SPECIAL EDUCATION CREDENTIAL WORKGROUP
Minutes

February 23, 2007

Members in Attendance




Absent
Andrews, Lanna

Karge, Belinda 


Denman, Kenneth

Andrews, Sue 


Kennedy, Virginia

Smetana, Linda

Barrett, Jan


Kirchner, Carl


Staples, Sandra

Best, Sherwood


Krapf, David


Vessey, Ann


Brown, Geri


Lewis, Michael



Cepello, Michelle

Maydeck, Dan

Davidson, Satoko 

Parker, Margaret 

Duckett, Jane


Raske, David

Grandinette, Sharon

Sacks, Sharon

Grayson-DeJong, Pat

Schrup, Marie

Jarrett, Sharon

Organization Representatives in Attendance


Absent
Burness, Maureen: ACSA




Mink, Christine: CFT

Johnson, Merrilee: CCSESA




Jones, Dianne: CTA


Kinley, Kathy: CSBA

Liaisons in Attendance





Absent

Hawkins, Angela: ACSE




Waite, Athena:  CTC

Knight, Georgianne( Mary Hudler): CDE

Facilitator

Dr. Phoebe Gillespie, National Center for Special Education Personnel & Related Service Providers
Staff 
Dr. Jan Jones Wadsworth, Professional Services Division 
Dr. Michael McKibbin, Professional Services Division
Terri Fesperman, Credentials, Assignments and Waivers Division

Visitors
Kim Connor, Consultant to the Senate Budget Committee

Misty Feusahrens, Assembly Education Committee

Marion Miller, California Comprehensive Center
CHARGE of the SPECIAL EDUCATION WORKGROUP MEMBERS

Members of the Special Education Workgroup will serve under the direction of the Commission and its staff.  The Workgroup members will be expected to review background information made available to them by Commission staff, and review the current structure of all Special Education and Other Related Services Credentials to determine if they reflect the effective state policy and practice in Special Education.  The Workgroup will help identify the knowledge Special Education teachers need to possess and the appropriate authorizations for serving students with special needs in California schools.
Future meeting dates

March 22, 2007       
Clarion Hotel, 700 16th Street

10:00-5:00 p.m.

      
916-444-8000

March 23, 2007       
Clarion Hotel



8:00-3:00 p.m.

April 19-20, 2007
TBA

May 17-18, 2007
TBA

June 21-22, 2007
TBA

July 26-27, 2007
TBA

August 30-31, 2007
TBA

September 

TBA

October 11-12, 2007
TBA

Jan Jones Wadsworth initially welcomed the members to the Commission on Teacher Credentialing, Special Education Credential Workgroup and introduced CTC support staff who will be working with the workgroup.  Michael McKibbin then introduced Dale Janssen, Executive Director, Commission on Teacher Credentialing and Dr. David Pearson, Chair of the Commission.  Each spoke to the group, thanking them for volunteering to serve on this workgroup.  
Mr. Janssen reinforced that there is much work to be done by this group in a very short time.  He noted that the group were chosen to represent a wide range of expertise and skills.  He said the workgroup must do what is best for the children in California schools by identifying the basic skills that Special Education teachers need.  He suggested that the group not be limited to the current structure as they deliberate and provide input for the Commission staff to bring forward to the Commission.  Dr. Pearson reinforced Mr. Janssen’s message and added there is not aspect in public education as critical as Special Education.  

Major Timelines
Reports to the Commission: April, August, November 2007 (subject to change)

Report to the Legislature: December 1, 2007

Michael: The Commission is interested in the workgroup’s “best thinking” on the structure of the credentials and listening to the workgroup’s ideas.  SB 1209 mandates the Commission provide a report to the Legislature by December 1, 2007   It is anticipated that after the report to the Legislature is delivered that action regarding the report will eventually lead to new program standards for Special Education teacher preparation programs as well as other related work.  

At this time, there are no assumptions regarding the credential structure currently in place.  The workgroup needs to “think children, programs and credential”.  What kids need has to drive what works for programs which need to dive the needs of the credential.  The credential needs to support the children and programs.

