Sample Biennial Report

Education Specialist Credential

Note about this biennial report:  This document provides useful information about how one institution submitted data on candidate competence for the pilot biennial report process.  Please note that the institution provided information about ALL of their special education programs – Mild Moderate, Moderate Severe, Deaf and Hard of Hearing, and Early Childhood Special Education. So while the length of the document is longer than the suggested length by the biennial report template, it reflects the submission of four biennial reports, rather than one.  Institutions may choose to combine similar programs in this manner, if they desire.  
Please note that the Commission makes these examples available to assist program sponsors in completing their own biennial reports. These examples are from the pilot responses. Institutions need to develop their own responses appropriate to their candidate information. Please consult the biennial report template in preparing your reports to ensure all required aspects are included. 

SECTION A-PROGRAM SPECIFIC INFORMATION

I-Contextual Information

XXX  offers Education Specialist Credential programs in the areas of mild/moderate (MM) disabilities, moderate/severe (MS) disabilities, deaf and hard of hearing (DHH) and early childhood special education (ECSE).  These programs are housed in the Department of Special Education.  XXX typically credentials more teachers in special education than any other institution of higher education in California and offers the following program options or pathways (see Table 1). 

1. Traditional Program, designed for post-baccalaureate candidates in non-teaching or teaching positions interested in flexible scheduling.

2. Intern Program, designed for teachers who have an intern credential and are hired in a cooperating school district. Interns progress through the two-year program as a cohort and must take a minimum of 6 units each semester that include 3 units of the SPED 506 intern practicum/seminar.  They receive classroom support and mentorship throughout the program by university and district personnel.

3. Accelerated Collaborative Teacher (ACT) Preparation Program, designed for full-time post- baccalaureate candidates and offered collaboratively with XXX  Unified School District. 

4. Integrated Teacher Education Program (ITEP), undergraduate program with candidates beginning as freshmen or entering the two-year option as transfer students.

Table 1

Multiple Pathways

	Level I
	MM
	MS
	DHH
	ECSE

	Traditional
	X
	X
	X
	X

	Intern
	X
	X
	X
	X

	ACT
	X
	X
	X
	NA

	ITEP
	X
	X
	X
	NA

	Level II
	X
	X
	X
	X


Table 2 summarizes the significant changes in the Preliminary Education Specialist Credential Programs at XXX since the Commission approved the current program document.  These changes followed university procedures and were approved at department, college and university levels. 

Table 2

Significant Changes Since Commission Approval in 2002

	Date of Approval
	Program/Course Modifications

	February 2007 by CTC
	Modified programs in each specialization (MM, MS, DHH, ECSE) to meet standards for the English Learner Authorization – approved by CTC

	February 2007 by CTC
	Developed intern program in Early Childhood Special Education - approved by CTC

	Fall 2005 by XXX
	Revised prerequisite and co-requisite courses in each specialization area (MM, MS, DHH, ECSE), aligning programs and assessment with transition points developed to meet NCATE accreditation standards.

	Spring 2003 by XXX
	Revised Education Specialist Credential Programs in each specialization (MM, MS, DHH, ECSE) that were initially approved in 1996.  Programs were modified in response to evaluation data and to better reflect standards from professional organizations representing fields in special education, and research on best practice in teacher preparation and special education.


This report includes performance and other assessment data for candidates who completed Education Specialist preliminary credential programs during spring semester 2006, fall semester 2006, and spring semester 2007.  Approximately 70% of credential candidates are enrolled in mild/moderate disabilities; the remaining 30% are enrolled about equally in each of the other specializations (moderate/severe disabilities, deaf and hard of hearing, and early childhood special education).  Demographic data on candidates in mild/moderate disabilities is shown in Tables 3-5 for fall and spring 2006 semesters, and is representative of the population served at XXX in special education. Of the candidates, most are female (68-70%), 33-41% are from underrepresented groups, and the majority (66%-70%) are 30 years or older (see Table 3) and earn a GPA of 3.5 or above in their credential courses.  Tables 4-5 show demographic data by pathway.

Table 3

Demographic Data for Fall/Spring 2006 Across Pathways – MM

	Demographics
	Fall 2006

N = 142 candidates
	Spring 2006

N = 140 candidates

	Gender

     Female

     Male
	100 (70%)

42  (30%)
	95 (68%)

45 (32%)

	Race

     Latino/a

     Other minority

     White

     Unknown
	6 (22%)

5 (19%)

10 (37%)

6 (22%)
	25 (18%)

21 (15%)

69 (49%)

25 (18%)

	Age

     25 or younger

     26-29

     30-39

      40 or older
	4 (15%)

4 (15%)

7 (26%)

12 (44%)
	16 (11%)

32 (23%)

45 (32%)

47 (34%)

	GPA

     3.25 or lower

     3.25-3.49

     3.50-3.74

     3.75-4.0
	21 (15%)

20 (14%)

29 (20%)

72 (51%)
	22 (16%)

18 (13%)

29 (21%)

71 (50%)


Table 4

Demographic Data on MM Candidates by Pathway – Fall 2006

	 
	Traditional
	%
	Intern
	%
	ACT
	%
	ITEP
	%

	Female
	20
	74%
	63
	65%
	10
	91%
	7
	100%

	Male
	7
	26%
	34
	35%
	1
	9%
	0
	0%

	Unknown
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	 
	27
	100%
	97
	100%
	11
	100%
	7
	100%

	 
	
	
	
	
	
	
	
	 

	Latino/a
	6
	22%
	21
	22%
	2
	18%
	2
	29%

	Other minority
	5
	19%
	11
	11%
	0
	0%
	0
	0%

	White
	10
	37%
	49
	51%
	6
	55%
	5
	71%

	Unknown
	6
	22%
	16
	16%
	3
	27%
	0
	0%

	 
	27
	100%
	97
	100%
	11
	100%
	7
	100%

	 
	
