Sample Standards
Program Assessment


SB 2042 STANDARDS

Standard 12: Preparation to Teach English Learners

Through planned prerequisites and/or professional preparation, the teacher preparation program ensures the following:  

Candidates learn the purposes, goals, and content of the adopted instructional program for the effective teaching and support of English learners; and candidates understand the local and school organizational structures and resources designed to meet English learner students’ needs.  
Candidates learn about state and federal legal requirements for the placement and instruction of English learners, and ethical obligations for teaching English learners.  

Candidates are provided with multiple, systematic opportunities  to demonstrate knowledge and application of pedagogical theories, principles, and practices for (a) English Language Development leading to comprehensive literacy in English; and (b) for the development of academic language, comprehension and knowledge in the subjects of the curriculum, making grade-appropriate or advanced curriculum content comprehensible to English learners.

Candidates learn how to implement an instructional program that facilitates English language acquisition and development by effectively using materials, methods, and strategies so that students acquire listening, speaking, reading and writing skills in English in order to progress to the grade level reading/language arts program for English speakers.  

Candidates have opportunities to acquire knowledge of linguistic development, first and second language acquisition, and how first language literacy connects to second language development.
Candidates acquire and demonstrate the ability to use initial, formative, and summative assessment information to diagnose students’ language abilities, and to develop lessons that promote students’ access to and achievement in the state-adopted academic content standards.  

Candidates learn how cognitive, pedagogical, and individual factors affect students’ language acquisition.  

Candidates acquire skills for managing and organizing a classroom with first- and second-language learners.

Candidates acquire skills to collaborate with specialists and paraprofessionals.

Candidates learn and understand the importance of students’ family and cultural backgrounds and experiences in planning instruction and supporting student learning.  Candidates communicate effectively with parents and families.

Candidates learn how to differentiate instruction based upon their students’ primary language and proficiency levels in English, and considering the students’ culture, level of acculturation, and prior schooling.
Intern Program Delivery Model:

In preservice, teacher preparation programs provide candidates with a knowledge of and ability to teach English learners, including but not limited to Specially Designed Academic Instruction in English (SDAIE) methodology, language acquisition and English Language Development (ELD). 

EDUCATION SPECIALIST STANDARD

Program Standard 5: Assessment of Students 
The program provides opportunities for candidates to acquire the knowledge and skills necessary to assess students in a comprehensive manner within the breadth of the credential authorization.  Each candidate understands and uses multiple sources of information in order to participate in progress monitoring and in decision making regarding eligibility and services. The program provides candidates with the knowledge and skill to assess students from diverse backgrounds and varying language, communication, and cognitive abilities. The program provides opportunities for using both formal and informal assessments to evaluate students' needs and strengths for the purpose of making accommodations, modifications, instructional decisions and ongoing program improvements. The program provides the opportunities for each candidate to demonstrate the knowledge of required statewide assessments and local, state and federal accountability systems.

EDUCATIONAL ADMINISTRATION

Standard 10:  Vision of Learning

Each candidate is able to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported by the school community.

Each candidate:
· facilitates the development of a shared vision for the achievement of all students based upon data from multiple measures of student learning and relevant qualitative indicators

· communicates the shared vision so the entire school community understands and acts on the school’s mission to become a standards-based education system

· uses the influence of diversity to improve teaching and learning

· identifies and addresses any barriers to accomplishing the vision

· shapes school programs, plans, and activities to ensure that they are integrated, articulated through the grades, and consistent with the vision

· leverages and marshals sufficient resources, including technology, to implement and attain the vision for all students and all subgroups of students
Program Planning Prompts:

1. Satisfactory performance is defined as achieving competence as expected for entry-level administrators.

2. The program is designed to provide opportunities for candidates to learn how to maximize academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, linguistic or family backgrounds; gender, gender identity and sexual orientation;  students with disabilities and advanced learners; and students with a combination of special instructional needs.  (See Program Standard 4).

PUPIL SERVICES STANDARDS OF 
PROGRAM QUALITY AND EFFECTIVENESS

Standard 15
Technological Literacy
The program provides candidates with opportunities to understand and demonstrate skills in current technology for communication and collecting, organizing, distributing and analyzing data and resources in order to facilitate effective and appropriate outcomes in program management and individual student achievement.

Rationale

Schools and communities are becoming increasingly reliant on technology to become better informed about options, resources and opportunities to better serve their respective constituencies. Computer and communication system skills are essential for pupil service providers in gathering and distributing information, making presentations and otherwise managing all aspects of pupil support services to increase pupil learning and success.

Questions to Consider

The following questions are designed to assist accreditation team members during training and continuing accreditation reviews. They may also assist institutions in preparing proposals for initial accreditation of programs and self-study reports for continuing proposals for initial accreditation of programs and self-study reports for continuing accreditation.
• How well do candidates demonstrate knowledge of pertinent computer hardware  and software, such as word processing and database and computer presentation applications?
• To what extent do candidates understand legal and ethical issues related to computer-based technology?
• To what degree do candidates understand the appropriate use of computer-based technology and data-management systems, in support services, teaching, learning and data-based research?
• To what extent do candidates demonstrate computer-based technology skills in such areas as accessing the internet, downloading files, communicating with others through the use of e-mail and otherwise making use computer technology as a resource tool?
SCHOOL NURSE STANDARDS

Program Standard 4:  Preparation to Promote Student Health and Wellness

The program prepares candidates to integrate health and wellness concepts in the educational setting to allow students to be in school, healthy, and ready to learn.  Candidates are knowledgeable about primary (disease prevention and health promotion), secondary (health screening, emergency, and acute care) and tertiary (rehabilitative or palliative care) levels of health care intervention as these relate to students and their families.  In order for students to be optimally ready to learn, the program ensures that the candidate understands and can effectively apply the critical concepts of health and wellness within the school setting.  These include, but are not limited to:  

· promoting school safety, including disaster preparedness; 

· delivering first aid and emergency care

· identifying and accessing local community and public health resources;

· addressing public health issues in the community that may affect schools; 

· addressing student, family and community mental health and wellness; 

· promoting nutrition and fitness; 

· addressing specialized healthcare needs of students, including special education students; 

· understanding child and adolescent growth and development;

· promoting staff wellness; 

· addressing issues of community and family violence and substance abuse;  

· addressing acute and chronic diseases or conditions within the student population 

Induction Standards
Program Standard 3:  Support Providers and Professional Development Providers

The induction program selects, prepares, and assigns support providers and professional development providers using well-defined criteria consistent with the provider’s assigned responsibilities in the program. 

