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Introduction and Statutory Requirements

In 1998, the California Commission on Teacher Credentialing sponsored and the Governor signed
legislation that restructured teacher credentialing in California.  The highlights of this reform included:

• The creation of multiple, standards-based routes into teaching, including blended programs of
undergraduate teacher preparation;

• Alignment of teacher preparation standards with State adopted academic content and performance
standards for students;

• A new requirement that teachers pass a teaching performance assessment embedded in their
preparation program prior to earning a preliminary teaching credential; and

• A new requirement that teachers complete a two-year induction program of support and formative
assessment during the first two years of teaching as a requirement for earning a professional
teaching credential.

Following passage of SB 2042 (Alpert/Mazzoni, Ch. 548, Statutes of 1998), the Commission launched a
substantial revision of its standards for teacher preparation. The Commission’s goal in the development of
new standards for teacher preparation is to ensure that all teachers are rigorously prepared in the content
they will be authorized to teach, as well as in methods of teaching and classroom management.  The
Standards of Quality and Effectiveness for Professional Teacher Induction Programs contained herein
establish the expectations of the Commission, the State Board of Education, and the Superintendent of
Public Instruction for new teacher induction.  By design, these standards couple with standards for subject
matter preparation and standards for professional teacher preparation to reflect the continuum of learning
to teach.

In accordance with Education Code section 44259(c), induction programs may be offered by school
districts, county offices of education, and/or institutions of higher education.  Section 44279.2(c) of the
Education Code allows local education agencies to apply for and receive state funding to support
induction programs through the Beginning Teacher Support and Assessment System, a program that is
administered jointly by the California Department of Education (CDE) and the California Commission on
Teacher Credentialing (CCTC).  In order to receive funds, participating school districts must develop and
implement teacher induction programs that meet standards adopted by the Commission and the
Superintendent of Public Instruction for this purpose as provided in Education Code section
44279.2(c)(1).  Further, only induction programs that meet these standards may recommend candidates
for a Professional Teaching Credential.
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Foundational Standards for All Multiple Subject and Single
Subject Professional Teacher Induction Programs

Program Standard 1: Sponsorship, Administration, and Leadership

The induction program is sponsored by one or more organizations that demonstrate a commitment to
teacher induction. The program has qualified leader(s) who implement the program within an
administrative structure that effectively manages and delivers support and formative assessment services
to participating teachers.

Program Elements for Standard 1: Sponsorship, Administration, and Leadership

1(a) The induction program sponsor(s) demonstrate commitment to the program through the clear and
appropriate allocation of authority, initiative, and sufficient resources to support program
implementation.  The program assigns personnel and material resources to each sponsoring
organization in proportion to its level of effort and degree of responsibility.

1(b) The program has clearly specified roles and responsibilities for each sponsor about program
oversight and implementation; each sponsor designates a primary contact person for the program.

1(c) The program establishes a representative leadership team.  The program leadership team
demonstrates the depth of knowledge and understanding necessary to be able to implement an
induction program.  The team is knowledgeable about the state-adopted academic content
standards and performance levels for students, preliminary teacher preparation, induction, and
ongoing professional development, and has a commitment to teacher education that spans
organizational boundaries.  The team actively participates in ongoing professional development,
research, and related technical support activities.

1(d) The program sponsor(s) specifies in writing the roles, and responsibilities of one or more qualified
program leaders, responsible for the overall direction of the program.  These roles and
responsibilities are appropriate to the scope of the program.  The program leader(s) has
appropriate authority over the details of program design and implementation.



Standards of Quality and Effectiveness for Professional Teacher Induction Programs

California Commission on Teacher Credentialing March 2002

15

Program Standard 2: Resources

The induction program consistently allocates sufficient resources among program sponsor(s) to enable the
program to meet all program standards and deliver planned program components to all participating
teachers.  Program sponsor(s) distribute resources in a manner consistent with the stated program
rationale, design, and goals.

Program Elements for Standard 2: Resources

2(a) The program allocates appropriate resources among collaborating partner(s) to ensure an
appropriate distribution for supporting essential program components, as defined and described in
the program design.

2(b) The program sponsor(s) assign qualified personnel designated to lead and coordinate the program.

2(c) The program sponsor(s) assign support personnel to the induction program according to policy
guidelines.

2(d) The program leader(s) access and coordinate existing professional development resources as
appropriate to support participating teachers.

2(e) The program leader(s) monitor resource allocations on a regular basis and make necessary
adjustments.
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Program Standard 3: Professional Development Providers

The induction program selects and evaluates professional development providers, using well-defined
criteria consistent with the providers' assigned responsibilities in the program. The selection process is
planned and carefully implemented in order to select professional development providers who will bring
skills that enhance program capacity. Professional developers are well prepared to assume their
responsibilities, so that their efforts are consistent with the program’s design, rationale, and goals.

Program Elements for Standard 3: Professional Development Providers

3(a) The program defines in writing the roles and responsibilities of professional development
providers, and clearly states and consistently follows procedures for making selection decisions.

3(b) Selection criteria are consistent with the professional development providers’ specified roles and
responsibilities, including but not limited to the following:
(i) Knowledge of state-adopted academic content standards and performance levels for

students; state-adopted curriculum frameworks, and the California Standards for the
Teaching Profession;

(ii) Knowledge of teacher development and the research base that informs induction content
and practices;

(iii) Knowledge of adult learning theory;
(iv) Experience in training, facilitation, and presentation;
(v) Knowledge of group process and high quality professional development elements;
(vi) Knowledge of cultural, ethnic, language/linguistic, cognitive, and gender diversity;
(vii) Willingness to work with others to create a collegial learning community;
(viii) Possession of effective interpersonal communication skills; and
(ix) Demonstrated commitment to personal professional growth and learning.

3(c) The program provides education and training for professional development providers who are
training support providers or participating teachers.

3(d) Consultants from outside the program are oriented to the program’s context and communicate with
program leader(s) on how to provide an educational experience for all participants.

3(e) The program regularly evaluates the performance of professional development providers.