	
	
	
	
	
	
	 

	25 or younger
	4
	15%
	13
	13%
	6
	55%
	7
	100%

	26 - 29
	4
	15%
	19
	20%
	1
	9%
	0
	0%

	30 - 39
	7
	26%
	38
	39%
	1
	9%
	0
	0%

	40 or older
	12
	44%
	27
	28%
	3
	27%
	0
	0%

	 
	27
	100%
	97
	100%
	11
	100%
	7
	100%

	 
	
	
	
	
	
	
	
	 

	3.25 or lower
	4
	15%
	16
	16%
	0
	0%
	1
	14%

	3.25 - 3.49
	2
	7%
	16
	16%
	1
	9%
	1
	14%

	3.50 - 3.74
	5
	19%
	20
	21%
	1
	9%
	3
	43%

	3.75 - 4.0
	16
	59%
	45
	46%
	9
	82%
	2
	29%

	 
	27
	100%
	97
	100%
	11
	100%
	7
	100%


Table 5

Demographic Data on MM Candidates by Pathway – Spring 2006

	 
	Traditional
	%
	Intern
	%
	ACT
	%
	ITEP
	%

	Female
	31
	70%
	55
	65%
	3
	60%
	6
	100%

	Male
	13
	30%
	30
	35%
	2
	40%
	0
	0%

	Unknown
	0
	0%
	0
	0%
	0
	0%
	0
	0%

	 
	44
	100%
	85
	100%
	5
	100%
	6
	100%

	 
	
	
	
	
	
	
	
	 

	Latino/a
	8
	18%
	16
	19%
	0
	0%
	1
	17%

	Other minority
	9
	20%
	10
	12%
	1
	20%
	1
	17%

	White
	21
	48%
	41
	48%
	4
	80%
	3
	50%

	Unknown
	6
	14%
	18
	21%
	0
	0%
	1
	17%

	 
	44
	100%
	85
	100%
	5
	100%
	6
	100%

	 
	
	
	
	
	
	
	
	 

	25 or younger
	7
	16%
	5
	6%
	1
	20%
	3
	50%

	26 - 29
	11
	25%
	19
	22%
	1
	20%
	1
	17%

	30 - 39
	15
	34%
	30
	35%
	0
	0%
	0
	0%

	40 or older
	11
	25%
	31
	36%
	3
	60%
	2
	33%

	 
	44
	100%
	85
	100%
	5
	100%
	6
	100%

	 
	
	
	
	
	
	
	
	 

	3.25 or lower
	5
	11%
	16
	19%
	0
	0%
	1
	17%

	3.25 - 3.49
	11
	25%
	7
	8%
	0
	0%
	0
	0%

	3.50 - 3.74
	8
	18%
	19
	22%
	1
	20%
	1
	17%

	3.75 - 4.0
	20
	45%
	43
	51%
	4
	80%
	4
	67%

	 
	44
	100%
	85
	100%
	5
	100%
	6
	100%


SECTION A-PROGRAM SPECIFIC INFORMATION

II-Candidate Assessment/Performance Information

The assessment system used by the Department of Special Education was designed to meet the National Council for Accreditation of Teacher Education (NCATE) assessment standards, providing comprehensive and integrated assessment and evaluation measures to monitor candidate performance and to improve programs.  As required by NCATE, candidate performance is based on multiple assessments at admission into programs, appropriate transition points, and program completion.  Table 6 provides the assessment measures used at each transition point for data collected on credential candidates’ knowledge, skills and dispositions.  More specific information on assessment measures by specialization and pathway are shown in Appendix A.  

In this section, assessment measures are identified for each transition point and findings described for each specialization and pathway.

Table 6

Transition Point Matrix for Education Specialist Programs*

	Transition Points (TP)
	Knowledge
	Skills
	Dispositions

	Entry- Admission
	· GPA 2.67 overall, 2.75 last 60 units

· Subject Matter Met (required for ITEP in TP2; not required for ECSE)

· CBEST taken (not required for ITEP)

· Child Development – 12 units (ECSE only)

Additional requirement for interns

· Bachelor’s Degree

· CBEST passed

· US Constitution Met

· Verification of 160 hours of the pre-service component including 40 hours of EL
	· Field Experience 45 hours

· Recommendations 

· Statement of Purpose

Additional requirements for interns

· Verification of Employment

· ASLPI – taken except for ITEP (DHH)


	· Admission Interview

· Recommendations

· Dispositions Self-Reflection

· Statement of Purpose

	Entry- Student Teaching
	· CBEST passed

· Completion of all identified coursework, including core assignments, with a grade of C or better and minimum overall 3.0 GPA in professional courses. 


	· Early fieldwork evaluations and/or fieldwork portfolio

· Writing Proficiency met

· Passage of the ASLPI (DHH)
	· Dispositions Self-Reflection

· Dispositions Faculty Rating



	Exit- Student Teaching
	· Completion of all identified coursework with a grade of C or better and a minimum overall 3.0 GPA in professional courses. Completion of student teaching/final practicum (interns) with a grade of B or better.
	· Student Teaching/Practicum Evaluations by university supervisor and master teacher 

· Student Teaching/Practicum portfolio 
	· Dispositions Self-Reflection

· Dispositions Faculty Rating 



	Completion
	· Bachelor’s Degree

· US Constitution Met (interns met requirement upon entry)

· RICA (not required for ECSE)

· Cumulative GPA of 3.0 with no grade lower than “C” in all professional courses and a B or better in student teaching/last two intern practica.

