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Approval of the October 2023 Consent Calendar 

Executive Summary: The Commission will review and approve the October 2023 
Consent Calendar. 

Recommended Action: That the Commission approve the October 2023 Consent 
Calendar. After review, the Commission may approve, or amend and approve the 
Consent Calendar. 

Presenter: None 
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Consent Calendar 

Division of Professional Practices Action Items 
For your adoption, the following items have been placed on the Consent Calendar for the  
October 12-13, 2023 meeting of the California Commission on Teacher Credentialing: 

RECOMMENDATIONS OF THE COMMITTEE OF CREDENTIALS 
Education Code section 44244.1 allows the Commission to adopt the recommendation of the 
Committee of Credentials without further proceedings if the individual does not request an 
administrative hearing within a specified time. 
 
1. ALBRIGHT, Sean  

All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

2. ALMAGUER, Alejandro  
All Administrative Services certification documents under the jurisdiction of the California 
Commission on Teacher Credentialing are revoked, and all remaining certifications are 
suspended for a period of ninety (90) days as a result of misconduct pursuant to Education 
Code section 44421. 
 

3. ANDRADE, Charlotte  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

4. ARMENTA, David  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

5. BAILEY, Sharyl  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred eighty (180) days as a result of 
misconduct pursuant to Education Code section 44421. 

 
6. BARNHOLDT, Roger  

All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred (100) days as a result of 
misconduct pursuant to Education Code section 44421. 
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7. BASUA, Jessica  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of sixty (60) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

8. BERGSTEDT, Antoinette  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of seventy-five (75) days as a result of 
misconduct pursuant to Education Code section 44421. 
 

9. BEST, Chad  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

10. BRIX, Stacy  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of twenty (20) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

11. CAMPO, Monica  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

12. CANO, Abigail  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

13. CARIGNAN, Staci  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

14. CARVAJAL, Juan  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 

 
15. CARY, Christopher  

All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of three hundred sixty four (364) days as a result 
of misconduct pursuant to Education Code section 44421. 
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16. COOK, Katie  
She is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

17. CORDOVIL, Luiz  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

18. CROCKETT, Kenya  
The Child Development Program Director Permit(s), and Administrative Services 
Credential(s) are revoked and the pending application for an Administrative Services 
Credential is denied, as a result of misconduct pursuant to Education Code sections 44421 
and 44345. 
 

19. CUNDARI, Michael  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

20. DEDMON, Jennifer  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

21. DOHERTY, Michael  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

22. DURHAM, Jimmie  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

23. ELLIS, Darryl  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

24. EVENHOUSE, Craig  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of three hundred sixty four (364) days as a result 
of misconduct pursuant to Education Code section 44421. 
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25. FALIERO, Megan  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

26. FARMER, Tamara  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 

 
27. FAUCETTE, Natalie  

All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

28. FAUS, Emily  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of sixty (60) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

29. FEAGINS, Char  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

30. FLARITY, Ryan  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

31. GERVAIS, Vincent  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

32. GONZALES, Rudy  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

33. GOSS, David  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty five (45) days as a result of misconduct 
pursuant to Education Code section 44421. 
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34. HAIR, Jonathan J.  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of seventy-five (75) days as a result of 
misconduct pursuant to Education Code section 44421. 
 

35. HAUPT, Brittney  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

36. HAYES, Ryan  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

37. HEINZ, Anna  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

38. HILL, Gregory R.  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

39. HOMER, Katrina  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44421, and the pending application is granted. 
 

40. HUPP, Gina-Maureen  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

41. JACQUES, Jamelle  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

42. JAMES, Liza  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of ninety (90) days as a result of misconduct 
pursuant to Education Code section 44421. 
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43. JOHNSON, Kenneth  
The Administrative Services Credential under the jurisdiction of the California Commission 
on Teacher Credentialing is revoked as a result of misconduct pursuant to Education Code 
section 44421. 
 

44. KWIRANT, Sean  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of five (5) days as a result of misconduct pursuant 
to Education Code section 44421. 
 

45. LANDERGEN, Gary  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

46. LARA RODRIGUEZ, German  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

47. LARY, David  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty-five (45) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

48. LELLI, Courtney  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

49. LEWIS, Katie  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of fifteen (15) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

50. LOPEZ, Matthew  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

51. LURIE, Colleen  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred eighty (180) days as a result of 
misconduct pursuant to Education Code section 44421. 
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52. MARTINEZ, Miguel  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

53. MARTINIAN, Raffi  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty-two (42) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

54. MEADE-BAKER, Terri  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

55. MENDOZA, Nahum   
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

56. MERCADO, Miguel  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

57. MIRELEZ, Guillermina  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

58. MITCHELL, Clifford  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

59. MONTALVO, Julian  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

60. MOREIDA REY, Francisco  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
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61. MOSIER, Elizabeth  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred eighty (180) days as a result of 
misconduct pursuant to Education Code section 44421. 
 

62. NAVA, Dana  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

63. OEHLER, Tuesdaee  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty-five (45) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

64. PEREZ, Lucila  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty (40) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

65. PHILPOTT, Maechelle  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of sixty (60) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

66. POMPA, Robert  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

67. POWER, Patrick  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

68. RAMIREZ, Laurie  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred eighty (180) days as a result of 
misconduct pursuant to Education Code section 44421, and the pending application is 
granted. 
 

69. RAMIREZ, Rodolfo  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
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70. RAY, Ariel  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of sixty (60) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

71. REIMER, Martin   
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred eighty (180) days as a result of 
misconduct pursuant to Education Code section 44421. 
 

72. ROBINSON, Jeffrey  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

73. RODRIGUEZ, Ruben  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

74. ROGERS, Anna  
The pending application is denied as a result of misconduct pursuant to Education Code 
section 44345. 
 

75. ROGERS, Richard  
The pending application is denied as a result of misconduct pursuant to Education Code 
section 44345. 
 

76. SAENZ, Valentina  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of thirty (30) days as a result of misconduct 
pursuant to Education Code section 44420. 
 

77. SALDANA, Adolfo  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

78. SANDERS, Tanya  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
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79. SHOEMAKER, Kenny  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

80. SIERRA, Silverio  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty five (45) days as a result of misconduct 
pursuant to Education Code section 44421. 
 

81. SIGALA, Ernest  
He is the subject of public reproval as a result of misconduct pursuant to Education Code 
section 44421. 
 

82. SKIPPER, Courtney  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred twenty (120) days as a result of 
misconduct pursuant to Education Code section 44421, and the pending application is 
denied as a result of misconduct pursuant to Education Code section 44345. 
 

83. SOULE, Jason  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

84. ST. JOHN, Jeffrey  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

85. STANLEY, Robert  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

86. SU, Joel  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
 

87. SUKHDEO, Christie  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of forty-five (45) days as a result of misconduct 
pursuant to Education Code section 44420. 
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88. SUMMAGE, Evelyn  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are revoked and the pending application is denied as a result of misconduct 
pursuant to Education Code sections 44421 and 44345. 
 

89. TAYLOR-BOURGEA, Alyosha  
All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of one hundred (100) days as a result of 
misconduct pursuant to Education Code section 44421. 
 

90. TURNER, Colleen  

 All certification documents under the jurisdiction of the California Commission on Teacher 
Credentialing are suspended for a period of fifteen (15) days as a result of misconduct 
pursuant to Education Code section 44420. 

 
91. VELEZ, Joe  
 All certification documents under the jurisdiction of the California Commission on Teacher 

Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 

 
92. VONBUELOW, Shannan  
 All certification documents under the jurisdiction of the California Commission on Teacher 

Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 

 
93. WALLACE, Katherine  
 The pending applications are denied as a result of misconduct pursuant to Education Code 

section 44345. 
 
94. WESTRUP, Andrea  
 All certification documents under the jurisdiction of the California Commission on Teacher 

Credentialing are suspended for a period of sixty (60) days as a result of misconduct 
pursuant to Education Code section 44421. 

 
95. WILLIAMS, Nikald  
 The pending application is denied as a result of misconduct pursuant to Education Code 

section 44345. 
 
96. ZAIKOWSKI, Elizabeth  
 All certification documents under the jurisdiction of the California Commission on Teacher 

Credentialing are revoked as a result of misconduct pursuant to Education Code section 
44421. 
  



 

 GS 1C-12 October 2023 

97. ZING, JR., Hector  
 The pending application is denied as a result of misconduct pursuant to Education Code 

section 44345. 
 

 PRIVATE ADMONITION(S) 
Pursuant to Education Code section 44438, the Committee of Credentials recommends five (5) 
private admonition(s) for the Commission’s approval. 

 
CONSENT DETERMINATIONS 

The following consent determinations have been recommended by the Committee of 
Credentials pursuant to Title 5, California Code of Regulations section 80320, which allows the 
Committee of Credentials to recommend to the Commission a settlement upon terms which 
protect the public, schoolchildren, and the profession.  
 
98. GLASSER, Robert   

The Attorney General’s Consent Determination allows him to self-revoke all credentials, life 
diplomas or other certification documents under the jurisdiction of the Commission 
pursuant to Education Code section 44423, and stipulates that any subsequent applications 
submitted will be rejected.   
 

99. JOHNSON, Samantha  
The Attorney General’s Consent Determination allows her to self-revoke all credentials, life 
diplomas or other certification documents under the jurisdiction of the Commission 
pursuant to Education Code section 44423, and stipulates that any subsequent applications 
submitted will be rejected.   
 

100. KELLY, Dejon  
The Attorney General’s Consent Determination stipulates that all certification documents 
are revoked, the revocations are stayed, and he is placed on probation for four (4) years, 
as a result of misconduct pursuant to Education Code section 44421. 
 

101. ROGERS, Richard  
The Attorney General’s Consent Determination stipulates that all certification documents 
are revoked as a result of misconduct pursuant to Education Code section 44421. 

CONSENT DETERMINATION – PETITION TO REVOKE PROBATION 
 

102. PIKE, Glenn  
The Attorney General’s Consent Determination stipulates that the respondent is placed on 
probation for an additional six (6) months as a result of misconduct pursuant to Education 
Code section 44421. 
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103. TADEMY, Marva  
The Attorney General’s Consent Determination stipulates that the respondent is placed on 
probation for an additional five (5) years as a result of misconduct pursuant to Education 
Code section 44421. 

DEFAULT DECISION AND ORDER FOR ADOPTION 
A Deputy Attorney General has prepared the following Default Decision and Order for the 
Commission’s adoption: 

 
104. STIGLICH, Frank  

 In accordance with the default provisions of Government Code section 11520, his 
credentials are revoked.   

Division of Professional Practices Information Items 
For your information, the following items have been placed on the Consent Calendar for the  
October 12-13, 2023 meeting of the California Commission on Teacher Credentialing: 

SELF-REVOCATION WITH PENDING ALLEGATIONS OF MISCONDUCT PRIOR TO A 
RECOMMENDATION BY THE COMMITTEE OF CREDENTIALS 

The following credentials are revoked pursuant to the written request of the credential holder 
pursuant to Education Code section 44423. 
 

105. OUELLETTE, James A.  
 Upon his written request, pursuant to Education Code section 44423, his certification 

documents are revoked, and he agrees that any submission of an application or Petition for 
Reinstatement will be automatically rejected. 

MANDATORY ACTIONS 
All certification documents were mandatorily revoked or denied by operation of law. 
 

106. ABREGO, Marco A.  
Pursuant to Education Code section 44424, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 191.5(a) (gross vehicular 
manslaughter while intoxicated), a serious felony. 

 
107. AHUMADA IBARRA, Alfredo  
 Pursuant to Education Code section 44424, all certification documents under the 

jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 664/211 (attempted robbery). 

 
108. ARENA, Greg  

Pursuant to Education Code section 44346.1, all applications for certification under the 
jurisdiction of the California Commission on Teacher Credentialing are denied following his 
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felony conviction for violating Title 18, United States Code section 2113(a) (robbery of bank) 
(2 counts). 

 
109. BURGAN, Richard James  
 Pursuant to Education Code section 44346.1, all applications for certification documents 

under the jurisdiction of the California Commission on Teacher Credentialing are denied 
following his felony conviction for violating California Penal Code section 487(c) (grand theft 
from person). 

 
110. CASTRO, Ezequiel A.  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 288.5(a) (continuous sexual 
abuse of a minor) (1 count), for which you are required to register as a sex offender 
pursuant to Penal Code section 290. 

 
111. CORRALES, Zachary M.  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
misdemeanor conviction for violating California Penal Code section 647.6(a)(1) 
(annoy/molest child under 18 years old), for which he is required to register as a sex 
offender pursuant to Penal Code section 290. 

 
112. DODD, Michael A.  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
misdemeanor conviction for violating California Penal Code section 647.6(a)(1) 
(annoy/molest a child: 2 counts), for which he is required to register as a sex offender 
pursuant to Penal Code section 290.   

 
113. GARCIA, Stephanie Mary  
 Pursuant to Education Code section 44424, all certification documents under the 

jurisdiction of the California Commission on Teacher Credentialing are revoked following 
her felony conviction for violating California Penal Code section 273a(a) (endanger child 
with possible great bodily injury). 

 
114. GREEN, Kenneth  
 Pursuant to Education Code section 44346.1, all applications for certification documents 

under the jurisdiction of the California Commission on Teacher Credentialing are denied 
following his felony conviction for violating California Penal Code sections 245(a)(1) (assault 
with deadly weapon or by force: great bodily injury likely), 2 counts, and 459/460 (first 
degree burglary with personal use of dangerous/deadly weapon), a serious felony, 1 count. 
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115. HANIBLE, Brihana  
 Pursuant to Education Code section 44346.1, all applications for certification under the 

jurisdiction of the California Commission on Teacher Credentialing are denied following her 
felony conviction for violating California Penal Code section 459 (burglary, first degree) a 
serious felony. 

 
116. HUNTER, Darren Daniel  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
misdemeanor conviction for violating Revised Code of Washington section 9A.36.041(1),(2) 
(assault in the fourth degree, sexual motivation).   

 
117. ISING, Valerie May  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following 
her misdemeanor conviction for violating California Penal Code section 647(a) (lewd 
conduct).   

 
118. KENNEDY, Michelle  
 Pursuant to Education Code section 44346.1, all applications for certification documents 

under the jurisdiction of the California Commission on Teacher Credentialing are denied 
following her felony conviction for violating California Penal Code section 459 (burglary – 
first degree). 

 
119. LANCTOT, Leo Paul  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 311.11(a) (possession of child 
pornography), for which he is required to register as a sex offender pursuant to Penal Code 
section 290.   

 
120. LORENZANA, Reynaldo Albert  
 Pursuant to Education Code sections 44424 and 44425, all certification documents under 

the jurisdiction of the California Commission on Teacher Credentialing are revoked 
following his felony conviction for violating California Penal Code sections 243.4(a) (sexual 
battery by restraint) (1 count) and 136.1(b)(1) (dissuading a witness from reporting a crime) 
(1 count), a serious felony. 

 
121. LUCERO, Tamara L.  

Pursuant to Education Code section 44424, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following 
her felony conviction for violating California Penal Code section 451(c) (arson: structure 
forest land), a serious felony. 
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122. MARTIN, Morgan Leigh  
Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following 
her felony conviction for violating California Penal Code sections 289(h) (sexual penetration 
with foreign object) and 287(b)(1) (oral copulation with person under 18 years), for which 
she is required to register as a sex offender pursuant to Penal Code section 290.   

 
123. MATHISON, Scott Andrew  
 Pursuant to Education Code section 44424, all certification documents under the 

jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
misdemeanor conviction for violating California Penal Code section 245(a)(1) (assault with 
deadly weapon non firearm or by force to cause great bodily injury). 

 
124. MORTON, Michael Dean  

Pursuant to Education Code sections 44425 and 44423.6, all certification documents under 
the jurisdiction of the California Commission on Teacher Credentialing are revoked 
following his felony conviction for violating California Penal Code section 261.5(c) (unlawful 
sexual intercourse) (1 count); for which, as a term of probation, his ability to associate with 
minors is limited.  

 
125. NOBLES, Drew Joseph  
 Pursuant to Education Code section 44346.1, all applications for certification documents 

under the jurisdiction of the California Commission on Teacher Credentialing are denied 
following his misdemeanor conviction for violating California Penal Code section 273a(a) 
(abuse – endanger child with possible great bodily injury). 

 
126. OWENS, Trae  

Pursuant to Education Code sections 44425 and 44423.6, all certification documents under 
the jurisdiction of the California Commission on Teacher Credentialing are revoked 
following his misdemeanor conviction for violating California Penal Code section 647.6(a)(1) 
(annoy/molest a child) (1 count); for which, as a term of probation, his ability to associate 
with minors is limited.  

 
127. RICE, Stephen Richard  

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 288(a) (lewd act upon a child) 
with allegations of substantial sexual conduct with a child under 14 years (5 counts), for 
which he is required to register as a sex offender pursuant to Penal Code section 290.   

 
128. RUIZ, Ricardo  

Pursuant to Education Code section 44423.6, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony conviction for violating California Penal Code section 288.4(b) (meeting a minor with 
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intent to engage in lewd conduct); for which, as a term of probation, his ability to associate 
with minors is limited.  

 
129. SANCHEZ, Joanna  
 Pursuant to Education Code section 44346.1, all applications for certification documents 

under the jurisdiction of the California Commission on Teacher Credentialing are denied 
following her felony conviction for violating California Penal Code section 192(c)(1) 
(vehicular manslaughter with gross negligence), a serious and violent felony. 

 
130. XIONG, Teng (aka: JONES, Art) 

Pursuant to Education Code section 44425, all certification documents under the 
jurisdiction of the California Commission on Teacher Credentialing are revoked following his 
felony convictions for violating California Penal Code sections 288(a) (lewd or lascivious act 
– under 14 years old) (2 counts), for which he is required to register as a sex offender 
pursuant to Penal Code section 290.   

 
131. YOUNG II, Stuart C.  

Pursuant to Education Code sections 44425 and 44424, all certification documents under 
the jurisdiction of the California Commission on Teacher Credentialing are revoked 
following his felony convictions for violating California Penal Code section 647.6(b) (child 
annoyance or molestation under 18) (1 count), for which he is required to register as a sex 
offender pursuant to Penal Code section 290; and California Penal Code section 273a(a) 
(willful cruelty to child) (2 counts), a serious felony. 

AUTOMATIC SUSPENSIONS 
All certification documents held by the following individuals were automatically suspended 
because a complaint, information or indictment was filed in court alleging each individual 
committed an offense specified in Education Code section 44940.  Their certification documents 
will remain automatically suspended until the Commission receives notice of entry of judgment 
pursuant to Education Code section 44940(d). 