Standards of Quality and Effectiveness for Professional Teacher Induction Programs

California Commission on Teacher Credentialing March 2002

17

Program Standard 4: Evaluation

The induction program has a comprehensive system of formative program development and evaluation
that addresses all standards, involves program participants and other stakeholders, and leads to substantive
improvements.  The program provides meaningful opportunities for professional practitioners and broadly
representative community members to become involved in program revision, development and evaluation
activities.  Program sponsor(s) participate in accountability processes designed to ensure quality and
effectiveness of the program.

Program Elements for Standard 4: Evaluation

4(a) Local program goals and the induction program standards are the criteria for program evaluation.
These criteria include an examination of participating teachers use of standards-based instructional
strategies based on state-adopted academic content standards and performance levels for students.

4(b) Ongoing program evaluations include information from multiple internal and external sources,
such as participants, employers, partner(s), recent graduates, professional development providers,
site administrators, and program staff.

4(c) The program regularly collects feedback about program quality and effectiveness from all
participants, using both informal and formal measures.  The program leader(s) analyze the data,
share them with program sponsor(s) and others in a systematic way, and use the data as a source
for improving the induction program.  At a minimum, the program leader(s) conduct an annual
internal program evaluation.

4(d) The results of program evaluation, the implications of new knowledge about teaching and
learning, and the identified strengths and needs of participating teachers form the basis for
adjustments and improvements in program design.

4(e) Program sponsor(s) participate in external reviews designed to examine program quality and
effectiveness, including program approval and formative review processes established and
administered by the state agencies that approve the program.
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Program Standard 5: Articulation with Professional Teacher Preparation Programs

The local induction program articulates with local professional teacher preparation programs and
collaborates regularly with local human resource professionals responsible for employing and assigning
teachers.  The program staff advises new hires on eligibility and program and professional credential
requirements.

Program Elements for Standard 5: Articulation with Professional Teacher Preparation Programs

5(a) The program establishes specific linkages with local professional teacher preparation programs
that prepare incoming participating teachers.  The partner(s) share knowledge and understandings
of credential requirements as well as of professional development practices for teacher preparation
for both preliminary and professional credentials.

5(b) The program establishes specific linkages with human resource and credential personnel in
sponsoring organizations in order to identify eligible teachers and inform them of their
professional credential requirements.

5(c) The program sponsor(s) establishes clear procedures for receiving documents from professional
teacher preparation programs, including the results of the teaching performance assessment, if
applicable.  As part of these procedures, participating teachers are informed of their responsibility
to accumulate evidence of reflective practice, to document all professional credential
requirements, and, at the end of the program, to organize this evidence in support of their
application for a professional credential.
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Program Standard 6: Advice and Assistance

The induction program staff advises participating teachers about their professional development and
credential completion requirements. Adequate information about program and credential requirements is
readily available to all participants.  The induction program staff helps participating teachers who need
special assistance, verifies participation of teachers, and recommends for professional credentials only
those teachers who complete the induction program.

Program Elements for Standard 6: Advice and Assistance

6(a) The program has a planned process to inform participating teachers about program and
professional credential requirements within six weeks of entering the program.

6(b)    The program informs all candidates of their eligibility for induction.  Eligible candidates include
those new to the profession who are teaching on preliminary credentials, those teaching on
preliminary credentials who were prepared out of state and have less than five years experience,
and those teaching on intern credentials.

6(c)   The program has a planned process for verifying each eligible teacher’s participation in the
induction program, for providing feedback about each eligible teacher's level of participation
during the program, for providing special assistance to those who need it, and for arriving at a
professional credential recommendation for each participant.

6(d)     The program provides opportunities for extending induction to those participating teachers who do
not complete the program during their initial two years of teaching.  These extensions are offered
according to stated program criteria at a participating teacher’s request.

6(e)   The program staff informs each participating teacher of his/her responsibility for accumulating
evidence of professional growth in relation to:  the State-adopted academic content standards and
performance levels for students; the California Standards for the Teaching Profession; evidence
of completion of an annual Individual Induction Plan; and documentation of completion of
professional credential requirements.

6(f)    At the point of hiring, the program informs all eligible teachers of their responsibility to enter a
professional teacher induction program within 120 calendar days of the start of the initial teaching
contract and provides all eligible teachers with information about program requirements and
expectations.
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Program Standard 7: Coordination and Communication

The induction program sponsor(s) coordinates and communicates with other education entities, which
work both within and across organizational boundaries to develop a coherent, efficient, and effective
program for participating teachers. Ongoing coordination and communication with preliminary teacher
preparation programs and professional development organizations is evident.  Roles, responsibilities, and
relationships are clearly defined and well understood by the program sponsor(s) and its partner(s).
Partner(s) share resources as set out in cooperative agreements.

Program Elements for Standard 7: Coordination and Communication

7(a) The induction program partners with at least one other educational organization from among K-12
school organizations, institutions of higher education, and district internship programs operating in
the region.  Other cooperating partner(s) may include local consortia, county offices of education,
educational research firms, teacher organizations, subject matter projects, parent groups,
community organizations, foundations, regional consortia, funded projects, and local businesses.

7(b) Coordination and communication with partner(s) is a significant part of the program leader’s
ongoing job responsibilities.

7(c) The induction program clearly defines in writing each sponsor(s)’s and cooperating partner(s)’s
responsibilities for implementing the program. Sponsor(s) and their partner(s) establish working
relationships, coordinate their work, allocate resources appropriately, and are responsible to each
other for program outcomes.

7(d) Formal linkages are established across the learning-to-teach continuum.  Linkages are made
between preliminary teacher preparation programs and induction programs; and between induction
programs and ongoing individual professional growth planning.  Open communication is
established and maintained among sponsor(s) and their partner(s), who regularly seek formative
feedback. Coordination and communication yield clear and coherent curricula for participating
teachers across the continuum.
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Program Standard 8: Support Provider Selection and Assignment

The induction program selects support providers for participating teachers, using explicit criteria that are
consistent with assigned responsibilities in the program.  Support providers are selected and assigned
carefully, using a fair, well-articulated process that is monitored consistently.  Support providers are
assigned to participating teachers in a timely manner, taking pedagogical needs and local context into
account.

Program Elements for Standard 8: Support Provider Selection and Assignment

8(a) The roles and responsibilities of support providers are clearly defined in writing and
communicated to all program participants.