· Exit Survey
	· Exit Survey

· Follow-up Survey


	· Exit Survey

· Follow-up Survey




*Each specialization differs regarding specific course requirements.  This chart displays the overall assessment measures used to evaluate student performance and program effectiveness.

Transition Point 1:  Entry-Admission

(Note from CTC:  The document submitted for the pilot included significant data related to the admissions process and about the candidates admitted to the program.  Because the CTC has determined that for the purposes of the biennial report, admission information is generally not desired, but rather, the data should focus on candidates once enrolled in a program, admissions data has been removed from this sample report.  The remaining data and transition points submitted by this institution have been left untouched.)
Transition Point 2:  Entry to Student Teaching

Transition Point 2 Assessment Measures

Table 10 shows assessment measures used to determine entry into student teaching.  Specific requirements for each specialization are shown in Appendix A.  

Table 10

Entry to Student Teaching

	Transition Point (TP) 2
	Knowledge
	Skills
	Dispositions

	Entry- Student Teaching
	· CBEST passed

· Completion of all identified coursework, including core assignments, with a grade of C or better and minimum overall 3.0 GPA in professional courses. 


	· Early fieldwork evaluations and/or fieldwork portfolio

· Writing Proficiency met

· Passage of the ASLPI (DHH)
	· Dispositions Self-Reflection

· Dispositions Faculty Rating





Knowledge.  Before credential candidates are approved for student teaching, they must verify that the CBEST has been passed and that they have completed all courses that are required prior to student teaching with a minimum overall GPA of 3.0 and a grade of C or better in professional courses.  Coursework for each specialization is designed to meet the Council for Exceptional Children (CEC) professional standards for each specialization and aligned with standards for the Commission on Teacher Credentialing and the California Standards for the Teaching Profession (CSTP).  The course requirements for each specialization and pathway are shown in Appendix A for transition point 2.  


Skills.  The Preliminary Education Specialist Teaching Credential (Level I) is designed to provide beginning child and family-focused competencies for the educator of children with special needs.  Candidates demonstrate proficiency in the six major domains of the California Standards for the Teaching Profession (CSTP), known as student learning outcomes (SLOs):

1.
Engage and support all students in learning.

2.
Create and maintain effective environments for student learning.

3.
Make subject matter comprehensible for student learning.

4.
Plan instruction and design learning experiences for all students.

5.
Assess student learning.

6.
Develop as a professional educator.

Under each domain, faculty have specified performance indicators that reflect CSTP and/or special education specific standards that are assessed prior to entering student teaching.  During an early field experience course performance is assessed through fieldwork evaluations and/or an early fieldwork portfolio.  Evaluation forms and portfolio materials are shown in Appendices D and E.  DHH students must also verify passage of the ASLPI.  Interns are assessed on these competencies each semester of their two-year program.  Candidates must also verify that they have met the writing proficiency requirement by receiving a score of 41 on the CBEST, completing an approved course with a C or better, or passing the writing proficiency exam with a score of 10.

Dispositions.  A disposition form (see Appendix C) is completed by each candidate and a faculty instructor/university supervisor during transition point 2.  This form, organized around the College of Education’s Conceptual Framework, examines the candidate’s dispositions in becoming a special educator.

Transition Point 2 Assessment Findings


Mild/Moderate Disabilities.  Field experience data is reported in Tables 11-13 for spring semester 2007, and spring/fall semesters 2006 for each pathway in mild/moderate disabilities.  Candidates must receive a minimum average of a 2.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (practice that exemplifies standard).  Findings from this data indicate that candidates in SPED 403MM are rated somewhat higher than in the other pathways and the cooperating teacher tends to rate the candidate higher than the university supervisor.  However, teacher data should be interpreted with caution since a significant number of evaluations are missing for SPED 403MM. Ratings are somewhat consistent across domains and years.  Finally, a number of items were rated as “insufficient evidence”, particularly in assessment/IEPs (5.4-5.8 and 4.6) and in items that focus on collaboration (2.7, 2.9, 6.3, 6.4, 6.7).

Table 11

Mild/Moderate Early Field Experience Final Evaluations – Spring 2007

	CSTP Domains
	Traditional

SPED 403MM

N = 11 (S)*

N = 3 (T)*
	Intern

SPED 

506MM (2)

N = 26 (S)

NA (T)**
	ACT SPED 579ACT***


	ITEP

SPED 578A

N= 1 (S)

N = 1 (T)
	Domain Average

N = 38 (S)

N = 4 (T)

	1. Engaging and Supporting All Students in Learning
	3.09 (S)

3.73 (T)
	3.0 (S)
	NA
	2.40 (S)

2.60 (T)
	2.83 (S)

3.17 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.19 (S)

3.79 (T)
	2.99 (S)
	NA
	2.25 (S)

2.44 (T)
	2.81 (S)

3.12 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.04 (S)

3.78 (T)
	3.03 (S)
	NA
	2.17 (S)

3.50 (T)
	2.75 (S)

3.64 (T)

	4. Planning Instruction and Designing Learning Experiences for Students 
	3.03 (S)

3.58 (T)
	3.01 (S)
	NA
	2.40 (S)

2.60 (T)
	2.81 (S)

3.09 (T)

	5. Assessing Student Learning
	3.05 (S)

3.41 (T)
	2.92 (S)
	NA
	2.00 (S)

2.83 (T)
	2.66 (S)

3.12 (T)

	6. Developing as a Professional Educator
	3.40 (S)

3.75 (T)
	3.10 (S)
	NA
	2.50 (S)

3.00 (T)
	3.00 (S)

3.38 (T)

	Overall Average
	3.15 (S)