 
132. BADILLA, David Manuel  

 
 
 
 
 

  
 
 
 
 
 

133. BOCANEGRA, Christy B. 
134. HASEGAWA, Keita 
135. HEATH, Christopher D. 
136. KAPPEN, Douglas 
137. MARTINEZ, Daniel Christian 
138. MENDONCA, Austin Gregory
139. MILLER, Chad Robert 
140. MILLER, Cory Matthew 
141. PADILLA, Noah C. 
142. PRICE, David Vernon 
143. REYES, Estevan 
144. ROGERS, Bryan D. 
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145. RODRIGUEZ, Adam  
 146. VIGIL, Alan 

TERMINATION OF AUTOMATIC SUSPENSIONS 
Pursuant to Education Code section 44940(d), the automatic suspension of all credentials held 
by the following individuals is terminated and the matter referred to the Committee of 
Credentials for review. 

 
147. LEE, Kenneth K.  

 148. PULT-VEGA, Stephen M. 
 

TERMINATION OF SUSPENSION UNDER EDUCATION CODE SECTION 44423.5 
The suspension of all credentials held by the following individual is terminated, pursuant to 
Education Code section 44423.5, following final disposition by the Committee of Credentials. 
 

149. GARCIA, John Robert   
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Division of Professional Practices Workload Report 

Introduction 
Updates on the Commission’s Division of Professional Practices (DPP) workload are presented 
to the Commission to provide insight into the scope and level of work in the area of educator 
discipline. This report covers the period of June to August of 2023 in comparison to the same 
period last year. 

Background 
The Commission’s dashboards report on six key measurements in line-graph form, showing both 
current year numbers as well as prior year numbers for comparison purposes. 

The “Total Cases” are the number of open cases within DPP, including cases in the Intake Unit, 
before the Committee of Credentials (Committee), pending before the Commission, and 
pending an administrative hearing. At the end of August, the caseload was at 3,119. With the 
current increase in application submissions, the data is trending toward a steady increase of 
workload in DPP.  

“Cases Opened” are new cases opened during the month, from all sources, including criminal 
arrest notices, district reports, affidavits, and educators who self-report misconduct. In August, 
staff opened 482 cases, remaining in the normal range of 400-500 cases opened each month. 

The “Initial Review” and “Formal Review” charts reflect the number of cases reviewed by the 
Committee at its normal three-day meeting in August. This two-step review process is required 
by statute. The Initial Review cases were 86 in July and 82 in August, a small decline from June’s 
total of 90. DPP expects this number to continue to fluctuate as cases move through the 
Committee process.  

“Cases Closed” is the number of matters closed by Commission action, Committee action or 
closed by staff where the Commission has given formal delegation of authority (i.e., single 
alcohol offenses that do not involve schools, minors, or publicity). In August, 430 cases were 
closed which is within the normal monthly range of 400-500. 

“AG Cases” refer to cases in which an educator requests an administrative hearing to challenge 
the recommendation for discipline made by the Committee. An administrative hearing is an 
evidentiary proceeding where an administrative law judge hears and rules on the evidence. The 
Commission is represented in these hearings by the Office of the Attorney General (AG). The 
number of cases where the AG is representing the Commission is shown in the last graph. The 
number of cases currently at the administrative hearing stage is 171. 

Next Steps 
DPP is committed to work that is critical to public service and the Commission’s mission. DPP 
continues to maintain a steady case production, while at the same time ensuring quality case 
preparation for the Committee.
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 JUNE JULY AUG 

2022-23 2681 2605 2689 

2023-24 3074 3067 3119 

 

 JUNE JULY AUG 

2022 433 345 488 

2023 521 393 482 

 

 JUNE JULY AUG 

2022 83 82 75 

2023 90 86 82 

 

 JUNE JULY AUG 

2022 72 58 67 

2023 82 78 81 

 

 JUNE JULY AUG 

2022 437 421 404 

2023 414 400 430 

 

 JUNE JULY AUG 

2022 143 141 152 

2023 167 173 171 
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Validation of Service Rendered Without A Credential 

The service rendered by the following persons is approved pursuant to the provisions of Education 
Code section 45036. 

Name  School District/Charter County Period of Services 
Duke Alloh Inglewood Unified SD Los Angeles 07/01/2023-07/28/2023 
*Maria Alonso  Baldwin Park Unified SD Los Angeles 07/02/2023-07/24/2023 
Katherine Arrighi Temple City Unified SD Los Angeles 07/02/2023-07/04/2023 
Casey Ash Grossmont Union High SD San Diego  07/01/2023-07/19/2023 
Lareina Ayers La Habra City SD Orange 08/08/2023-08/21/2023 
Peter Beil Central Unified SD Fresno 06/02/2023-06/08/2023 
Guadalupe Bolanos Magnolia  Orange 07/01/2023-07/21/2023 
Richard Brady Menifee Union SD Riverside 08/01/2023-08/13/2023 
Christina Carr Heritage Charter School San Diego 07/01/2023-07/19/2023 
Milangela Corona Temecula Valley Unified SD Riverside 06/01/2023-06/25/2023 
Katherine Do Placentia-Yorba Unified SD Orange  07/01/2023-07/18/2023 
Shauhna Feitlin La Habra City SD Orange 08/08/2023-08/21/2023 
*Lynn Figurate Riverside COE Riverside 07/02/2023-07/15/2023 
Mary Elizabeth Garza Buena Park SD Orange 08/09/2023-08/18/2023 
Melissa Gordon San Gabriel Unified SD Los Angeles 07/01/2023-08/04/2023 
Jeehoon Kang La Habra City SD Orange 08/08/2023-08/21/2023 
Lisa Knox Murrieta Valley Unified SD Riverside 07/01/2023-07/04/2023 
Annette Luna  San Ysidro SD San Diego  07/01/2023-07/09/2023 
*Michelle Miller Perris Elementary SD Riverside  07/02/2023-07/17/2023 
Shannah Muhammad Inglewood Unified SD Los Angeles  07/01/2023-07/20/2023 
Karen Musurlian Buena Park SD Orange 08/01/2023-08/18/2023 
Sheila Singleton-Owen Beaumont Unified SD Riverside  06/02/2023-06/27/2023 
Tony Phuong San Gabriel Unified SD Los Angeles 07/01/2023-08/04/2023 
Michelle Pister Colton Joint Unified SD San Bernardino 07/02/2023-07/18/2023 
Jina Reed Orange COE Orange 07/01/2023-08/01/2023 
*Kathleen Rittikaidachar Perris Elementary SD Riverside 08/02/2023-08/02/2023 
*Delia Sanchez Central Unified SD Fresno 05/01/2023-05/14/2023 
Chanda Strom  San Gabriel Unified SD Los Angeles 07/01/2023-08/04/2023 
Traci Trask Anaheim Union High SD Orange 08/07/2023-08/18/2023 
Stephanie Treen Perris Elementary SD Riverside 06/02/2023-06/25/2023 
Diane Tse San Gabriel Unified SD Los Angeles 07/01/2023-08/04/2023 
Rene Valdes Covina-Valley Unified SD Los Angeles 07/02/2023-07/23/2023 
Sylvia Villasenor South Whitter SD Los Angeles 06/02/2023-06/20/2023 
Kelly Vu Irvine Unified Orange 07/01/2023-07/25/2023 
Tayler Weiland Downey Unified SD Los Angeles 07/01/2023-07/13/2023 
*Holds more than one credential  
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Proposed Amendments to Title 5 of the California Code of 
Regulations Pertaining to the PK-3 Early Childhood Education 

Specialist Instruction Credential 

Introduction 
This item incorporates changes to the proposed amendments to Title 5 sections 80067, 80067.1, 
80067.2, and 80067.3 of the California Code of Regulations that were approved by the 
Commission at its December 2022 Commission meeting to implement the PK-3 Early Childhood 
Education (ECE) Specialist Instruction Credential and the accompanying Program 
Preconditions, Program Standards, and Teaching Performance Expectations (TPEs). 
 

Background 
The Commission adopted regulations for the authorization and credential requirements for the 
PK-3 ECE Specialist Instruction credential at its August 2022 meeting and adopted the program 
standards and teaching performance expectations for this credential at its October 2022 
meeting. At its December 2022 meeting, the Commission adopted the full set of regulations 
for the credential with minor revisions and directed staff to move forward with the rulemaking 
process, which included a notice for a 45-day public comment period. This item includes the 
final proposed regulation text. 
 

Timeline for the Development of the PK-3 Early Childhood Education Specialist Instruction 
Credential 
Provided below is a brief timeline of Commission actions to date regarding the development of 
the PK-3 Early Childhood Education Specialist Instruction credential. Each agenda item listed 
below was available for widespread review and comment by the public, as detailed in the 
agenda item referenced. 

• In September 2021 the Commission reviewed a plan for establishing an ECE 
Credentialing Workgroup consisting of practitioners, higher education faculty from 2- 
and 4-year colleges and universities, employers and other education partners to 
advise the Commission on potential requirements for updating the Early Childhood 
Specialist Credential to serve as a new PK-3 ECE Specialist Instruction Credential, as 
called for in the Master Plan for Early Learning and Care. 

• In April 2022, the Commission reviewed a draft authorization statement, draft Teaching 
Performance Expectations, draft PK-3 ECE Specialist Instruction Credential requirements 
along with candidate options and pathways for meeting these requirements, and draft 

preparation Program Standards for the credential based on recommendations from the 
Early Childhood Credentialing Workgroup as well as public input. 

• In June 2022, the Commission endorsed the program standards and teaching 
performance expectations and directed staff to review additional feedback and 
make any further modifications to the TPEs and Program Standards as appropriate. 

• At its August 2022 meeting, the Commission approved the authorization statement 
and requirements for the credential. 

https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-08/2022-08-5a.pdf?sfvrsn=463327b1_3
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-10/2022-10-4b.pdf?sfvrsn=a1eb26b1_3
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-12/2022-12-1c.pdf?sfvrsn=e4aa26b1_6
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2021-09/2021-09-2a.pdf?sfvrsn=14b325b1_2
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-04/2022-04-3h.pdf?sfvrsn=5afb27b1_3
https://www.ctc.ca.gov/commission/agendas/2022-06/june-2022-commission-meeting
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-08/2022-08-5a.pdf?sfvrsn=463327b1_3
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• The October 2022 Commission agenda item presented the final draft versions of the 
PK- 3 ECE Specialist Instruction Credential Program Preconditions, Program Standards, 
and Teaching Performance Expectations (TPEs), including the updated TPEs and 
programs standards for Literacy and Math, along with additional modifications based 
on further public input. 

• In December 2022, the Commission approved the complete set of proposed 
regulations for the credential and directed staff to follow procedures to promulgate 
the regulations. 

• On February 10, 2023, staff published a coded correspondence providing notice of 
the proposed regulations and its 45-day written comment period. 

• After receiving a request for a public hearing, staff published on March 23, 2023, 
a notice of public hearing on the proposed regulations for April 21, 2023. 

• On April 21, 2023, the matter was heard before the Commission, and revisions to the 
proposed regulation text were adopted.  

• On June 5, 2023, staff published a coded correspondence providing notice of the 
proposed regulations and its 15-day comment period. 

• On August 4, 2023, the final regulation packet was sent to OAL for review. 

• On September 8, 2023, OAL gave feedback regarding the regulation packet resulting in 
revisions to the ISOR and the regulation text. 

 
Staff Recommendation 
Staff recommends that the Commission approve the revised proposed regulations.  

 

Next Steps 
Staff will continue the prescribed rulemaking process for the regulations approved by the 
Commission for submission to the Office of Administrative Law. 
 
 

  

https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-10/2022-10-4b.pdf?sfvrsn=a1eb26b1_3
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2022-12/2022-12-1c.pdf?sfvrsn=e4aa26b1_6
https://www.ctc.ca.gov/docs/default-source/commission/coded/2023/coded-23-02.pdf?sfvrsn=973026b1_3
https://www.ctc.ca.gov/docs/default-source/commission/coded/2023/coded-23-03.pdf?sfvrsn=b8c521b1_3
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2023-04/2023-04-3i.pdf?sfvrsn=8c9021b1_6
https://www.ctc.ca.gov/docs/default-source/commission/coded/2023/coded-23-06.pdf?sfvrsn=1e7520b1_7
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Proposed Amendments to Title 5 CCR, Section 80067 
 

Text proposed to be added is displayed in underline type. Text proposed to be deleted is 
displayed in strikethrough type. Text proposed to be amended by this Commission action is 
shown in in double underline for additions and double strike out for deletions.  

§ 80067. Specific Requirements for the Professional Clear PK-3 Early Childhood Education 
Specialist Instruction Credential. 

(a) The minimum requirements for the professional clear Early Childhood Education Specialist 
Instruction Credential for applicants who complete a professional preparation program in 
California shall include (1) through (3): 
(1) possession of a valid California Multiple Subject, Standard Elementary or General 
Elementary Teaching Credential; 
(2) completion of a post baccalaureate professional preparation program accredited by the 
Committee on Accreditation for the Early Childhood Education Specialist Instruction Credential, 
including successful completion of supervised student teaching appropriate to the 
specialization area; and 
(3) the recommendation from a regionally accredited institution of higher education that has a 
program accredited by the Committee on Accreditation in the professional clear credential 
sought. 
(b) The minimum requirements for the professional clear Early Childhood Education Specialist 
Instruction Credential for applicants who complete a professional preparation program outside 
California shall include (1) and (2). Applicants may apply directly to the Commission for the 
professional clear Early Childhood Education Specialist Instruction Credential under this section: 
(1) possession of a valid California Multiple Subject, Standard Elementary or General 
Elementary Teaching Credential; and 
(2) completion of a post baccalaureate professional preparation program comparable to a 
program accredited by the Committee on Accreditation for the Early Childhood Education 
Specialist Instruction Credential, including successful completion of supervised student teaching 
appropriate to the specialization area but taken outside California. The program must be from a 
regionally accredited institution of higher education and approved by the appropriate state 
agency where the course work was completed. 
(c) Term. 
The professional clear Early Childhood Education Specialist Instruction Credential issued on the 
basis of the completion of all requirements shall be dated per Title 5 Section 80553. 
(d) Authorization. 
The Early Childhood Education Specialist Instruction Credential authorizes the holder to 
develop and coordinate curriculum, develop programs and deliver staff development including 
age appropriate teaching methodologies for child development programs and early childhood 
education programs in grades three and below which are coordinated by school districts or 
county offices of education. This credential also authorizes teaching courses in child 
development in grades twelve and below and in classes organized primarily for adults. 
(a) Preliminary Credential Requirements: The minimum requirements for the preliminary PK-3 
Early Childhood Education Specialist Instruction Credential for applicants shall include: 

(1) Possession of a bachelor’s or higher degree from a regionally-accredited institution 
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of higher education. 
(2) Completion of a professional preparation program pursuant to Education Code 
sections 44225(h) and 44370 and in accordance with sections 80067.1 and 80067.2 that:  

(A) meets the PK-3 ECE Program Standards and Teaching Performance 
Expectations (TPEs) outlined in sections 80067.1 and 80067.2, including literacy 
standards and TPEs Teaching Performance Expectations  outlined in sections 
80067.2 (g) through (o) and adopted pursuant to Senate Bill 488, Chapter 678, 
Statutes of 2021,  
(B) is approved by the Committee on Accreditation based upon the standards 
and expectations outlined in sections 80067.1 and 80067.2 for the PK-3 Early 
Childhood Education Specialist Instruction Credential, and  
(C) includes preparation to serve English learners and a 600-hour clinical practice 
experience with a minimum of 200 hours in a preschool (PK) and/or transitional 
kindergarten (TK) setting and a minimum of 200 hours in a kindergarten through 
third grade (K-3) setting.  

(3) Passage of a commission approved teaching performance assessment for multiple 
subjects in a PK-3 setting, or passage of a commission approved teaching performance 
assessment for early childhood education. Commission approval of a teaching 
performance assessment will be in accordance with Education Code sections 44225 (i) 
and (j) based upon the commission’s mission to ensure integrity, relevance, and high 
quality in the preparation and certification of the educators who serve all of California's 
diverse students. 
(4) Completion of the subject matter requirement by one of the following: 

(A) Possession of a bachelor’s or higher degree from a regionally accredited 
institution of higher education with a degree major in the field of child 
development, child and adolescent development, human development, or early 
childhood education, child and family studies, early childhood studies, family 
science, human development and family science, or child, adolescent, and family 
studies.  
(B) Completion of 24 semester units or the equivalent quarter units of non-
remedial, degree-applicable coursework at a regionally accredited institution of 
higher education in early childhood education and/or child development.   

(5) Passage of either the Reading Instruction Competence Assessment (RICA), or a 
commission approved literacy performance assessment approved by the Commission 
for the PK-3 Early Childhood Education (ECE) Specialist Credential that is aligned with 
the requirements outlined in Education Code section 44320.3. 
 

(b) Clear Credential Requirements: The minimum requirements for the clear PK-3 Early 
Childhood Education Specialist Instruction Credential shall include: 

(1) Possession of a preliminary PK-3 Early Childhood Education Specialist Instruction 
Credential issued based on the requirements outlined in section (a). 
(2) One of the following: 

(i) Enrollment in and successful completion of a commission approved Teacher 
Induction program pursuant to Education Code section 44279.1, or  
(ii) Possession of a valid National Board Early Childhood/Generalist certificate. 

A qualified applicant holding a valid clear Multiple Subject, Single Subject, or Education 
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Specialist Teaching Credential who has previously completed a commission approved Teacher 
Induction program shall, upon completion of a preliminary PK-3 Early Childhood Education 
Specialist Instruction Credential program, be granted a clear PK-3 Early Childhood Education 
Specialist Instruction Credential without first being required to hold a preliminary PK-3 Early 
Childhood Education Specialist Instruction Credential or complete an additional induction 
experience. Such applicants may apply directly to the commission for the clear credential in the 
same manner as outlined in subsection (h)(2). 
 
(c) Professional Preparation Program Models: For the purposes of this section, professional 
preparation programs referenced in subsection (a)(2) may include any of the following program 
models offered by a commission accredited program sponsor pursuant to Education Code 
sections 44225(h) and 44374 and in accordance with sections 80067.1 and 80067.2: 

(1) Integrated undergraduate teacher preparation program, approved by the 
commission, which may be offered by a regionally-accredited institution of higher 
education approved by the commission. 
(2) Combined community college and baccalaureate or post-baccalaureate teacher 
preparation program, approved by the commission, which may be offered by a 
regionally-accredited institution of higher education approved by the commission. 
(3) Post-baccalaureate teacher preparation program, approved by the commission, 
which may be offered by a regionally-accredited institution of higher education 
approved by the commission. 
(4) Teacher residency program, approved by the commission, which may be offered by a 
regionally-accredited institution of higher education approved by the commission in 
partnership with one or more LEAs. 
(5) Intern teacher preparation program, approved by the commission, which may be 
offered by a California public school, school district or county office of education 
approved by the commission, or by a regionally- accredited college or university 
approved by the commission, that shall include the additional requirements outlined in 
subsection (A) below. Intern programs are a partnership between the commission 
accredited program sponsor and the California employing agency that elects to employ 
an individual as the teacher of record on the basis of an intern credential. The 
requirements outlined in subsections (A)(i), (A)(ii), and (A)(iii) below must be met prior 
to the recommendation for and issuance of an intern teaching credential by the 
accredited program sponsor. 