8(b) Selection criteria are consistent with the support provider’s specified roles and responsibilities,
including but not limited to the following:
(i) Knowledge of beginning teacher development;
(ii) Knowledge of the state-adopted  academic content and standards and performance levels

for students, state-adopted curriculum frameworks, and the California Standards for the
Teaching Profession;

(iii) Willingness to participate in professional training to acquire the knowledge and skills
needed to be an effective support provider;

(iv) Willingness to engage in formative  assessment processes, including non-evaluative,
reflective conversations about formative assessment evidence with participating teachers;

(v) Willingness to share instructional ideas and materials with participating teachers;
(vi) Willingness to deepen understanding of cultural, ethnic, cognitive, linguistic, and gender

diversity;
(vii) Effective interpersonal and communication skills;
(viii) Willingness to work with participating teachers;
(ix) Demonstrated commitment to personal professional growth and learning; and
(x) Willingness and ability to be an excellent professional role model.

8(c) Support providers are familiar with the state-adopted academic content standards and performance
levels for students, content specific pedagogy, state-adopted curriculum frameworks, and the
specific needs of the student population taught by the participating teacher(s) to whom they are
assigned.

8(d) The program leader considers input from the participating teacher in pairing the support provider
with the participating teacher.  Clear procedures are in place for reconsidering assignments in a
timely manner when either the support provider or the participating teacher is dissatisfied with the
pairing.

8(e) The program matches support providers with participating teachers taking into consideration
credentials held; subject matter knowledge; orientation to learning; relevant experience; current
assignments; and geographic proximity.  Assignments of participating teacher to support provider
are made in a timely way that allows the pair to begin working together when teaching begins.
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Program Standard 9: Support Provider Professional Development

Each induction program provides preparation and professional development for support providers to train
them for their work with participating teachers.

Program Elements for Standard 9: Support Provider Professional Development

9(a) The program incorporates professional development for support providers when they initially
assume their roles, and offers multiple, additional opportunities to acquire and enhance their
knowledge and skills.

9(b) The program provides professional development for support providers including the development
of the knowledge and skills needed to:
(i) Identify and respond to diverse needs of participating teachers;
(ii) Engage in reflective conversations about teaching practice;
(iii) Assist participating teachers in understanding the local context for teaching;
(iv) Formatively assess participating teachers on the California Standards for the Teaching

Profession and in relation to the state-adopted  academic content standards and
performance levels for students and state-adopted curriculum frameworks;

(v) Use the evidence from formative assessments fairly and equitably with participating
teachers;

(vi) Use assessment evidence to develop individualized induction plans with participating
teachers;

(vii) Discuss with participating teachers the requirements for completion of the program and
procedures for obtaining a professional credential; and

(viii) Establish clear guidelines with site administrators and participating teachers in the
appropriate use of assessment evidence for the purpose of professional growth and
credential recommendation, not for the purpose of teacher evaluation or employment.

9(c) The program provides professional development training for support providers in the appropriate
use of the instruments and processes of the formative assessment system, including issues of bias
and fairness in conducting formative assessment with participating teachers.

9(d) Support providers have time, supported by the program, to meet with each other to develop and
refine needed support provider skills, and to problem-solve, assess and reflect on teaching.

9(e) The program assesses the quality of services provided by support providers to participating
teachers using multiple sources of evidence, including information from participating teachers.
The program leader(s) provides formative feedback to support providers on their work, and retain
in the program only those support providers who are successful.
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Implementation Standards for All Multiple Subject and Single
Subject Professional Teacher Induction Programs

A: Program Design

Program Standard 10: Program Design

The induction program incorporates a purposeful, logically sequenced structure of extended preparation
and professional development that prepares participating teachers to meet the academic learning needs of
all K-12 students.  The induction program design, consistent with the program's stated rationale, has a
sound theoretical and scholarly basis, is relevant to the contemporary conditions of schooling in
California, and leads to a professional credential.  It focuses on the California Standards for the Teaching
Profession, state-adopted academic content standards and performance levels for students, and state-
adopted curriculum frameworks.

Program Elements for Standard 10: Program Design

10(a) The program rationale articulates a clear understanding of teacher induction and describes how the
selected design is responsive to local contexts, including local educational priorities and goals for
student learning.

10(b) The program design is based upon a clearly defined set of learning outcomes for participants so
that all of their students can meet or exceed the student content standards.  Program goals and
intended outcomes are reviewed and revised as necessary, based on formative program evaluation
data.

10(c) The program design includes a planned process for advising participating teachers about their
involvement in the induction program, for providing formative feedback about participants'
progress toward completion of the program, and for arriving at a professional teaching credential
recommendation for each participating teacher.

10(d) The program design provides opportunities for participating teachers to learn and demonstrate
knowledge, understanding, and application of state-adopted academic content standards and
performance levels for students and of state-adopted curriculum frameworks at their assigned
grade level(s).

10(e) The program design includes a coherent plan to provide systematic opportunities for participating
teachers to learn and apply the principles, concepts and pedagogical practices for teaching English
learners that support mastery of the State-adopted academic content standards and performance
levels for students; for creating a healthy environment for student learning; for supporting equity
and diversity; for teaching special student populations; and for using computer technology to
support student learning, as described in Categories B and C.
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10(f) The program design specifies criteria for individual teacher program participation and for the
completion of professional teaching credential requirements, as well as a clearly specified process
for making professional teaching credential recommendations.  Participating teachers assemble
evidence to demonstrate growth in relation to the California Standards for the Teaching
Profession and the state-adopted academic content standards and performance levels for students,
evidence of completion of an annual Individual Induction Plan, and evidence to document their
completion of the induction program.  Program guidelines for making credential recommendations
follow those established by the California Commission on Teacher Credentialing.

10(g) The program design describes how continuity occurs for participating teachers between their
professional teacher preparation and their subsequent professional teacher induction program, as
well as between participants' induction activities and their ongoing individual professional growth
plans.

10(h) The program maintains an individual and complete record of each participating teacher’s program
participation, including documenting progress towards completion of professional credential
requirements. All records for each participating teacher are transportable, enabling teachers to
move from one induction program to another.
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Program Standard 11: Roles and Responsibilities of K–12 School Organizations

The induction program informs and includes school administrators and policy boards in the design,
implementation, and ongoing evaluation of the induction program.  K-12 school leaders set policies and
take actions to promote the success of participating teachers taking participants' novice status into
consideration.  School site administrators provide the structure and create a positive climate for the
program's intensive support and formative assessment activities.

