PARKING LOT NOTES

At the public forums held in seven California locations, stakeholders had the opportunity to post issues related to the Special Education Credentials that were not specifically related to the two main topics of discussion (Level II and Subject Matter Preparation) at the Forums.  The following is a list of all the “Parking Lot” notes and the locations.  
San Diego Parking Lot
August 6-7, 2006  

· Combine BTSA & Level II immediately after LI & make IHE’s response. Funding support IHE program.

· One Health course only (Level I & II).
· Advanced PBS-based in Practice (whole class not just case study or single focus standard).
· Health & well being of candidates & teachers.
· Level II tied to MA or MED? 

· Internship credit for Level II? 

· In BTSA Formal Review, will SPED teachers be accountable to all 20 standards? They should not.1-9, 11, 13, 15 are possible standards for BTSA SPED.

· Combine BTSA and Level II

· Can you fail Level II?

· Levels of leadership roles.
· AURSP certificate content as part of Level II e.g., collaboration, consultation, team problem solving.
· Advanced Case Management should be in Level II, TPA/ PACT Level I?

· Work at 2 credentials Rec. Single Induction.
· Level II National Boards.
· Evidence based Practice (teacher & student growth Video & Analysis).
· Level II with Nat’l Board Certificate.
· No major in education in California.
· Many facets of KSA & content knowledge for experience vs. “new teachers.”

· Experimental LII or Multi branched.
· Prep elementary Oriented vs. secondary-what should be different.
· Teacher preparation in general education for HQ/ NCLB/IDEA.
· Need subject matter authorization supplemental on LI & LII.
· “Adult learner” needs different approach “transition needs.”

· Level II- early engagement to include additional developmental (grade level) and/or academic skills. 25% academic content for expanded authorization within Level II program.
· Level I & especially interns should not be approved as RSPs-should begin as SDCs to show ability to manage a classroom all day & Level Is don’t have expertise in Consultation, etc. 

Fremont Parking Lot
August 14, 2006
· Districts and IHE need to work together to promote teacher’s advanced competency in a meaningful manner.  CTC should take the lead in promoting this collaboration.

· Credential candidate often take positions throughout the state.  How can the university keep track of the candidates?  Evaluate BTSA?

· Maybe CTC should have a standard that is directly related to teaching lesson plans.  I would like to see lesson plans taught showing good vs. weak plans and how to show the teacher is covering English Learners student needs within the lesson plan.

· If there is only one “Induction” program, who will recommend the candidate for the professional clear credential?

· How can the Level II standards (Education Specialist.) and the induction standards (SB 2042) be better aligned to eliminate duplication? 

· HQ designation needs to be once per credentialing experience and must be accepted throughout the state.

· Have collaboration standard as part of all teacher education programs and administration programs.

· Eradicate Level II.  Provide mentoring for new teachers.  Use 150 hours for credential renewal for state to define credential-specific tasks for renewal (i.e. autism for Special Education)

· What would be the “financial implications” of a joint single Level II or Induction program?

· CSET multiple subjects have algebra, etc., this works for Education Specialist most of the time.

· How do we address candidates who enter teacher preparation for Education Specialist with major in non-NCLB content subjects, e.g. psychology, anthropology?  They may have no NCLB area with 32 units.

· Can the Level II program substitute for district based Induction?

Chico Parking Lot
August 16-17, 2006
· Newly credentialed folks question the connection between credential program/BTSA and what they are doing in their day to day work?  Not sure if valid.
· High school mild/moderate Special Education teacher (Special Education credential/highly qualified/CSET).  Liberal arts concurrent, is it enough?  Or should they have to have a single subject major in at least one core area.
· Need more on “teaching reading”.
· How to advise credential program, completes with multiple subject: mild/moderate when accept moderate/severe position.  Does this candidate enroll in BTSA, in moderate/severe Intern program and does BTSA Level II get signed off simultaneously in 2 yrs.
· Separate topic: Vocational/Transition course needs to be moved to Level I program for preparation and in order for transition to not be seen as a step child of the IEP.
· Level I Special Education Credentials
· Level II “Specialty Certificates” Moderate/mild/severe.  I like it!
Chico Parking Lot (continued)

August 16-17, 2006
· Has Special Education community considered more multiple subject and single subject credential experiences? (secondary focus?)
· Why is Education Specialist credential K-12? Can it be further defined as K-6/K-8, 7-12/9-12?  
· Could field experiences help determine “level” of credential i.e., field experience in grades 9-10 would lead to 9-12 Education Specialist credential.
· Concurrent: Elementary; Middle School; High School; Special Education Elementary and High School.  Relationship to #2-need more balanced experiences in different grades of settings.
LMU Parking Lot
August 22, 2006
· There is a need to strengthen the special education requirement that is included in the multiple and single subjects credential.  Principals need to be educated in this area too.

