The following Program Assessment MS/SS Draft Standard Template is for COA discussion only. The goal is to receive input and direction regarding next steps and to determine if using templates, matrices, and checklists would assist in strengthening and streamlining the Program Assessment process. 

	As the draft template currently stands programs will need to respond with a limited narrative that includes links to documentation when a narrative response is indicated in the draft template. All additional standard areas can be listed in a matrix or checklist. Links may or may not be required within the matrix. (COA input requested) 
Questions to consider:
· Are links from the matrix or checklist to the specific location within the syllabus or to the specific document critical to the review process for every part of each standard?
· Would it be adequate to have links in the narrative and no links or limited links in the matrix and/or checklist?
· Would it be helpful to identify specific “Key Standard Components” that would require a link within the matrix or checklist?
· [bookmark: _GoBack]Could the program select one key component within the syllabus (discussion, demonstration, assessment, assignment, etc.) to identify how the program addresses a portion of the standard? Would this be sufficient for most standards or do PA readers need to know when the standard is introduced, developed, and mastered as noted in the matrix sample?
· Should every standard include a narrative response? (The current draft template does not require a narrative response for every standard.)

Current Draft Template:
Standards 1-7 & 15  require a narrative with a combination of matrix or checklist
Standards 9-14 require a matrix only response
Standards 8 & 16-19 have not been included in this draft template pending completion of the template--if COA directs staff to continue in this direction

	





Example A: DRAFT FOR DISCUSSION ONLY-Streamlined MS/SS Program Assessment Standard Template

	Standard One: Program Design

	Narrative response to sequence of coursework and field experiences
	

	Narrative response to rationale based on theory and research
	

	Matrix response to extensive opportunities for 
1. K-12 academic content standards
2. foundations of education & functions of schools in society
3. TPE (in developing pedagogical competence)
	See matrix for Program Standard 1 (Pending Development)



	Standard Two:  Communication and Collaboration

	Narrative response describing the "collaborative partnerships that contribute to the design and implementation of candidate preparation."
	

	Checklist (Y/N) that identifies existence of partnerships 
1. between subject matter preparation providers and pedagogical preparation providers
2. pedagogical preparation providers and at least one LEA that sponsors induction
3. that include dialogue contributing to the structured design and monitor its implementation
4. that include dialogue regarding program policies and practices regarding
a. candidate recruitment
b. candidate selection
c. candidate advisement
d. development of curriculum
e. delivery of instruction 
f. selection of field sites
g. design of field experiences
h. selection and prep of cooperative teachers
i. assessment and verification of teaching competence
5. periodic review of the partnership terms  
a. roles
b. responsibilities
c. relationships
d. contribution of resources
6. that provide opportunities for fieldwork that involves involvement in programs by groups such as parent and community organizations, etc. 
	See checklist for Program Standard 2(Pending Development)




	Standard Three:  Foundational Education Ideas and Research

	Narrative response to "the program provides opportunities for candidates to examine how selected concepts and principles are represented in contemporary educational policies and practices in California schools"
	

	Matrix of prerequisites and/or professional preparation addressing the following foundations of education: 
1. child and adolescent development
2. human learning
3. social
4. cultural
5. philosophical
6. historical 
	See Matrix for Program Standard 3 (Pending Development)




	Standard Four:  Relationships Between Theory and Practice

	Narrative response to the responsibility of program personnel to address "a variety of teaching models and their application in making instructional decisions and improving pedagogical practices that inform school policies and practices."
	

	Matrix of opportunities for candidates to 
1. analyze
2. implement
3. reflect 
on the relationships (as related to teaching and learning) between 
1. foundational issues
2. theories
3. professional practice 
	See matrix for Program Standard 4 (Pending Development)

	Matrix of opportunities to examine research-based theories and their relationships
1. principles of human learning and development
2. pedagogical strategies and options
3. curriculum, instruction, and assessment
4. student accomplishments, attitudes, and conduct
	See matrix for Program Standard 4 (Pending Development)



	Standard Five: Professional Perspectives Toward Student Learning 
and the Teaching Profession

	Narrative response to "exploring a variety of perspectives…on teaching that includes an ethical commitment to teach every student effectively and to develop as a professional educator."
	

	Narrative response to how candidates learn how social, emotional, cognitive, cultural, and pedagogical factors impact student learning outcomes through their participation in interrelated coursework and fieldwork. 
	