Program Elements for Standard 11: Roles and Responsibilities of K–12 School Organizations

11(a) The program leader(s) clearly communicate the program’s rationale, goals, and design to the
school district leaders and administrators, school officials, bargaining units when present, and
others responsible for employing, assigning, and supporting participating teachers.

11(b) The K-12 school organization provides appropriate support services.

11(c) The program provides professional development for site administrators in order that administrators
will become familiar with the program components, formative assessment process, and
development of the Individual Induction Plan.  The content of this training will include, but is not
limited to:
(i) Teacher preparation across the learning-to-teach continuum;
(ii) Beginning teacher development;
(iii) Identifying working conditions that optimize participating teachers’ success;
(iv) Taking effective steps to ameliorate or overcome challenging aspects of teachers’ work

environments;
(v) Understanding the role of support providers in the induction process; and
(vi) Respecting the confidentiality between the support provider and participating teachers.

11(d) The program works with site administrators to establish a culture of support within their school for
the work to be done between participating teachers and support providers.  Commitment from the
site administrator will include, but is not limited to:
(i) Conducting an initial orientation for participating teachers to inform them about site

resources, personnel, procedures, and policies;
 (ii) Introducing participating teachers to the staff, and including them in the school's learning

community;
(iii) Helping to focus the learning community on the State-adopted academic content standards

and performance levels for students and the California Standards for the Teaching
Profession;

(iv) Ensuring that site-level professional development activities related to induction occur on a
consistent basis, including facilitating participating teachers’ and support providers’
participation; and

 (v) Participating in program evaluation.
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Program Standard 12: Professional Development Based on an Individual Induction
Plan

Each induction program provides comprehensive, extended preparation and professional development for
participating teachers designed to support their attainment of the California Standards for the Teaching
Profession (CSTP) in relation to the State-adopted academic content standards and performance levels for
students and state-adopted curriculum frameworks.  Professional growth is guided by the development
and implementation of an annual Individual Induction Plan (IIP) and documented in the participants'
professional teaching credential application.  Professional development and extended preparation for
participating teachers is characterized by an approach that integrates the process of individualized support
and assistance from support providers with formal professional development offerings.

Program Elements for Standard 12: Professional Development Based on an Individual Induction
Plan

12(a) The program provides an array of professional development offerings for participating teachers
that support their attainment of the knowledge and skills needed to meet the individual
competencies for: teaching English learners; creating a healthy environment for student learning;
supporting equity, diversity, and access to the core curriculum; teaching special student
populations; and using technology to support student learning, as described in Categories B and C.

12(b) Support providers assist participating teachers to develop and implement an Individual Induction
Plan (IIP) annually, which is informed by their prior preparation, training and experience.  Results
of the teaching performance assessment, when available, guide initial planning.  CSTP-based
formative assessment evidence guides the development, monitoring and ongoing revisions of
subsequent Individual Induction Plans.

12(c) The IIP includes professional growth goals, outlines specific strategies for achieving those goals,
including professional development activities and/or university courses; documents the
participating teacher’s progress in meeting the goals; and is monitored and revised at specified
intervals as additional needs are identified.

12(d) Regular, on-going formal and informal meetings between support providers and participating
teachers focus on the CSTP and the state-adopted K-12 academic content standards and
performance levels for students, and are structured to provide the individualized support needed by
the participating teacher.

12(e) The support provider and the participating teacher have sufficient time allocated by the program to
work together so that participating teachers consider formative assessment evidence and develop
planned, systematic opportunities to improve their teaching.
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12(f) The program has clear guidelines, for the ratio of support provided to participating teachers by
support providers. These guidelines are based on knowledge about learning to teach and
knowledge of the level of support necessary to successfully meet the induction standards.  This
ratio applies to support providers who are full-time teachers, full-time released teachers, part-time
teachers, or part-time released teachers.
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Program Standard 13: Formative Assessment Systems for Participating Teachers

Each induction program's formative assessment system guides and informs participating teachers about
their own professional growth. The purpose of formative assessment is to improve teaching, as measured
by each standard of The California Standards for the Teaching Profession (CSTP) and in relation to the
state-adopted academic content standards and performance levels for students. The results are used to
guide professional development.  The formative assessment system is characterized by multiple measures
of teaching, collaboration with colleagues, focus on classroom practice, and reflection together with a
trained support provider about evidence, using specific criteria.  Participating teachers direct the uses of
formative assessment evidence generated from their teaching practice.

Program Elements for Standard 13: Formative Assessment Systems for Participating Teachers

13(a) The program uses a formative assessment system that offers multiple opportunities for
participating teachers to learn and demonstrate knowledge, understanding, and applications of The
California Standards for the Teaching Profession and the State adopted academic content
standards and performance levels for students in the context of their teaching assignments.

13(b) The formative assessment system provides for assessment monthly during the school year of each
participating teacher's classroom-based practice in relation to the CSTP and to the state-adopted
academic content standards and performance levels for students.  Assessment evidence is shared
with each participating teacher in a timely manner.

13(c) The assessment system includes multiple measures appropriate to the standards being assessed to
generate formative assessment evidence that is consistent and accurate in relation to the CSTP.
Multiple measures include observation, the process of inquiry, and analyzing student work
products.

13(d) Within the assessment system, criteria identify multiple levels of teaching performance based on
each element of the CSTP to formatively assess each participating teacher’s growth and practice.

13(e) The program includes a process for developing and implementing an Individualized Induction
Plan (IIP) for each participant, based on formative assessment evidence, to document the support,
extended preparation, and professional growth of participating teachers.  The IIP process begins
with a review of results from the Teaching performance assessment, when available, and then is
used to document professional growth activities.  The IIP is informed by formative assessment
information and completed during each induction year.

13(f) The formative assessment system is characterized by:
(i) Valid assessment instruments, including focused observations of and structured inquiries

into teaching practice, designed to measure one or more elements of the CSTP;
(ii) CSTP element-specific criteria used to make professional judgments about teaching

evidence;
(iii) Assessment evidence that includes both teacher work and student work and informs future

practice in relation to the CSTP and to the state-adopted academic content standards and
performance levels for students; and
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(iv) A reflective process based on the CSTP that includes collaboration with support providers
and other educators, as well as structured self-assessment, and informs future practice.

