Biennial Report

Submitted to the California Commission on 

Teacher Credentialing

Westmont College

De[image: image1.png]N\
Yeng qo¥



partment of Education

Programs leading to the 

Preliminary Multiple Subject or Single Subject Credential

August 15, 2008
Section A.  Part I.  Context

Westmont, founded in 1937, is a residential, selective, undergraduate liberal arts college in the Protestant Evangelical tradition.  Enrollment is limited to 1200 students on-site, with approximately 150 additional students studying off-campus in any given semester.

The college’s Department of Education offers only the Preliminary Multiple and Single Subject credential programs.  The primary constituency for the programs is traditional-age students who have completed, or are in the process of completing, their undergraduate degrees at Westmont. Approximately 10% of candidates most years have graduated from another institution but choose to complete the credential program at Westmont.  The Liberal Studies major is also administered through the department.

The college is accredited by WASC (last site visit 2007).  The most recent site visit from the CTC was in 1998, at which time the program was awarded full accreditation, with no technical or substantive stipulations.

Relative to other California institutions, both the Multiple and Single Subject programs are very small.  Since the last site visit, the number of Multiple Subject Credentials awarded annually has ranged from 9 to 21, with an annual mean of 12.5.  The number of Single Subject Credentials awarded has ranged from 1 to 6, with a mean of 3.  Approximately half of the SS credentials are awarded in English.  Candidates are overwhelmingly female (97%) and majority culture (85%).  

Candidates complete the program as annual cohorts, with a single point of Admission (May) and a roughly similar point of completion (the following May for Multiple Subject candidates; the following June for Single Subject candidates).  Candidates complete an Early Field Experience during the fall semester, and are placed for full-time student teaching during the spring semester.  In addition, candidates complete a pre-professional classroom experience of forty hours, normally prior to admission to the credential program.

All coursework is offered from a single site, with the exception of the Student Teaching Semester in Costa Rica—an option that 2-4 candidates elect each year, for a total of approximately 60 candidates since 1984.

The program is staffed by 3 full-time faculty, including one who has come since the last site visit; and approximately 3-4 part-time faculty in any given year.

Among the changes since the last site visit:

· Approval of 2042 Elementary Subject Matter Program (2004)

· Approval of 2042 Multiple and Single Subject Credential Programs (2004)

· Implementation of the Teaching Performance Assessment (full implementation as of 2007)

· Change in department chair (2003)

· Significant changes in the college’s senior leadership (including new president named in 2001, 2007;  new chief academic officer named in 2002; interim appointed 2006)

Among the anticipated short-term changes:  

· Two new full-time faculty members in Fall 2009

Section A.  Part II.  Candidate Assessment Data

The Department of Education collects a wide range of data on an annual basis from current students, graduates, employers of graduates, master teachers and other teachers who host candidates or pre-professionals, and from state-mandated assessments.  The following chart describes the evaluation mechanisms currently in place.  Summaries and interpretation of the first eight measures (titles of instrument in bold print) are reported below.

	Instrument
	Description

	1. Teaching Performance Assessment (TPA)
	Westmont piloted one or more components of the CTC’s TPA beginning with Multiple Subject candidates in 2003.  Official implementation of all four tasks for Multiple and Single Subject candidates began with the current cohort (2007-08).  The program’s response to Standards 19-21 describing institutional procedures and policies for the TPA was submitted to the CTC in December 2007and approved in April 2008. 

	2. Evaluation of Student Teachers by Master Teachers


	This form, closely based on the CTC’s 13 Teaching Performance Expectations, is completed by master teachers at the end of full-time student teaching.   The completed form is discussed with the college supervisor. A preliminary version of the same assessment is completed mid-way through the student teaching placement and discussed in a three-way conference with the candidate and college supervisor.  MS candidates receive a single evaluation.   SS candidates working with more than one master teacher typically receive multiple evaluation forms.

	3. Master Teacher Evaluations of Program
	Master teachers complete this brief form at the end of each candidate’s student teaching experience.  Although the individual candidate is referenced, the emphasis of the exercise is the opportunity for the master teacher to comment on the quality of supervision and communication with Westmont’s Department of Education.   Typically master teachers include additional narrative material on this form, material which is not referenced here in the biennial report but will be available to a site visit team.