Jan: In addition to the “workgroup”, there will be a number of subgroups created to discuss various topics.  Each member of the workgroup was asked to sign up for their first and second choices to serve of the subgroup list.  Some stakeholders who were not selected to serve on the core workgroup may be asked to serve on some of the subgroups.  These meetins may be a third day, a conference call/s or part of the scheduled two day meetings.  

Michael: The workgroup will need to look at a variety of sources for information including: 

· the results of the CTC Public Forums held in August and September regarding Level II/BTSA/Induction and Subject Matter issues related to credentialing,
· Dr. Phoebe Gillespie will provide information about what is happening in other states (both successes and areas of concern), 

·  The CTC staff will provide information as appropriate from the National Center for Improving Teacher Quality,
· will keep the workgroup informed about the Legislative and related committees addressing Special Education issues in California and  
· Review of an online survey conducted by the Commission staff (Spring 07’) to determine the current knowledge, skills and abilities of beginning Special Education teachers in California. 

Morning Activity
Identified issues that should be included in the workgroups discussion, i.e.: brainstorming

State issues, ideas…no commentary needed for this activity. Could ask questions for clarification. Brainstorming topics included:

Brainstorming topics (A.M). 

Shortage never going away no matter what is done.

How have HQ w/such shortage?  Use Interns etc…

Support undergraduate models of training

Intern/Ed.Spec. – kids first, then teachers

PHI kids/ Mod/Severe = medical needs not addressed

Kids & schools are at great risk

Interns-delivery of core total content & differentiated instruction

Requirements-HQ subject matter-@ secondary level

Underrepresented groups = males/ minorities in teaching

Low incidence-O & M, PHI, VI, DHH disability specific

Recruitment needs-for Low Incidence teacher prep

Inadequacy of teacher prep = Low Incidence, SLP, 
ECSE babies-limits on authorization

Research based best practices

Workload

Inadequate training for ED

Lack expansion of SLP programs

Ed-appropriate behavior management strategies all teachers   

M/M should include autism

Disconnect teacher prep vs. legal knowledge, paras, parents feel teachers are poorly prepared

Nature of job changing & has changed

Lack of prerequisites without general ed. content impacts ability to be “consultant”, “assessment”

Development of teachers Preservice-(
Those already in classrooms not prepared enough about legal issues due to change in role

Current model based on LI & II

      Pre= Level I

     Gen Ed. ( then become Sp.Ed.

Brainstorming topics (A.M) cont’d. 

Disconnect between co teaching, regular gen. ed. knowledge can’t lead assessment, (beginning special ed. teachers) quality don’t feel ready to speak out or lead

Idea/NCLB –need more, (not prepared to address)

Special Educators- Need to handle whole job 

Don’t understand consultant role & others in beginning, too complex
Not decision based decision making few SDC classes now 

IEP disconnect

Most held to exit exam

Some programs have changed but RSP vs. core content experts

Medical/Health – SH classes need more related content

Disconnect post secondary outcomes vs. student candidate outcomes to classrooms

What doing? Is it applicable to classroom? 

Adding SpEd credential – treated poorly when have gen. ed. Experience

Field experience connection to schools & teacher prep @ preliminary level

LRE as true continuum: “inclusion specialist” 

Need credential to help delivery of services

NPS—Supervised = different issues not addressing NPS training in teacher prep

Service Delivery model not aligned for funding (CDE) state funds

Para pros need continuum- How address? 

CTC standards how relate to language and literacy? Should do more? Strength? 

Focused knowledge base about TBI is lacking

Need training for deaf–blind teacher prep

Need more meaningful professional development through state.

Premise of RTI = general ed. intervention before Sp. Ed. placement

RTI – general ed. Elem teachers mostly “get it”

Job description – broad umbrella early reading, CAHSEE,

Back fill for 1st yr teachers

Start w/ assignments descriptions & work backwards

Behavior conduct disorders—  Teacher prep lacking

Critical bilingual Special Education teacher shortage 

Need Com College career ladder


Autism certificate?

Behavior certificate?