	Matrix response identifying where the program addresses 
1. research on relationships between the
a. background characteristics of students and inequities in academic outcomes of schooling in the United States
b. teacher expectations and student achievement. 
2. how a teacher's beliefs, expectations, and behaviors affect learning 
3. educating candidates on laws pertaining to
a. health
b. safety
c. protection
d. access and educational equity 
4. promote student academic progress 
5. fosters the intellectual, social, and personal development of all students  
6. candidates assume responsibility to maximize learner achievements by building on students’ prior instruction and experience through 
a. formal instruction, 
b. coaching 
c. supervision 
7. importance of challenging students to set and meet high academic expectations 
8. learn to use multiple sources of information to
a.  assess students’ existing knowledge and abilities
b.  establish ambitious learning goals for students.
9. principles of classroom equity and the professional responsibilities of teachers   
10. collaboration with colleagues to design and deliver instruction
	See matrix for Program Standard 5 (Pending Development)





Category B:  Preparation to Teach Curriculum to All Students in California Schools

	Standard 6:  Pedagogy and Reflective Practice

	Narrative response to how candidates learn to 
1. use and interpret student assessment data from multiple measures of student academic performance to inform instruction. 
2. plan and differentiate instruction based on student assessment data and diverse learning needs of the full range of learners 
	

	Matrix response to where the program addresses
1. creating and maintaining well-managed classrooms that foster students’ physical, cognitive, emotional, and social well-being
2. developing safe, inclusive, positive learning environments that promote respect, value difference, and mediate conflicts 
3. fosters the ability of candidates to 
a. evaluate instructional alternatives,
b. articulate the pedagogical reasons for instructional decisions, and
c. reflect on teaching practices.
d. realize that the analysis and assessment of practices promote a teacher’s professional growth
4. candidate's ability to 
a. read
b. analyze
c. discuss
d. evaluate
5. literature pertaining to contemporary issues in California education, and making decisions about teaching and learning
6. Candidates learn to select, assess, make pedagogical decisions, and reflect on instructional practices in relation to 
a. state-adopted academic content standards for students and curriculum frameworks,
b. principles of human development and learning
c. the observed effects of different practices
d. consultation with colleagues
	See matrix for Program Standard 6 (Pending Development)




	Standard 7: Preparation to Teach Reading-Language Arts

	Standard 7-A:  Multiple Subject Reading, Writing, and Related Language Instruction

	Narrative response to how the program provides instruction to teach reading/language arts through delivery of instruction in reading, writing, listening, and speaking, including instruction to meet the needs of the full range of learners
	

	Matrix response to providing candidates
a. experience in a classroom where beginning reading is taught
b. fieldwork placements where instructional approaches are consistent with the Reading/Language Arts Framework (2007).
	See matrix for Program Standard 7-A 
(Pending Development)


Possible matrix for 7a: 
	
	Reading
	Writing
	Listening & Speaking

	Instructional Planning/ Objectives/
Design
	
	
	

	Instructional Delivery
	
	
	

	Assessment
	
	
	

	Universal Access/ Differentiated 
Instruction
	
	
	



	7-B Single Subject Reading, Writing, and Related Language Instruction

	Narrative response to how the program provides literacy instruction to teach content-based reading and writing skills to the full range of students
	

	Matrix response to where the program addresses subject specific instruction regarding
a. knowledge of components for effective instructional deliver in reading as described in the CA Reading/Language Arts Framework
b. content-based literacy instruction
c. literacy strategies and approaches for all CA Content Standards
d. instructional approaches that 
i. build fluency, comprehension background knowledge
ii. develop academic language, 
iii. develop study and research skills
iv. teach writing in the discipline
e. assessments for reading instruction that
i. monitors student progress
ii. demonstrates the link between assessment and instructional needs
f. systematic vocabulary development
g. academic language
h. reading comprehension
i. writing for subject matter understanding
	See matrix response for Program Standard 7-B 
(Pending Development)



	Standard 8a & 8b:  Pedagogical Preparation for Subject-Specific Content Instruction by Multiple Subject Candidates & Single Subject Candidates

	
	

	IF COA is supportive of the direction, 
	Staff will add this standard to the draft template

	
	

	
	



Category C:  Preparation to Teach All Students in California Schools

	Standard 9: Equity, Diversity, and Access to the Curriculum for All Children

	Matrix response to where the program addresses
a. principles of educational equity, diversity, cultural and linguistic responsiveness and their implementation in curriculum content and school practices for all students. 
b. equitable access to the core curriculum and all aspects of the school community. 
c. opportunities for candidates to learn how to maximize academic achievement for all students 
d. increasing candidates’ knowledge and understanding of the background experiences, home languages, skills and abilities of student populations;
e. application of appropriate pedagogical practices that provide access to the core curriculum and lead to high achievement 
f. historical and cultural traditions of California society, including the  examination of effective ways to include cultural traditions and community values and resources in the instructional program 
g. recognizing and eliminating bias in order to create an equitable classroom community that contributes to physical, social, emotional, and intellectual safety
h. includes a series of planned experiences in which candidates learn to identify, analyze, and minimize personal and institutional bias. 
i. examination of candidate beliefs, attitudes and expectations about diverse students, families, schools, and communities
j. application of pedagogical practices that foster high expectations for academic performance 
	See matrix for Program Standard 9 (Pending Development)