	4. Early Field Experience 
	During the fall semester of the Credential Program, candidates complete a pre-student -teaching early field experience.  The experience is evaluated by the host teacher on a range of qualities, based on a three-point scale, as shown in the summary below.   In addition to the material summarized here, teachers document the pre-professional’s total time in the classroom and typically include a narrative commentary.

	5. Evaluations of Pre-Professional Experience 

(ED 100/101)
	Teachers hosting a pre-professional (typically students in their third or fourth year of undergraduate study) complete an evaluation form to document their student’s classroom experience.  In addition to the material summarized here, teachers document the pre-professional’s total time in the classroom and typically  include a narrative commentary.

	6. Survey of First Year Graduates
	Approximately one year after graduation, program completers receive a comprehensive two-part survey, to be completed anonymously.  The component that is focused completely on the CTC’s 13 TPEs and which is strictly quantitative is tabulated here.  A second and broader-ranging component which includes narrative material will be available to a site visit team.  Return rates from graduates have varied.  We continue to explore ways to boost and sustain the response rate.

	7. Survey of Employers of First Year Graduates
	At the end of the graduate’s first year of employment, supervisors receive a survey linked to the 13 TPEs but including other questions as well.  Only the quantitative component of the survey is included here.  Additional material will be available to a site visit team.  Only employers of graduates in classroom teaching positions or closely related jobs receive surveys.  As with the survey of graduates, we continue to explore ways to boost and sustain the response rate from employers.

	8. Reading Instruction Competency Assessment
	In addition to overall pass rates, candidates’ scores on each of the four components are averaged to determine relative strengths in preparation.  

	The following six items are also part of the Department of Education’s larger system of quality assurance and continual improvement, but results of these measures are not included in the biennial report itself.

	Course Evaluations
	Most courses in the Education Department are evaluated every time they are taught.  Department chair reviews with particular care all evaluation forms from students in courses taught by part-time faculty, and discusses overall patterns with the faculty member one-on-one.  Student evaluations are one major factor in a decision whether to renew a part-time faculty member’s contract.

	Senior Interviews
	Selected seniors each year complete a one-on-one interview with all full-time faculty members.  Interview has a written as well as oral component.  Interview is focused on the college’s six institution-wide Student Learning Outcomes, but these are discussed in relation to the candidate’s experience in the Liberal Studies and/or credential programs.

	Student Teaching Portfolio
	All candidates prepare a comprehensive portfolio focusing on their full-time student teaching experience and structured around the CTC’s six domains of professional teaching competency.

	Developmental Continuum of Teacher Abilities Self-Assessment
	At regular intervals throughout the credential program, candidates complete a self-assessment exercise using this instrument created by the New Teacher Center at the University of California—Santa Cruz.  Candidates are asked to take this self-assessment with them as they enter a BTSA program.

	Candidate evaluations of master teachers
	At the end of full-time student teaching, candidates write a narrative evaluation of their master teacher.  These evaluations are one factor in determining whether (and how) to use a particular master teacher for future placements.  

	Candidate evaluations of supervisors
	At the end of full-time student teaching, candidates write a narrative evaluation of their college supervisor.  These are used to explore issues among the full-time faculty and as one additional set of data for continual program improvement.


1. Teaching Performance Assessment (TPA)

	2007-2008 Cohort
	Multiple Subject
	Single Subject

	
	1st time pass rate
	Mean 1st time scores
	1st time pass rate
	Mean 1st time scores

	
	N=10
	N=1

	Task 1
	100%
	3.7
	100%
	4

	Task 2
	100%
	3.7
	100%
	4

	Task 3
	70%
	2.9
	100%
	4

	Task 4
	100%
	3.4
	100%
	4


2. Evaluation of Student Teachers by Master Teachers

	Rating Scale:  1=poor

                                2=below average

                                3=average

                                4=very good

                                5=outstanding


	Multiple Subject
	Single Subject

	
	2006
	2007
	2006
	2007

	
	N=11
	N=10
	N=10
	N=5

	TPE 1:  Subject-specific Pedagogical skills

	a.  Reading/Language Arts

	Demonstrates familiarity with, and an ability to teach in accord with, state-adopted reading standards
	4.2
	4.4
	4.6
	4.3