3.68 (T)
	3.02 (S)
	NA
	2.29 (S)

2.82 (T)
	2.82 (S)

3.25 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

*** = course only offered in the fall semester

Table 12

Mild/Moderate Early Field Experience Final Evaluations – Fall 2006

	CSTP Domains
	Traditional

SPED 403MM

N = 11 (S)*

N = 0 (T)*
	Intern

SPED 506MM (2)

N = 20 (S)

NA (T)**
	ACT SPED 579ACT

N = 11 (S)

N = 7 (T)
	ITEP

SPED 578A

N= 6 (S)

N = 0 (T)
	Pathway Average

N = 48 (S)

N = 7 (T)

	1. Engaging and Supporting All Students in Learning
	3.68 (S)


	2.98 (S)
	2.56 (S)

2.68 (T)
	3.00 (S)


	3.06 (S)

2.68 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	2.90(S)


	3.00 (S)
	2.47 (S)

2.76 (T)
	3.14 (S)


	2.88 (S)

2.76 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	2.43 (S)


	2.96 (S)
	2.61 (S)

2.78 (T)
	3.00 (S)


	2.75 (S)

2.78 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.47 (S)


	3.05 (S)
	2.48 (S)

2.60 (T)
	2.83 (S)


	2.96 (S)

2.60 (T)

	5. Assessing Student Learning
	3.60 (S)


	2.96 (S)
	2.13 (S)

2.69 (T)
	3.06 (S)


	2.94 (S)

2.69 (T)

	6. Developing as a Professional Educator
	3.11 (S)


	3.02 (S)
	2.82 (S)

3.10 (T)
	3.24 (S)


	3.05 (S)

3.10 (T)

	Overall Average
	3.71 (S)


	2.99 (S)
	2.51 (S)

2.77 (T)
	3.14 (S)
	3.09 (S)

2.77 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

Table 13

Mild/Moderate Early Field Experience Final Evaluations – Spring 2006

	CSTP Domains
	Traditional

SPED 403MM

N = 27 (S)*

N = 20 (T)*
	Intern

SPED 506MM (2)

N = 27 (S)

NA (T)**
	ACT SPED 579ACT***


	ITEP

SPED 578A

N= 2 (S)

N = 2 (T)
	Pathway Average

N = 56 (S)

N = 22 (T)

	1. Engaging and Supporting All Students in Learning
	3.53 (S)

3.49 (T)
	2.87 (S)
	NA
	3.00 (S)

3.10 (T)
	3.13 (S)

3.30 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.58 (S)

3.55 (T)
	2.90 (S)
	NA
	3.00 (S)

3.06 (T)
	3.16 (S)

3.31 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.56 (S)

3.56 (T)
	2.86 (S)
	NA
	3.00 (S)

3.08 (T)
	3.14 (S)

3.32 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.47 (S)

3.45 (T)
	2.94 (S)
	NA
	2.83 (S)

3.08 (T)
	3.08 (S)

3.27 (T)

	5. Assessing Student Learning
	3.26 (S)

3.43 (T)
	2.79 (S)
	NA
	2.88 (S)

2.99 (T)
	2.98 (S)

3.21 (T)

	6. Developing as a Professional Educator
	3.45 (S)

3.45 (T)
	3.04 (S)
	NA
	3.00 (S)

3.40 (T)
	3.16 (S)

3.43 (T)

	Overall Average
	3.49 (S)

3.49 (T)
	2.90 (S)
	NA
	2.95 (S)

3.12 (T)
	3.11 (S)

3.31 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

*** = course only offered in the fall semester
A portfolio is completed during each early field experience course, organized around the 6 CSTP domains, and rated on a 5-point scale.  As shown in Table 14, SPED 506 interns’ ratings are consistent across domains, with an average of 4.48 on a 5-point scale.  Data is missing in other field experience courses and was not collected in 2006.

Table 14

MM Portfolio Data for Early Field Experience – Spring 2007

	CSTP Domains
	SPED 403MM

(N = 0)
	SPED 506 (2) (N = 14)
	SPED 579ACT (N = 0)
	SPED 578 ITEP

 (N = 0)
	PathwayAverage

(N = 14)

	1. Engaging and Supporting All Students in Learning
	
	4.50
	NA*
	
	4.50

	2. Creating and Maintaining Effective Environments for Student Learning
	
	4.50
	NA
	
	4.50

	3. Planning Instruction and Designing Learning Experiences for Students
	
	4.43
	NA
	
	4.43

	4. Understanding and Organizing Subject Matter Knowledge for Student Learning
	
	4.50
	NA
	
	4.50

	5. Assessing Student Learning
	
	4.36
	NA
	
	4.36

	6. Developing as a Professional Educator
	
	4.29
	NA
	
	4.29

	Overall Average 
	
	4.48
	NA
	
	4.48


*NA = not applicable; SPED 579 is only offered during the fall semester.

Findings from disposition evaluations are shown in Table 15.  Ratings are consistent and above 4.0 across disposition categories, with an average of 4.30 on a 5-point scale.  Disposition data is missing in SPED 403MM and was not collected in 2006 for any early field experience courses.

Table 15

MM Disposition Data – Spring 2007

	Dispositions
	SPED 403MM Traditional

N = 0


	SPED 506MM (2) Intern

N = 22 
	SPED 579ACT


	SPED 578A ITEP

(N = 1)
	Pathway

Average

N = 23

	1.  Personal Characteristics
	
	4.45
	NA
	4.25
	4.35

	2.  Interpersonal Characteristics
	
	4.31
	NA
	3.75
	4.03

	3.  Commitment to Professional Growth
	
	4.33
	NA
	4.25
	4.29

	4.  Commitment to Diversity
	
	4.61
	NA
	4.25
	4.43

	5.  Commitment to Ethical Practices
	
	4.50
	NA
	4.25
	4.38

	Overall Average 
	
	4.44
	NA
	4.15
	4.30


Moderate/Severe Disabilities.  Field experience data is reported in Table 16 for fall and spring semesters 2006 for moderate/severe disabilities.  Candidates must receive a minimum average of a 2.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (exceptional performance).  Average ratings, as shown in Table 16, are above 2.0 and range from 2.74-3.00.