13(g) As directed by each participating teacher, formative assessment evidence may be presented as
evidence for professional credential completion. Formative assessment results are used to guide
professional development and not for the purpose of teacher evaluation or employment decisions.

13(h) The program implements a formal evaluation process to assess the effectiveness of the formative
assessment system and to make improvements to the system and accompanying training.
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Program Standard 14: Completion of the Professional Teacher Induction Program

The program sponsor(s) provide the necessary opportunities for each participating teacher to complete all
professional credential requirements.  The induction program includes a clearly specified process for
making professional credential recommendations and verifies that participating teachers complete all
requirements before recommending them for the credential.

Program Elements for Standard 14: Completion of the Professional Teacher Induction Program

14 (a) Program completion requirements include, but are not limited to, the following components at a
minimum:

(i) Documentation of teaching performance assessment outcomes from the professional
teacher education program, when available.

(ii) An annual Individual Induction Plan (IIP), documenting planned professional growth
activities based on formative assessment information and individual needs. (Standard 12)

(iii) Demonstrated application of the CSTP and state-adopted frameworks and adopted
curriculum materials in one content area in the context of his/her instructional practice,
showing response to individual diverse student needs, beyond what was demonstrated for
the preliminary credential. (Standards 13 &15)

(iv) Evidence of participation in professional development activities including:
(a) Attendance at planned events (Standard 12)
(b) Consistent communication with a Support Provider (Standard 8 & 9)

(v) Demonstrated knowledge of the following:
(a) Using technology to support student learning (Standard 16)
(b) Equity, diversity, and access to the core curriculum (Standard 17)
(c) Creating a supportive and healthy environment for student learning (Standard 18)
(d) Teaching English learners (Standard 19)
(e) Teaching special populations (Standard 20)

14 (b) The program sponsor(s) have a process for verifying completion of the professional teacher
induction program and recommending for the professional credential only those participating
teachers who have met all requirements.  (Standard 12).
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B: Teaching Curriculum to All Students in California Schools

Program Standard 15: K-12 Core Academic Content and Subject Specific Pedagogy

Each participating teacher grows and improves in his/her ability to reflect on and apply The California
Standards for the Teaching Profession, beyond what was demonstrated for the preliminary credential.
Each participating teacher also demonstrates knowledge of and ability to teach state-adopted academic
content standards and performance levels for students, and state-adopted curriculum frameworks, in the
context of his/her teaching assignment.  Each participating teacher delivers content specific instruction
that is consistent with the adopted curriculum materials and differentiated to address the specific academic
learning needs of the students.  Each participating teacher demonstrates understanding of at least one core
academic content area of focus and its application to teaching and student learning within the context of
the teaching assignment

Program Elements for Standard 15: K-12 Core Academic Content and Subject Specific Pedagogy

15(a) Formative assessments document each participating teacher's increased ability to teach students in
a manner consistent with The California Standards for the Teaching Profession and beyond what
was demonstrated for the preliminary credential.

15(b) Throughout the program each participating teacher learns more about and applies in daily
instructional practice state-adopted academic content standards and performance levels for
students, state-adopted curriculum frameworks, and adopted texts and instructional materials at the
appropriate grade level(s).

15(c) Each participating teacher communicates with support providers, grade level teachers, department
members, university partners, and/or curriculum support staff to investigate, learn, and apply the
adopted curriculum in at least one content area of focus.  The scope of professional growth
activities in at least one selected content and curricular area is based on the teacher’s teaching
assignment, identified developmental need, and prior preparation, including the teaching
performance assessment results if available.

15(d) Each participating teacher demonstrates the ability to set standards for student behavior, establish
classroom routines, and create a fair and respectful climate for student learning. Instructional time
is used to implement the adopted instructional program in the selected curricular area(s).

15(e) Each participating teacher demonstrates the ability to plan and deliver standards-based instruction
to meet the individual and diverse learning needs of all students using adopted instructional
materials and differentiating instruction as appropriate within the context of the teaching
assignment.

15(f) Each participating teacher demonstrates the ability to interpret student assessment data, and to use
multiple measures for entry level, progress monitoring, and summative assessments of student
academic performance in relation to the state-adopted academic content standards and
performance levels for students.



Standards of Quality and Effectiveness for Professional Teacher Induction Programs

California Commission on Teacher Credentialing March 2002

32

15(g) Each participating teacher demonstrates the ability to communicate with students’ families and
communities about students’ progress, in order to enhance learning opportunities for all students.

15(h) Each participating teacher takes part in professional conversations that focus on articulating core
academic standards-based instruction at and across grade levels and/or subject areas.
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Program Standard 16: Using Technology to Support Student Learning

Each participating teacher builds upon the knowledge, skills, and abilities acquired during preliminary
preparation for the delivery of comprehensive, specialized use of appropriate computer-based technology
to facilitate the teaching and learning processes.  Each participating teacher is a fluent, critical user of
technology, able to provide a relevant education and to prepare his/her students to be life-long learners in
an information-based, interactive society.  Each participating teacher makes appropriate and efficient use
of software applications and related media to access and evaluate information, analyze and solve
problems, and communicate ideas in order to maximize the instructional process.  Such use of technology
supports teaching and learning regardless of individual learning style, socioeconomic background, culture,
ethnicity, or geographic location.  Each participating teacher integrates these technology-related tools into
the educational experience of students, including those with special needs.

Program Elements for Standard 16: Using Technology to Support Student Learning

16(a) Each participating teacher communicates through a variety of electronic media.

16(b) Each participating teacher interacts and communicates with other professionals through a variety
of methods, including the use of computer-based collaborative tools to support technology -
enhanced curriculum.

16(c)  Each participating teacher uses technological resources available inside the classroom or in library
media centers, computer labs, local and county facilities, and other locations to create technology-
enhanced lessons aligned with the adopted curriculum.

16(d)  Each participating teacher designs, adapts, and uses lessons which address the students' needs to
develop information literacy and problem solving skills as tools for lifelong learning.