	Delivers a comprehensive reading/language arts program that includes reading skills and comprehension, writing, speaking, and listening
	4.6
	4.3
	4.8
	4.7

	Uses a range of instructional materials, including quality literature
	4.4
	4.2
	4.6
	4.3

	Uses a range of assessments to determine that students are making adequate progress
	4.2
	4.2
	4.6
	4.3

	b. Mathematics

	Demonstrates familiarity with, and an ability to teach in accord with, state-adopted math standards
	4.3
	4.4
	5.0
	ND

	Recognizes and teaches connections from one mathematical topic or concept to another, and

helps students apply mathematical procedures to real-life situations
	4.2
	4.2
	5.0
	ND

	Helps students develop multiple strategies for approaching and solving problems
	4.2
	4.1
	5.0
	ND

	Anticipates and addresses student misunderstandings
	4.2
	3.9
	5.0
	ND

	c. Science
	

	Demonstrates familiarity with, and an ability to teach in accord with, state-adopted science standards
	4.4
	4.5
	ND
	4.5

	Teaches developmentally-appropriate science content
	4.5
	4.4
	ND
	4.5

	Includes opportunities for students to do laboratory or field exercises,  in which students become

active inquirers 
	4.4
	4.3
	ND
	4.5

	d. History-Social Science

	Demonstrates familiarity with, and an ability to teach in accord with, state-adopted history-social science standards
	4.2
	4.4
	ND
	ND

	Enriches historical and cross-cultural study through the use of literature, art, music, drama, 

cooking, and other cultural components
	4.4
	4.0
	ND
	ND

	Encourages students’ development as citizens, through building awareness of and participation

 in classroom, school, neighborhood, state, national, and/or world communities
	4.7
	3.9
	ND
	ND

	Uses a wide range of subject-appropriate strategies, such as role playing, group projects, independent research, debates, and so forth
	4.4
	4.1
	ND
	ND

	e. Visual and Performing Arts
	
	

	Demonstrates familiarity with, and an ability to teach in accord with state-adopted standards in the arts
	3.9
	4.1
	4.0
	ND

	Plans a variety of activities in art, music, theater, and dance, as school schedule and instructional responsibilities permit
	3.9
	3.9
	5.0
	ND

	Makes connections between the arts and other subjects
	4.3
	4.2
	5.0
	ND

	f. Physical Education
	

	Demonstrates familiarity with, and an ability to teach in accord with, state-adopted standards

 in physical education
	4.6
	4.2
	5.0
	ND

	Develops motor skills and teamwork, promotes awareness of practices leading to health and safety, and helps to build positive attitudes toward physical activity
	4.7
	3.9
	5.0
	ND

	TPE 2
	

	Regularly checks for understanding, and makes appropriate instructional decisions about re-teaching when necessary.  Anticipates and addresses common student misconceptions
	4.4
	4.2
	4.6
	4.6

	TPE 3
	

	Uses a variety of assessment strategies, formal and informal.  Understands the purpose and use of different assessments in the instructional cycle, including baseline exercises, progress-monitoring, and summative assessments. Teaches students self-assessment strategies
	4.4
	4.0
	4.6
	4.2

	Helps orient students to standardized tests and appropriately administers tests, including providing accommodations for students with special needs
	4.2
	4.3
	4.9
	4.4

	Gives students timely and appropriate feedback on their achievement.  Maintains appropriate records of learning.  Explains to students and their families the meaning of grades and appropriate strategies for improvement.
	4.2
	4.1
	4.6
	4.6

	TPE 4
	

	Plans instruction logically and sequentially, taking into account state-adopted academic standards and students’ current levels of achievement.
	4.4
	4.3
	4.8
	4.6

	Uses a variety of instructional strategies
	4.2
	4.4
	4.8
	4.6

	Explains material to students in meaningful terms, using examples and analogies pertinent to the classroom and students’ lives outside the classroom.
	4.6
	4.4
	4.7
	4.8