Instructional strategies

Agree on basis & move to add on certificate 

Recognition for those who know how to work with specific kids & don’t have credential
DHH – exclusions for CBEST vs. all deaf teachers need to be expected to pass same requirements as hearing teachers!

Mismatch behavior & cultural norms

Impact cochlear implants

Caseloads—some identification / some not in Ed. Code & NPS

IFSP vs. IEP for transition—family strong component

Field Experience – least experienced have intense, hardest assignments

Need gen. ed. experience to teach Sp.Ed?

Is CA unique? – not under CDE for ½ states related services ie: PT/OT for ECSE

Problems coordinating services

Multidisciplinary assessment, intervention training

Undergrad models—

CSU majority—not 

Would need public policy chg to make it happen

Other states have undergraduate programs

RTI teacher – assignments

Broaden definition of diversity to include poverty?

Do more training, add more requirements which is a conflict as to how to do this, and still get more teachers !!!!
Activities; Synthesizing Statements Shared
Members were asked to complete a task during lunch.  They were to take a look at the list of topics noted during the brainstorming session and develop a statement that synthesizes the issues and defines the task at hand.  These statements will be shared after lunch and were turned in for future reference.  After lunch the synthesizing statements were shared by each member of the group.  They were:
· To enhance recruitment, preparation, training, retention and recognition of HQT teachers, AND support personnel to deliver quality, meaningful supports and services to a diversified student population.

· To address the shortage of special ed teachers and prepare them to address  the increasing severity and  variety of  student needs.  Our task is to create preparation that begins in a bachelor program that focuses on philosophy.  Findings of public education.  Overview of disabilities and classroom management and moves toward post graduate training and credential in specific special needs areas…

· Provide special education students with well trained educators who can meet their needs and work well in professional learning communities…

· I see that we have a conflict between what we see are items missing from our current structure (needs) and the need to keep our programs doable in order to recruit special ed teachers.  Thus, we will need to “think outside the box”.

· The goal and purpose of our group—figuring out what pupils—children and adolescents with disabilities will need from their teachers—academic, social for their quality of  life.   

· In order to address the wide range of needs of all the students with disabilities in California, this work group needs to define the requirements that new teachers in Special Ed all require, further define specialty requirements, and  recommend to the legislature ways to ensure our state’s IHEs consistently provide opportunities to address those requirements with breadth and depth..

Synthesizing Statements cont’d:
· Restructure the Special Ed credentials to reflect the needs of all students with disabilities across all education settings by:

identifying the skills highly qualified special education require;  

design teacher training programs to ensure those skills are learned and implemented

· To recruit, train and retain teachers who are prepared to meet the needs of all special education students with evidence based assessment and intervention techniques designed to meet the needs in all settings.

· A quality comprehensive teacher preparation program requires more and earlier exposure to specialized content.

· Because the development of the brain for all children is based on neurons and synoptic connections, learning must be based on sound pedagogy with special needs issues in a supporting role and not vice versa.

· Visions of statewide success for children with disabilities….task is to compile the basic essentials of a quality research based special education program

· To train and retain highly qualified teachers with a wide range of knowledge to meet the needs of the special needs population

· Need for high expertise in a wide-range of topics (all of which are very important) to be acquired in a short period of time (i.e. one year program).

· The issue is to give students with disabilities the best possible education and the task is to design a special education teacher training paradigm that assures the delivery of the instruction.

· Need for a credentialing structure which is supportive of teachers at Pre-service, initial service and as a professional practitioner over time; and is flexible enough to meet the needs of students at any given time.

· The task of the Special Education Workgroup is to create a system whereby teachers not only acquire not only the book learning skills necessary to properly educate and integrate students with diverse and special needs while at the same time giving teachers hands-on (practicum) opportunities to thoroughly learn disability specific skills.

· The task of the Special Education workgroup represents the diversity of educators in California, is to put in place a developmental, flexible curriculum and variety of field experiences necessary to prepare all specialists to serve students with special needs.  The focus should be on student learning and success to be accomplished through: 

Synthesizing Statements cont’d:
subject matter content skills

instructional strategies transferable to various settings 

effective collaboration with families and stakeholders 

data based decision making

in learning environments that ensure the well being of all students birth to postsecondary.