(A) Support and Supervision. 
(i) Prior to an intern teacher assuming daily teaching responsibilities, a 
signed Memorandum of Understanding must be in place between the 
commission accredited program sponsor and the California employing 
agency detailing the support and supervision that will be provided. 
(ii) The commission accredited program sponsor in cooperation with the 
California employing agency shall counsel the intern candidate and 
develop a plan to complete the requirements to earn a credential in the 
content or specialty area(s) of the intern credential. The commission 
accredited program sponsor, employing agency, and the intern teacher 
shall concur on the program planned. 
(iii) Prior to an intern teacher assuming daily teaching responsibilities, the 
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California employing agency must identify a mentor for the intern 
teacher a mentor who that possesses a valid, corresponding life or clear 
teaching credential and a minimum of three years of successful teaching 
experience. 
(iv) A minimum of 144 hours of support/mentoring and supervision shall 
be provided to each intern teacher per school year to coach, model, and 
demonstrate within the classroom, and to assist with course planning and 
problem-solving regarding students, curriculum, and effective teaching 
methodologies. The minimum support/mentoring and supervision 
provided to an intern teacher who assumes daily teaching responsibilities 
after the beginning of a school year shall be equal to 4 hours times the 
number of instructional weeks remaining in the school year. A minimum 
of two hours of support/mentoring and supervision shall be provided to 
an intern teacher every five instructional days. 
(v) The following additional support/mentoring and supervision shall be 
provided to an intern teacher who enters the program without a valid 
English learner authorization listed on a previously issued multiple 
subject, single subject, or education specialist instruction teaching 
credential; a valid English learner authorization or CLAD Certificate issued 
pursuant to section 80015; or a valid bilingual authorization issued 
pursuant to section 80015.1: 

a. The commission accredited program sponsor shall provide 45 
hours of support/mentoring and supervision per school year, 
including in-classroom coaching, specific to the needs of English 
learners. The minimum support/mentoring and supervision 
provided to an intern teacher who assumes daily teaching 
responsibilities after the beginning of a school year shall be equal 
to five hours times the number of months remaining in the school 
year. The support/mentoring and supervision should be 
distributed in a manner that sufficiently supports the intern 
teacher's development of knowledge and skills in the instruction 
of English learners. 
b. The California employing agency shall identify an individual who 
will be immediately available to assist the intern teacher with 
planning lessons that are appropriately designed and 
differentiated for English learners, for assessing language needs 
and progress, and for support of language accessible instruction 
through in-classroom modeling and coaching as needed. The 
identified individual may be the same mentor assigned pursuant 
to (5)(A)(iii) provided the individual possesses an English learner 
authorization and will be immediately available to assist the 
intern teacher. 
c. An individual who passes the CTEL examinations specified in 
section 80015.3(a) prior or subsequent to the issuance of the 
intern credential may be exempted from the provisions of a and b 
above. 
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(d) Professional Preparation Program Equivalency: Commission approved professional 
preparation programs shall recognize and grant equivalency for prior experience as follows: 

(1) PK-3 Early Childhood Education Specialist Instruction Credential candidates that meet 
both the requirements outlined in subsections (A) and (B) below shall be granted 
equivalence for at least 200 hours of the required clinical practice experience in a PK or TK 
setting and may be granted equivalence for an additional 200 total hours of the required 
clinical practice experience in a PK or TK setting within the program of professional 
preparation. Such candidates must complete all other program requirements, including a 
clinical practice experience of at least 200 hours in a K-3 setting. 

(A) Either 1) hold a valid Child Development Permit at the Teacher level or 
higher, or 2) verify employment as a lead teacher in a Head Start program, or 
3) verify employment as a lead teacher in a childcare and development 
center serving preschool-aged children. 

(B) Verify six (6) years or more of satisfactory, full-time teaching experience as a 
lead teacher in a public or private center-based childcare and development 
program serving preschool-aged children that is either a license-exempt 
childcare and development center pursuant to California Health and Safety 
Code section 1596.792(o) or holds a license as defined in section 
101152(l)(1), Article 1, Chapter 1, Division 12, of Title 22. 
(i) Satisfactory teaching experience shall be verified by the public or private 
center-based childcare and development center. Verification shall include a 
statement by the employer confirming that the teacher’s performance was 
rated satisfactory or better in the following areas:  

• The use of developmentally appropriate teaching strategies for 
preschool-aged children. 

• The ability to establish and maintain developmentally appropriate 
standards and expectations for student behavior. 

• A demonstration of deep knowledge of the early literacy, early 
mathematics, and other preschool subjects, and the use of 
developmentally appropriate teaching and learning approaches that 
engage students and promote student understanding. 

• An ability to plan and implement a sequence of appropriate learning 
activities, both teacher and child initiated. 

• An ability to evaluate and assess student learning outcomes. 

• An ability to communicate effectively with young children and their 
families/guardians. 

(ii) Full-time experience shall be defined as classroom-based teaching for at 
least 3.5 three hours per day, for at least 75% of the school year. Part time 
experience, or experience serving as anything other than a lead teacher, shall 
not be acceptable. 
(iii) Lead teacher means an adult who has direct responsibility for the care 
and development of children from birth to 5 years of age in a center-based 
early childhood care setting, and serves in a teaching capacity with 3 and/or 
4 year olds. 

(2) Candidates for the PK-3 ECE Specialist Instruction Credential who have 
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completed a practicum course at a regionally accredited institution of higher 
education, including a community college, shall be granted clinical practice 
equivalency for these hours commensurate with the number of hours served in 
the practicum course, up to a maximum of 200 hours, provided that all of the 
following conditions are met: 
(A) The practicum course is credit bearing and degree applicable towards a 

Teacher Level or higher level Child Development Permit or a degree in early 
childhood education, child development, child and adolescent development, 
early childhood studies, or human development. 

(B) The practicum hours completed were in a preschool or early childhood 

setting serving 3-4 year old children and included clinical practice experience 

that was supervised at minimum by a trained faculty member/instructor with 

expertise in Early Childhood and Child Development pedagogy who provided 

observation and feedback to the candidate.  

(C) The candidate earned a C or better on the practicum course. Courses earned 

with a “Pass,” or another designation deemed by the institution of higher 

education to be equivalent to a grade of “C” or higher are also acceptable. 

(D) The candidate provides to the Commission-approved PK-3 ECE Specialist 

Instruction program verification of the hours served through transcripts and 

other documentation as determined by the Commission-approved program.  

(3) Candidates who have completed both a verified work experience as outlined in 

paragraph (d)(1) above and a qualified practicum experience as outlined in 

paragraph (d)(2) above may be granted a maximum of 400 hours total toward 

the clinical practice requirement and shall complete the remaining 200 hours of 

clinical practice in the teacher preparation program. 

 
(e) Multiple Subject Teaching Credential Holder Equivalencies: PK-3 Early Childhood Education 
Specialist Instruction Credential candidates that also hold a valid Multiple Subject Teaching 
Credential with an English learner authorization who have met statutory requirements for the 
Multiple Subject Teaching Credential are exempt from the professional preparation program 
requirements outlined in subsection (a)(2) and (a)(3) above. Such candidates may apply directly 
to the commission by submitting all of the following, and maywill be issued a PK-3 Early 
Childhood Education Specialist Instruction Credential with a term of preliminary or clear based 
upon and in alignment with the term of their valid Multiple Subject Teaching Credential: 

(1) Official transcripts verifying completion of the subject matter requirement outlined 
in subsection (a)(4), and 
(2) A competed application as defined in section 80002; the processing fee as specified 
in section 80487(a)(1); and fingerprint clearance as specified in section 80442. 
 

(f) Authorizations and Scope: The authorization for the PK-3 Early Childhood Education 
Specialist Instruction Credential shall be as follows: 

(1) The authorization for teaching services shall be issued with the following statement: 
“This credential authorizes the holder to teach all subjects in a self-contained general 
education classroom setting and, as a self-contained classroom teacher, to team teach 
or to regroup students across classrooms, in preschool through grade three.” 
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(2) The authorization for English learner services shall be issued with the following 
statement: “The following instructional services may be provided to English learners in 
the settings and content area(s) specified on this document: (1) English language 
development defined as instruction designed specifically for limited-English-proficient 
students to develop their listening, speaking, reading, and writing skills in English; and 
(2) specially designed content instruction delivered in English defined as instruction in a 
subject area, delivered in English, that is specially designed to meet the needs of 
limited-English-proficient students. This English learner authorization also covers classes 
taught on the basis of other valid, non-emergency credentials or permits held within the 
settings or content/specialty area(s) listed at the grade or age levels authorized.” 
(3) In addition to the teaching authorizations provided in subsections (f)(1) and (f)(2) 
above, an intern credential shall be issued with the following statement: “This individual 
has completed the intern preservice preparation, which included specific instruction on 
the teaching of English learners and is participating in a Commission approved intern 
preparation program. The individual must be supported by both the commission 
accredited program and the employer in the area(s) listed and in their work with English 
learners and must make satisfactory progress toward program completion for the 
duration of the intern credential.” 
(4) An intern credential shall also be restricted to service with the California employing 
agency identified by the commission accredited program sponsor. 
 

(g) Credential Validity: Period of validity for PK-3 Early Childhood Education Specialist 
Instruction Credential shall be as follows: 

(1) An intern credential issued pursuant to this section shall be initially issued for two 
years. 
(2) A preliminary credential issued pursuant to this section shall be initially issued for 
five years. 
(3) A clear credential issued pursuant to this section shall be valid for five years. 
 

(h) Submission of Applications: Issuance of the PK-3 Early Childhood Education Specialist 
Instruction Credential shall require the following: 

(1) For the preliminary credential candidate that has met all requirements outlined in 
section (a), submission by the program sponsor of a formal online recommendation 
including submission of an application as defined in section 80002; the processing fee as 
specified in section 80487(a)(1); and fingerprint clearance as specified in section 80442. 
(2) For the clear credential candidate that has met the requirement in section (b)(2)(i), 
submission by the program sponsor of a formal online recommendation including 
submission of an application as defined in section 80002; the processing fee as specified 
in section 80487(a)(1); and fingerprint clearance as specified in section 80442. 
(3) For the clear credential candidate that has met the requirement in section (b)(2)(ii), 
the candidate may apply directly to the commission by submitting an application as 
defined in section 80002; the processing fee as specified in section 80487(a)(1); and 
fingerprint clearance as specified in section 80442. 
(4) For the intern program candidate that is enrolled in the program and has met the 
provisions of section (a) and subsection(c)(5)(A), submission by the program sponsor of 
a formal online recommendation including submission of an application as defined in 
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section 80002; the processing fee as specified in section 80487(a)(1); and fingerprint 
clearance as specified in section 80442. 

Note: Authority cited: Section 44225 (h) and (q), Education Code. Reference: Sections 44225(b) 
and (e), 44256(c), and 44265, 44279.1, and 44370, Education Code. 
 

§ 80067.1 Preconditions for PK-3 Early Childhood Education Specialist Instruction Credential 
Programs. 

Pursuant to Education Code sections 44225(h) and 44370, the commission will assess for 
approval any regionally accredited institution of higher education that designs and implements 
a teacher preparation program that meets the standards and criteria set forth in this section 
and 80067.2.   
  
(a) Limitation on Student Teaching Prerequisites.  

(1) In accordance with Education Code 44320 (a), no college or university shall require 
candidates to complete more than the equivalent of nine semester units of credential 
preparation courses prior to allowing candidates to enroll in student teaching in a 
preschool or elementary classroom. The college or university This restriction may be 
increased this restriction to the equivalent of twelve semester units if the student 
teaching prerequisites include study of alternative effective methods of English 
Language Skills as required by Program Precondition 2 the next 80067.1 subsection 
(b).  
 

(b) Literacy Instruction.  English Language Skills. 
(1) In each program of professional preparation, candidates demonstrate knowledge of 

methods of developing English language skills including those for whom English is a 
second language, in accordance with the Commission's standards and performance 
expectations. The program must includes the study of effective means of teaching 
literacy, in accordance with Education Code section 44259 (b)(4) (A) and (B). 
 

(c) Undergraduate Student Enrollment.  
(1) Undergraduate students of any campus of the California State University or the 

University of California shall be allowed to enroll in any professional preparation 
course offered by a Commission approved PK-3 Early Childhood Education Specialist 
Instruction preparation program in accordance with Education Code section 44320 (a). 

 
(d) Assessing Candidates for Subject Matter Competence  

(1) The program sponsor must have has a timely and systematic process for evaluating 
and notifying candidates of their standing in relation to the subject matter 
competence requirement in accordance with section 80067 (a) (4) (A) and (B). This 
process includes: 

(1) (i) Providing candidates with clear and accurate information in all advising and 
application materials about all options available to demonstrate subject matter 
competence, for the PK-3 Early Childhood Education Specialist Instruction Credential. 

(2) (ii) Within the first 60 days of the candidate’s admission, the institution must 
complete an assessment of each candidate’s standing in relation to demonstration of 
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the subject matter competence requirement and notify candidates of that standing. 
 

(e) Demonstration of Subject Matter Competence. 
(1) The approved PK-3 Early Childhood Education Specialist Instruction Credential 

preparation program sponsor must determines that each a candidate meets the 
subject matter requirement in accordance with section 80067 (a) (4) (A) and (B) prior 
to being given daily whole class instructional responsibilities in a preschool through 
third grade setting. Candidates may meet the subject matter competence 
requirement through one of the following two options:  

(A) Possession of a baccalaureate degree or higher from a regionally 
accredited institution of higher education with a degree major in child 
development, child and adolescent development, human development, early 
childhood education, or a similar major child and family studies, early 
childhood studies, family science, human development and family science, or 
child, adolescent, and family studies. 
(B) Completion of 24 semester units or the equivalent quarter units of non-
remedial, degree-applicable coursework at a regionally accredited institution 
of higher education in early childhood education and/or child development. 
 

(f) Completion of Requirements. 
(1) A college or university or school district that operates a Commission approved program 

for the PK-3 Early Childhood Education Specialist Instruction Credential shall must 
determine, prior to recommending a candidate for the preliminary credential, that the 
candidate meets all legal requirements for the credential in accordance with 80067 (a). 
including but not limited to: 

(A) Possession of a baccalaureate degree or higher from a regionally accredited 
institution of higher education. 

(B) Completion of the subject matter requirement. 
(3) Completion of the subject matter requirement 
(4) Passage of the Reading Instruction Competence Assessment (RICA), or a Commission 

approved literacy performance assessment approved by the Commission for the PK-3 
Early Childhood Education (ECE) Specialist Instruction Credential that is aligned with the 
requirements outlined in Education Code section 44320.3 for early childhood education. 

(5) Completion of a Commission approved preparation program  
(6) Passage of a Commission approved teaching performance assessment for multiple 

subjects in a PK-3 setting, or passage of a commission approved teaching performance 
assessment for early childhood education. 

 
(g) Professional Preparation Program Equivalency for Clinical Practice.   
Commission approved professional preparation programs for the PK-3 Early Childhood 
Specialist Instruction Credential shall must recognize and grant equivalency for prior 
experience, as follows, in accordance with 80067 (d) and shall develop a clearly articulated 
process for granting such equivalency.  

(1) PK-3 Early Childhood Education Specialist Instruction Credential candidates who 
meet both the requirements outlined in subsections (A) and (B) below shall be 
granted equivalence for at least 200 hours of the required clinical practice 
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experience in a preschool (PK) or transitional kindergarten (TK) setting and may be 
granted equivalence for an additional 200 total hours of the required clinical 
practice experience in a PK or TK setting within the program of professional 
preparation. Such candidates must complete all other program requirements, 
including a clinical practice experience of at least 200 hours in a K-3 setting.  

(A) Either hold a valid Child Development Permit at the Teacher level or 
higher or verify employment as a lead teacher in a Head Start program or 
a childcare and development center serving preschool-aged children.  

(B) Verify six (6) years or more of satisfactory, full-time teaching experience 
as a lead teacher in a public or private center-based childcare and 
development program serving preschool-aged children that is either a 
license-exempt childcare and development center pursuant to California 
Health and Safety Code section 1596.792(o) or holds a license as defined 
in section 101152(l)(1), Article 1, Chapter 1, Division 12, of Title 22. 
Satisfactory teaching experience shall be verified by the public or private 
center-based childcare and development center. Verification shall include 
a statement by the employer confirming that the teacher’s performance 
was rated satisfactory or better in the following areas (must include all):  

i) The use of developmentally appropriate teaching strategies for 
preschool-aged children.  

ii) The ability to establish and maintain developmentally appropriate 
standards and expectations for student behavior.  

iii) A demonstration of deep knowledge of the early literacy, early 
mathematics, and other preschool subjects, and the use of 
developmentally appropriate teaching and learning approaches 
that engage students and promote student understanding.  

iv) An ability to plan and implement a sequence of appropriate 
learning activities, both teacher and child initiated.  

v) An ability to evaluate and assess student learning outcomes.  
vi) An ability to communicate effectively with young children and 

their families/guardians. 
(2) Candidates for the PK-3 ECE Specialist Instruction Credential who have completed a 
practicum course at a regionally accredited institution of higher education, including a 
community college, shall be granted clinical practice equivalency for these hours 
commensurate with the number of hours served in the practicum course, up to a 
maximum of 200 hours, provided that all of the following conditions are met:  

(A) The practicum course is credit bearing and degree applicable towards a 

Teacher Level or higher level Child Development Permit or a degree in 

early childhood education, child development, child and adolescent 

development, early childhood studies, or human development.  

(B) The practicum hours completed were in a preschool or early childhood 

setting serving 3-4 year old children and included clinical practice 

experience that was supervised at minimum by a qualified faculty 

member/instructor with expertise in Early Childhood and Child 

Development pedagogy who provided observation and feedback to the 
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candidate. 

(C)  The candidate earned a C or better on the practicum course. Courses 

earned with a “Pass,” or another designation deemed by the institution 

of higher education to be equivalent to a grade of “C” or higher are also 

acceptable. 

(D) The candidate provides to the Commission-approved PK-3 ECE Specialist 

Instruction Credential program verification of the hours served through 

transcripts and other documentation as determined by the Commission-

approved program. 

(3) Candidates who have completed both a verified work experience as outlined in 
paragraph (g)(1) above and a qualified practicum experience as outlined in paragraph 
(g)(2) above may be granted a maximum of 400 hours total toward the clinical practice 
requirement and shall complete the remaining 200 hours of clinical practice in the 
teacher preparation program. 

