 
1.7 P3,CP1 SE3 
1.8 A4 CP4,CPS 

 

2.0 Creating and Maintaining Effective Environments for Student Learning 

TPE Full Alignment Partial Alignment 

2.1 SE2,SE3,CEC3,CEC4,CEC5 PCC4 

2.2 SE3,CEC2,CECS  

2.3 CEC1,CEC4,CECS  

2.4 PCCS PCC2 

2.5 Pl,PS,SE3,SE4,CP4,CP5,CEC2  

2.6 CEC3,CEC2,CEC4,CECS,PCC2  

 

3.0 Understanding and Organizing Subject Matter for Student Learning 

TPE Full Alignment Partial Alignment 

3.1 Pl,CP2,CP3,PCC4  
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3.2 CP1,CP4,CP5,A3,A4  

3.3 Pl, P2,P3, PS,CP1,CP3,A3,A4,AS  

3.4 PCCl, P3,SE4,CP1,A2  

3.5 SE3, CP4, CPS,  

3.6 P3, CPl, CECl,  

3.7 CP1,CP2,CEC1  

3.8 CP3 SE4 
 

4.0 Planning instruction and designing learning experiences for all students 

TPE Full Alignment Partial Alignment 

4.1 SE3,A3,A4,AS  

4.2 P3,SE3,CP1,CP4  

4.3 CP1,CP2,CP3,A3,A4  

4.4 P1,P3,CP1,CP4,CPS,A4,CEC2,CEC4  

4.5 SE2,SE3  

4.6 CP1, PCC1,PCC3  

4.7 P4, PS,SE4,SES,CEC2  

4.8 P3,CEC1  

 

    5.0 Assessing Student Learning 

TPE Full Alignment Partial Alignment 

5.1 A3,A4  

5.2 A4,AS,CP4 PCC3 

5.3 A1,A2  

5.4 A4, PCC3  

5.5 A1,A4, PCC3  

5.6 SE3,A4,PCC1  

5.6 SE3, A4  

5.7 SE3, Pl, P3,CP4,A4  

5.8 A4,SE3, CP4, CPS.  
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6.0 Developing as a Professional Educator 

TPE Full Alignment Partial Alignment 

6.1 P1,CP2,CP3,PCC1  

6.2 CEC4, PCCS  

6.3 PCC1  

6.4 PCCl, PCC2, PCC3  

6.5 PCC4,PCCS  

6.6 PCC4  

6.7 Not addressed  

 

Crosswalk based University of Washington Center for Educational Leadership (2016). 50+ Rubric for Instructional 
Improvement and Teacher Evaluation Version 3 and California Commission on Teacher Credentialing Meeting 
Agenda June 16-17 2016: Agenda 28: Adoption of Teaching Performance Expectations downloaded from 
http://www.ctc.ca.gov/commission/agendas/2016-06/2016-06-2B.pdfon 8-31-16.; 

 

  

http://www.ctc.ca.gov/commission/agendas/2016-06/2016-06-2B.pdfon
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Appendix B 

School Year:  2018-2019 
Mentor Individual Growth and Action Plan 
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Strengths:   
I feel like I have instilled in my mentees 
the importance of regular formative 
assessments and analyzing the results to 
inform and shape their teaching practice, 
from instructional groupings to 
pedagogical choices. They have seen the 
importance of differentiation based on 
assessment data and have planned 
flexible, just-in-time instruction to meet 
the needs of their students. 

Successes:   
While both teachers seemed to keep to 
themselves initially, over time we have 
developed a collaborative and supportive 
relationship. Both teachers have allowed 
themselves to be vulnerable and open 
with me and it is in those moments were 
we have all grown. I am someone they 
turn to for instructional strategies and 
classroom management issues, and 
recently, more personal issues because 
of the way our relationship has grown 
over the last two years. 

Areas of Growth: 
5.3 Develops the teacher’s abilities to 
self-assess and co-assess practice based 
on evidence, to set professional goals, 
and monitor progress. 
This year has been a challenging one 
with my mentees. Not having either 
mentee at my own school site and not 
knowing the culture of their school sites, 
created a disconnect that was a 
challenge to bridge at times. Both 
mentees have struggled in different ways 
and have not always painted a clear 
picture of their situations when sharing 
with me. While I truly feel that I have 
guided both teachers into developing 
professional and student learning goals, 
based on collaborative analysis of 
formative data, and helping them to self-
assess based on evidence, I have not 
really had the opportunity to work on 
building this capacity in either teacher so 
that they are able to honestly reflect on 
their own without my guidance. Both 
teachers are truly learning how to be 
reflective, but still have a narrow view of 

Next Steps: 
One of my mentees has resigned and I 
can’t help but feel like I failed her 
because I didn’t adequately build her 
capacity to engage in regular self-
reflection upon her practice, 
parent/student problems, and student 
learning (or lack thereof). 
 