	TPE 5
	

	Makes instructional goals clear to students.
	4.3
	4.3
	4.7
	4.8

	Ensures active and equitable participation from all students.  Poses questions that challenge students to think deeply.  Engages in genuine conversation with students. Encourages students to articulate questions of their own.
	4.3
	4.4
	4.6
	4.4

	TPE 6
	

	Plans instruction appropriate to students’ current developmental needs and interests, taking into account (as applicable) student attention spans, needs for concrete examples and activities, and the development of students’ responsibility for their own learning
	4.3
	4.4
	4.7
	4.4

	TPE 7
	

	Has a theoretical background for identifying and analyzing issues pertinent to English Language Development, as these issues surface in actual individuals.  
	4.4
	3.9
	4.2
	4.2

	Actively seeks knowledge about students’ linguistic and cultural backgrounds, including results of students’ previous language assessments and the characteristics of students’ first language.  Uses this information in helping students’ progress in English.
	4.3
	3.7
	4.1
	4.4

	Collaborates effectively with other professionals, para-professionals, and families in supporting students’ language development.
	4.3
	3.7
	4.0
	4.8

	Supports students’ acquisition of English and students’ comprehension of academic content through a wide variety of instructional strategies, including visual support, facial expressions, gestures, and other body movements; and the clarity of teacher’s own spoken English.
	4.4
	4.5
	4.4
	4.4

	TPE 8
	

	Actively learns about students’ interests, backgrounds, abilities, and health considerations, and takes this information into account in planning and supporting instruction.  Works with other educators in identifying students with special needs and making appropriate accommodations, as necessary.
	4.4
	4.1
	4.8
	4.6

	Gets parents and families involved in learning 
	4.6
	3.7
	4.4
	4.3

	TPE 9
	

	Plans instruction consistent with state-adopted academic standards.
	4.4
	4.5
	4.8
	4.6

	Plans effectively both short-term and long-term, taking into consideration students’ current level of achievement.   Plans include accommodations for students with special needs.  Uses support personnel, including aides and parent volunteers, to advance instructional goals.
	4.2
	4.2
	4.9
	4.6

	Makes appropriate connections from one day to another, helping students understand how material relates to prior and subsequent content.
	4.6
	4.5
	4.8
	4.6

	TPE 10
	

	Uses time effectively to maximize student learning.  Establishes efficient routines and transitions quickly from one activity to another.
	4.3
	4.7
	4.4
	4.4

	TPE 11
	

	Communicates clearly expectations for student behavior.  Creates a positive environment for student learning.  Establishes rapport with students and families.  Is sensitive to individual student needs.  Helps students take responsibility for their own behavior. 
	4.6
	3.7
	4.6
	4.6

	TPE 12
	

	Takes responsibility for what transpires in the classroom.  Maintains high standards of professionalism with respect to attendance and punctuality, preparedness, and mental and physical vigor and alertness
	4.4
	4.4
	4.9
	4.8

	Is aware of personal values and biases, and recognizes how these may affect teaching and learning.  Is committed to racial, ethnic, and gender equity, and assists students in developing ideals of justice.  Models appropriate attitudes and behaviors in the classroom
	4.6
	4.5
	4.9
	4.8

	Understands key elements of national and state laws pertinent to education, and their application in the classroom, including laws and procedures concerning the education of English Language learners, students with disabilities.  Identifies suspected cases of child abuse or neglect and works with other professional to report such cases
	4.3
	4.2
	4.4
	4.5

	Respects confidentiality of students, families, and fellow educators
	4.8
	4.8
	4.8
	5.0

	TPE 13
	

	Engages in appropriate self-reflection about processes of teaching and learning.  Actively seeks feedback from others, including fellow educators, families, and students, as appropriate.    Responds graciously to feedback, and makes appropriate adjustments in teaching, accordingly
	4.7
	4.3
	4.6
	5.0