· There is a need to align university teacher prep with credential authorizations and to respond to current job needs and assignments.  Education Specialists need to understand the gestalt of the k-12 system so that they can teach and foster student skills that result in autonomy and independence.

· Preparation, credentialing and classroom practices need to be aligned to meet the needs of students.  We need to prepare teachers for the realities of the classrooms.  We need to have credentials that will realistically prepare teachers for special education positions  without penalizing them for going into Sp.Ed. and putting them at a disadvantage visa vi their regular ed colleagues.  We need to be sure that teachers and practices in the classrooms are of the highest quality.

· Address the quality of education for individuals with special needs by providing a structure that will recruit and retain quality special education teachers.

The shortages of special educators and the responsibilities of special educators ---teaching to the core curriculum and differentiating instruction to the most diverse student population in the nation, consult; collaboration; compliance and school site leadership; accountability for student success--- suggest that candidates cannot be adequately prepared in typical models of CA teacher preparation programs 

· We need a highly differentiated and intensive model of teacher preparation for Education Specialists. In light of the shortage of Education Specialists, do we have the courage to make it happen?

· Maintaining quality in teacher preparation through innovative models eg: investigating the use of undergraduate programs for teacher preparation.

· Managing the balance between breadth and depth in teacher preparation program.

· Special Education in the state of California is in a state of turmoil.  There is a serious shortage of “qualified” Special Education professionals and a lack of “fiscal” emphasis to recruit and retain qualified teachers.

Synthesizing Statements cont’d:
· The problems of today cannot be solved with the same mindset that created them.  All of us in this room, in some way, created the current credential structure.  We cannot use the same mindset to make recommendations for change.  From the comments made, we need to set a mission and a vision of the future.  Where do we want to be in the year 2027  (20yrs.)?  What do we want the Sp.Ed. Workgroup of 2027 to say about us and what we did? The survey is important and must include parents.
Topic Small Group Activities( P.M.) -Phoebe Gillespie facilitated
CA issues are the same as those across the country.  But, CA is facing recruitment, preparation, retention and connections to students in a bigger way.  Three main issues were addressed in the afternoon activities.  They are:

· Knowledge, skills and abilities- What does the Special Education teacher need to know?

· Structure-examples are endorsements, rural, age, disability, what is authorized birth to 22 yrs. etc. What does it look like?
· Service Delivery- Specific to credential and teacher preparation programs 

Members were asked to brainstorm in small groups to address each of the 3 topics using the following process:

· First 10, minutes, write personal ideas in a “needs statement format” related to KSAs (don’t discuss or list solutions) on 3 x5 cards
· Each person circle own top 3 (most important)

· Small group shared top 3 among their group which were recorded

· Small groups discussed the top 3 from each person

· All statements were collected

· The top 3 issues (listed per section) from each group were identified based on the summary of the small group notes.  
Note: The beginning of each section represents the top 3 choices made by small group discussions.  Other phrases are the rest of the topics brought up in the small groups.

KSA Issues- Top 3 Choices (see explanation)

KSA outcomes do not prepare student teachers to understand education as a whole & their role in it.

Do not come out of preparation with knowledge of diverse needs

 too many regulations/requirements

Need to define best practices for specific disabilities 

E/BD—MS credential doesn’t & SED adequate Address

measurement of abilities can get teacher preparation in trouble

more social/emotional knowledge/ behavior

more overlap w/ gen. ed. content

Gen. Ed. teachers need more specialized methodologies to work with students with sp needs 

co-teaching-more reality about what new teachers can absorb
KSA Issues- Top 3 Choices (cont’d)
more theory / res ( practice

Standards based assessment/ instruction 

Differentiating instruction 

Collaboration with gen. ed. agencies, families
Behavior support strategies 

*Ability to work with family and students from culturally, linguistically diverse backgrounds

Lack of behavior Interventions in Standards 1, 2, 3 

Consultation / Collaboration / conflict resolution 

Knowledge of variety of characteristics of disabilities 

Avoid “ survey” at expense of “ depth / breadth” 

Access to info/ resources for individual students, problem solving

KSA Issues- Others Identified:
Cost ($ & time)

Unnecessary & non-relevant issues- builds resentment

Current components of prep do not meet current needs of standards.