 
(h) Proposed Preconditions Specific to Interns 
Pursuant to Education Code sections 44225(h) and 44370, the Commission will assess for 
approval any regionally accredited institution of higher education or local education agency 
that designs and implements a teacher preparation program that meets the standards and 
criteria set forth in this section and in section 80067.2. 
 

(1) Baccalaureate Degree Requirement. 
(A) Prior to admittance, the Commission approved program must determine that the 

cCandidates admitted to intern programs must holds a baccalaureate degree or higher from a 
regionally accredited institution of higher education.  

(2) Demonstration of Subject Matter Competence. 
(A) The approved Preliminary PK-3 Early Childhood Education Specialist Instruction 

Credential preparation program sponsor must determines that each a candidate 
meets the subject matter requirement prior to being given daily whole class 
instructional responsibilities in a preschool through third grade setting, in 
accordance with section 80067 (a) (4).which may include one of the following two 
options: 
1. Possession of a baccalaureate degree or higher from a regionally accredited 

institution of higher education with a degree major in child development, child 
and adolescent development, human development, early childhood education, 
child and family studies, early childhood studies, human development and family 
science, family science, or child, adolescent, and family studies. or a related 
major. 

2. Completion of 24 semester units or the equivalent quarter units of non-remedial, 
degree-applicable coursework at a regionally accredited institution of higher 
education in early childhood education and/or child development. 

(3) Preservice Requirement. 
(A) Each PK-3 ECE Specialist Instruction Credential Intern program must include a 

minimum 120-clock hour (or the semester or quarter unit equivalent) preservice 
component which includes foundational content in the following: 
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1. California’s state adopted student standards and curriculum frameworks for 
core curriculum areas in preschool and grades K-3 adopted by the state board 
of education under Education Code sections 51002, 51226, and 60605. 

2. General pedagogical strategies for PK-3 children, including classroom 
management and planning. 

3. Subject specific pedagogy, as appropriate to content areas for children in PK-3 
settings. 

4. Effective developmentally appropriate strategies in literacy and mathematics 
development for children in grades PK-3.  

5. Instruction in English Language Development for multilingual and English 
learner students. 

6. The California Preschool Learning Foundations and Frameworks adopted by the 
state board of education under Education Code sections 51002, 51226, and 
60605. 

(4) Professional Development Plan.   
(A) The employing district has developed and implemented a Professional Development 

Plan for interns in consultation with a Commission-approved PK-3 Early Childhood 
Specialist Instruction Credential program of teacher preparation. The plan shall 
include all the following: 
1. Provisions for an annual evaluation of the intern. 
2. A description of the courses to be completed by the intern and a plan for the 

completion of preservice or other clinical training, if any, including student 
teaching. 

3. Additional instruction during the first semester of service, for interns teaching 
in preschool through third grade inclusive, in teaching methods and in inclusive 
settings for pupils with mild and moderate disabilities.  

4. Instruction, during the first year of service for interns teaching children in 
bilingual classes, in the methods of teaching multilingual children. 

(5) Supervision of Interns.  
(A) In all intern programs, the participating institution in partnership with the 

employing districts shall do the following prior to the intern teacher assuming daily 
teaching responsibilities: 
1. Complete a signed Memorandum of Understanding between the commission 

accredited program sponsor and the California employing agency detailing the 
support and supervision that will be provided. 

2. Identify a mentor for the intern teacher who possesses a valid, corresponding 
life or clear teaching credential and a minimum of 3 years of successful 
teaching experience. 

3. In all intern programs, the participating institutions, in partnership with 
employing districts, shall provide 144 hours of support and supervision 
annually and 45 hours of support and supervision specific to teaching English 
learners for candidates without a valid English learner authorization. 

4. The intern program ensures that its partner employing district identifies an 

individual who is immediately available to assist the intern teacher with 

planning lessons that are appropriately designed and differentiated for English 
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learners, for assessing children’s language needs and documenting progress, 

and for support for the intern to language accessible instruction through in-

classroom modeling and coaching as needed. 

5. Pursuant to Education Code section 44462, No no intern's salary may be 
reduced by more than 1/8 of its total to pay for supervision, and the salary of 
the intern shall not be less than the minimum base salary paid to a regularly 
certificated person. If the intern salary is reduced, no more than eight interns 
may be advised by one district support person.  

(6) Assignment and Authorization. 
(A) The program understands and communicates to the intern the scope of the 

authorization for the PK-3 ECE Specialist Instruction Intern Credential. The 
institution stipulates that the intern’s services meet the instructional or service 
needs of the participating districts. 

(7) Participating Districts. 
(A) Participating districts are California public school districts or county offices of 

education. Submissions for approval must identify the specific districts involved 
and the specific credential(s) involved. 

(8) Length of Validity of the Intern Certificate. 
(A) Programs must communicate to interns that each PK-3 ECE Specialist Instruction 

intern certificate will be valid for a period of two years. 
(9) Non-Displacement of Certified Employees. 

(A) The institution and participating districts must certify that interns do not displace 
certificated employees in participating districts. 

(10)   Justification of Intern Program. 
(A) When Aan institution is seeking Commission approval submits a program for initial 

or continuing accreditation, the institution must explain why the intern program is 
being implemented. Programs that are developed to meet employment shortages 
must include a statement from the participating district(s) about the availability of 
qualified certificated persons holding the credential. The exclusive representative 
of certificated employees in the credential area (when applicable) is encouraged to 
submit a written statement to the Committee on Accreditation agreeing or 
disagreeing with the justification that is submitted. 

(11)   Bilingual Language Proficiency. 
(A) In accordance with Education Code sections 44280 through 44281 and section 

44289, Intern programs must verify that candidates who are dually enrolled in a 
Bilingual Authorization program have attained a language proficiency level in 
listening, speaking, reading, and writing the target language that is equivalent to 
the passing standard on the appropriate CSET: World Languages language 
examination prior to recommending for the intern credential. This performance 
level is set at a minimum of ACTFL Advanced-Low for Western languages and ACTFL 
Intermediate-High for non-Western languages. Programs must submit evidence to 
the Commission which demonstrates how the program ensures that candidates 
meet the requirement.  

Note: Authority cited: Section 44225, Education Code. Reference: Section 44325(c)(4). 
(1) In all intern programs, the participating institution in partnership with the employing districts shall do the following prior to the intern teacher assuming daily teaching respons(I) Assignment and Authorization. The program that the intern’s  
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80067.2 PK-3 ECE Specialist Instruction Credential Program Standards  
Pursuant to Education Code sections 44225(h) and 44370, the commission will assess for 
approval any regionally accredited institution of higher education, or local education agency 
seeking to offer an intern program, that designs and implements a teacher preparation 
program that meets the standards and criteria set forth in this section and in sections 80067.1. 
 
(a) Standard 1: Program Design and Curriculum. The program is designed to address the range 
of candidate performance expectations so that early childhood teachers will develop the 
knowledge, skills, and abilities to work effectively with all children from preschool through 
grade 3 and their families. Coursework and fieldwork/clinical practice experiences provide 
candidates with opportunities to learn and practice competencies relating to the care and 
education of young children preschool to grade 3. Candidate preparation is grounded in a 
clearly articulated evidence-based theoretical framework of developmentally, linguistically, and 
culturally responsive teaching and learning practices for the care and education of young 
children. The program also includes preparation for collaborating effectively with families to 
support their children’s development and learning. These research and evidence-based 
theoretical foundations are reflected in the organization, scope, and sequence of the 
curriculum provided to candidates.  
 
In order to prepare candidates to effectively teach all PK-3 California public school students, the 
program’s curriculum includes child and adolescent growth and development, including the 
implications of neurodiversity, human learning theory; social, cultural, philosophical, and 
historical foundations of education; developmentally, linguistically, and culturally responsive 
pedagogy for young children in the content areas identified in the California’s with the most 
current K-3 Content Standards and Frameworks and the Preschool Learning Foundations and 
Curriculum Framework adopted by the state board of education under Education Code sections 
51002, 51226, and 60605. The program design also includes a coherent candidate assessment 
system to provide formative information to candidates regarding their progress towards the 
credential. 
 
(b) Standard 2: Preparing Candidates Toward Mastery of the PK-3 ECE Specialist Instruction 
Teaching Performance Expectations (PK-3 ECE TPEs). The PK-3 ECE TPEs Teaching Performance 
Expectations Specialist Teaching Performance Expectations describe the set of professional 
knowledge, skills, and abilities expected of a beginning level PK-3 ECE Specialist practitioner in 
order to effectively support the growth, development, and learning of all PK-3 students in 
meeting the state-adopted standards and to work collaboratively with families to support 
children’s learning.  
 
The program’s organized coursework, and clinical practice experiences provide multiple 
opportunities for candidates to learn, apply, and reflect on each PK-3 ECE Teaching 
Performance Expectation (PK-3 ECE TPEs). As candidates progress through the program, 
pedagogical assignments are increasingly complex and challenging. The scope of the 
pedagogical assignments (a) addresses the PK-3 ECE Specialist Instruction TPEs Teaching 
Performance Expectations as they apply to the authorization of the PK-3 ECE Specialist 
Instruction Credential, and (b) prepares the candidate for the teaching performance 
assessment (TPA) and other program-based assessments.   
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(c) Standard 3: Clinical Practice: Opportunities to Learn and to Practice  
(1)  Organization of Clinical Practice Experiences. The program’s clinical practice experiences 

are designed to provide the candidate with a developmental and sequential set of activities 
that are integrated with the program’s coursework and extend the candidate’s learning 
through application of theory to practice with PK-3 students in California early learning 
settings. Some or all of these experiences may take place within the candidate’s  California 
Early Childhood Education employment setting, including (e.g., California State Preschool, 
Head Start, ) as well as within TK-3 public school settings, provided the candidate meets 
the 600 hours of clinical practice as described below.  
 
Clinical Practice is a developmental and sequential set of activities integrated with 
theoretical and pedagogical coursework and must consist of a minimum of 600 hours of 
clinical practice. The range of Clinical Practice experiences provided by the program 
includes supervised early field experiences, initial student teaching (co-planning and co-
teaching with both general educators and Education specialists, as appropriate, or guided 
teaching), and final student teaching. Clinical practice experiences must include two 
different grade levels within the PK-3 grade range including at least 200 hours in a 
preschool (PK) and/or transitional Kindergarten (TK) setting and a minimum of 200 hours in 
a Kindergarten through third grade (K-3) setting. Student teaching includes a minimum of 
four weeks of solo or co-teaching or its equivalent. For interns, early field experience 
would take place in an experienced mentor’s classroom. Candidates in a Teacher Residency 
program pathway must have experiences in a different grade level than which they are 
doing their residency placement.  
 
Clinical Practice, including field experiences, provides opportunities for all candidates to 
observe classrooms and settings that exemplify developmentally-, culturally- and 
linguistically appropriate and effective practices.  

 
Candidates are provided with opportunities to gain knowledge of important concepts in 
early learning appropriate to the developmental range of young children PK-grade 3. For 
young children in PK, these concepts are consistent with California’s adopted Preschool 
Learning Foundations and Curriculum Frameworks. For children in grades TK-3, these 
would be consistent with both the Preschool Learning Foundations and the K-3 Student 
Content Standards and Frameworks for these grade levels, as appropriate to the age/grade 
levels of the children. The program provides candidates with opportunities to demonstrate 
their understanding of a range of early childhood assessments of learning as well as of 
social, emotional growth and development. The program provides candidates with 
opportunities to understand how ECE personnel organize and supervise the work of other 
adults in the early learning setting (e.g., paraprofessionals, other support personnel).  

 
As candidates progress through the curriculum, faculty and other qualified supervisors with 
appropriate background and expertise in early childhood education as identified and 
selected by the program and/or by the program in collaboration with employers, assess 
candidates’ pedagogical performance in relation to the PK-3 ECE TPEs Teaching 
Performance Expectations and provide formative and timely performance feedback 
regarding candidates’ progress toward mastering the PK-3 ECE Specialist Instruction TPEs 
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Teaching Performance Expectations. 
 

The program provides initial orientation for preparation program supervisors and 
employer-based supervisors of clinical practice experiences to ensure all supervisors 
understand their role and expectations. The minimum amount of program supervision 
involving formal evaluation of each candidate must be 4 times per quarter or 6 times per 
semester. The minimum amount of district-employed supervisors’ support and guidance 
must be 5 hours per week.   

 
Clinical supervision may include an in-person site visit, video capture or synchronous video 
observation, but the activities must be archived either by annotated video or scripted 
observations and evaluated based on the TPEs Teaching Performance Expectations, in 
order to produce data that can be aggregated and disaggregated.   
 

(2)  Criteria for Clinical Practice Placements. Clinical sites should be selected that demonstrate 
commitment to developmentally, culturally, and linguistically appropriate practices as well 
as to collaborative relationships with families/guardians. In addition, clinical sites should 
demonstrate evidence-based practices and continuous program improvement, have 
partnerships with appropriate other educational, social, and community entities that 
support teaching and learning, place students with disabilities in the Least Restrictive 
Environment (LRE), provide robust programs and support for English learners, reflect to the 
extent possible socioeconomic and cultural diversity, and permit video capture for 
candidate reflection and TPA teaching performance assessment completion. Clinical sites 
should also have a fully qualified site administrator.   
 

(3)  Criteria for the Selection of Program Supervisors. The program selects individuals who are 
credentialed, or who hold a Master Teacher or higher- level Child Development Permit as 
appropriate to the field placement of the candidate being supervised, or who have 
equivalent expertise such as an advanced degree or other evidence of professional 
competence and expertise in the field of early childhood education. Supervisors should 
have recent professional experiences in early childhood settings where the curriculum 
aligns with California’s Preschool Learning Foundations and state-adopted Content 
Standards and Frameworks adopted by the state board of education under Education Code 
sections 51002, 51226, and 60605 that reflect the diversity of California’s student 
population, as appropriate to the instructional setting. The program provides supervisors 
with orientation to the program’s expectations and assures that supervisors are 
knowledgeable about the program curriculum and assessments, including the Teaching 
Performance Expectations TPEs and the Commission-approved TPA teaching performance 
assessment model(s) chosen by the program. In addition, program supervisors maintain 
current knowledge of effective supervision approaches such as cognitive coaching, adult 
learning theory, current content-specific pedagogy and instructional practices.   
 

(4)  Criteria for the Selection of LEA/ECE Employed Supervisors. The program selects LEA/ECE 
site supervisors who hold a PK-3 ECE Specialist Instruction Credential or a Multiple Subject 
Credential, or who hold a Master Teacher level or higher Child Development Permit and 
have a minimum of three years of appropriate teaching experience (e.g., Preschool, TK-3). 



 

 GS 1C-40 October 2023 

The LEA/ECE supervisor must have demonstrated exemplary teaching practices as 
determined by the employer and the preparation program. The matching of candidate and 
LEA-employed supervisor must be a collaborative process between the employer and the 
program.   

 
The program provides LEA-employed supervisors a minimum of 10 hours of initial 
orientation to the program curriculum, effective supervision approaches such as cognitive 
coaching, adult learning theory, and current content-specific pedagogy and instructional 
practices. The program ensures that LEA-employed supervisors remain current in the 
knowledge and skills needed to provide effective candidate supervision and address 
program expectations for Clinical Practice experiences.  
 

(d) Standard 4: Equity, Inclusion and Diversity. The program provides each candidate with an 
opportunity to learn and apply theories and principles of educational equity for purposes of 
creating and supporting socially just learning environments. Through coursework and Clinical 
Practice experiences, candidates (a) examine their personal attitudes related to issues of 
privilege and power in different domains including age, gender, language, race, ethnicity, sexual 
orientation, religion, ableness, and socioeconomic status; (b) learn ways to analyze, monitor, 
and address these issues at the individual and system level; (c) understand how explicit and 
implicit racial bias impacts instruction, classroom management, and other early childhood 
program policies; and (d) develop an understanding of the role of the teacher in creating 
equitable learning opportunities and outcomes in early childhood education settings. The 
program provides opportunities for candidates to learn how to identify, analyze, and minimize 
personal bias, how policies and historical practices create and maintain institutional bias, and 
how teachers can help address any identified inequity.   
 
The program prepares candidates to improve growth, development, and learning for all 
children by examining teaching, learning, children’s engagement, family and community 
involvement, and other supports for learning and access for all young children.  
 
The program ensures candidates understand the importance of building on children’s strengths 
and assets as a foundation for supporting children’s growth, development, and learning, 
especially children who are multilingual language learners and children with disabilities or other 
special learning needs. 
 
(e) Standard 5: Monitoring, Supporting, and Assessing Candidate Progress towards Meeting 
Credential Requirements. Candidates are assessed by the preparation program for meeting all 
applicable program requirements. With respect to the Teaching Performance Expectations 
(TPEs), candidates are assessed through a coherent set of performance-based activities focusing 
on the adopted PK-3 ECE TPEs Teaching Performance Expectations. The information gained 
through the program’s assessments is used to help set learning goals for candidates and inform 
candidates’ progress towards meeting the PK-3 ECE TPEs Teaching Performance Expectations. 
Program faculty, program supervisors, and LEA-based supervisors monitor and support 
candidates during their progress towards mastering the TPEs Teaching Performance 
Expectations.  
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Evidence regarding candidate progress and performance in meeting these and all other 
program requirements is used to guide advisement and assistance efforts. The program 
provides support and assistance to candidates and only retains candidates who are suited for 
advancement into teaching. Appropriate information is accessible to guide candidates’ meeting 
of all program requirements.  
  
(f) Standard 6: Implementation of a Teaching Performance Assessment. In accordance with 
Education Code Section 44320.2, tThe TPA teaching performance assessment is implemented 
according to the requirements of the Commission-approved model(s) selected by the program. 
One or more individuals responsible for implementing the TPA teaching performance 
assessment document the administration processes for all tasks/activities of the applicable TPA 
teaching performance assessment model(s) in accordance with the requirements of the 
selected model. The program consults as needed with the model sponsor where issues of 
consistency in implementing the model as designed arise. The program requires program 
faculty (including full time, adjunct, and other individuals providing instructional and/or 
supervisory services to candidates within the program) to become knowledgeable about the 
TPA teaching performance assessment tasks, rubrics, and scoring, as well as how the TPA 
teaching performance assessment is implemented within the program so that they can 
appropriately prepare candidates for the assessment and also use TPA teaching performance 
assessment data for program improvement purposes. 

(1) Standard 6A: Administration of the Teaching Performance Assessment (TPA)   
(A) The program identifies one or more individuals responsible for implementing the 

chosen. TPA teaching performance assessment model(s) and documents the 
administration processes for all tasks/activities of the applicable TPA teaching 
performance assessment model(s) in accordance with the model’s implementation 
requirements.   