· General Education needs much more Special Education information in Level I and Level II.  How can they support full inclusion without preparation?

· Wouldn’t it be great if schools used the “highly qualified” issue to rethink their scheduling so that secondary Special Education teachers weren’t asked to teach five different subjects? 

· Out of state Special Education minors, i.e., PA. Special Education needs to move out of its isolation at the faculty level to influence regular teacher preparation.

· What about autism credential issues?  Where is the CTC going on the credential issue between mild/moderate and moderate/severe?

· In specialist model, do not forget unique special skills that low incidence students need (V.I, DHH, & ORTH).

·  Why don’t paraprofessionals have a CTC related permit or certificate that could then be a stepping stone to a credential, similar to a child development permit?

Fresno Parking Lot
August 23-24, 2006
· How? For Special Education candidates. The third year Special Education standards, do we streamline, second show integration with the CSTP/TPE.

· One portfolio to demonstrate for the candidates from instruction through induction to eliminate redundancy and move towards practical demonstration of competence.

· Can a district intern program that currently offers mild/moderate incorporate the moderate/severe program to offer a dual mild/moderate, moderate/severe credential at the same time?  Can interns complete the mild/moderate and take additional classes to get an moderate/severe?

· Can a district/COE develop a district intern program for ECSE certificate/credential?

· “Poems” in questions on CSET – can they be a problem for pre-linqually deaf takers?

Fresno Parking Lot (continued)

August 23-24, 2006
· Current practice in professional development is not to provide specialized training for Special Education teachers.  How will Special Education teachers with generic credentials receive updated training?

· Being “competent” in interpersonal relations, behavior management etc. is probably more important that all this focus on subject matter competency.  Also, language development abilities are also a huge need.

· Liberal studies should be reconsidered for subject matter competency.

· How do we resolve the issue of meeting HQ requirements for Special Education teachers at middle school and high school level?

· The RICA given at undergraduate level will severely limit the number of second career candidates.

· When teachers go from elementary to middle and secondary, there needs to be ways to prove “competency” beyond testing, i.e., online courses, site mentoring, other classes.

Claremont Parking Lot
September 5-6, 2006
· What is/was the genesis of the thought that there was something broken about Level 
       II that needed to be fixed?
· Should BTSA run concurrently with internship programs?

· Why does an IHE have to rewrite to how they meet core standards every time they submit a new program for approval?

· What requirements exist for administrators who need competencies for special needs population?  This varies wildly among IHE programs.

· Support at state level for aligning TPA’s, CFASST, CSET and National Boards.  We cannot continue to leave low incidence out of the CFASST adaptation piece.

· CSU data would be able to aggregate out Special Education teachers LH (after 1st credential) and new mild/moderate, moderate/severe, etc., on how well trained they feel.

· Please allow/require Special Education candidates to do staff development at their school sites to fill in the gaps in sites general education teacher’s knowledge, especially for veteran teachers and administrators.  Standard 14 and 20 doesn’t work.

· Staff development should include a needs assessment so that it provides specific training to meet site needs and include a formal evaluation and reflection.  We need to train teachers to be change agents and site leaders.

· A question to universities.  In Level II, who does the school-based support?  District personnel on faculty?  Please specify if program is intern-based or not.

· Could there be a “grace period” (i.e., certificate of eligibility) so someone can clear their Special Education Level II and only clear their multiple subject if they eventually want to teach in it.

· We believe if you have a “certificate of eligibility” you should be able to file for your CLAD if you do the work.
Claremont Parking Lot (continued)

September 5-6, 2006
· What do you do with a person who cannot work (Level II rule) 60%?  Standards based programs are not seat time programs.  We need a directory or list serves to help us collaborate.  How can the commission help us bui8ld stronger relationships with districts?  What types of groups are already out there?

· There is no accountability that as student must be in a Level II program within 120 days.  Whose responsibility is it?

· Do new conceptualized models fit urgency needs of districts?
· Can we clear someone for a Level II Special Education if they are teaching full time in a general education full inclusion classroom?

· Let’s do an update matrix between Level II Special Education and BTSA Induction to find commonalities. 

· Simplification of Education Specialist credential to allow out-of-state teachers to receive reciprocity easily.

· Why the heck does districts get money for BTSA, but IHE’s get nothing?  If we had funding we could provide one-on-one support at Level II.