	Standard 10: Preparation for Learning to Create a Supportive, 
Healthy Environment for Student Learning

	Matrix response to where the program addresses
a. opportunities to learn how personal, family, school, community, and environmental factors are related to students’ academic, physical, emotional, cultural and social well-being. 
b. development of respectful and productive relationships with diverse families and communities 
c. major laws and principles that address student rights and parent rights pertaining to student placements 
d. the effects of student health,   safety, and accident prevention on student learning 
e. the legal responsibilities and reporting requirements related to student health, safety
f. strategies and techniques for
a. crisis prevention
b. conflict management
c. resolution of conflict 
d. situations that may lead to student conflict or violence
g. effects of family involvement on teaching, learning and academic achievement, including an understanding of cultural differences in home-school relationships 
h. communicating and working constructively with students, their families and community members, including interpreters 
i. site-based and community resources and agencies, in order to provide integrated support Candidates learn how decisions and common behaviors of children and adolescents can enhance or compromise their health and safety
j. common chronic and communicable diseases of children and adolescents, and how to make appropriate referrals 
k. candidates learn effective strategies for encouraging the healthy nutrition of children and youth.
l. effects of alcohol, narcotics, drugs and tobacco and the support of students/families who may be at risk of related health problems
m. infant, child and adult cardiopulmonary resuscitation (CPR) certification 
		10-a
	Academic well-being
	Physical well-being
	Emotional well-being
	Cultural well-being
	Social well-being
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See matrices for Program Standard 10 (Pending Development)



	Standard 11: Using Technology in the Classroom

	Matrix response to where the program addresses
a. basic principles of operation of computer hardware and software, and basic troubleshooting techniques for computer systems and related peripheral devices.
b. appropriate technology to facilitate the teaching and learning process. 
c. evaluation and selection of a wide array of technologies for relevance, effectiveness, and alignment with state-adopted academic content standards, and student learning
d. knowledge and understanding of the legal and ethical issues related to the use of technology 
e. use of computer-based technology for information collection, analysis, and management in the instructional setting.
f. use of electronic research tools and the ability to assess the authenticity, reliability, and bias of the data gathered
g. best practices and research on the use of technology to deliver lessons that enhance student learning
h. integration of technology-related tools into the educational experience and provide equitable access 
i. use of technology with students in their research, learning activities, and presentations, 
j. computer applications to manipulate and analyze data while assessing student learning, informing instruction, managing records, and providing feedback to students and their parents
k. a variety of technologies to collaborate and communicate with students, colleagues, school support personnel, and families.
	See matrix for Program Standard 11 (Pending Development)



	Standard 12: Preparation to Teach English Learners

	Matrix response to where the program addresses 

1. foundations for successful English learner achievement
a. linguistic development, first and second language acquisition, positive and negative language transfer, and how home language literacy connects to second language development
b. cognitive, pedagogical, and individual factors affect students’ language acquisition. 
c. skills for managing and organizing a classroom with first- and second-language learners
d. skills to collaborate with specialists and paraprofessionals
e. the importance of students’ family and cultural backgrounds, and experiences in planning instruction and supporting student learning
f. communicating effectively with parents and families

2. effective program design and structures for English learners:
a. state and federal legal requirements for the placement and instruction of English learners, and ethical obligations for teaching English learners 
b. implementation of an instructional program that facilitates the two goals mandated by California to acquire academic English and accelerate grade-level academic achievement 
c. purposes, goals, and content of the locally adopted instructional program for the effective teaching and support of English learners 
d. the local and school organizational structures and resources designed to meet the diverse needs of English learners 

3. instructional practices for ELD and content instruction for English learners, including systematic explicit ELD instruction

4. state and federal legal requirements for the placement and instruction of English learners
5. opportunities to demonstrate knowledge and application of pedagogical theories, principles, and practices for
A. English Language Development leading to comprehensive literacy in English
B. for the development of academic language, comprehension and knowledge in the subjects of the curriculum, making grade-appropriate or advanced curriculum content comprehensible to English learners
a. the ability to use initial, diagnostic, formative, and summative assessment information (including performance based assessment) to identify students’ language proficiencies and to develop effective instruction that promotes students’ access to and achievement in the academic content standards. (e.g., development of content and language objectives, flexible strategic grouping, structured oral interaction).
b. differentiating instruction based upon their students’ primary language and proficiency levels in English, and considering the students’ culture, level of acculturation, and prior schooling
c. candidates understand and demonstrate the importance of structured oral interaction in building academic English proficiency and fluency
d. candidates learn to analyze and articulate the language and literacy demands inherent in content area instruction for English language learners (e.g., linguistic demands, language function and form, audience and purpose, academic vocabulary, comprehension of multiple oral and written genres).
e. candidates learn how to use a wide variety of strategies for including ELs in mainstream curriculum, providing scaffolding, modeling, and support while maintaining access to academic content and providing opportunities for language development.
	See matrix for Program Standard 12 (Pending Development)