My other mentee is struggling to do the 
same thing. My time with her is coming 
to a close as we enter March and I feel 
like my next steps in this area of growth 
are to help my mentee objectively reflect 
upon her practice, with the hinge pin of 
student learning at the core. I feel that 
formal observations from her principal, 
as well as from me, have been eye 
opening and the reality is that nothing 
should be a surprise if she regularly and 
actively engaged in the practice of 
honest reflection and self-assessment.  
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their own practice. It isn’t until I walk 
them through certain scenarios and ask 
certain questions that they are able to 
widen their lens to see things from many 
different angles. 

 
Proposed Action (that will support Mentor Growth): 

I am going to research ways that I can continue to guide my mentee in her reflective practice. 
I have several books on coaching, but one that I feel would be worth a reread is one that 
examines transformational coaching, versus instructional coaching. 
 
I have video-recorded my formal observations last year and this year of my mentee, but I also 
see the benefit in her engaging in this practice on her own—simply setting up a recording 
device so that she can go back to review a lesson in its entirety, to hear her questioning, note 
student responses, behavior, etc.  
 
I also feel that having a reflection “tool” would be helpful for my mentee. I would like to 
collaboratively create one with her to support her personal growth. 

End of Year Reflection on my growth as a Mentor:  
 
 
 
 
 
 
 
 

 



Appendix C
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t':J C E N T E R for E D U C AT I O N A L L EA D E R S H I P 

50+ ™ Rubric for Instructional Growth and Teacher Evaluation UNIVERSITY OF WASHINGTON • COLLEGE OF EDUCATION 

VERSION 3 

Teacher does not provide an 
opportunity for students to 
assess their own learning in 
relation to the success criteria 
for the learning target(s). 

assessments to assess their own 
learning. 

Assessment tasks are not 
aligned with the learning 
target(s). 

Teacher does not use formative 
assessments to modify future 
lessons, make instructional 
adjustments, or give feedback 
to students. 

Teacher does not have routines 
for recording formative 
assessment data. 

Teacher provides an opportunity for 
students to assess their own learning 
in relation to the success criteria for 
the learning target(s) in ways that may 
not deepen student understanding of 
progress toward the target(s). 

Students use formative assessments 
at least two to three times per year/ 
course to assess their own learning, 
determine learning goals, and monitor 
progress over time. 

Assessment tasks allow students to 
demonstrate learning. The quality of 
the assessment methods provides no 
information about student thinking and 
needs. 

Teacher uses formative assessments 
to modify future lessons or makes in­
the-moment instructional adjustments 
based on completion of task(s). 

Teacher has an observable system 
and routines for recording formative 
assessment data but does not use the 
system to inform instructional practice. 

Teacher provides an opportunity for students 
to assess their own learning in relation to the 
success criteria for the learning target(s) in 
ways that deepen student understanding of 
progress toward the target(s). 

Students use formative assessments at 
least two to three times per year/course 
and use formative assessments within a 
unit or two to assess their own learning, 
determine learning goals, and monitor 
progress over time. 

Assessment tasks allow students to 
demonstrate learning. The quality of 
the assessment methods provides 
limited information about student 
thinking and needs. 

Teacher uses formative assessments to 
modify future lessons, makes in-the-moment 
instructional adjustments based on student 
understanding, and gives general feedback 
aligned with the learning target(s). 

Teacher has an observable system and 
routines for recording formative assessment 
data and periodically uses the system to 
inform instructional practice. 

© 2012, 2016 UNIVERSITY OF WASHINGTON CENTER FOR EDUCATIONAL LEADERSHIP 

Teacher provides an opportunity for students 
to assess their own learning in relation to the 
success criteria for the learning target(s) in ways 
that deepen student understanding of progress 
toward the target(s). Students use success criteria 
for improvement. 

Students use formative assessments at least two 
to three times per year/course and use formative 
assessments within each unit to assess their own 
learning, determine learning goals, and monitor 
progress over time. 

Assessment tasks allow students to demonstrate 
learning. T he quality of the assessment methods 
provides comprehensive information about 
student thinking and needs. 

Teacher uses formative assessments to modify 
future lessons, makes in-the-moment instructional 
adjustments based on student understanding, and 
gives targeted feedback aligned with the learning 
target(s) to individual students. 

Teacher has an observable system and routines for 
recording formative assessment data and uses the 
system to inform day-to-day instructional practice. 

5 
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