	Demonstrates initiative and constant improvement
	4.6
	4.5
	4.8
	5.0


3. Master Teacher Evaluations of Program

	
	 Multiple Subject 
	Single Subject

	
	2006
	2007
	2006
	2007

	
	N=9
	N=11
	N=7
	N=5

	Quality of content area
	4.9
	4.7
	4.6
	4.7

	Quality of professional preparation
	4.7
	4.5
	4.2
	4.6

	Quality of communication with the department
	4.7
	4.7
	4.5
	4.8

	Quality of classroom observation
	Question not included on form
	4.9
	4.6
	5.0


4.  Early Field Experience

	Rating:

1=Fail

2=Adequate

3=Excellent
	Multiple Subject
	Single Subject

	
	Fall 2006
	Fall 2007
	Fall 2006
	Fall 2007

	
	N=21
	N=16
	N=2
	N=1

	Attendance
	3
	3
	2.5
	3

	Cooperation
	3
	3
	3
	3

	Initiative
	2.92
	3
	3
	3

	Attitude
	3
	3
	3
	3

	Teaching
	3
	3
	3
	3

	Presentation skills: voice
	3
	3
	3
	3

	Presentation skills: body
	3
	3
	3
	3

	Management
	2.97
	2.96
	3
	3

	Relationships
	3
	3
	3
	3


5. Evaluation of Pre-professional Experience

	Rating:

1=Fail

2=Adequate

3=Excellent
	Multiple Subject
	Single Subject

	
	2006-07
	2007-08
	2006-07
	2007-08

	
	N= 12
	N=12
	N=7
	N=9

	Attendance
	3
	2.9
	2.9
	3

	Cooperation
	3
	3
	3
	3

	Initiative
	2.9
	3
	3
	2.8

	Attitude
	2.9
	3
	3
	2.9

	Interest
	3
	2.9
	3
	2.8

	Appearance
	3
	2.9
	3
	2.9

	Relationships
	3
	3
	3
	3


6. Survey of First-Year Graduates (quantitative self-assessment component only)

	Rating scale:  1= Below average

                       2=Average

                       3=Above average

                       4=Very good

                       5=Outstanding
	MS Program


	SS Program

	
	May 06
	May 07
	May 06
	May 07

	
	N=10
	N=3*
	N=0
	N=2

	TPE 1A  Subject-specific instruction

	     Reading/Language Arts/English
	4.2
	4.0
	ND
	5.0

	     Math
	4.5
	4.0
	ND
	ND

	     History/Social Science
	4.2
	4.0
	ND
	ND

	     Science
	4.2
	4.0
	ND
	ND

	     Creative/Performing Arts
	3.5
	3.3
	ND
	ND

	     Physical Education
	3.3
	3.7
	ND
	3.0

	TPE 2:  Monitoring student learning
	4.6
	4.0
	ND
	3.0

	TPE 3:  Assessment
	4.3
	4.0
	ND
	3.0

	TPE 4:  Making content accessible
	4.7
	4.7
	ND
	3.5

	TPE 5: Student engagement
	4.7
	4.0
	ND
	4.0

	TPE 6: Developmentally-appropriate practices
	4.6
	3.7
	ND
	3.0

	TPE 7:  Teaching English learners
	4.2
	4.3
	ND
	3.5

	TPE 8:  Learning about students
	4.5
	4.7
	ND
	3.5

	TPE 9:  Instructional planning
	4.9
	4.7
	ND
	4.0

	TPE 10:  Instructional time
	4.7
	4.3
	ND
	3.5

	TPE 11:  Social environment
	4.7
	3.7
	ND
	2.5

	TPE 12:  Professional, legal, and ethical obligations
	4.8
	4.7
	ND
	4.5

	TPE 13:  Professional growth
	4.3
	3.3
	ND
	3.5


* Due to administrative error, not all MS graduates from this cohort received the quantitative component of the survey.