Secondary

More behavioral intervention training 

Recognition of skills of experienced teachers & equate or give credit towards credentials if move from gen. ed. to sp. Ed.

Look into emeritus credential

Easier transition from 1 credential (general) to another

Instruction – under preparation

Better understanding gen. ed. classroom ecology

Unprepared to deal with legal complexities

Flexible and able to coordinate services

Gen. Ed. / Spec. Ed. interface 

Knowledge of specific disabilities 

Locating & using resources ongoing

Pedagogy Content Knowledge 

Reading instruction

R T I

Advocacy

Training based on disability

Transition skills

How specific KSA should be in standards? 

Transition only in Level II

Revisit language & literacy needed

Lack of academic interventions in Standards 1,2,3

Research based practice – direct instruction

Strong knowledge base in discipline

Focus on performance/ reality of classroom 

KSA Issues- Others Identified (cont’d)
Assessment – what, how, tie to teaching

Core knowledge & “special” knowledge
All teachers need core knowledge base: frameworks, standards, and strategies

Sp.Ed. ( Specific skill sets

Increase options: 4 year degree

Evaluation of dispositions

Understanding data collection-pupil progress

“inclusion” skills needed

Cultural / family dynamics
MS/HS content knowledge 

Structure Issues-Top 3 Choices (see explanation):
Credential authorizations too broad, should be more specific ex: low incidence

Need more teachers ( have a “base” credential and add specialties (like PPS credential?) 

Need multiple ways to increase teacher prep options (out of state) reciprocity or/and 4 year program for undergrads

Level II should be seen as more like an advanced/induction program with funding

Undergrad level I training incorporated into SE Cred

Need is there - not enough time( make use of undergraduate (foundation); masters + year 5

Special Education teachers need all general ed. standards

Need more overlap with gen. ed. faculty collaboration

5th year (tight with community college) credential too little too late; special education major needs to be primary model?

Need better reciprocity for experienced teachers, prior experience should count

Induction needs a total overhaul

Need better reciprocity for experienced teachers, prior experience should count

Induction needs a total overhaul

Structure Issues- Others Identified:
Need a “weighted” formula for case / workload based on severities of student needs.

Need more opportunities for SLP prep (for ex.: base credential and add on specialty in speech)

Deliver teacher prep thru alternate methods (such as part face to face / distance) ( “hybrid”

Level II not serving purpose

ECSE should be an “add-on” to all credentials (option) 

Add autism authorization to M/M Ed Spec Credential

Three tiers:

· General + spec. ed = core instruction

· special ed. base

· specializations (V.I, DHH, RSP, EL, Sped, Reading)

Student learning flexibility has been limited by credential.structure 

Structure Issues- Others Identified (cont’d)
District reimbursement of $ is based on teacher accomplishments vs. student placement

The value is on the credential instead of teacher ability

Program accountability should be less onerous
K-12 is too broad, M/M need K-6 / 7-12

Stand alone credential does not lend itself to KSA in gen. ed.

Career ladder with paras ( then masters (BTSA)

Autism: broadening authorization across credentials separate certificates with stipend, field experience
Realignment of authorization within & across credentials

Level II overhaul, provide options, reduce duplication

significant. preservice field experience

More rigorous entrance / exit requirements

Increase collaboration/articulation between LEAs & IHEs

Require joint general education / Special Education prep: ELL

Low incidence should take same core

Certificate for gen. ed. teachers in spec. ed. i.e.: (inclusion, RTI…)

Level II—graduate level—Masters or BTSA

ED as endorsement on MM/MS

Emphasis on secondary education

HQT issues in secondary

Alternative Certification: Internship hours prior to “teacher of record”

Districts can’t wait ( use STSP etc.until preservice done

Intern support not adequate

Gen Ed. 1st ( then specialization

Industry model ( internship specialization

Tuition is paid back during internship

Level II stuff needs to be in level I (combine standards) not advanced in all programs as supposed to be

Support via BTSA with level II

Too much overlap with Gen Ed.
Should there be specific sp ed elementary/secondary credentials?  