(B) For purposes of implementing the video requirement, Tthe program places 
candidates only in student teaching or intern placements where the candidate is 
able to record his/her their teaching with PK-3 students. The program assures that 
each PK-3 setting where the candidate is placed has a recording policy in place. The 
program requires candidates to affirm that the candidate has followed all applicable 
video policies for the TPA teaching performance assessment tasks requiring a video 
and maintains records of this affirmation for a full accreditation cycle.   

(C) If the program participates in the local scoring option provided by the model 
sponsor, the program coordinates with the model sponsor to identify the local 
assessors who would be used to score TPA teaching performance assessment 
responses from the program’s candidates.   

(D) The program maintains program level and candidate level TPA teaching performance 
assessment data, including but not limited to individual and aggregate results of 
candidate performance over time. The program documents the use of these data for 
Commission reporting, accreditation, and program improvement purposes.   

(E) The program assures that candidates understand the appropriate use of materials 
submitted as part of their TPA teaching performance assessment responses, the 
appropriate use of their individual performance data, and privacy considerations 
relating to the use of candidate data.   

(F) A program using a local scoring process establishes and consistently uses 
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appropriate measures to ensure the security of all TPA training materials, including 
all print, online, video, and assessor materials which may be in the program’s 
possession. 

(G) The program has a clearly defined written appeal policy for candidates, informs 
candidates about the policy prior to the assessment, and implements the appeal 
policy with candidates who do not pass the TPA teaching performance assessment 
and appeal their results.   

(H) The program using a local scoring process provides and implements an appeal policy, 
with the model sponsor, for candidates who do not pass the TPA teaching 
performance assessment.   

(2) Standard 6B: Candidate Preparation and Support. The teacher preparation program 
assures that each candidate receives clear and accurate information about the nature of 
the pedagogical tasks within the Commission-approved teaching performance 
assessment model (s) selected by the program and the passing score standard for the 
assessment. The program provides multiple formative opportunities for candidates to 
prepare for the TPA teaching performance assessment tasks/activities. The program 
assures that candidates understand that all responses to the TPA submitted for scoring 
represent the candidate’s own work. For candidates who are not successful on the 
assessment, the program provides appropriate remediation support and guidance on 
resubmitting task components consistent with the TPA model’s guidelines.   
(A) The program implements as indicated below the following support activities for 

candidates. These activities constitute required forms of support for candidates 
within the TPA teaching performance assessment process:   

1. Providing candidates with access to handbooks and other explanatory 
materials about the TPA teaching performance assessment and expectations 
for candidate performance on the assessment.   

2. Explaining TPA teaching performance assessment tasks and scoring rubrics.   
3. Engaging candidates in formative experiences aligned with a TPA teaching 

performance assessment (e.g., assignments analyzing their instruction, 
developing curriculum units, or assessing student work).   

4. Providing candidates who are not successful on the assessment with 
additional support focusing on understanding the task(s) and rubric(s) on 
which the candidate was not successful as well as on understanding what 
needs to be resubmitted for scoring and the process for resubmitting 
responses for scoring.   

(B) These activities constitute acceptable, but not required forms of support for  
 candidates within the TPA teaching performance assessment process:   

1. Guiding discussions about the TPA teaching performance assessment tasks 
and scoring rubrics.   

2. Providing support documents such as advice on making good choices about 
what to use within the assessment responses.   

3. Using TPA teaching performance assessment scoring rubrics on assignments 
other than the candidate responses submitted for scoring.   

4. Asking probing questions about candidate draft TPA teaching performance 
assessment responses, without providing direct edits or specific suggestions 
about the candidate’s work.   
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5. Assisting candidates in understanding how to use the electronic platforms for 
models/programs using electronic uploading of candidate responses.   

6. Arranging technical assistance for the video portion of the assessment.   
(C) These activities constitute unacceptable forms of support for candidates within the 

 TPA teaching performance assessment process: 
1. Editing a candidate’s official materials prior to submission and/or prior to 

resubmission (for candidates who are unsuccessful on the assessment). 
2. Providing specific critique of candidate responses that indicates alternative 

responses, prior to submission for official scoring and/or prior to 
resubmission (for candidates who are unsuccessful on the assessment).   

3. Telling candidates which video clips materials to select for submission.   
4. Uploading candidate TPA teaching performance assessment responses 

(written responses or video entries) on public access websites, including 
social media.   

(D) The program provides candidates with timely feedback on formative assessments 
and experiences preparatory to the TPA teaching performance assessment. The 
feedback includes information relative to candidate demonstration of competency on 
the domains of the PK-3 Teaching Performance Expectations. (PK-3 ECE TPEs).   
(E) The program provides opportunities for candidates who are not successful on the 
assessment to receive remedial assistance, and to retake the assessment. The program 
only recommends candidates who have met the passing score on the TPA teaching 
performance assessment for a PK-3 ECE Specialist Instruction Credential and have met 
all credential requirements.   

(3)  Standard 6C: Assessor Qualifications, Training, and Scoring Reliability. The model sponsor 
selects potential assessors for the centralized scoring option. The program selects potential 
assessors for the local scoring option and must follow selection criteria established by the 
model sponsor. The selection criteria for all assessors include but are not limited to 
pedagogical expertise in the areas assessed within the TPA teaching performance 
assessment. The model sponsor is responsible for training, calibration, and scoring reliability 
for all assessors within the centralized scoring process. All potential assessors must pass 
initial training and calibration prior to scoring and must remain calibrated throughout the 
scoring process.   

 
(g) Standard 7: Effective Literacy Instruction in PK-3 Settings. As outlined in Education Code 
Section 44259 (b)(4), Tthe credential program’s coursework and supervised field experiences 
encompass the study of effective means of teaching literacy to young children across all 
content areas based on California’s State Board of Education (SBE)-adopted the English 
Language Arts (ELA) and Literacy Standards, English Language Development (ELD) Standards, 
and Preschool Learning Foundations adopted by the state board of education under Education 
Code sections 51002, 51226, and 60605. Program coursework and supervised field experiences 
are aligned with the current, SBE-adopted English Language Arts/English Language 
Development Framework adopted by the state board of education under Education Code 
sections 51002, 51226, and 60605, including the crosscutting themes of Foundational Skills, 
Meaning Making, Language Development, Effective Expression, and Content Knowledge, as well 
as the Preschool Curriculum Framework. The program emphasizes the relationships among the 
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five themes, including the importance of the foundational skills to children’s learning across all 
themes and how progress in the other themes supports progress in the foundational skills. 
Through the integration of literacy coursework and supervised clinical practice, candidates 
learn that children’s instruction in each of the themes is essential and should occur 
concurrently (rather than sequentially), with emphasis based on the children’s age or grade-
level standards as appropriate. Candidates also learn that for multilingual and English learner 
students, concurrent instruction in each of the themes through integrated and designated ELD 
is critical. 
 
Grounded in Universal Design for Learning and asset-based pedagogies, the program supports 
the development of candidates’ knowledge, skills, and abilities expressed in the Teaching 
Performance Expectations to provide effective literacy instruction that is organized, 
comprehensive, systematic, evidence based, culturally and linguistically sustaining, and 
responsive to children’s age, grade, and prior literacy development. Candidates also learn to 
provide literacy instruction that is responsive to children’s linguistic, cognitive, and social 
strengths. Candidates learn the power of language (both oral and written) to understand and 
transform the world and to create and support socially just learning environments. The 
program builds candidates’ understanding that high-quality literacy instruction integrates all 
strands of the ELA/literacy standards, all parts of the ELD standards, all strands of the language 
and literacy and English-language development domains in the Preschool Learning Foundations, 
and other disciplinary standards to develop children’s capacities as effective and critical 
listeners, speakers, readers, and writers. 
(1) The study of high-quality literacy instruction in the program also incorporates the following 

elements of the California Comprehensive State Literacy Plan adopted by the state board of 
education under Education Code sections 51002, 51226, and 60605: 

(A) Principles of equity, diversity, and inclusion, including books and other instructional 
materials and practices that are asset based and culturally and linguistically responsive, 
affirming, and sustaining 

(B) Multi-Tiered System of Support, including best first instruction; targeted, 
supplemental instruction for children whose literacy skills are not progressing as 
expected toward grade-level standards; and referrals for intensive intervention for 
children who have not benefited from supplemental support. 

(C) Instruction that is responsive to individual children’s age, language and literacy 
development, and literacy goals; that engages families and communities as educational 
partners; and that is reflective of social and emotional learning and trauma-informed 
practices 

(D) Incorporation of the California Dyslexia Guidelines developed by the superintendent 
of public instruction under Education Code 56335. 

(E) Integrated and designated ELD 

(F) Knowledge of how to promote multiliteracy in both English-medium and multilingual 
programs.   

(G) Assessment for various purposes, including formative, progress monitoring, and 
summative literacy assessment; screening to determine children’s literacy profiles, 
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including English learner typologies, and to identify potential difficulties in reading and 
writing, including risk for dyslexia; and the possible need for referrals for additional 
assessment and intervention 

(2) Consistent with the ELA/ELD Framework, candidates learn instructional practices, 
through coursework and supervised field experiences, that are active, motivating, and 
engaging. Candidates learn that effective practices begin with building on students’ cultural 
and linguistic assets, including home languages and dialects, backgrounds, experiences, and 
knowledge, including family and community, in all instruction. The program makes clear the 
importance of creating environments that promote children’s autonomy in learning, 
including providing choices in reading and other literacy-related activities. Candidates also 
learn that instructional practices vary according to children’s age, learning profiles and 
goals, English language proficiency, and assessed strengths and needs and include, as 
appropriate, direct instruction, collaborative learning, and inquiry-based learning. 
Candidates also learn the value of guided self-assessment and goal setting for children’s 
independence, motivation, and learning. Importantly, candidates learn the importance of 
creating literacy environments for young children that are nurturing and joyful and that 
encourage active, playful exploration and investigation and providing opportunities for 
children to engage freely in child-initiated, self-directed activities; work individually and in 
small groups; and take part in imaginative and dramatic play. The program also emphasizes 
the importance of families as the first, primary, and ongoing contributors to children’s 
literacy development. Candidates learn ways to collaborate and partner with families and 
communities ensuring that families are welcomed, informed, heard, and included in literacy 
development opportunities. 

(h) Standard 7A: Foundational Skills. As outlined in Education Code Section 44259 (b) (4), Tthe 
PK-3 ECE Specialist Instruction Credential program offers coursework and supervised field 
experiences that include evidence-based means of teaching the foundational skills to all 
children as a part of a comprehensive literacy program, with special emphasis in transitional 
kindergarten through grade three. Foundational skills include print concepts, including letters 
of the alphabet; phonological awareness, including phonemic awareness; phonics, spelling, and 
word recognition; decoding and encoding; morphological awareness; and text reading fluency, 
including accuracy, prosody (expression), and rate (an indicator of automaticity). Through the 
program, candidates learn that effective instruction in foundational reading skills is structured 
and organized as well as direct, systematic, and explicit and occurs in an environment that is 
print rich and child centered. Candidates learn to engage young children actively and 
deliberately with games, books, poetry, oral storytelling, and songs that draw their attention to 
print, the manipulation of sounds, and alphabet letters.  

The program ensures that candidates understand that instruction in phonological awareness 
and phonics includes phonemic awareness; letter-sound, spelling-sound, and sound-symbol 
correspondences; spelling patterns; and practice in connected, decodable text. Candidates 
learn that instruction in foundational skills, particularly in text reading fluency, also emphasizes 
spelling and syllable patterns, semantics, morphology, and syntax. As a result, candidates learn 
the connections among the foundational skills, language, and cognitive skills that support 
students as they learn to read and write increasingly complex disciplinary texts with 
comprehension and effective expression. The program also teaches that decoding requires 
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mapping of spellings to their pronunciation, while encoding requires mapping of phonemes to 
their spellings, and emphasizes teaching both in ways that reflect their reciprocal relationship. 
Accordingly, the program teaches candidates to provide explicit instruction for young children 
in letter formation/printing in conjunction with applicable foundational skills and to help 
children apply their encoding skills in comprehensive writing instruction. 

The program also includes evidence-based means of teaching foundational skills to multilingual 
children/English learner students while they are simultaneously developing oral English 
language proficiency, and in some cases literacy skills in an additional language. The program 
teaches candidates to plan foundational skills instruction based on children’s previous literacy 
experiences in their home languages and to differentiate instruction using guidance from the 
ELA/ELD Framework, including knowledge of cross-language transfer between the home 
languages and English.  
 
The program teaches candidates that effective instruction in foundational skills employs early 
intervention strategies informed by ongoing measures of student progress and diagnostic 
techniques and includes tiered supports in inclusive settings for children with reading, writing, 
or other literacy difficulties and disabilities, including children at risk for or with dyslexia. 
Candidates learn to monitor children’s progress based on their knowledge of critical milestones 
of foundational skill development and to adjust and differentiate instruction for children whose 
skills are not progressing as expected toward grade-level standards. They also learn to adapt 
instruction and provide accommodations and supplemental support to children who continue 
to experience difficulty and to collaborate with children’s families and guardians as well as with 
other teachers, specialists, and administrators from the school or district to initiate needed 
referrals for additional assessment and intensive intervention. 

The program provides supervised, guided practice in clinical settings that allow candidates to 
provide comprehensive literacy instruction, including initial or supplemental foundational skills 
instruction at beginning levels of reading (i.e., instruction beyond the earliest years and before 
children have typically developed fluency in decoding).  
 
(i) Standard 7B: Meaning Making. As outlined in Education Code Section 44259 (b) (4), 
Ccoursework and supervised field experiences emphasize meaning making as the central 
purpose for interacting with and interpreting texts, composing texts, engaging in research, 
participating in discussion, speaking with others, and listening to, viewing, and giving 
presentations. The program teaches candidates ways to engage children in rich early literacy 
experiences. Candidates learn the value of reading aloud and strategies for modeling and 
assisting children in making predictions, retelling and reenacting, and responding to and 
generating questions about stories and other text. The program addresses literal and inferential 
comprehension with all children at all grades and in all disciplines, including making 
connections with prior knowledge and experiences. The program also teaches the importance 
of attending to higher order cognitive skills at all grades, such as reasoning, inferencing, 
perspective taking, and critical listening, speaking, reading, and writing across disciplines in 
ways that are appropriate for the age of the children. The program ensures that candidates 
understand that among the contributors to meaning making are language, including vocabulary 
and grammatical and discourse-level understandings; content knowledge; motivation and 
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engagement; comprehension monitoring; and in the case of reading and writing, the ability to 
recognize and produce printed words and use the alphabetic code to express ideas 
automatically and efficiently with understanding.  
 
The program highlights the importance of providing children opportunities to interact with a 
range of print and digital, high-quality literary and informational texts that are developmentally 
appropriate and culturally and linguistically relevant and affirming as listeners, speakers, 
readers, and writers and to share their understandings, insights, and responses in collaboration 
with others. Through coursework and supervised field experiences, candidates learn to engage 
children in listening, reading, speaking, writing, and viewing closely to draw information from 
texts, ask and answer questions, and support analysis, reflection, and research. Candidates also 
learn to promote deep and sustained reading of increasingly complex texts and to plan 
instruction, including intentional scaffolding and integration of children’s asset, based on an 
analysis of the text complexity of instructional materials and the integration of meaning making 
with other themes. 

(j) Standard 7C: Language Development. As outlined in Education Code Section 44259 (b) (4), 
Ccoursework and supervised field experiences emphasize language development as the 
cornerstone of literacy, learning, and relationship building and as a social process and meaning 
making system. Candidates learn that it is with and through language that children learn, think, 
and express information, ideas, perspectives, and questions orally and in writing. Candidates 
also learn to provide young children with thoughtful and rich exposure to and experience with 
varied forms of language and to respond attentively to children’s use of language. The program 
presents ways to create environments and frame interactions that foster oral and written 
language development for all children, including discipline-specific academic language. 
Candidates learn to express interest in and attend to children’s verbalizations and expand and 
elaborate on their language, adding details or more complex sentence structures. The program 
focuses on instruction that values and leverages children’ existing linguistic repertoires, 
including home languages and dialects, and that accepts and encourages translanguaging. The 
program promotes multilingualism and addresses multiliteracy in both English-medium and 
multilingual programs.  
 
The program addresses the importance of developing children’s language, including their 
knowledge of how language works. Candidates learn to support children’s oral and written 
language development, including vocabulary knowledge and use. The program highlights 
effective teaching of vocabulary both indirectly (through rich and varied language experiences, 
frequent independent reading, and word play/word consciousness) and directly (through the 
explicit teaching of general academic and discipline-specific terms and of independent word 
learning strategies, including morphology and etymology). The program also attends to 
grammatical and discourse-level understandings of language. Candidates learn that 
grammatical structures (e.g., syntax) and vocabulary interact to form text types or genres that 
vary according to purpose, intended audience, context, situation, and discipline. The program 
addresses ways to facilitate children’s learning of complex sentence and text structures and 
emphasizes that children enrich their language as they listen, speak, read, and write; interact 
with one another; learn about language; create diverse oral, print, digital, and multimodal 
texts; and engage with rich content across disciplines. Candidates learn to plan instruction 
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based on the analysis of instructional materials and tasks; the assessment (formal and informal) 
of individual children’s speaking, writing, and other communications; understanding of 
children’s English language proficiency; and the integration of language development with 
other themes. 

(k) Standard 7D: Effective Expression. As outlined in Education Code Section 44259 (b) (4), 
Ccoursework and supervised field experiences address effective oral and written expression, 
including how children learn to effectively express themselves as activity, play, and discussion 
partners; presenters; and writers and to use digital media and visual displays to enhance their 
expression in a manner that is appropriate for their age and development. Candidates learn 
how to engage children in a range of interactions and collaborative conversations with diverse 
partners on grade-level topics and texts and to engage young children in extended 
conversations in which multiple conversational turns are taken. Candidates learn to help 
children identify effective expression in what they listen to, view, and read, as they examine the 
words, images, and organizational structure of written, oral, or visual text. Through the 
program, candidates learn to teach children to discuss, orally present, and write in ways 
appropriate to their age and development so that their meanings are conveyed clearly, 
logically, powerfully, and, when appropriate and desired, poetically. Candidates also learn how 
to help children communicate in ways appropriate for their purpose, audience, context, and 
task and gain command over the conventions of written and spoken English (along with other 
languages in multilingual programs) as they create print and digital texts. The program focuses 
on candidate instruction and supervised support that values and leverages children’s existing 
languages and dialects, including translanguaging, and that promotes effective expression in 
languages other than English in both English-medium and multilingual programs. 
 