· Subject matter competence would be a moot point if general education content teachers could collaborate with Special Education and pool their expertise.  Research supports this; it would do away with separate systems (Special Education pull-out).  IDEA clearly mandates that students should have access to the general education curriculum. If general education could collaborate with Special Education (even co-teach) then students would have the best of both worlds!

· Better assessment and criteria for fieldwork piece. Emphasis on “hands-on” demonstration of teaching practice. 

· The cheese has moved!  The model of Special Education is changing/has changed.  The model teachers go to work for needs to be in place at IHE.

· Needs descriptive research using state data base to identify the models in use in Special Education service delivery.

· Federal law distinction for autism spectrum. We have them all in moderate/severe.

· Do we want a foundational level CSET in all categories, English/Math/Science?

· Re: online job survey for Special Educators.  Be sure to include the question: Are there things that teachers would like to do in classrooms that the curriculum expectation doesn’t permit (relates to inappropriate expectations for all students to meet general education standards).

· Could CTC show on the Special Education credential how Special Education teachers verified subject matter?

· Could PRAXIS Special Education test be used for subject matter?  Subject matter would then be the pedagogy for teaching children with disabilities.

Sacramento City Parking Lot
August 18, 2006
· Absolute need to make more available: credentials that can also serve birth to five, plus not just have an ECE credential.

· We need one Special Education credential with certificates for: speech and language; early childhood, autism, E.D. etc.
· Need to make more available a credential which is educational speech and language-not clinical.  This must be re-thought.

· Any subject matter; competence qualifies for all; District and County office becomes responsible for assignment, not the state.  Mild/moderate or moderate/severe.

· Is there a way to address the immediate needs and developing long-term strategies?

· What is being done to improve general education credential programs to include training for all kids’ diverse teaching including Special Education students?
· What makes Special Education students “Special”, short term intervention not a place?

· HOUSSE like tool to authorize NCLB to service delivery model – i.e., self-contained, learning center, etc. for K-12.

· Autism needs to be included in mild/moderate.

· Is pre-Algebra an elementary subject?
· Bachelor’s degree more for subject matter comp. for core secondary (decide early advisement in undergraduate).

· Is there any flexibility for fewer core subject areas?

· HOUSSE in service delivery model not subject per se.  NCLB – concerned what to teach, not where.

· 18 yr. old “child find” service learning recruiting in thinking.

· More than one route including for those not previously in education.

· General education meets BA meet subject matter, i.e., constitution requirement.

· Variety of application for special education development system for “one room school house with variety of disabilities in same room.

· Possible paradigm shift, start with clean slate – look at what does individual need?

· National movement teacher preparation standards out of state.
· Models/definitions: Co-teaching: can be called team teaching; two or more delivering instruction to students; both teachers of record; appropriate credential (both); parity (voluntarily, maybe preferred).  Collaborative consultative: working with general education teacher in or more specific areas not necessarily daily; one teacher of record, appropriately credentialed; one appropriate credentialed not have to be teacher of record providing expertise as opposed to delivery of initial instruction.
· Consultative – more direct teacher to teacher than direct instruction to students; giving information; Einstein Middle School, co-teaching Sac City (Science); “job sharing” teachers don’t fit in above definitions; San Joaquin County, collaborative sites dissatisfaction = feel lost decision making capability, etc.  “glorified aide”?
· Model – Will C. Wood Sac City co-teaching with Cal State site for “leadership” high performing sites for special education sites. 

· Buttercup – Los Virgenes Unified Pre-school co-teaching and collaborative.
· Challenges: regulations; why they went into teaching; frustrations.

Sacramento City Parking Lot (continued)

August 18, 2006
· Make: one credential for teaching; philosophical issues; RTI and general education responsibility; make general education programs; need to include differential instructions, what happened to good teaching vs. requirements.
· Develop system; personnel sites, perfect world-core for all and some specific special education components.

· Divide special education population; SDC, RSP, NPS Mild to Severe.
· Low incidents – supplemental authorizations.
· HR perspective lessens, burn out, more options.
· Change populations within special education needs kids; retention, retirees, etc.
· Multiple and Single Subject current credential should include more special education information, KSA would still be addressed.
· Driving away now could increase retaining teachers.
· All teachers would have competency or background of any service delivery.

· NCLB is employment issue not credential issue in California – any subject matter gets in the door.  District/county offices take on additional training.  Some with health exam doing “fine”.  Why muck with employment issue?

Sacramento County Parking Lot
September 8, 2006
· Inconsistency of BTSA participation.

· RT 1, impact on this.

· Disconnect between IHE (preparation) and district (needs on job).

· Some of our IHE’s are not using current research and practices.  The local SELPA’s and districts have more relevant and pertinent curriculum.  In these cases, district of CDE should be responsible for Level II.
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