7. Survey of Employers of First Year Graduates

	Rating scale:  1= Below average

                       2=Average

                       3=Above average

                       4=Very good

                       5=Outstanding
	MS Program
	SS 

Program

	
	May 06
	May 07
	May 06
	May 07

	
	N=4
	N=6
	N=0
	N=4

	Subject matter knowledge (TPE 1)
	4.25
	3.33
	ND
	3.25

	Ability to communicate (TPE 4, 5)
	4.50
	4.00
	ND
	3.25

	Classroom management (TPE 11)
	4.50
	3.67
	ND
	2.25

	Planning & organization skills (TPE 9)
	4.50
	3.50
	ND
	3.50

	Instructional effectiveness (TPE 4, 5, 6)
	4.50
	3.67
	ND
	2.50

	Use of instructional time (TPE 10)
	4.00
	3.67
	ND
	3.25

	Ability to assess student learning (TPE 2, 3)
	4.25
	3.83
	ND
	2.75

	Teaching diverse learners (TPE 7, 8)
	4.00
	3.50
	ND
	3.33

	Fulfillment of professional, legal, and ethical responsibilities (TPE 12)
	5.00
	3.67
	ND
	3.50

	Commitment to professional growth (TPE 13)
	5.00
	3.83
	ND
	3.00

	Interpersonal relations
	5.00
	3.50
	ND
	3.50

	Health and vitality
	5.00
	4.50
	ND
	3.75

	Overall teaching competence
	4.50
	3.59
	ND
	2.50


8.  RICA

	Component areas of the RICA are scored on a scale of 1-4
	2006
	2007

	
	N=11
	N=11

	Total pass rate
	100%
	100%

	Planning and organizing reading instruction based on ongoing assessment
	3.00
	2.90

	Developing phonological and other linguistic processes related to reading
	3.36
	3.00

	Developing reading comprehension and promoting independent reading
	3.20
	3.20

	Supporting reading through oral and language development
	3.30
	3.20


Section A.  Part III.  Analysis of Candidate Assessment Data

1. Analysis of Teaching Performance Assessment (TPA)

Data from the initial year of full implementation of the TPA indicates that candidates are well prepared to demonstrate the specific competencies required of beginning teachers in the state of California. The primary external scorer for Tasks “1” and “2”—someone who has scored for a number of different institutions for several years—indicated that the Westmont responses were consistently among the best she had seen.  All candidates passed Tasks “1,” “2,” and “4” on their first attempt.  All candidates eventually passed all four components, in no case with more than two attempts.  Task “3,” focusing on assessment of student learning, had the lowest mean score for the initial set of responses, and was the only task requiring some multiple subject candidates to re-submit.  Department faculty have discussed these results and identified ways to strengthen candidates’ knowledge base in the area of assessment, including additional practice in item analysis, identifying more precise criteria for what constitutes individual and class success on a particular instrument, and using on a routine basis a wider range of assessment strategies.

On the surface, and with respect to a single year’s cohort, the Single Subject program might initially appear to be more successful than the Multiple Subject program overall, and with particular respect to Task “3.”  In this area, however, as with all subsequent instruments, small n’s, overall and with special reference to the Single Subject program, mean that it may be difficult to generalize from these results.

2. Evaluation of Student Teachers by Master Teachers

Master teacher evaluations are highly complimentary of Westmont candidates in both the Multiple and Single Subject programs.  In none of the 13 TPEs do mean ratings for Single Subject candidates fall below 4.0 (very good).  

With respect to Multiple Subject candidates, mean scores are similarly high overall, with 45 of 47 individual items rated above 4.0 in 2006 and 38 of 47 items above 4.0 in 2007. TPE 1(e), Visual & Performing Arts, is the only area in which means dipped below 4.0 in both years, a result consistent with previous years’ data. When we have discussed this item in our Teacher Advisory Board, the consensus has been that the rating may reflect more the current constraints on the elementary curriculum than Westmont candidates’ actual preparation.  

Candidates’ scores in three elements of TPE 7, Teaching English Learners, fall below 4.0 for 2007.  While the previous year’s means on TPE 7 are higher than 4.0, the long-term pattern for this TPE is ratings a bit below others.  Even as we continue to monitor this area closely, we believe the scores may reflect as much as anything the inherent challenges even for experienced teachers in schools such as those where we place student teachers, where the majority or overwhelming majority of students are English Learners. We continue to believe that this is a major strength of our program.  