Through coursework and supervised field experiences, candidates learn to create writing-rich 
environments with instruction that carefully guides and supports children as they learn to write 
daily for various purposes, including informal writing. Candidates learn to model writing and 
engage children in responding to texts and experiences through dictation and writing that 
support learning and reflection across disciplines. Candidates learn that young children begin 
with drawings, marks, and scribbles that become strings of letters and phonetically spelled 
words and progress to conventional spellings and sentences. The program includes explicit 
instruction for children in transitional kindergarten and kindergarten in letter formation/ 
printing and related language conventions, such as capitalization and punctuation, in 
conjunction with applicable decoding skills.  
 
Candidates learn to support children in grade one and beyond in the development of the 
organization, style, and mechanics of their writing. Additionally, candidates learn to teach 
children to plan, develop, provide feedback to peers, revise using peer and teacher feedback, 
edit, and produce their own writing and oral presentations in increasingly sophisticated genres, 
drawing on the modes of opinion, information, and narration. Candidates learn the importance 
of supporting students to use keyboarding, technology, and multimedia, as appropriate, and 
the value of developing spelling and handwriting fluency in the writing process. Candidates also 
learn to engage children in self- and peer-assessment using a range of tools and to allocate 
sufficient time for creation, reflection, and revision. The program teaches candidates to plan 
instruction based on the analysis of instructional materials and tasks; the assessment (formal 
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and informal) of individual children’s speaking, writing, or other communications; and the 
integration of effective expression with other themes. 

(l) Standard 7E: Content Knowledge. As outlined in Education Code Section 44259 (b) (4), 
Ccoursework and supervised field experiences address content knowledge, which includes 
literary, cultural, and discipline-specific knowledge, as a powerful contributor to the 
comprehension of texts and sources of information and ideas. The program highlights the 
integration of literacy across disciplines and the reciprocal relationships among the 
development of academic language(s), literacy, and content knowledge. Additionally, the 
program promotes the collaboration of educators to plan and implement instruction that 
maximizes children’s development of literacy skills and content knowledge. The program also 
teaches candidates to understand that while building content knowledge enhances literacy 
development, it also serves to motivate many children, particularly when the content relevance 
is clear, reflects and values children’s diverse experiences and cultures, and is responsive to 
their interests.  
 
The program emphasizes the importance of full access to content instruction—including 
through print and digital texts and multimedia, discussions, experimentation, and hands-on 
explorations—for all children. The program teaches candidates to provide the supports needed 
based on children’s language proficiency levels or learning differences and addresses inclusive 
practices and co-teaching models. Candidates learn to foster new learning and provide choices 
that reflect and expand children’s interests; they engage children in learning experiences that 
connect to the worlds they know while enriching and extending those worlds. The program 
helps candidates build children’s understandings of the ways in which disciplines use language 
and literacy to engage with content and communicate as members of discourse communities 
(e.g., historians, scientists). 
 
The program addresses the role of content knowledge as children navigate increasingly 
complex literary and informational texts, research questions of interest, evaluate the credibility 
of sources, and share knowledge as writers and speakers in ways that are appropriate to their 
age and development. The program also teaches wide and independent reading in knowledge 
building and literacy development. In addition, the program provides multiple opportunities for 
candidates learn how to promote digital literacy and the use of educational technology, 
including the ability to find, evaluate, use, share, analyze, create, and communicate digital 
resources safely and responsibly, and to foster digital citizenship in ways that are appropriate 
for children’s age and development. The program teaches candidates to plan instruction based 
on the analysis of instructional materials, tasks, and student progress as well as the integration 
of content knowledge with other themes. 

(m) 7F: Literacy Instruction for Children with Disabilities. As outlined in Education Code Section 
44259 (b) (4), Ccoursework and supervised field experiences provide candidates an 
understanding of how various disabilities can impact literacy instruction (e.g., dyslexia, 
dysgraphia, autism, speech/language impairment, varied cognitive abilities, executive function 
disorder, visual impairments and blindness, deaf and hard of hearing). The program addresses 
how candidates can appropriately adapt, differentiate, and accommodate instruction to 
provide access to the curriculum for all children and to work effectively within co-teaching and 
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inclusion models. The program teaches candidates to understand their responsibility for 
providing initial and supplemental instruction for children. Candidates learn and practice how 
to collaborate with families and guardians as well as with other teachers, specialists, and 
administrators from the school or district to gain additional assessment and instructional 
support for children. The program also teaches candidates to understand the distinction 
between the characteristics of emerging bi/multilingualism and the range of learning 
disabilities. Candidates learn the importance of accurate identification (neither over- nor under-
identification) of multilingual and English learner students with disabilities and to seek support 
from language development and disability education specialists to initiate appropriate referrals 
and interventions.  
 
The program incorporates the California Dyslexia Guidelines, as specified in Education Code 
§44259(b)(4), through literacy coursework and, where practicable, supervised field experiences 
that include the definition of dyslexia and its characteristics; screening to determine literacy 
profiles and the risk for dyslexia and other potential reading and writing difficulties or 
disabilities; and effective approaches for teaching and adapting/differentiating instruction for 
children at risk for and with dyslexia and other literacy-related disabilities. Candidates learn 
that guiding principles for educating children at risk for and with dyslexia and other literacy-
related disabilities are anchored in valid assessment and instructional practices that are 
evidence based and that incorporate structured literacy (i.e., instruction that is comprehensive, 
systematic, explicit, cumulative, and multimodal and that includes phonology, orthography, 
phonics, morphology, syntax, and semantics) along with other cognitive and perceptual 
supports. 

(n) Standard 7G: As outlined in Education Code Section 44259 (b) (4), Integrated and 
Designated English Language Development. Coursework and supervised field experiences 
emphasize that ELD should be integrated into ELA and all other content instruction and build on 
children’s cultural and linguistic assets, including their home languages and dialects. The 
program also emphasizes that comprehensive ELD includes both integrated and designated ELD 
and is part of Tier 1 instruction. Candidates learn how integrated and designated ELD are 
related, building into and from one another, and how designated ELD should be taught in 
connection with (rather than isolated from) content areas and topics. Through coursework and 
supervised field experiences, candidates learn to provide integrated ELD in which children 
identified as English learner students are taught to use and understand English to access and 
make meaning of academic content throughout the school day and across disciplines. All 
candidates learn to use the ELA/literacy standards, Preschool Learning Foundations, (or other 
content standards), and ELD standards, as defined in §11300(a, c), in tandem to plan instruction 
that advances English learner students’ academic and language development, strengthening 
their abilities to use academic English as they simultaneously learn content. The program 
teaches candidates to design instruction that is appropriate for children’s literacy profiles, 
levels of English language proficiency, and prior educational experiences. Candidates also learn 
to design instruction that develops children’s abilities to use English purposefully, interact in 
meaningful ways, and understand how English works.  

The program also prepares candidates to provide designated ELD as a part of the regular school 
day in which English learner students are taught English language skills critical for engaging in 
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grade-level content learning. Candidates learn that designated ELD instruction is tailored to 
children’s proficiency on the English language development continuum, based on the ELD 
standards. Candidates also learn to use the ELD standards as the focus of instruction in 
designated ELD in ways that support content instruction, building into and from specific topics 
of study. To the extent possible, the program provides supervised field experiences for 
candidates that include English learner students and recently reclassified English learner 
students.  

(o) Standard 7H: Literacy Teaching Performance Expectations and Supervised Clinical Practice. 
The program teaches all elements of the Literacy Teaching Performance Expectations and 
provides instruction, practice, and informal feedback and self-assessment focused on the 
knowledge, skills, and abilities required by any required local and/or state literacy performance 
assessments. Supervised, guided practice in clinical settings, as specified in §80067.2(b) and 
§80067.2(c), provides opportunities for candidates to apply what they have learned and to gain 
feedback on how to improve and/or develop their practice to meet the learning needs of their 
children. 

(p) Standard 8: Effective Mathematics Instruction in PK-3 Settings. The credential program’s 
coursework and supervised field experiences include the study of effective means of teaching 
mathematics to young children, consistent with the State Board adopted K-3 Mathematics 
Standards and Framework and the Preschool Learning Foundations and Curriculum Framework 
adopted by the state board of education under Education Code sections 51002, 51226, and 
60605. Coursework and supervised field experiences prepare teachers to model mathematical 
thinking, inquiry, practice, and processes in their classrooms and to engage in mathematics 
teaching and learning in a mutually respectful manner with students.  
 
Coursework and supervised field experiences prepare candidates to draw on and extend 
children’s prior mathematical knowledge, understandings, and capabilities. The program 
prepares candidates to build positive relationships with children that help candidates 
understand children’s mathematical understandings and provide appropriate learning activities 
and experiences that build on children’s developing mathematical capabilities.  The program 
prepares candidates to use their knowledge of individual children to meet them where they are 
developmentally and provide the support needed to sustain their progress. 
 
Through coursework and supervised field experiences programs stress the goal of building 
children’s conceptual understanding so that children develop a strong foundation for later math 
learning. Candidates learn to engage children in activities that encourage students to use a 
range of tools and strategies to solve problems, including working in pairs or small groups. The 
program teaches candidates to relate mathematics to children’s interests and everyday life and 
embed math learning opportunities in daily activities. Candidates learn how to differentiate 
instruction and learning activities to meet individual children’s learning needs. 
 
Candidates learn to provide learning activities and opportunities for children to figure out 
different ways to solve problems on their own or with classmates, and to explain or show how 
they arrived at their solution to the problem. Programs emphasize the importance of observing, 
listening, and reflecting on children’s mathematical thinking and discourse and asking 
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questions, posing new learning activities and opportunities and providing a variety of tools to 
further surface and build on children’s mathematical thinking. Candidates learn to ask children 
questions to elicit children’s thinking and problem-solving processes as they engage in math 
activities. 
 
Coursework and supervised field experiences prepare teachers to facilitate children’s learning 
in all of the critical strands of mathematics in the areas of 1) number and operations, including 
counting and cardinality, 2) mathematical thinking and understanding relationships, 3) algebra 
and functions, 4) measurement and data analysis, and 5) geometry. For all strands and across 
all grade levels PK-3, the program provides teachers with effective ways to both engage 
children in thinking about mathematics while they do mathematics, and help children develop 
confidence in their mathematical skills. The program assists teachers to learn to help children 
develop increasingly complex mathematical understandings and skills consistent with the 
progression of the mathematics strands identified in the K-3 Mathematics Standards and 
Framework and the Preschool Learning Foundations and Curriculum Framework. 
 
Through coursework and supervised field experiences, candidates learn that deep 
mathematical thinking and learning occurs and is supported through promoting multiple modes 
of communication about mathematics, including language, gestures, movement, use of a 
variety of tools, writing, art, and other modalities, thereby allowing all children, including 
English learners and children with disabilities, opportunities to express their mathematical 
development in meaningful and comprehensible ways. 
 
(t) Standard 9: Induction Individual Development Plan. Before exiting the preliminary program, 
candidates, LEA-based supervisors, and program supervisors collaborate on an individual 
development plan (IDP) consisting of recommendations for professional development and 
growth in the candidate’s clear program. The plan is a portable document archived by the 
preliminary program and provided to the candidate for transmission to the clear/induction 
program.  
Note: Authority cited Section 44225, Education Code. Reference: Sections 44256(c), 44259.7, 
44265, 44265.5, 44227.7, and 44373, Education Code. 
 

80067.3 PK-3 Early Childhood Education Specialist Instruction Teaching Performance 
Expectations (TPEs) 

(a) TPE 1: Engaging and Supporting All Young Children in Learning. Candidates will: 
(1) Demonstrate knowledge of the range and characteristics of typical and atypical child 

development from birth to age eight, including competencies related to developmental 
progression (e.g., cognitive, social, emotional, linguistic, and physical) and use that 
knowledge to engage and support all children in learning.   

(2) Demonstrate and use knowledge about children’s assets, including their prior experiences 
and interests, funds of knowledge, language, and sociocultural backgrounds, to engage and 
support them in learning.   

(3) Demonstrate and apply knowledge of the integral role and effects of children’s 
interpersonal relationships (e.g., peers, school staff, parents/guardians, community) and 
cultural factors (e.g., traditions, beliefs) to engage and support them in learning.  

(4) Connect learning to meaningful and relevant contexts in the lives of children and facilitate 
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both child and teacher-initiated active learning experiences which engage children’s 
interests to deepen and extend their learning.  

(5) Engage and collaborate in partnership with families/guardians to support children’s 
development and learning in a culturally responsive, respectful, and interactive manner.  

(6) Monitor children’s active engagement in learning and adjust activities and tasks as needed 
to provide access to the full range of the curriculum for all children.  

(7) Promote children’s thinking (e.g., creative, concrete, abstract, critical) through 
developmentally appropriate activities, including play-based learning activities, that provide 
opportunities for children to engage in effective expression, inquiry, problem solving, and 
reflection on their learning.  

 
(b) TPE 2: Creating and Maintaining Effective Environments for Children’s Development and 
Learning. Candidates will: 
(1) Create effective, developmentally appropriate, and culturally responsive learning 

environments (e.g., routines, classroom norms/expectations, physical space, access to 
materials and equipment) that promote all children’s development and learning.  

(2) Create a positive classroom climate by building rapport and a caring relationship with 
children and showing respect for children’s perspectives, identities, and home languages, 
providing assistance when needed, recognizing their work and accomplishments.  

(3) Communicate and collaborate effectively with peers, colleagues, specialists, 
families/guardians, and community service providers to support children’s development 
and learning.   

(4) Promote positive relationships and effective learning for all children by creating culturally 
and linguistically responsive, flexible learning environments and establishing classroom 
routines, procedures, expectations, and norms with children, in partnership with 
families/guardians.  

(5) Nurture children’s positive and developmentally appropriate: social behavior, self-
regulation, and social emotional development, including emotional literacy by modeling and 
using respectful language to communicate and encourage positive student-to-student and 
student-to-teacher interactions.  

(6) Establish, maintain, and monitor inclusive learning environments that are safe (e.g., 
physically and emotionally) and foster a caring community where each child is treated fairly 
and respectfully by adults and peers by using positive interventions and supports (e.g., 
restorative justice, peer collaboration, developmentally appropriate conflict resolution 
practices).   

(7) Identify and access resources that provide inclusive support for all children, including those 
who have experienced trauma inside or outside of school (e.g., homelessness, foster care, 
serious medical needs, exposure to violence, abuse).  

 
(c) TPE 3: Understanding and Organizing Core Curriculum for Children’s Learning. Candidates 
will: 

(1) Demonstrate knowledge of most current state adopted standards and use that 
knowledge to organize curriculum and create developmentally appropriate play-based 
activities, cross disciplinary activities/lessons, both child-led and teacher guided activities to 
promote all children’s learning.  

(2) Use subject specific pedagogy in accordance with the most current Preschool Learning 
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Foundations, state standards and frameworks within and across the core curriculum, 
including a focus on language, literacy, and mathematics.  

(3) Consult, collaborate, and/or co-teach with other educators to provide and support 
opportunities for children to learn and demonstrate their knowledge of the core curriculum.  

(4) Set individualized goals and objectives for content learning and make appropriate 
instructional adaptations to promote access to the core curriculum for all children.  

(5) Promote core curriculum knowledge in all children, including monolingual and multi-lingual 
children, children with disabilities and children with other learning needs, by adapting the 
curriculum, implementing differentiated instruction, and providing explicit support for 
vocabulary and academic language development.  

(6) Remove barriers to development and learning and provide access through instructional 
strategies which include, but are not limited to, the following:  

(A) using developmentally appropriate instructional technology,  
(B) applying principles of Universal Design for Learning (UDL): multiple means of 
engagement, representation, and action and expression,  
(C) using Multi-Tiered System of Supports (MTSS), including assistive technology  

(7) Model and promote critical digital literacy and digital citizenship where developmentally 
appropriate by applying the principles of the internationally recognized International 
Society of Technology in Education (ISTE) standards to engage children and support multiple 
ways to demonstrate their learning.  

 
(d) TPE 4: Planning Instruction and Designing Developmentally Appropriate Learning 
Experiences for All Children. Candidates will: 
(1) Plan activities and lessons that build on what children know, accommodate children’s 

developmental needs and learning preferences and provide opportunities for large group, 
small group, and individual hands-on learning experiences.  

(2) Ensure opportunities for both teacher- and child-initiated experiences that are engaging for 
young children and that contribute to children’s content knowledge, language 
development, and social, emotional growth.  

(3) Provide learning experiences, including those that may be informed by parents/guardians, 
that incorporate and help validate children’s backgrounds (e.g., cultural, linguistic, ethnic, 
economic, gender), as well as their diverse learning preferences, skills, and levels of social 
development to meet children’s individual needs.  

(4) Provide opportunities for children to express  their needs and to successfully participate in 
activities/lessons based on education plans (e.g., Individualized Education Plan IEP and 504 
plans) within the general education classroom setting to promote learning and social, 
emotional development.  

(5) Integrate movement, kinesthetic activities, and other types of multisensory experiences 
within activities/lessons to support the development of different dimensions of children’s 
development.  

(6) Use digital tools and learning technologies across learning environments as appropriate to 
create new content and provide personalized and integrated technology-rich 
activities/lessons to engage children in learning, promote digital literacy, and offer multiple 
means for children to demonstrate their learning.  

(7) Plan and adapt developmentally, linguistically, and culturally responsive learning activities 
/lessons, instructional materials, and resources for all children including mono- and multi-

https://www.cde.ca.gov/ci/cr/cf/allfwks.asp
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lingual learners to provide access to the core curriculum.  
(8) Apply information based on observation as well as information that may be provided by 

parents/guardians about children’s current levels of development, language proficiency, 
cultural background, content-specific learning goals and needs, and assessment data to plan 
and implement daily learning activities. 
 

(e) TPE 5: Assessing and Documenting Children’s Development and Learning. Candidates will: 
(1) Demonstrate and apply knowledge of the purposes, characteristics, and appropriate uses of 

different types of assessments (e.g., diagnostic, informal, formal, progress-monitoring, 
formative, summative, and performance) to design and administer culturally responsive, 
developmentally and linguistically appropriate classroom assessments, including use of 
scoring rubrics, and use the results to help plan and modify instruction and to document 
children’s learning over time.  

(2) Assess each child’s learning and development as part of an ongoing cycle of observation, 
analysis, documentation, planning, implementation, and reflection.  

(3) Analyze and interpret formative and summative assessment data to determine children’s 
progress toward meeting learning goals.  

(4) Apply assessment data and information from children’s IEP, and/or 504 plans to establish 
learning goals and to differentiate and adapt instruction.  

(5) Collaborate with specialists to interpret assessment results from formative and summative 
assessments to appropriately identify monolingual-and multilingual children, as well as 
children with language or other disabilities.  

(6) Guide and monitor children in developmentally appropriate self-assessment to help them 
reflect on their learning goals and progress and to provide children with opportunities to 
revise or reframe their work based on assessment feedback.  

(7) Communicate assessment information in an appropriate and timely manner to assist 
families/guardians in understanding children’s progress in meeting social, emotional, 
content-specific, and language development goals.  
 