	Standard 13: Preparation to Teach Special Populations
Students with Special Needs in the General Education Classroom

	Matrix response to where the program addresses
a. the learning abilities of students in order to identify and differentiate for those needing referral for assessment, identification of disabilities and eligibility for special education, Section 504 services, or gifted and talented education programs;   
b. assessing the language abilities of students in order to identify and differentiate for those needing referral for assessment, identification of disabilities and eligibility for special education, Section 504 services, or gifted and talented education programs; 
c. considering issues of language learning as compared to issues of language disability and how these relate to academic achievement; 
d. providing appropriate differentiated instruction that ensures all students access to the core curriculum;  
e. electing and using appropriate instructional materials and technologies, including assistive technologies, to meet the needs of students with special needs in the general education classroom 
f. identifying when and how to address social integration needs of students with disabilities who are included in the general education classroom
g. basic knowledge, skills, strategies, and strengths-based approach for teaching the full range of students in the general education classroom, including students represented in multiple subgroups.
h. the role of the general education teacher in identifying and teaching students with special needs
i. relevant state and federal laws pertaining to the education of exceptional populations and the general education teacher’s role and responsibilities in developing and implementing tiered interventions  
j. skills in creating a positive, inclusive climate of instruction for all students with special needs in the general classroom and 
k. collaborative planning and instruction with education specialists and other school professionals.
	See matrix for Program Standard 13 (Pending Development)



Category D:  Supervised Fieldwork in the Program

	Standard 14: Learning to Teach through Supervised Fieldwork

	Matrix response to where the program addresses
a. field experiences in schools where candidates plan and practice multiple strategies for managing and delivering instruction
b. members of the teacher preparation program determine and document candidates'  qualifications and developmental readiness 
1. being given instructional responsibilities 
2. being given daily whole-class instructional responsibilities in a K-12 school 
c. the supervised fieldwork sequence 
1. extends understanding of major ideas and emphases developed in program 
2. contributes to meeting the Teaching Performance Expectations, and 
3. contributes to preparation for the teaching performance assessment
4. provides opportunities to observe, acquire and use pedagogical knowledge, skills, and abilities 
d. assignments and group discussions that use coursework-based strategies to teach
1. state-adopted student academic content standards and curriculum frameworks 
2. students’ needs, interests and accomplishments 
3. the observed results of the strategies
e. two or more K-12 classrooms (including classrooms in hard-to-staff and/or underperforming schools) where candidates observe and participate 
f. documentation of satisfaction of the basic skills and subject matter requirements prior to assuming daily responsibility for whole-class instruction
g. supervised daily teaching for a minimum of one K-12 grading period (including in a full-day teaching assignment of at least two weeks) 
h. verification of teaching in public schools, experiencing all phases of a school year on-site and significant experiences teaching English learners (MS only)
i. observation and participation in two or more of the following grade spans: K-2, 3-5, and 6-9   
j. observation and/or participation in two or more subject-specific teaching assignments that differ in content and/or level of advancement (SS only)
	See matrix for Program Standard 14 (Pending Development)




	Standard 15: Qualifications of Individuals who Provide School Site Support

	Narrative response defining the qualifications of individuals who provide school site support, including
a. a minimum of the appropriate credential and three years of teaching experience in California
b. experienced and effective in supervising credential candidates
c. know and understand current educational theory and practice, the sponsors’ expectations for supervising teachers, state-adopted academic content standards and frameworks, and the developmental stages of learning-to-teach
d. model collegial supervisory practices that foster success among credential candidates 
e. promote reflective practice
f. knowledge of performance expectations for the candidate’s teaching and pertaining to his/her supervision of the candidate
g. procedures to follow when the candidate encounters problems in teaching.
	

	Narrative/outline response regarding the  ongoing professional development for supervisors that includes 
a. the Teaching Performance Expectations (TPEs) 
b. information about responsibilities, rights, and expectations pertaining to candidates and supervisors
	

	Matrix/Narrative? response showing candidates working in diverse placements with 
a. English learners
b. students with special needs
c. students from low socioeconomic backgrounds
d. hard to staff schools
	