Table 16

Moderate/Severe Disabilities Early Field Experience/Intern Practicum

	CSTP Domains
	SPED 403MS Fall 2006

N = 1
	SPED 403MS

Spring 2006

N = 3
	SPED 506 (2)

Spring 2006 

(N = 3)

	1. Engaging and Supporting All Students in Learning
	3.00
	2.95
	2.70

	2. Creating and Maintaining Effective Environments for Student Learning
	3.00
	2.91
	3.10

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.00
	2.67
	2.89

	4. Planning Instruction and Designing Learning Experiences for Students 
	2.25
	2.42
	2.83

	5. Assessing Student Learning
	NA*
	NA
	NA

	6. Developing as a Professional Educator
	2.83
	2.91
	3.56

	Overall Average 
	2.80
	2.74
	3.00


* NA = Not applicable; candidates are not rated on this domain for early field experience.  

Findings:  Deaf and Hard of Hearing.  Early field experience data is reported in Table 17 for fall and spring semester 2006 DHH interns.  Candidates must receive a minimum average of a 2.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (practice that exemplifies standard).  As shown in Table 17, the interns ratings were 3.0 or above and were consistent across domains.  No data is available on portfolios or dispositions.

Table 17

Deaf and Hard of Hearing (DHH) Intern Practicum – Semester Two

	CSTP Domains
	SPED 506 DHH (2)

Spring 2007

No DHH interns
	SPED 506DHH (2)

Fall 2006

N = 1 (S)
	SPED 506DHH (2)

Spring 2006

N = 1 (S)

	1. Engaging and Supporting All Students in Learning
	
	3.24 (S)
	3.24 (S)

	2. Creating and Maintaining Effective Environments for Student Learning
	
	3.36 (S)
	3.29 (S)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	
	3.00 (S)
	3.00 (S)

	4. Planning Instruction and Designing Learning Experiences for Students 
	
	3.00 (S)
	3.00 (S)

	5. Assessing Student Learning
	
	3.00 (S)
	3.00 (S)

	6. Developing as a Professional Educator
	
	3.40 (S)
	3.33 (S)

	Overall Average 
	
	3.17 (S)
	3.07 (S)


Findings:  Early Childhood Special Education. No data is currently available in Transition Point 2 for ECSE. Preschool evaluation data is reported in transition point 3 along with portfolio and disposition data.
Transition Point 3:  Exit – Student Teaching

Transition Point 3 Assessment Measures

As shown in Table 18, the following measures are used to assess completion of student teaching or the intern practica.  Specific requirements for each specialization are shown in Appendix A.  

Table 18

Exiting Student Teaching

	Transition Point (TP) 3 
	Knowledge
	Skills
	Dispositions

	Exit- Student Teaching
	· Completion of all identified coursework with a grade of C or better and a minimum overall 3.0 GPA in professional courses. Completion of student teaching/final practicum (interns) with a grade of B or better.
	· Student Teaching/Practicum Evaluations by university supervisor and master teacher 

· Student Teaching/Practicum portfolio 
	· Dispositions Self-Reflection

· Dispositions Faculty Rating 




Knowledge.  During student teaching or the final intern practicum, candidates must complete student teaching with a B or better, which is based on the student teaching/practicum and portfolio evaluation, including course assignments.  To complete TP3 successfully, they must also have a minimum overall GPA of 3.0 and a grade of C or better in professional courses.  The course requirements for each specialization and pathway are shown in Appendix A for transition point 2.  


Skills.  As in transition point 2, the CSTPs are used to evaluate student learning outcomes through an evaluation form and portfolio. Evaluation and portfolio materials are shown in Appendices C and D.  DHH students must also verify passage of the ASLPI.  Interns are assessed on these competencies each semester of their two-year program.  

Dispositions.  A disposition form (see Appendix C) is completed by candidates and a university supervisor during student teaching or the intern’s final practicum.  This form is the same form used in the early field experience course and admission to the program, to examine the candidate’s development over time as a special educator.

Transition Point 3 Assessment Findings


Mild/Moderate Disabilities.  Student teaching/intern practicum data is reported in Tables 19-21 for spring semester 2007, and spring/fall semesters 2006 for each pathway in mild/moderate disabilities.  Candidates must receive a minimum average of a 3.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (practice that exemplifies standard).  Findings from this data indicate that ratings are consistent across domains and years and all pathways average rating is 3.0 or above.  As in fieldwork data, teacher’s ratings are often not submitted and are somewhat higher than the university supervisor’s ratings.  A number of items were rated as “insufficient evidence”, particularly in assessment/IEPs (5.4-5.8 and 4.6) and in items that focus on collaboration (2.7, 2.9, 6.3, 6.4, 6.7).