(f) TPE 6: Developing as a Professional Early Childhood Educator. Candidates will: 
(1) Reflect on one’s own practice and use this information to improve teaching and learning in 

the ECE context.  
(2) Exhibit and support acceptance and fairness toward all children, families/guardians, and 

colleagues to mitigate implicit and explicit biases and the ways they could negatively affect 
teaching and learning.  

(3) Demonstrate professional responsibility for learning environments, including responsibility 
for the learning outcomes of all children along with appropriate concerns and policies 
regarding the privacy, health, and safety of children.  
(4) Act with integrity in an honest and ethical manner with children’s and 
families/guardians’ well-being as a central concern. Comply with all laws concerning 
professional responsibilities, professional conduct, and moral fitness (i.e., mandated 
reporting, use of social media, and digital platforms).  
(5) Co-plan, co-teach, and communicate effectively with colleagues, mentors, and/or 
specialists in the early childhood setting to reflect on practices and gain feedback about 
one’s own effectiveness in meeting children’s learning needs.  
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(g) TPE 7: Effective Literacy Instruction for PK-3 Settings. Candidates will: 
(1) Plan and implement evidence-based literacy instruction appropriate to children’s age, 

grade, and development (including children’s linguistic, cognitive, and social strengths) that 
is grounded in an understanding of California’s English Language Arts and Literacy 
Standards, English Language Development Standards, and Preschool Learning Foundations; 
the themes of the English Language Arts/English Language Development Framework 
(Foundational skills, Meaning Making, Language Development, Effective Expression, and 
Content Knowledge) and their integration; and the Preschool Curriculum Framework. 

(2) Plan and implement evidence-based literacy instruction appropriate to children’s age, 
grade, and development (including children’s linguistic, cognitive, and social strengths) that 
is grounded in an understanding of Universal Design for Learning; California’s Multi-Tiered 
System of Support (Tier 1–Best first instruction, Tier 2–Targeted, supplemental instruction, 
and Tier 3–Referrals for intensive intervention); and The California Dyslexia Guidelines, 
including the definition and characteristics of dyslexia and structured literacy (i.e., 
instruction for children at risk for and with dyslexia that is comprehensive, systematic, 
explicit, cumulative, and multimodal and that includes phonology, orthography, phonics, 
morphology, syntax, and semantics). 
(3) Incorporate asset-based pedagogies and inclusive approaches and culturally and 
linguistically affirming and sustaining practices in literacy instruction, recognizing and 
incorporating the diversity of children’s cultures, languages, dialects, and home 
communities. Promote children’s literacy development in languages other than English in 
multilingual (dual language and bilingual education) programs.  
(4) Provide literacy instruction for all children that is active, motivating, and engaging; 
responsive to children’s age, language and literacy development, and literacy goals; 
reflective of family engagement, social and emotional learning, and trauma-informed 
practices; and based on children’s assessed learning strengths and needs, analysis of 
instructional materials and tasks, and identified academic standards. Create literacy 
environments for young children that encourage active, playful exploration; interaction with 
others; child-initiated, self-directed activities; and imaginative and dramatic play.  
(5) Foundational Skills. Develop children’s foundational skills according to standards and 
expectations specified for children’s age and grade. Develop children’s skills in print 
concepts, including letters of the alphabet; phonological awareness, including phonemic 
awareness; phonics, spelling, and word recognition, including letter-sound, spelling-sound, 
and sound-symbol correspondences; decoding and encoding; morphological awareness; 
and text reading fluency, including accuracy, prosody (expression), and rate (as an indicator 
of automaticity), through instruction that structured and organized as well as direct, 
systematic, and explicit and that includes practice in connected, decodable text. Create 
literacy environments that are print rich and that foster interest in print; engage young 
children actively and deliberately with games, books, poetry, oral storytelling, and songs 
that draw their attention to print, the manipulation of sounds, and alphabet letters. (10) 
Provide instruction in text reading fluency that emphasizes spelling and syllable patterns, 
semantics, morphology, and syntax. Advance children’s progress in the elements of 
foundational skills, language, and cognitive skills that support them as they read and write 
increasingly complex disciplinary texts with comprehension and effective expression.  
(6) Meaning making. Engage children in meaning making by building on prior knowledge 
and using age-appropriate literary and informational texts (print, digital, and oral) that are 
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appropriately complex and that mirror children’s backgrounds, including their cultures, 
languages, genders, and abilities. Engage children in questioning and discussion to develop 
their literal and inferential comprehension, including the higher-order cognitive skills of 
reasoning, perspective taking, and critical listening, speaking, reading, and writing. Engage 
children in reading, listening, speaking, writing, and viewing closely to draw information 
from texts, ask and answer questions, and support analysis, reflection, and research. Ensure 
that literacy experiences for young children include reading aloud, modeling, and assisting 
children in making predictions, retelling and reenacting, and responding to and generating 
questions about stories, picture books, and other texts. 
(7) Language Development. Promote children’s oral and written language development by 
providing rich exposure to and experience with varied forms of language and responding 
attentively to children’s language use. Develop children’s language by attending to 
vocabulary knowledge and use, grammatical structures (e.g., syntax), and discourse-level 
understandings as children listen, speak, read, and write with comprehension and effective 
expression. Create environments that foster oral and written language development, 
including discipline-specific academic language. Enhance language development by 
engaging children in the creation of diverse print, oral, digital, and multimedia texts. 
Conduct instruction that leverages children’s existing linguistic repertoires, including home 
languages and dialects, and that accepts and encourages translanguaging.  
(8) Effective Expression. Develop children’s effective expression as they discuss, present, 
write, and use language conventions. Engage children in a range of formal and informal 
collaborative discussions, including extended conversations in which multiple 
conversational turns are taken, and writing for varied purposes, audiences, and contexts. 
Develop young children’s early writing skills by prompting them to share ideas, information, 
and stories using their developing knowledge of how print works. Teach children in ways 
appropriate for their age and development to plan, develop, provide feedback to peers, 
revise using peer and teacher feedback, edit, and produce their own writing and oral 
presentations in various genres, drawing on the modes of opinion, information, and 
narration. In transitional kindergarten and beyond, teach children letter formation/printing 
and related language conventions, such as capitalization and punctuation, in conjunction 
with applicable decoding skills. Develop children’s use of keyboarding, technology, and 
multimedia, as appropriate, and fluency in spelling, handwriting, and other language 
conventions to support writing and presentations. 
(9) Content Knowledge. Promote children’s content knowledge by engaging children in 
literacy instruction, in all pertinent content areas, that integrates reading, writing, listening, 
and speaking in discipline-specific ways, including through printed and digital texts and 
multimedia; discussions; experimentation; hands-on explorations; and wide and 
independent reading and read alouds and by providing choices that reflect and expand their 
interests. Teach children to navigate increasingly complex literary and informational texts 
relevant to the discipline, research questions of interest, and convey knowledge in a variety 
of ways. Promote digital literacy and the use of technology, including the ability to find, 
evaluate, use, share, analyze, create, and communicate digital resources safely and 
responsibly, and foster digital citizenship. 
(10) Monitor children’s progress in literacy development using formative assessment 
practices, ongoing progress monitoring, and diagnostic techniques that inform instructional 
decision making as described in §80067.3(e). Understand how to use screening to 
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determine children’s literacy profiles and identify potential reading and writing difficulties, 
including children’s risk for dyslexia and other literacy-related disabilities. Understand how 
to appropriately assess and interpret results for English learner students. If indicated, 
collaborate with families and guardians as well as with teachers, specialists, other 
professionals, and administrators from the school or district to facilitate comprehensive 
assessment for disabilities in English and as appropriate in the home language; plan and 
provide supplemental instruction in inclusive settings; and initiate referrals for children who 
need more intensive support.  
(11) Provide instruction in English language development (ELD) for children identified as 
English learner students based on an understanding of comprehensive ELD, which includes 
both integrated and designated ELD and is part of Tier 1 instruction. Understand how 
integrated and designated ELD are related and how designated ELD is taught in connection 
with (rather than isolated from) content areas and topics. Use ELA/literacy standards, 
Preschool Learning Foundations, or other content standards and ELD standards adopted by 
the state board of education under Education Code sections 51002, 51226, and 60605 in 
tandem to plan instruction that attends to children’s literacy profiles, levels of English 
language proficiency, and prior educational experiences. Provide ELD instruction that builds 
on children’s cultural and linguistic assets and develops children’s abilities to use English 
purposefully, interact in meaningful ways, and understand how English works across the 
disciplines. 
 
(h) TPE 8: Effective Mathematics Instruction in a PK-3 Setting. Candidates will: 
(1) Plan and implement mathematics instruction appropriate to children’s age, grade, and 
developmental levels (including children’s linguistic, cognitive, social and emotional 
strengths and learning needs) that is grounded in an understanding of California’s 
Mathematics Standards and Framework and the Preschool Learning Foundations and 
Curriculum Framework.  
(2) Provide learning opportunities, consistent with Universal Design for Learning principles, 
for children to develop knowledge related to: 

(A) number and operations, including counting and cardinality  
(B) mathematical thinking and understanding relationships  
(C) algebra and functions 
(D) measurement and data analysis 
(E) geometry, as described in the California’s Mathematics Standards and the Preschool 
Learning Foundations.   

(3) Provide a secure environment for children to take intellectual risks, foster positive 
attitudes toward mathematics and encourage student curiosity, academic discourse, and 
persistence in solving mathematical problems.  
(4) Consistent with California’s Standards for Mathematical Practice adopted by the state 
board of education under Education Code sections 51002, 51226, and 60605, develop 
children’s abilities according to their individual developmental levels, linguistic, cognitive, 
social and emotional strengths and learning needs, to:  

(A) make sense of problems and persevere in solving them 
(B) reason abstractly and quantitatively 
(C) construct viable arguments and critique the reasoning of others 
(D) model with mathematics  
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(E) use appropriate tools strategically  
(F) attend to precision 
(G) look for and make use of structure  
(H) look for and express regularity in repeated reasoning  
(I) make and test conjectures to solve problems; and  
(J) recognize relationships within and among concepts.  

(5) Differentiate and provide developmentally appropriate instruction and tasks to meet 
individual children’s learning needs and engage children in self-initiated as well as teacher-
led learning activities, including play-based activities, that use manipulatives and other tools 
to solve problems.  
(6) Observe and interpret children’s strategies in solving problems and ask thought-
provoking questions that lead to deeper understanding (e.g., analysis, synthesis, 
evaluation). Provide follow-up activities and ensure access to manipulatives and other tools, 
including education technology to further develop and build on children’s mathematical 
thinking.  
(7) Support respectful child-to-child interactions as students engage with their classmates to 
figure out ways to solve problems and explain or show how they arrived at their solution 
and provide ways for children to demonstrate their ability to construct mathematical 
arguments based on sound reasoning and relevant evidence.  
(8) Support all children to develop the academic language of mathematics, ensuring access 
for all children to the content of mathematics appropriate to grade level expectations and 
encourage parents/guardians to use the home language to talk about mathematics 
(especially numbers, arithmetic, spatial relations, and patterns) and share with children 
where mathematics is used in the home and the community.   

Note: Authority cited Section 44225, Education Code. Reference: Sections 44256(c), 44259.7, 
44265, 44265.5, 44227.7, and 44373, Education Code
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Literacy Performance Assessment- Pilot Study Participant 
Waiver Requests 

Introduction 
This consent item presents criteria for the selected institutions and requests that the 
Commission waive the reading instruction competence requirement (RICA) and, if applicable, 
CalTPA Cycle 2, for candidates who successfully complete the Literacy Performance Assessment 
(LPA) and meet the pilot expected performance level set by the Commission. This item 
recommends that the Commission approve the requested waiver for selected institutions that 
meet the adopted passing standard of 14 points from Item 4B at the August 2023 Commission 
Meeting. 

Background on the Teaching Performance Assessment Requirement 
Education Code §44320.2 requires all candidates for a Preliminary Multiple or Single Subject 
Teaching Credential to pass an assessment of their teaching performance with TK-12 public 
school students as part of the requirements for earning a preliminary teaching credential.  
 
Currently there are three Commission-approved Teaching Performance Assessment (TPA) 
models: CalTPA, edTPA, and FAST for Multiple Subject and Single Subject candidates. CalTPA 
and edTPA also offer approved TPAs for Education Specialist MMSN and ESN candidates. 
 
The Commission’s model, the CalTPA, has been approved for use in California since 2008, and 
Cycle 2: Assessment-Driven Instruction is currently being revised to meet the requirements of 
SB 488 and retitled the Literacy Performance Assessment (CalTPA Cycle 2: Assessment-Driven 
Literacy Instruction). New literacy assessment tasks and scoring rubrics have been developed to 
assess both the current Teaching Performance Expectations (Domains 1 through 6) and the 
newly adopted TPE Domain 7: Effective Literacy Instruction for All Students.  
 
This cycle will be available as a standalone reading instruction assessment for both edTPA and 
FAST candidates until such time as these models have been adapted to include a literacy 
performance assessment.  

Background on the Reading Instruction Competence Assessment Requirement and Literacy 
Instruction 
 Following the passage of SB 488, Education Code §44259 and §44283 were amended and 
§44283.2 was added to require the Commission to complete a series of actions related to 
preparation for literacy instruction. These sections of statute require that the study of effective 
means of teaching literacy and evidence-based means of teaching foundational reading skills be 
included as a minimum requirement for Multiple Subject, Single Subject in English, and 
Education Specialist teaching credentials. It further requires that Commission standards and 
Teaching Performance Expectations (TPEs) align with the English Language Arts/English 

https://www.ctc.ca.gov/docs/default-source/commission/agendas/2023-08/2023-08-4b.pdf?sfvrsn=4da423b1_6
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=44320.2.&lawCode=EDC
file:///C:/Users/HKennedy/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/84X0MSQO/SB%20488%20added%20section%2044320.3%20to%20the%20Education%20Code,%20requiring%20the%20Commission%20to%20ensure%20that
https://www.ctc.ca.gov/docs/default-source/commission/agendas/2023-06/2023-06-2c.pdf?sfvrsn=25c120b1_3
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=44259.&lawCode=EDC
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=44283.&lawCode=EDC
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=44283.2.&lawCode=EDC
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Language Development Framework: Kindergarten Through Grade Twelve (ELA/ELD Framework) 
adopted by the State Board of Education and incorporate the California Dyslexia Guidelines. 
The Commission committed to apply these same requirements to the PK-3 Early Childhood 
Education Specialist Instruction credential, which was retooled after SB 488 was passed by the 
Legislature and signed by the Governor.  
 
Current law requires individuals seeking to obtain a teaching credential in California to fulfill 
several requirements. For those seeking a Multiple Subject (elementary) or an Education 
Specialist (special education) credential, candidates must pass the Reading Instruction 
Competence Assessment (RICA) to obtain a preliminary teaching credential.  
 
SB 488 added section 44320.3 to the Education Code, requiring the Commission to ensure that 
by July 1, 2025, an approved Teaching Performance Assessment for preliminary multiple subject 
and education specialist candidates assess all candidates for competence in instruction in 
literacy. To meet the requirements of SB 488, staff, a literacy design team (Appendix A), and the 
Commission’s technical contractor Evaluation Systems Group of Pearson (ES) have been 
working to develop a performance assessment that incorporates the requirements of SB 488 
and measures priority TPE Domain 7 elements that are appropriate for beginning teachers to 
demonstrate. 
 
The pilot Literacy Performance Assessment would replace Cycle 2: Assessment Driven 
Instruction in the CalTPA allowing candidates from preparation programs to meet both the RICA 
and TPA requirements for earning a credential. Sponsors of the edTPA and Fresno Assessment 
of Student Teachers (FAST) are also expected to embed a literacy performance assessment in 
their models, subject to approval by the Commission. Until such time as these other model 
sponsors have expanded their models to include a literacy performance assessment 
component, the LPA will also be available for edTPA and FAST candidates to meet the literacy 
instruction assessment requirement.  

Criteria for the Selection of Institutions to Participate in the Pilot Study 
The pilot study of the LPA will provide an opportunity to collect data about the teaching 
performance of 170-240 candidates across a sample of institutions and program types that 
reflect the diversity of program sizes, candidates served, institutional affiliations, pathways, and 
service areas in California. The pilot sought to include candidates at institutions using all three 
models: the CalTPA, edTPA, and FAST.  

The Pilot Plan for the LPA identifies the following credential types and target number of 
responses needed for the pilot study. In addition, the table presents sample targets for low 
incidence programs: Deaf and Hard of Hearing (DHH), Visual Impairments (VI), and Early 
Childhood Special Education (ECSE) - who currently are not required to pass a TPA but are 
required to pass RICA. 
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Table 1: Target Pilot Test Responses 

Credential 
Type 

Consequential 
to Candidate 

January to 
April 2024 

Waiver 
Requested 

Pilot 
Minimum 

Pilot 
Maximum 

# to 
Score 

Multiple 
Subject 

Yes Pilot RICA & 
CalTPA C2 

30 40* All 

MMSN Yes Pilot RICA & 
CalTPA C2 

50 75 All 

ESN Yes Pilot RICA & 
CalTPA C2 

30 40 All 

PK-3* Yes Pilot RICA & 
CalTPA C2 

30 40 All 

DHH     No** Pilot RICA 10 15 All 

VI No Pilot RICA 10 15 All 

ESCE No Pilot RICA 10 15 All 

No data No data No data TOTAL 170 240 No data 

*No PK-3 Specialist programs will be approved in time to participate in the pilot. ES recruited an 
additional 35 MS candidates who are teaching in grades TK-3.  
**Low incidence education specialist programs are not required to pass a TPA until July 2025. 
 
Institutions in Tables 2-7 meet the following participation criteria: 

1. The institution is in good standing with the Commission, and its preliminary Multiple 

Subject, Education Specialist (MMSN and ESN) and PK-3 teacher preparation programs 

meet all standards.  

2. The preliminary Multiple Subject, Education Specialist (MMSN and ESN) and PK-3 

teacher preparation program is reviewed by literacy experts and determined to be 

teaching TPE Domain 7 content.  

3. The preliminary Education Specialist low incidence (DHH, VI, and ECSE) teacher 

preparation program is reviewed by literacy experts and determined to be teaching TPE 

Domain 7 content.  

4. The institution agrees to fully participate in the pilot study, which requires:  

a. Working with Evaluation Systems (ES) and Commission staff to select a diverse group 

of candidates by December 2023 to pilot the LPA; 

b. Providing the expected level of support for pilot participants defined in program 

standard 5 with an additional focus on TPE Domain 7 elements measured by the 

LPA;  

c. Ensuring that all pilot participants have a fair and equitable opportunity to complete 

the LPA and submit scoreable evidence to ES by April 2024; and  

d. Providing pilot participants who do not meet the expected performance level on the 

LPA with remedial support and the opportunity to take and pass the RICA. 