Endorsements (some feel this is a loss of knowledge base)

· Deaf-Blind

· inclusion

· transition

· P.H.

Low incidence ( statewide

· Regionalized low incidence

· One program document with joint institutions of higher education?

M/M, M/S What does “Moderate” mean?

Gives districts flexibility

Hard to fix ( SDC/RSP

Sp. Ed. is a service issue not a place

Earlier process to get into classroom with children.

Too many hoops!

Structure Issues- Others Identified (cont’d)
(CBEST, CSET?  How does that show quality teaching?

Not enough practical
Intern 

Issues with release to observe in other areas/ classrooms

Service Delivery Issues- Top 3 Choices (see explanation)

Redirect the services of itinerant teachers to school site placements in a collaborative / team teaching 

Will service delivery changes (inclusion, RTI) reduce the need for M/M credentialed personnel?

Providing skills for teachers in dealing with support personnel, their information and resources available.

Credentialed Teachers in NPS are often not servicing the students

Dissolution of direct services often not administered by the specialist as students more into general education –(caseload issue)

X credentials serving X children limits school flexibility (need for broad based credential)

Special needs students need well informed teachers
Credential needs to prepare individuals how to differentiate instruction (individualize)

Student placement is often based on $$ and teacher availability and not student needs

SLP shortages = little/ no service $ NPS’s = no credential

SLP’s with credential – not prepared to deal with autism, behavior,  TBI

Little prep for collaboration in SDC / Gen Ed., law III-3

Lack of related services i.e.: counselors, school nurses

Caseloads almost = to gen ed. 

Needs to be a service delivery of gen ed. + an implementation

Vocational ed. beyond Workability

Paraeducators—no training, yet often in charge of students with most significant needs
A “true” continuum of options not available 

students forced into what LEA has

Regionalization access needed so disability specific service available

Lack of ability to collaborate GE

Special.Education not a place
Many grade levels, needing different content

Cost overshadows needs

*Master schedules drive placement 

All magnet should have Sp. Ed. vocational courses

Service Delivery Issues- Others Identified:
More early recognition of the students with emotional/behavior disorders—(MH Services)

Personnel preparation needs to focus on making students the best each one can be in living with disability rather than trying to fix it, (the Fix it model) 

Service delivery structures are dictated by ancillary service schedules.

Service Delivery Issues- Others Identified (cont’d):
Students with significant medical needs may be at risk when serviced by teachers who have no or limited knowledge regarding the special needs

Should M/M credential preparation include prevention & at risk students? 

“Individual therapy” is often relegated to “group therapy” due to $$ and lack of professional support persons

Students may not be the beneficiaries of credentialed teachers (k-12)

Flexability in credentials for collaboration / co teaching / who is served by whom? 

Inclusion students: are they getting all services? 

Rural programs need flexibility
Access to Core Curriculum / + HS graduation + to community -2

RTI ( caseload

Interns – match to positions can they really carry out task? 

*Funding for beginning teacher support & veteran professional development

Clarify ( disability specific “best practice”

Low teacher expectation of especially M/S students

RTI, early intervention—credentials should support new delivery models

Content in Reading, Math – obstacles to getting content

P-6 mild to severe, 7-12 mild to severe ( be able to teach across spectrum

Gen Ed. Teachers / admin / students don’t understand differentiation 

Lack of autism, ED skills

Paras used in Gen Ed., not SE teacher

Level of individualized instruction not available

IEP scheduling cumbersome!!

SDC/RSP terminology should be deleted

At the end of the discussion, Michael shared that future meetings will include discussions and background information specifically about:
· CA Special Education Credentials- historically and current requirements

· Summaries of the August/September 2006 CTC Public Forums 

· What is specifically happening in other states

· The CTC job analysis (KSAs) online survey and its results
· Structure and activities of the Subgroup work
Members were encouraged to send ideas, resources, input, suggestions etc. to the Commission staff between meetings via email or calling.  Members learned that 150 work days from today is when the report must be ready for the Commission and the Legislature!