A 3.7 under TPE 11 (Classroom Environment) in 2007 may reflect in part the collective dispositions of a particular multiple subject cohort.  All of these areas will continue to be monitored closely to detect long-term patterns. 

3.  Master Teacher Evaluations of Program—Quantitative data only

This is a relatively new instrument (introduced 2005-06), and is still being refined.  Overall results are once again very positive in both the Multiple and Single Subject Programs.  Narrative material in general strongly bolsters the testimony of the quantitative data.  Teachers express satisfaction with the design and implementation of the student teaching semester, including the student teachers’ complete focus on classroom demands during the spring semester, rather than dividing their energies with additional coursework.  Master teachers also express appreciation for the frequent presence of full-time program faculty in the classroom as supervisors. 

It seems to be difficult for master teachers, especially those who have worked with only a few Westmont student teachers, to separate their experience with a particular individual from their assessment of the quality of the program as a whole.  Effective 2008-09, we will disaggregate into separate questions material currently lumped together under “Quality of Communication with the Department.” 

4.  Early Field Experience

Evaluations from classroom teachers on candidates’ fall semester field work are consistently and overwhelmingly positive.  Narrative comments on forms are almost without exception equally positive and enthusiastic about candidates’ skills and dispositions.  To the extent that there may be individual weaknesses, or concerns about the program, these do not surface on this particular instrument.  It may be that the Early Field Experience itself is not long enough for weaknesses or concerns to manifest themselves.   

5. Evaluation of Pre-professional Experience

Here again, evaluations from classroom teachers on pre-professionals’ field work are overwhelmingly positive.  Although there is variation in 5 of the 7 categories of evaluation for students heading toward both the multiple and single subject programs, the only pattern that emerges is one of overall satisfaction.

6. Survey of First-Year Graduates (quantitative self-assessment component only)

First year graduates are asked to complete anonymously two assessments.  The more comprehensive and narrative-oriented evaluation of the program as a whole will be available to the visiting site team.  Only the quantitative self-assessment of candidates’ preparation for each of the 13 TPEs is tabulated here.  With respect to the Multiple Subject program, mean scores are at 4.0 (very good) or above in 7 of the TPEs.  

Under TPE 1, physical education and the creative/performing arts dip below a 4.0 both years under consideration.  This is consistent with long term patterns in our surveys.  We believe it chiefly has to do with the limited opportunities student teachers have to teach these subjects, along with the fact that methodology courses in these areas are typically taken prior to the credential program itself. There is also some inconsistency among school districts. In some schools, multiple subject candidates are responsible for teaching their own physical education, while in others physical education is a pull-out program. 

It is not clear yet how significant the 3 other areas below 4.0 for 2007 may be.   With the possible exception of TPE 13, these have not been flagged as concerns on previous surveys.  We will continue to monitor all four of these TPEs on future surveys.

With respect to the Single Subject program, exceptionally small n’s make it hard to interpret the data appropriately.  Twelve of the 13 TPE’s are rated 3.0 or above (above average).  TPE 11:  Social Environment, is rated a 2.5.  Traditionally graduates and employers have identified this area as a strength of the Westmont program, so this may reflect the individual challenges of a small set of teachers, and/or factors that we have not yet recognized.    Clearly in any case, it calls for continuous monitoring, especially since classroom management is the lowest mean score for employers surveyed about this same set of graduates.

7. Survey of Employers of First Year Graduates (quantitative component only)

Employers are generally positive, both in their narrative and quantitative evaluations of graduates.  For reasons that are not altogether clear, mean scores for these particular two classes are higher in the Multiple Subject program.  

Four areas of the Multiple Subject program for 2006 were unanimously rated 5.0 (outstanding).  With respect to the Multiple Subject program, while all means are above 3.0 (above average), there is a curious discrepancy between 2006 and 2007.  Particularly puzzling is the low rating for the 2007 cohort on TPE 1 (subject matter knowledge), a traditional strength on our employer survey for both Multiple and Single Subject graduates.  