Additionally, these candidates would be required to take and pass the institution’s 

currently approved TPA (CalTPA, edTPA, or FAST).  
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5. The institution contributes to an appropriately diverse pool of pilot participants that 

includes different types of programs (MS, MMSN, ESN, DHH, VI, ECSE, and PK-3) and 

program pathways (Intern, Residency, 5th year, four-year integrated undergraduate 

program), candidates, geographic regions, and demographics. 

 
Once programs met the above criteria, literacy experts worked with Commission staff to review 
required program materials.  Materials included survey responses, literacy and/or literacy-
related course syllabi, RICA and TPA data, and accreditation and Dyslexia grant status.  Once the 
literacy experts determined that programs met the criteria, Commission Staff, ES, and literacy 
experts worked to determine a purposeful sample that represents type of credential programs, 
program pathways, candidates, and geographic regions. 
 
Upon the Commission’s approval of these candidates from these programs, Commission staff 
will communicate to programs and begin providing online support to prepare faculty for the 
administration of the pilot LPA. 

Institutions Requesting Candidate Waivers  
The following tables provide the information for programs who have submitted waiver requests 
on behalf of candidates as of September 28 at 12:00 p.m. Requests received after September 
28 at 12:00 p.m. will be presented as an agenda insert.  

Waiver requests on behalf of the candidates are found in Appendix B.  

Table 2: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - Multiple 
Subject  

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) MS 

Azusa Pacific University Southern Private Intern, Traditional 5th Year 5 

California State University- 
Bakersfield 

Central CSU Integrated, Intern, Traditional 
5th Year 

5 

California State University- San 
Marcos 

Southern CSU Traditional 5th Year 8 

National University Online Private Intern, Traditional 5th Year 5 

The Master’s University Southern Private Traditional 5th Year 4 

University of San Diego Southern Private Traditional 5th Year 4 

No data No data No data TOTAL 31 

No data No data No data TARGET 40 
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Table 3: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - Multiple 
Subject in PK-3 Settings 

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) MS in 
PK-3 

Cal Poly Humboldt Northern CSU Intern, ITEP, Residency, 
Traditional 5th Year 

16 

California State University- San 
Bernadino 

Southern CSU Traditional 8 

Point Loma Nazarene University Southern Private Intern, Traditional 5th Year 8 

University of San Francisco Northern Private Traditional 5th Year 5 

Vanguard University Southern Private ITEP, Traditional 5th Year 7 

No data No data No data TOTAL 44 

No data No data No data TARGET 40 

Table 4: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - MMSN 

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) MMSN 

Azusa Pacific University Southern Private Intern, Traditional 5th Year 5 

California State University- 
Bakersfield 

Central CSU Intern, Residency 4 

California State University East 
Bay 

Northern  CSU Intern 19 

Chapman University Southern Private Traditional 5th Year 3 

National University Online Private Intern, Traditional 5th Year 5 

Placer County Office of 
Education 

Northern LEA Intern 1 

San Diego County Office of 
Education 

Southern LEA Intern 4 

San Diego State University Southern CSU Intern, ITEP, Traditional 5th 
Year 

10 

University of San Diego Southern Private Intern 1 

No data No data No data TOTAL 52 

No data No data No data TARGET 75 

 
Table 5: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - ESN 

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) ESN 

Azusa Pacific University Southern Private Intern, Traditional 5th Year 3 

California State University- 
Bakersfield 

Central CSU Intern 1 

California State University East 
Bay 

Northern  CSU Intern 4 

Chapman University Southern Private Traditional 5th Year 4 
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Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) ESN 

National University Online Private Intern, Traditional 5th Year 5 

Placer County Office of 
Education 

Northern LEA Intern 3 

San Diego County Office of 
Education 

Southern LEA Intern 3 

San Diego State University Southern CSU Intern, ITEP, Traditional 5th 
Year 

9 

No data No data No data TOTAL 29 

No data No data No data TARGET 40 

 
Table 6: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - ECSE 

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) ECSE 

San Diego County Office of 
Education 

Southern LEA Intern 4 

No data No data No data TOTAL 4 

No data No data No data TARGET 15 

 
Table 7: Programs Meeting the Criteria for LPA Pilot and Candidate Allocations - DHH 

Program Sponsor or Institution 
Name 

Region 
 

Program 
 

Program Pathway(s) 
 

DHH 

San Diego County Office of 
Education 

Southern LEA Intern 2 

No data No data No data TOTAL 2 

No data No data No data TARGET 15 

 
Commission staff is seeking additional Education Specialist Early Childhood Special Education 
(ECSE) candidates and Education Specialist Visual Impairment candidates to meet the target 
number of responses in the credential area. Commission staff have been in communication 
with all Education Specialist Deaf and Hard of Hearing (DHH) programs and at this time, have 
available candidates enrolled in the pilot study. 

Staff Recommendation 
Staff recommends that the Commission: 

1. Approve candidate waiver requests from selected institutions to waive the RICA 

requirement for those who meet the approved passing standard of 14 points for the LPA 

pilot study. 

2. Approve candidate waiver requests from selected institutions to waive the CalTPA Cycle 

2 requirement for those whose institutions using the CalTPA model and who meet the 

approved passing standard of 14 points for the LPA pilot study. 
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Next Steps 
If the Commission approves the waiver requests for candidates participating in the pilot study, 
then ES and staff will work with the institutions and their selected candidates for the pilot, 
conduct an orientation with participating programs and candidates, and initiate the pilot in 
January 2023. If requests come in after the October 2023 Commission meeting, their waiver 
requests will be placed on the December 2023 Consent Calendar. 
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Appendix A 
Commission on Teacher Credentialing  

Literacy Performance Assessment Design Team  
 

Multiple Subject/Single Subject 

Name Title and Institution 

AmyK Conley Literacy Lecturer, California Polytechnic University Humboldt, 
Literacy Consultant, Humboldt County Office of Education 

Miyuki Manzanedo1    Teacher, Marguerite Montgomery Elementary, Davis Joint Unified 
School District 

Marissa Luna Lopez Coordinator, Multiple Subject and Education Specialist Intern 
Credentialing, Merced County Office of Education 

Michelle Soltis1 Teacher, San Diego Unified School District, Miramar Ranch 
Elementary 

Molly Sutherland12 Teacher, San Juan Unified School District, Lichen School 

Tawna Turner 1 Literacy Teacher, Aspire Alexander Twilight College Prep Academy 

 
Education Specialist 

Name Title and Institution 

Lauren Collins2 Associate Professor, San Diego State University 

Cathy Creasia 
  

Director of Accreditation and Credentialing, University of Southern 
California Rossier School of Education 

Laura Rhinehart2 Assistant Researcher, Center for Dyslexia, Diverse Learners, and 
Social Justice at University of California, Los Angeles 

Priya Tjerandsen12 Teacher and Head Learning Specialist, North Bridge Academy 

 
PK-3 Early Childhood Education 

Name Title and Institution 

Oona Fontanella-
Nothom 

Assistant Professor, Early Childhood Studies, California State 
University, Los Angeles 

Sandra Frisby Associate Director, Faculty Early Childhood Development, Fresno 
Pacific University 

Isabella Gutierrez Director of Child Development Centers, West Hills Community 
College District 

Cindy Li 1 Core Faculty, School of Human Development and Education, Pacific 
Oaks College 

 
 
 

 
1 Indicates classroom teachers with recent experience in teaching reading in the early elementary grades 
2 Indicates dyslexia expertise 
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EL/Bilingual 

Name Title and Institution 

George Ellis 
  

Regional Director, California Reading and Literature Project, 
University of California, Berkeley 

Martha Hernandez Executive Director, Californians Together 

Annie Song1 
 

Teacher, Alhambra Unified School District, Instructor, Los Angeles 
County Office of Education 

Pamela Spycher Senior Research Associate, WestEd 

 
Education Specialist- Low Incidence 

Name Title and Institution 

Janelle Green Principal, Early Childhood, California School for the Deaf, Riverside 

Cheryl Kamei Hannan Professor, California State University, Los Angeles 

Nicoli Ueda 12 Teacher, Teacher Advisor, Induction Credentialing and Added 
Authorization Programs, Los Angeles Unified School District 

 
Liaisons 

Name Title and Institution 

Nancy Brynelson Statewide Literacy Co-Director, California Department of Education 

Bonnie Garcia2 Statewide Literacy Co-Director, California Department of Education 
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Appendix B 
Waiver Requests from Programs on Behalf of Candidates 

Multiple Subject Credential Candidates 

Azusa Pacific University 
• Azusa Pacific University requests for the following candidates that the Commission 

waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching 

credential candidates who complete and achieve a passing score of 14 points as 

determined by the Commission on the pilot LPA, Spring 2024. 

o Andrea Franco 

o Taylor Torres 

o Andrea Yim 

o Kaitly Dahlke (Snyder) 

o Kelsey Schreiner 

 
California State University, Bakersfield 

• California State University, Bakersfield requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Jennifer Cruz Maldonado 

o Natalie Flores 

o Jessica Miconi 

o Melissa Perez 

o Kaylin Jean Rivers 

 
California State University, San Marcos 

• California State University, San Marcos requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Janel Bolanos 

o Brooklynn Cortez 

o Jack Donaldson 

o Marlee Friszell 

o Eleanor Hankin 

o Briana Person 

o Jenny Sanchez 

o Vanessa Trujillo 

 



 

 GS 1C-70 October 2023 

National University 

• National University requests for the following candidates that the Commission waive the 

RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching credential 

candidates who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Kasandra Garfield 

o Jenifer Hailey 

o Katheryn Miller-Berberich 

o Alexa Rincon 

o Laura Wimberly 

 
The Master’s University 

• The Master’s University requests for the following candidates that the Commission 

waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching 

credential candidates who complete and achieve a passing score of 14 points as 

determined by the Commission on the pilot LPA, Spring 2024. 

o Faith Ellms 

o Brooke Rush 

o Rebekah Sills 

o Katrina Wilden 

 
University of San Diego 

• The University of San Diego SOLES Department of Learning and Teaching requests for 

the following candidates that the Commission waive the RICA, and as appropriate, 

CalTPA Cycle 2 requirement for any of our teaching credential candidates who complete 

and achieve a passing score of 14 points as determined by the Commission on the pilot 

LPA, Spring 2024. 

o Samantha Funk 

o Ana Lopez-Rodezno 

o Fardosa Osman 

o Hannah Spector 

 
Multiple Subject in TK-3 Settings Credential Candidates 

Cal Poly Humboldt 

• Cal Poly Humboldt School of Education requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024.”   

o Arryana Borrayo 

o Micaiah Bessellieu 
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o Emilie ("Emmett") Bishop 

o Kiley Butler 

o Natalie Cucina 

o Tianna Darby 

o Payton Feller 

o Sophia Guericke 

o Miranda Kerr 

o Marjorie Johnson 

o Brittany Munoz 

o Ja'Necia Milner 

o Menetta Roberts 

o Angie Sanders 

o Kai Weber 

o Shasta Werthman 

 
California State University, San Bernardino 

• The Multiple Subjects Credential Program at California State University, San Bernardino 

requests for the following candidates that the Commission waive the RICA, and as 

appropriate, CalTPA Cycle 2 requirement for any of our teaching credential candidates 

who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Mindy Carganilla 

o Angelica Curiel 

o Leslie Leon 

o Michelle Lopez 

o Nydia Munoz 

o Desiree Sanchez 

o Rose Villarreal 

o Florence Young 

 
Point Loma Nazarene University 

• Point Loma Nazarene University requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Brian Applegate 

o Brooke Butler 

o Michelle Garza 

o Michael Malinis 

o Eric Ramer  

o Melody Roberson   
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o Andrea Velasco  

o Julie Withsosky   

 
University of San Francisco 

• The University of San Francisco requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Sydney Francis 

o Logan Sanders 

o Amanda Steininger 

o Jesslyn Truttman 

o Clementina Valenti 

 
Vanguard University 

• Vanguard University requests for the following candidates that the Commission waive 

the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching 

credential candidates who complete and achieve a passing score of 14 points as 

determined by the Commission on the pilot LPA, Spring 2024. 

o Shyann Breton 

o Kylie Chen 

o Arianna Kochan 

o Renee LePere 

o Amanda Montoya 

o Leilani Ramirez 

o Esmeralda Serrano Medina 

 
Education Specialist- MMSN Credential Candidates 

Azusa Pacific University 
• Azusa Pacific University requests for the following candidates that the Commission 

waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching 

credential candidates who complete and achieve a passing score of 14 points as 

determined by the Commission on the pilot LPA, Spring 2024. 

o Rachel Allred 

o Jennifer Hernandez 

o Joya Jenkins 

o Faith Lucas 

o Lisa Santos 
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California State University, Bakersfield 

• California State University, Bakersfield requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Natalia (Natasha) Davis 

o Amy Gamez 

o Kristen Land 

o Ryan Saylor 

 
California State University, East Bay 

• Cal State East Bay - Special Education/Education Specialist Program requests for the 

following candidates that the Commission waive the RICA, and as appropriate, CalTPA 

Cycle 2 requirement for any of our teaching credential candidates who complete and 

achieve a passing score of 14 points as determined by the Commission on the pilot LPA, 

Spring 2024. 

o Amy Apel 

o Leena Banerjee 

o Mckenzie Boczanowski 

o Ryan Bosque 

o Jacqueline Cisneros 

o Gabriela Dixon 

o Eric Emler 

o Phillipa Fernando 

o Joel Freeman 

o Emilyann Gervolino 

o Diana Greenlee 

o Gavin Hughes 

o Katherine Inoue 

o Julia Jawad 

o Estafanie Mireles 

o Jacob Ogle 

o Hedyeh Rezai 

o Julio Rodriquez 

o Leslie Rowe 

 
Chapman University  

• Chapman University Attallah College of Educational Studies Teacher Education Program 

requests for the following candidates that the Commission waive the RICA, and as 

appropriate, CalTPA Cycle 2 requirement for any of our teaching credential candidates 
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who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Jenyffer Bustos Landa 

o Aidee Guerrero 

o Betty Meza 

 
National University 

• National University requests for the following candidates that the Commission waive the 

RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching credential 

candidates who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Elizabeth Defreece-Kaufman 

o Julia Fertig 

o Nathan Garcia 

o Stephanie Jordan 

o Beatriz Torrez Aguirre 

 
Placer County Office of Education 

• Placer County Office of Education Intern Program requests for the following candidate 

that the Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement 

for any of our teaching credential candidates who complete and achieve a passing score 

of 14 points as determined by the Commission on the pilot LPA, Spring 2024. 

o Sarah Villanueva 

 
San Diego County Office of Education 

• San Diego County Office of Education requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Charlotte Hastings 

o Mario Macias 

o Jose Pena 

o Erick Emms 

 
San Diego State University  

• The Department of Special Education at San Diego State University requests for the 

following candidates that the Commission waive the RICA, and as appropriate, CalTPA 

Cycle 2 requirement for any of our teaching credential candidates who complete and 

achieve a passing score of 14 points as determined by the Commission on the pilot LPA, 

Spring 2024. 

o Sayaka Andrew-Wood 
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o Abigail Victa Cruz 

o Alyssa Ann Fountain 

o Ellie Lippitt 

o Jared Livingston 

o Lizzie Menzmer 

o Jo McGowan 

o Natalie Roberts 

o Aileen Giselle Sanchez 

o Sierra Alexis Vargas 

 
University of San Diego 

• The University of San Diego SOLES Department of Learning and Teaching requests for 

the following candidates that the Commission waive the RICA, and as appropriate, 

CalTPA Cycle 2 requirement for any of our teaching credential candidates who complete 

and achieve a passing score of 14 points as determined by the Commission on the pilot 

LPA, Spring 2024. 

o Alexandra Brown 

 
Education Specialist-ESN Credential Candidates 

Azusa Pacific University 
• Azusa Pacific University requests for the following candidates that the Commission 

waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching 

credential candidates who complete and achieve a passing score of 14 points as 

determined by the Commission on the pilot LPA, Spring 2024. 

o Sabrina Garcia 

o Tyronne Watts 

o Evelyn Torres 

 
California State University, Bakersfield 

• California State University, Bakersfield requests for the following candidate that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Olivia Pickwoad 

 
California State University, East Bay 

• Cal State East Bay - Special Education/Education Specialist Program requests for the 

following candidates that the Commission waive the RICA, and as appropriate, CalTPA 

Cycle 2 requirement for any of our teaching credential candidates who complete and 
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achieve a passing score of 14 points as determined by the Commission on the pilot LPA, 

Spring 2024. 

o Kimberly Croach 

o Mauria Mann 

o Shelby Stark 

o Chloe Whiting 

 
Chapman University  

• Chapman University Attallah College of Educational Studies Teacher Education Program 

requests for the following candidates that the Commission waive the RICA, and as 

appropriate, CalTPA Cycle 2 requirement for any of our teaching credential candidates 

who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Matthew Banuelos 

o Kaylee Brown 

o Mary Garcia 

o Julie Mariano 

 
National University 

• National University requests for the following candidates that the Commission waive the 

RICA, and as appropriate, CalTPA Cycle 2 requirement for any of our teaching credential 

candidates who complete and achieve a passing score of 14 points as determined by the 

Commission on the pilot LPA, Spring 2024. 

o Joshua Marroquin 

o Yakira Merlin 

o Alyssa Plotz 

o Kelsey St. Marie 

o Letizia Yvellez 

 
San Diego County Office of Education 

• San Diego County Office of Education requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Andrea Ali 

o Sara Hillman 

o Marye Osborn 

 
San Diego State University 

• The Department of Special Education at San Diego State University requests for the 

following candidates that the Commission waive the RICA, and as appropriate, CalTPA 
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Cycle 2 requirement for any of our teaching credential candidates who complete and 

achieve a passing score of 14 points as determined by the Commission on the pilot LPA, 

Spring 2024. 

o Emily Cunningham, 

o Jorge Gadea Dominguez 

o Ellen Averie Ko 

o Jared Locicero 

o Marisela Lopez-Ferrer 

o Sierra Marty 

o Fabian E Ruiz 

o Clarissa Serrano 

o Emma Torres 

 
Education Specialist- ECSE Credential Candidates 

San Diego County Office of Education 

• San Diego County Office of Education requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Quinada Ruffin 

o Deyanira Mitchell 

o America Alaniz 

o Suzy Hernandez 

 
Education Specialist- DHH Credential Candidates 

San Diego County Office of Education 

• San Diego County Office of Education requests for the following candidates that the 

Commission waive the RICA, and as appropriate, CalTPA Cycle 2 requirement for any of 

our teaching credential candidates who complete and achieve a passing score of 14 

points as determined by the Commission on the pilot LPA, Spring 2024. 

o Kristin Gunion 

o Angie Escamilla 
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