Table 19

Mild/Moderate Student Teaching/Intern Final Practicum Evaluations – Spring 2007

	CSTP Domains
	Traditional

SPED 580

N = 37 (S)*

N = 17 (T)*
	Intern

SPED 506 (4)

(N = 21)

NA (T)**
	ACT SPED 580ACT

N = 9 (S)

N = 7 (T)
	ITEP

SPED 580 ITEP

N= 5 (S)

N = 4 (T)
	Pathway Average

N = 72 (S)

N = 28 (T)

	1. Engaging and Supporting All Students in Learning
	3.62(S)

3.71 (T)
	3.70 (S)
	3.39 (S)

3.34 (T)
	3.44 (S)

3.85 (T)
	3.54 (S)

3.63 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.77 (S)

3.75 (T)
	3.75 (S)
	3.77 (S)

3.89 (T)
	3.53 (S)

3.89 (T)
	3.71 (S)

3.84 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.67 (S)

3.80 (T)
	3.74 (S)
	3.48 (S)

3.52 (T)
	3.40 (S)

3.92 (T)
	3.57 (S)

3.75 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.64 (S)

3.65 (T)
	3.76 (S)
	3.36 (S)

3.28 (T)
	3.38 (S)

3.75 (T)
	3.54 (S)

3.56 (T)

	5. Assessing Student Learning
	3.69 (S)

3.67 (T)
	3.69 (S)
	3.06 (S)

3.43 (T)
	3.37 (S)

3.82 (T)
	3.45 (S)

3.64 (T)

	6. Developing as a Professional Educator
	3.79 (S)

3.77 (T)
	3.77 (S)
	3.36 (S)

3.54 (T)
	3.59 (S)

3.93 (T)
	3.63 (S)

3.75(T)

	Overall Average 
	3.66 (S)

3.73 (T)
	3.74 (S)
	3.34 (S)

3.42 (T)
	3.46 (S)

3.87 (T)
	3.55 (S)

3.67 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

Table 20

Mild/Moderate Student Teaching/Intern Final Practicum Evaluations – Fall 2006

	CSTP Domains
	Traditional

SPED 580

N = 19 (S)*

N = 10 (T)*
	Intern

SPED 506 (4)

N = 13 (S)

NA (T)**
	ACT SPED 580ACT***


	ITEP

SPED 580 ITEP

N= 1 (S)

N = 1 (T)
	Pathway Average

N = 32 (S)

N = 11 (T)

	1. Engaging and Supporting All Students in Learning
	3.78 (S)

3.44 (T)
	4.00 (S)
	NA
	3.00 (S)

4.00 (T)
	3.59 (S)

3.72 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.84 (S)

3.79 (T)
	3.91 (S)
	NA
	3.22 (S)

3.78 (T)
	3.66 (S)

3.79 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.78 (S)

3.40 (T)
	3.87 (S)
	NA
	3.00 (S)

3.83 (T)
	3.55 (S)

3.61 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.81 (S)

3.56 (T)
	3.92 (S)
	NA
	3.00 (S)

3.50 (T)
	3.58 (S)

3.53 (T)

	5. Assessing Student Learning
	3.83 (S)

3.41 (T)
	3.95 (S)
	NA
	3.00 (S)

3.63 (T)
	3.59 (S)

3.52 (T)

	6. Developing as a Professional Educator
	3.87 (S)

3.54 (T)
	3.88 (S)
	NA
	3.11 (S)

3.67 (T)
	3.62 (S)

3.61 (T)

	Overall Average 
	3.82 (S)

3.46 (T)
	3.92 (S)
	NA
	3.06 (S)

3.73 (T)
	3.60 (S)

3.60 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

*** = course only offered in the spring semester
Table 21

Mild/Moderate Student Teaching/Intern Final Practicum Evaluations – Spring 2006

	CSTP Domains
	Traditional

SPED 580

N = 21 (S)*

N = 8 (T)*
	Intern

SPED 506 (4)

N = 25 (S)

NA (T)**
	ACT SPED 580ACT

N = 5 (S)

N = 5 (T)
	ITEP

SPED 580 ITEP

N= 4 (S)

N = 4 (T)
	Pathway Average

N = 55 (S)

N = 17 (T)

	1. Engaging and Supporting All Students in Learning
	3.74 (S)

3.83 (T)
	3.86 (S)
	3.40 (S)

3.68 (T)
	3.75 (S)

3.85 (T)
	3.69 (S)

3.79 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.81 (S)

3.79 (T)
	3.84 (S)
	3.50 (S)

3.60 (T)
	3.61 (S)

3.75 (T)
	3.69 (S)

3.71 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.69 (S)

3.75 (T)
	3.87 (S)
	3.49 (S)

3.77 (T)
	3.63 (S)

3.92 (T)
	3.67 (S)

3.81 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.71 (S)

3.68 (T)
	3.76 (S)
	3.64 (S)

3.60 (T)
	3.70 (S)

3.83 (T)
	3.70 (S)

3.70 (T)

	5. Assessing Student Learning
	3.65 (S)

3.61 (T)
	3.84 (S)
	2.90 (S)

3.44 (T)
	3.67 (S)

3.75 (T)
	3.52 (S)

3.60 (T)

	6. Developing as a Professional Educator
	3.86 (S)

3.77 (T)
	3.84 (S)
	3.94 (S)

3.75 (T)
	3.96 (S)

3.92 (T)
	3.90 (S)

3.81 (T)

	Overall Average 
	3.75 (S)

3.74 (T)
	3.86 (S)
	3.48 (S)

3.64 (T)
	3.72 (S)

3.84 (T)
	3.70 (S)

3.74 (T)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

A portfolio is completed during each student teaching/intern practicum course, organized around the 6 CSTP domains, and rated on a 5-point scale.  As shown in Table 22, SPED 506 interns’ ratings are consistent across domains, with an average of 4.48 on a 5-point scale.  Data is missing in other field experience courses and was not collected in 2006.