Consistent with assigned responsibilities, program providers receive initial and ongoing professional development to ensure that they are knowledgeable about the program and skilled in their roles. Support provider training includes the development of knowledge and skills of mentoring, the California Standards for the Teaching Profession, Effective Teaching Standards (Category B of the Induction Program Standards), as well as the appropriate use of the instruments and processes of formative assessment systems.

The program has defined criteria for assigning support providers to participating teachers in a timely manner. Clear procedures are established for reassignments when either the participating teacher or support provider is dissatisfied with the pairing.

The program regularly assesses the quality of services provided by support providers to participating teachers and evaluates the performance of professional development providers using well-established criteria. The program leader(s) provides formative feedback to support providers and professional development providers on their work, retaining only those who meet the established criteria. 

Career Technical Education
Standard 1: Program Design and Rationale

The program of teacher preparation for the Career Technical Education Teaching Credential includes a purposeful, developmentally designed sequence of coursework that effectively prepares CTE teachers to successfully teach all students in public education to perform in a competitive workplace. The program consists of 9 semester units of approved program course work or 135 hours of approved professional preparation through a local education agency. The program is based on a clearly stated rationale that has a sound theoretical and practical foundation anchored to the knowledge base of teacher education. The program is aligned to the state-adopted K-12 CTE curriculum standards and framework and bases CTE teachers’ competence on California’s Teaching Performance Expectations (TPEs). 

Program Planning Prompts
1(a) How is the design of the program grounded in a rationale based on sound theory of adolescent and adult teaching and learning, articulated clearly, and evident in the delivery of the program’s coursework? 

1(b) How is the program coursework sequenced to reflect principles of teacher development? 

1(c) How are the coursework and related experiences integrated to form a cohesive set of learning experiences that prepare the CTE teacher for the contemporary conditions of California public education?
1(d) How does the program prepare CTE teachers to integrate the state-adopted K-12 CTE curriculum standards with the K-12 academic content standards for teaching and assessing all students?
1(e) How does the program coursework incorporate a variety of effective teaching strategies and teacher behaviors, including the use of technology, for professional instruction? What opportunities does the program provide for CTE teachers to learn and practice the Teaching Performance Expectations (Appendix D)?

1(f) How does the program design include planned processes for the comprehensive assessment of individual CTE teachers on all competencies addressed in the program? 

AGRICULTURAL SPECIALIST
Standard 4 – Coordination of Supervised Agricultural Experience (SAE) Programs

The program includes basic preparation that develops the knowledge, skill and the ability to integrate and apply the concepts required to coordinate Supervised Agricultural Experience (SAE) Programs and advise and supervise students in those programs. 

Required Elements for Standard 4 – Coordination of Supervised Agricultural Experience (SAE) Programs:

An accreditation team determines whether the Agriculture Specialist Instruction Credential program meets this standard based on evidence provided by the program sponsor.  The team must determine that the quality of the program has been clearly and effectively substantiated in relation to each of the following elements:

4(a)
The program provides candidates an opportunity to develop and demonstrate knowledge and understanding of record keeping using the California FFA Record Book.

4(b)
Through the program, candidates develop the skills required to conduct successful project site visits, including home, school farm, and employer visits.

4(c)
The program provides candidates an opportunity to develop the ability to assist students in identifying and establishing appropriate project selection, placement, planning, managing and marketing.

4(d)
The program ensures that candidates have a deep understanding of the ethical principles that govern the design and development of appropriate student projects and supervised agricultural experiences.

EXAMPLE OF RESPONSE TO A PART OF STANDARD 4

One sentence of Standard 4 states:

The bilingual teacher preparation program further prepares candidates to evaluate, select, use and adapt state-board adopted and state-board approved materials, as well as other supplemental instructional materials.

Your narrative should NOT read:

The bilingual teacher preparation program at XYZ College prepares candidates to evaluate, select, use and adapt state-board adopted and state-board approved materials, as well as other supplemental instructional materials.

Your response needs to tell the reader HOW you are going to accomplish this.  So the response might be:

At XYZ college, we prepare candidates to evaluate, select, use and adapt state-board adopted and state-board approved materials by having them trace the process for how the state board adopts materials.  This is done in EDUXXX in week 5 of the course (see course syllabus on page **).  With that process in mind, candidates discuss ways that the process might not include all language materials necessary for EL learners in CA or those that might be insufficient for certain topics, so additional instruction is provided through lecture on how the state-board approves materials (see week 5 of the course syllabus on page **).  In order to enhance candidates’ ability to evaluate and select materials, the class takes a field trip to the local county office of education where they house samples of all the materials (see EDU XXX, course schedule/week 9, page **).  In EDU YYY, candidates plan a lesson that shows their ability to select and use appropriate materials for their content (see EDU YYY, course assignments, page **).  Finally, a lesson on becoming an internet literate teacher is presented in EDU ZZZ.  Candidates evaluate and critique instructional materials on the internet (see syllabus on page **). 
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