The department has hypothesized that the rating scale, where the numerical average score is not aligned with the qualitative characterization of “average,” may be confusing to some employers, and we have altered the rating scale accordingly, but of course this still does not explain differences between 2006 and 2007, or differences between the Multiple Subject and Single Subject programs.  We will continue to monitor employer survey responses closely to discern and respond to long-term patterns of data.

For several years we have noted with concern the low response rate from employers—something that colleagues at other institutions have also experienced.  Last year for the first time, we made available an electronic alternative, and this seems to have had some effect on return rates.  We will continue to explore strategies for increasing this rate.

8.  RICA

Graduates have a long history of success on the RICA, and consistently express appreciation to the faculty for their thorough preparation.  2006 is the first year where we have calculated mean scores in the four RICA components.  So far, based on these two years of data only, components 2, 3, and 4 seem to be a shade stronger than component 1.   

Section A.  Part IV.  Use of Assessment Results to Improve Candidate and Program Performance

Assessment results reported in this document thus far are directing program improvement in the following three areas.

1.  Assessment

We will be giving even greater emphasis to Assessment in both Multiple and Single Subject programs.  We recently added one major assignment to the Multiple Subject Program related to using K-12 student assessment data during full-time student teaching.  Effective Fall 2008, we have altered the syllabus in ED 120:  Teaching Social Studies and Science in the Elementary School to include an additional hour and a half related to developing and interpreting assessment instruments, emphasizing the role of assessment in shaping subsequent instruction.  ED 110/111:  Educational Psychology and ED 121:   Curriculum Planning & Instruction in the Secondary School already devote considerable attention to assessment, but effective Fall 2008 these courses will be even more intentional in emphasizing readings, assignments, and activities that address assessment issues.

2. Art and Physical Education in the Multiple Subject programs

Given that master teachers and first-year graduate surveys both score art and physical education lower than the core areas of the curriculum, we will be emphasizing the student teacher’s need to take greater initiative in ensuring that he or she receives adequate opportunities to practice teaching in these subjects.  Effective 2008-09, these two areas will be specifically mentioned in the letter of acceptance into student teaching as areas where past cohorts felt they needed more experience.  Student teaching college supervisors will flag these areas at the time of the mid-semester three-way conference, and develop with the individual master teachers and student teacher a plan, when necessary, to ensure proper opportunity to lead in these subjects during the student teaching experience.

3. Boosting return rates for first-year graduates and employers of first-year graduates

We have experimented in one or both of the last two years with (a) making available to employers of our graduates an on-line version of the evaluation instrument; and (b) sending a second mailing to graduates or employers who did not respond to the first request.   We have also talked with faculty at other institutions as to how they carry out evaluation activities on their graduates.  Our efforts seem to have led to a small improvement in the return rates, but we would like to continue to improve in this area, aiming for consistent return rates on both surveys exceeding fifty per cent of alumni.  This year we will e-mail graduates and their employers who do not respond to the first and second mailings. We are also exploring the possibility of offering some tangible incentive for those who return surveys (e.g., entering a drawing for a contribution to a charity of their choice).

Section B.  Institutional summary

For Westmont, the Multiple Subject and Single Subject Programs represent the entire scope of institutional programs.  What has been provided above, then, may be seen as the institutional summary.

Throughout Section A, Part III, we have noted where the data for the two years under consideration are or are not consistent with long-term institutional or program patterns.

As noted in Section A, Part IV, we will work in both the Multiple Subject and Single Subject Programs to strengthen attention to assessment.  We will work in the Multiple Subject Program to flag candidates’ awareness of the importance of the Visual & Performing Arts, and of Physical Education, in their overall professional preparation and demonstration of professional competency.  As a program, we are being even more intentional about efforts to improve return rates of surveys.

One overall pattern that may be obvious, but is not specifically flagged in previous paragraphs, is the size of our Single Subject Program.  We believe the small size is a strength, but we would also like to see some modest growth in the program.  This past year, a new financial aid policy decision implemented by the college at the Department of Education’s request seems to be paying off.  Our projected enrollment in the Single Subject Program for 2008-09 is the highest since 1997.  We continue to strategize and work closely with administrators about how to ensure the availability of a Westmont Single Subject program to qualified students who wish to enroll in this program.