Table 22

MM Portfolio Data for Student Teaching/Intern Practicum – Spring 2007

	CSTP Domains
	SPED 580MM

(N = 29)
	SPED 506MM (4)

(N = 6)
	SPED 580ACT

Not Reported

(N = 9)
	SPED 580 ITEP

(N = 3)
	Pathway Average

	1. Engaging and Supporting All Students in Learning
	4.83
	4.33
	
	5.00
	4.72

	2. Creating and Maintaining Effective Environments for Student Learning
	4.66
	4.33
	
	5.00
	4.66

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	4.76
	4.33
	
	5.00
	4.70

	4. Planning Instruction and Designing Learning Experiences for Students
	4.79
	4.33
	
	5.0
	4.71

	5. Assessing Student Learning
	4.90
	4.33
	
	5.0
	4.74

	6. Developing as a Professional Educator
	4.90
	4.33
	
	5.0
	4.74

	Overall Average 
	4.82
	4.33
	
	5.0
	4.72


Findings from disposition evaluations are shown in Table 23.  Ratings are consistent and above 4.0 across disposition categories, with an average of 4.72 on a 5-point scale, higher than the 4.30 average for early field experience (see Transition Point 2).  Ratings vary across courses, suggesting inconsistency in supervisor ratings.

Table 23

MM Disposition Data – Spring 2007

	Dispositions
	SPED 580MM Traditional

(N = 34)
	SPED 506MM 

Intern (N = 4)
	SPED 580ACT

(N = 9)
	SPED 580 ITEP

(N = 4)
	Pathway Average

(N = 51)

	1.  Personal Characteristics
	4.76
	5.00
	4.58
	4.81
	4.79

	2.  Interpersonal Characteristics
	4.75
	5.00
	4.41
	4.69
	4.71

	3.  Commitment to Professional Growth
	4.75
	5.00
	4.41
	4.81
	4.74

	4.  Commitment to Diversity
	4.82
	5.00
	4.44
	4.81
	4.77

	5.  Commitment to Ethical Practices
	4.82
	5.00
	4.59
	4.81
	4.81

	Overall Average 
	4.78
	5.00
	4.50
	4.79
	4.77


Moderate/Severe Disabilities.  Student teaching/intern practicum data is reported in Table 24 for spring semester 2007, and spring/fall semesters 2006 for moderate disabilities.  Candidates must receive a minimum average of a 2.0 on the evaluation form to complete student teaching or the final intern practicum.  Ratings range from 1 (practice not consistent with standard) to 4 (exceptional performance).  Findings from this data indicate that interns’ ratings (SPED 506) are consistent for fall/spring 2006 and somewhat higher than the traditional and ITEP programs; teachers rate candidates somewhat higher than university supervisors.  However, the data needs to be interpreted with caution, given small numbers. 

Table 24

Moderate/Severe Student Teaching Evaluations

	CSTP Domains
	SPED 580MS

Spring 2007
N = 3 (S)*

N = 5 (T)*
	SPED 580MS

Fall 2006

N = 3 (S)

N = 0 (T)
	SPED 580MS

Spring 2006

N = 4 (S)

N = 2 (T)
	SPED 580MSITEP

Spring 2006

N = 1 (S)

N = 1 (0)
	SPED 506MS (4)

Spring 2006

N = 8 (S)**

	1. Engaging and Supporting All Students in Learning
	2.73 (S)

3.31 (T)
	3.16 (S)
	3.07 (S)

2.92 (T)
	2.57 (S)
	3.04 (S)

	2. Creating and Maintaining Effective Environments for Student Learning
	2.67 (S)

3.37 (T)
	3.03 (S)
	3.19 (S)

3.16 (T)
	2.31 (S)
	3.29 (S)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	2.78 (S)

3.33 (T)
	3.50 (S)
	3.17 (S)

2.75 (T)
	3.00  (S)
	3.15 (S)

	4. Planning Instruction and Designing Learning Experiences for Students 
	2.51 (S)

3.13 (T)
	3.13 (S)
	2.97 (S)

2.85 (T)
	2.76 (S)
	3.03 (S)

	5. Assessing Student Learning
	2.58 (S)

2.75 (T)
	3.38 (S)
	2.94 (S)

2.50 (T)
	2.75 (S)
	2.86 (S)

	6. Developing as a Professional Educator
	3.33 (S)

3.37 (T)
	3.22 (S)
	3.33 (S)

3.34 (T)
	2.83 (S)
	3.00 (S)

	Overall Average 
	2.73 (S)

3.21 (T)
	3.16 (S)
	3.13 (S)

3.96 (T)
	2.79 (S)
	3.15 (S)


*S = University Supervisor; T = Cooperating Teacher

**NA = not applicable; teachers do not evaluate interns

Candidates in moderate/severe disabilities complete a portfolio during student teaching or the final intern practicum.  As shown in Table 25, ratings range from 3.3-4.33, with domains 1-4 rated somewhat lower than domains 5 and 6.

Table 25

MS Portfolio Data – Spring 2007

	CSTP Domains
	SPED 580ECSE

N=3 

	1. Engaging and Supporting All Students in Learning
	3.33

	2. Creating and Maintaining Effective Environments for Student Learning
	3.33

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.33

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.67

	5. Assessing Student Learning
	4.33

	6. Developing as a Professional Educator
	4.00

	Overall Average 
	3.67


Table 26 provides data on disposition evaluations of moderate/severe candidates in student teaching, showing consistency across disposition categories.

Table 26

MS Disposition Data – Spring 2007

	Dispositions
	SPED 580MS

N = 3

	1.  Personal Characteristics
	4.42

	2.  Interpersonal Characteristics
	4.25

	3.  Commitment to Professional Growth
	4.17

	4.  Commitment to Diversity
	3.67

	5.  Commitment to Ethical Practices
	4.25

	Overall Average 
	4.15


Deaf and Hard of Hearing.  Student teaching data is reported in Table 27 for spring/fall semesters 2006 in DHH.  Candidates must receive a minimum average of a 3.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (practice that exemplifies standard).  Findings from this data indicate that ratings are consistent across domains and the average rating is 3.0 or above.  No portfolio or disposition data is currently available.