16(e)  Each participating teacher uses technology in lessons to increase students’ ability to plan, locate,
evaluate, select, and use information to solve problems and draw conclusions.  He/she creates or
makes use of learning environments that promote effective use of technology aligned with the
curriculum inside the classroom, in library media centers or in computer labs.

16(f)  Each participating teacher uses computer applications to manipulate and analyze data as a tool for
assessing student learning and for providing feedback to students and their parents.

16(g)  Each participating teacher demonstrates competence in evaluating the authenticity, reliability and
bias of the data gathered, determines outcomes, and evaluates the success or effectiveness of the
process used.  He/she frequently monitors and reflects upon the results of using technology in
instruction and adapts lessons accordingly.
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C: Teaching All Students in California Schools

Program Standard 17: Supporting Equity, Diversity and Access to the Core
Curriculum

In the professional teacher induction program each participating teacher builds on the knowledge, skills
and abilities acquired during preliminary preparation for creating environments that support learning for
diverse students, providing equitable access to the core curriculum, and enabling all students to meet the
State-adopted academic content standards and performance levels for students.  Participating teachers
identify the ways in which their teaching practices and student learning are shaped, informed and
impacted by diversity in California society, including differences in socio-economic status.  The program
provides opportunities for each participating teacher to design and implement equitable learning
opportunities that maximize achievement and academic success for all students, with specific attention to
the protections provided under the provisions of Assembly Bill 537, Chapter 587, Statutes of 1999 1.
Each participating teacher examines and analyzes personal and institutional biases that impact student
learning and seeks to eliminate them from professional practice.

Program Elements for Standard 17: Supporting Equity, Diversity and Access to the Core
Curriculum

17(a) Each participating teacher develops knowledge and understanding of the background experiences,
languages, skills, and abilities of his/her students and applies appropriate pedagogical practices
that provide equitable access to the core curriculum and enable all students to meet the state-
adopted academic content standards and performance levels for students.

17(b) Each participating teacher systematically examines personal beliefs, attitudes, and expectations
related to diverse students, families, cultures, schools, and communities, knows their impact on
student learning and uses only those instructional strategies that effectively maximize academic
performance for all students.

17(c) Each participating teacher assesses students’ specific learning needs in order to plan and provide
appropriate learning opportunities to master the State-adopted academic content standards and
performance levels for students.

17(d) Each participating teacher includes appropriately in classroom instruction the history and
traditions of the major cultural and ethnic groups in California society.

17(e) Each participating teacher examines his/her beliefs, attitudes, and expectations related to gender
and sexual orientation, and creates gender-fair, bias-free learning environments.

17(f) Each participating teacher recognizes and seeks to eliminate bias in the classroom and creates an
equitable learning community that contributes to the physical, social, emotional, and intellectual
safety of all students.

                                                  
1 Full text of Assembly Bill 537, Chapter 587, Statutes 1999 maybe found in the Appendix.
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17(g) Each participating teacher recognizes institutional bias in schools and larger educational systems,
and works to overcome its effects on students by focussing on each student’s ability to meet the
State-adopted academic content standards for students at high performance levels.
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Program Standard 18: Creating a Supportive and Healthy Environment for Student
Learning

In the professional teacher induction program, each participating teacher builds upon the knowledge,
skills, and abilities acquired during the professional teacher preparation program for the delivery of
comprehensive support for students’ physical, cognitive, emotional and social well being.  Each
participating teacher understands and promotes personal, classroom, and school safety through
appropriate prevention and intervention strategies.  Each participating teacher demonstrates an
understanding of the relationship between student health and student learning, and knows how to access
local and community resources to support student health.  Each participating teacher demonstrates
knowledge of and implements appropriate elements of the adopted health curriculum and instructional
materials for the teaching assignment.  Each participating teacher knows major state and federal laws
related to student health and safety, including reporting requirements and parents’ rights.

Program Elements for Standard 18: Creating a Supportive and Healthy Environment for Student
Learning

18(a) Each participating teacher identifies environmental factors that influence student well- being, and
takes appropriate actions to address student health and safety within the context of the teaching
assignment.

18(b) Each participating teacher implements accident prevention strategies within the classroom and the
school site.

18(c) Each participating teacher uses a strengths-based approach to foster individual students’ well-
being.  He/she is able to communicate with students' families regarding student health and safety,
and can work with families, caregivers and health professionals to create and maintain a healthful
environment.

18(d) Each participating teacher knows and can implement the school's crisis response plan: procedures
for responding to emergency health situations; procedures for contacting staff identified as
qualified to provide first aid and CPR; and conflict resolution strategies and other techniques for
defusing potentially violent situations.

18(e) Each participating teacher demonstrates understanding of health and safety factors such as vision,
hearing, nutrition, communicable diseases, alcohol and substance abuse, and other risk behaviors
that impact student health and learning.  Participating teachers know how to recognize these
factors, and how to access in accordance with school policy and procedures appropriate site, local
and community health and mental health resources available to help students and families: health
education, school nurses, and health clerks; vision, hearing and dental clinics; nutrition and free
lunch programs; speech therapy and psychological and counseling services; social workers; and
child welfare and attendance workers.

18(f) Each participating teacher uses appropriately the adopted health curriculum and knows how to use
instructional materials in health within the context of the teaching assignment.
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18(g) Each participating teacher knows and implements as appropriate state and federal reporting
requirements relating to child abuse and neglect; state and local permitted health topics; state and
federal requirements as well as local policy regarding family life and sex education, and
procedures for notifying parents; and parents’ rights regarding instruction in health.  He/she is
familiar with local guidelines for accessing and using outside speakers.
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Program Standard 19: Teaching English Learners

In the professional teacher induction program each participating teacher builds on the knowledge, skills
and abilities acquired during the professional teacher preparation program for the delivery of
comprehensive, specialized instruction for English learners.  Each participating teacher knows school
organizational structures and resources designed to meet the needs of English learners, and demonstrates
the ability to implement the adopted instructional program for English Language Development.  Each
participating teacher demonstrates the ability to implement the adopted instructional program for the
development of academic language, comprehension, and knowledge in the core academic curriculum that
promotes students’ access and achievement in relation to state-adopted academic content standards and
performance levels for students.  Each participating teacher is familiar with local and state-adopted
assessments for English language proficiency, and how these instruments are used to measure student
accomplishment and to place students.  Each participating teacher uses knowledge of students’
backgrounds, experiences, and family structures in planning instruction and supporting individual student
learning.

Program Elements for Standard 19:   Teaching English Learners

19(a) Each participating teacher knows the purposes, goals and content of the adopted instructional
program for the effective teaching of and support for English learners.  He/she knows local and
school organizational structures and resources designed to meet the needs of English learners.

19(b) Each participating teacher demonstrates the skills and abilities to use English language
development methods and strategies as part of the approved reading/language arts program,
including teaching of reading, writing, speaking and listening skills that logically progress to the
grade level reading/language arts program for English speakers.

19(c) Each participating teacher demonstrates the ability to appropriately use adopted instructional
materials and strategies for English learners, based on students’ assessed proficiency in English
and in their first language.

19(d) Each participating teacher demonstrates the ability to use a variety of systematic, well planned
teaching strategies that develop academic language, make content comprehensible to English
learners, provide access to the adopted grade level curriculum in core academic subject matter, and
develop concepts and critical thinking skills.

19(e) Each participating teacher understands and knows how to interpret assessments of English learners
for student diagnosis and placement, and for instructional planning.  They know the purposes,
contents and uses of California’s English Language Development Standards and English
Language Development Test.  Each participating teacher effectively uses appropriate measures for
initial, progress monitoring, and summative assessment of English learners for language
development and for content knowledge in the core curriculum.

19(f) Each participating teacher knows how to use assessment information to diagnose students’
language abilities and to develop lessons that maximize students’ academic success and
achievement in the State-adopted academic content standards.
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19(g) Each participating teacher draws upon available resources to enhance English learners’
comprehension of content by organizing the classroom and utilizing first language support
services when available to support mastery of the State-adopted academic content standards for
students.

19(h) Each participating teacher plans and delivers appropriate instruction and applies understandings of
how cultural, experiential, cognitive and pedagogical factors and individual student needs affect
first and second language development.

19(i) Each participating teacher develops appropriate and meaningful learning experiences that draw on
students’ prior knowledge and experiences.

19(j) Each participating teacher provides an equitable learning environment that encourages students to
express meaning in a variety of ways.

19(k) Each participating teacher effectively teaches students from diverse backgrounds and
communities, and can communicate effectively with parents and families.
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Program Standard 20: Teaching Special Populations

Each participating teacher builds on the knowledge, skills and strategies acquired during preliminary
preparation for teaching students with disabilities, students in the general education classroom who are at
risk, and students who are gifted and talented.  Each participating teacher knows the statutory provisions
of the Individuals with Disabilities Education Act (IDEA), subsequent changes in the act, and any new,
relevant statutory requirements. Each participating teacher knows the statutory and/or local provisions
relating to the education of students who are gifted and talented.  Each participating teacher demonstrates
the ability to create a positive, inclusive climate for individualized, specialized instruction and the
assessment of students with special needs and/or abilities.  Each participating teacher demonstrates the
use of instructional strategies to provide students with disabilities appropriate learning opportunities to
master grade level State-adopted academic content standards for students at high performance levels.
Each participating teacher demonstrates the ability to establish cooperative and collaborative relationships
with community and school professionals significant to the education of students with disabilities and
with students’ care givers, as well as with community and school professionals significant to the
education of students who are gifted and talented.

Program Elements for Standard 20: Teaching Special Populations

20(a) Each participating teacher demonstrates knowledge of processes for identifying and referring
students for special education services, and the legal and ethical obligation of general education
teachers to participate in the Individualized Education Plan (IEP) process, including attending IEP
meetings, collaborating and cooperating with special education teachers and the student’s parents,
and implementing the plan’s goals and objectives as they pertain to mainstreaming in the general
education classroom.

20(b) Each participating teacher demonstrates knowledge of student growth and development, and the
use of positive behavioral support strategies based on functional analysis of student behaviors and
related factors.

20(c) Each participating teacher demonstrates knowledge of strategies to ensure that students with
disabilities, as well as gifted and talented students, are integrated into the social fabric of the
classroom.

20(d) Each participating teacher demonstrates comprehensive ability and skill in the identification and
use of resources such as personnel, equipment, instructional materials, teaching strategies,
assistive technologies, and supplies available within the school and the local community for
assessing and educating students with individual needs in the general education classroom.

20(e) Each participating teacher demonstrates collaboration with others such as care givers, special
education teachers, and support persons for the transition of the special education student to the
least restrictive environment, whether it be to the next grade, school, or post-school environment.

20(f) Each participating teacher demonstrates recognition and assessment of the strengths of students
with disabilities and of students who are gifted and talented, as well as their social and academic
needs, and how to plan instructional and/or social activities to further develop these strengths.
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APPENDIX

Assembly Bill 537

Chapter 587, Statutes of 1999
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Assembly Bill No. 537

CHAPTER 587

   An act to amend Sections 200, 220, 66251, and 66270 of, to add Section 241 to, and to amend and
renumber Sections 221 and 66271 of, the Education Code, relating to discrimination.

[Approved by Governor October 2, 1999. Filed
with Secretary of State October 10, 1999.]

LEGISLATIVE COUNSEL’S DIGEST

AB 537, Kuehl. Discrimination.
    (1) Existing law provides that it is the policy of the State of California to afford all persons in public
schools and postsecondary institutions, regardless of their sex, ethnic group identification, race, national
origin, religion, or mental or physical disability, equal rights and opportunities in the educational
institutions of the state.
    Existing law makes it a crime for a person, whether or not acting under color of law, to willfully injure,
intimidate, interfere with, oppress, or threaten any other person, by force or threat of force, in the free
exercise or enjoyment of any right or privilege secured to him or her by the Constitution or laws of this
state or by the Constitution or laws of the United States because of the other person’s race, color, religion,
ancestry, national origin, disability, gender, or sexual orientation, or because he or she perceives that the
other
person has one or more of those characteristics.
   This bill would also provide that it is the policy of the state to afford all persons in public school and
postsecondary institutions equal rights and opportunities in the educational institutions of the state,
regardless of any basis referred to in the aforementioned paragraph.
   (2) Existing law prohibits a person from being subjected to discrimination on the basis of sex, ethnic
group identification, race, national origin, religion, color, or mental or physical disability in any program
or activity conducted by any educational institution or
postsecondary educational institution that receives, or benefits from, state financial assistance or enrolls
students who receive state student financial aid.
   This bill would also prohibit a person from being subjected to discrimination on the basis of any basis
referred to in paragraph (1) in any program or activity conducted by any educational institution or
postsecondary educational institution that receives, or benefits from, state financial assistance or enrolls
students who receive state student financial aid.
   (3) This bill would state that it does not require the inclusion of any curriculum, textbook, presentation,
or other material in any program or activity conducted by an educational institution or a postsecondary
educational institution and would prohibit this bill from being deemed to be violated by the omission of
any curriculum, textbook, presentation, or other material in any program or activity conducted by an
educational institution or a postsecondary educational institution.
   To the extent that this bill would impose new duties on school districts and community college districts,
it would impose a state-mandated local program.
   (4) The California Constitution requires the state to reimburse local agencies and school districts for
certain costs mandated by the state. Statutory provisions establish procedures for making that
reimbursement, including the creation of a State Mandates Claims Fund to pay the costs of mandates that
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do not exceed $1,000,000 statewide and other procedures for claims whose statewide costs exceed
$1,000,000.
   This bill would provide that, if the Commission on State Mandates determines that the bill contains
costs mandated by the state, reimbursement for those costs shall be made pursuant to these statutory
provisions.

The people of the State of California do enact as follows:

   SECTION 1. This bill shall be known, and may be cited, as the California Student Safety and Violence
Prevention Act of 2000.
   SEC. 2. (a) The Legislature finds and declares all of the following:
   (1) Under the California Constitution, all students of public schools have the inalienable right to attend
campuses that are safe, secure, and peaceful. Violence is the number one cause of death for young people
in California and has become a public health problem of epidemic proportion. One of the Legislature’s
highest priorities must be to prevent our children from the plague of violence.
   (2) The fastest growing, violent crime in California is hate crime, and it is incumbent upon us to ensure
that all students attending public school in California are protected from potentially violent
discrimination. Educators see how violence affects youth every day; they know first hand that youth
cannot learn if they are concerned about their safety. This legislation is designed to protect the institution
of learning as well as our students.
   (3) Not only do we need to address the issue of school violence but also we must strive to reverse the
increase in teen suicide. The number of teens who attempt suicide, as well as the number who actually kill
themselves, has risen substantially in recent years. Teen suicides in the United States have doubled in
number since 1960 and every year over a quarter of a million adolescents in the United States attempt
suicide. Sadly, approximately 4,000 of these attempts every year are completed. Suicide is the third
leading cause of death for youths 15 through 24 years of age. To combat this problem we must seriously
examine these grim statistics and take immediate action to ensure all students are offered equal protection
from discrimination under California law.
   SEC. 3. Section 200 of the Education Code is amended to read:
   200. It is the policy of the State of California to afford all persons in public schools, regardless of their
sex, ethnic group identification, race, national origin, religion, mental or physical disability, or regardless
of any basis that is contained in the prohibition of hate crimes set forth in subdivision (a) of Section 422.6
of the Penal Code, equal rights and opportunities in the educational institutions of the state. The purpose
of this chapter is to prohibit acts, which are contrary to that policy, and to provide remedies therefor.
   SEC. 4. Section 220 of the Education Code is amended to read:
   220. No person shall be subjected to discrimination on the basis of sex, ethnic group identification, race,
national origin, religion, color, mental or physical disability, or any basis that is contained in the
prohibition of hate crimes set forth in subdivision (a) of Section 422.6 of the Penal Code in any program
or activity conducted by an educational institution that receives, or benefits from, state financial assistance
or enrolls pupils who receive state student financial aid.
   SEC. 5. Section 221 of the Education Code is renumbered to read:
   220.5. This article shall not apply to an educational institution that is controlled by a religious
organization if the application would not be consistent with the religious tenets of that organization.
   SEC. 6. Section 241 is added to the Education Code, to read:
   241. Nothing in the California Student Safety and Violence Prevention Act of 2000 requires the
inclusion of any curriculum, textbook, presentation, or other material in any program or activity
conducted by an educational institution or postsecondary educational institution; the California Student



Standards of Quality and Effectiveness for Professional Teacher Induction Programs

A-
California Commission on Teacher Credentialing September 6, 2001

46

Safety and Violence Prevention Act of 2000 shall not be deemed to be violated by the omission of any
curriculum, textbook, presentation, or other material in any program or activity conducted by an
educational institution or postsecondary educational institution.
   SEC. 7. Section 66251 of the Education Code is amended to read:
   66251. It is the policy of the State of California to afford all persons, regardless of their sex, ethnic
group identification, race, national origin, religion, mental or physical disability, or regardless of any basis
that is contained in the prohibition of hate crimes set forth in subdivision (a) of Section 422.6 of the Penal
Code, equal rights and opportunities in the postsecondary institutions of the state. The purpose of this
chapter is to prohibit acts that are contrary to that policy and to provide remedies therefor.
   SEC. 8. Section 66270 of the Education Code is amended to read:
   66270. No person shall be subjected to discrimination on the basis of sex, ethnic group identification,
race, national origin, religion, color, or mental or physical disability, or any basis that is contained in the
prohibition of hate crimes set forth in subdivision (a) of Section 422.6 of the Penal Code in any program
or activity conducted by any postsecondary educational institution that receives, or benefits from, state
financial assistance or enrolls students who receive state student financial aid.
   SEC. 9. Section 66271 of the Education Code is renumbered to read:
   66270.5. This chapter shall not apply to an educational institution that is controlled by a religious
organization if the application would not be consistent with the religious tenets of that organization.
   SEC. 10. Notwithstanding Section 17610 of the Government Code, if the Commission on State
Mandates determines that this act contains costs mandated by the state, reimbursement to local agencies
and school districts for those costs shall be made pursuant to Part 7 (commencing with Section 17500) of
Division 4 of Title 2 of the Government Code. If the statewide cost of the claim for reimbursement does
not exceed one million dollars ($1,000,000), reimbursement shall be made from the State Mandates
Claims Fund.
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