Table 27

Deaf and Hard of Hearing (DHH) Student Teaching/Intern Practicum Evaluations

	CSTP Domains
	SPED 580MS

Spring 2007

Not Yet Reported 
	SPED 580DHH

Fall 2006

N = 5 (S)

N = 4 (T)
	SPED 580DHH

Spring 2006

N = 5 (S)

N = 1 (T)

	1. Engaging and Supporting All Students in Learning
	
	3.32 (S)

3.16 (T)
	3.29 (S)

3.88 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	
	3.43 (S)

3.10 (T)
	3.28 (S)

3.94 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	
	3.44 (S)

3.15 (T)
	3.24 (S)

4.00 (T)

	4. Planning Instruction and Designing Learning Experiences for Students 
	
	3.35 (S)

3.14 (T)
	3.22 (S)

4.00 (T)

	5. Assessing Student Learning
	
	3.00 (S)

2.88 (T)
	3.44 (S)

4.00 (T)

	6. Developing as a Professional Educator
	
	3.60 (S)

3.42 (T)
	3.45 (S)

4.00 (T)

	Overall Average 
	
	3.36 (S)

3.13 (T)
	3.33 (S)

3.98 (T)


* There were only 2 SPED 580 student teachers in spring 2007 and data is not yet available.

Early Childhood Special Education (ECSE).  Student teaching data is reported in Table 28 for spring 2007 and spring/fall semesters 2006 in ECSE.  Candidates must receive a minimum average of a 3.0 on the evaluation form to complete the field experience course.  Ratings range from 1 (practice not consistent with standard) to 4 (practice that exemplifies standard).  Findings from this data indicate that ratings are consistent across domains and the average rating is 3.0 or above.  Portfolio data is reported in Table 28, showing ratings above 4.0 on a 5-point scale and consistency across domains.

Table 28

Early Childhood Special Education (ECSE) Student Teaching Evaluations

	CSTP Domains
	SPED 580ECSE

Spring 2007 N=11 (S)

N = 7 (T)
	SPED 580ECSE

Fall 2006

N=3 (S)

N=2 (T)
	SPED 580 ECSE

Spring 2006

N = 10 (S)

N = 4 (T)

	1. Engaging and Supporting All Students in Learning
	3.44 (S)

3.69 (T)
	3.78 (S)

3.60 (T)
	3.93 (S)

3.92 (T)

	2. Creating and Maintaining Effective Environments for Student Learning
	3.42 (S)

3.71 (T)
	3.50 (S)

3.50 (T)
	3.75 (S)

3.75 (T)

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	3.32 (S)

3.64 (T)
	3.33 (S)

3.50 (T)
	3.70 (S)

3.75 (T)

	4.  Planning Instruction and Designing Learning Experiences for Students
	3.36 (S)

3.73 (T)
	3.00 (S)

4.00 (T)
	3.79 (S)

3.89 (T)

	5. Assessing Student Learning
	3.24 (S)

3.23 (T)
	3.22 (S)

3.50 (T)
	3.86 (S)

3.85 (T)

	6. Developing as a Professional Educator
	3.42 (S)

3.47 (T)
	3.60 (S)

3.58 (T)
	3.84 (S)

3.58 (T)

	Overall Average 
	3.39 (S)

3.59 (T)
	3.47 (S)

3.57 (T)
	3.81 (S)

3.74 (T)


Table 29

ECSE Portfolio Data – Spring 2007

	CSTP Domains
	SPED 580ECSE

N=9 

	1. Engaging and Supporting All Students in Learning
	4.44

	2. Creating and Maintaining Effective Environments for Student Learning
	4.67

	3. Understanding and Organizing Subject Matter Knowledge for Student Learning
	4.56

	4.  Planning Instruction and Designing Learning Experiences for Students
	4.33

	5. Assessing Student Learning
	4,33

	6. Developing as a Professional Educator
	4.33

	Overall Average 
	4.44


Findings for disposition evaluations are shown in Table 30.  Ratings are consistent and above 4.0 across disposition categories, with an average of 4.81 on a 5-point scale.  

Table 30

ECSE Disposition Data – Spring 2007

	Dispositions
	SPED 580ECSE

N = 7

	1.  Personal Characteristics
	4.75

	2.  Interpersonal Characteristics
	4.61

	3.  Commitment to Professional Growth
	4.82

	4.  Commitment to Diversity
	4.93

	5.  Commitment to Ethical Practices
	4.93

	Overall Average 
	4.81


Transition Point 4:  Completion

Transition Point 4 Assessment Measures

As shown in Table 31, the following measures are used to assess program completion. Specific requirements for each specialization are shown in Appendix A.  

Table 31

Program Completion

	Transition Point (TP) 4 
	Knowledge
	Skills
	Dispositions

	Completion
	· Bachelor’s Degree

· US Constitution Met (interns met requirement upon entry)

· RICA (not required for ECSE)

· Cumulative GPA of 3.0 with no grade lower than “C” in all professional courses and a B or better in SPED 580.

· Exit Survey
	· Exit Survey
· Follow-up Survey


	· Exit Survey

· Follow-up Survey




When candidates apply for an Education Specialist Preliminary Credential, the credential office reviews completion of program requirements, including bachelor’s degree, US Constitution met, passage of RICA (not required for ECSE), and a cumulative GPA of 3.0 with no grade low than a C in all professional courses and a B or better in student teaching or the last two intern practica.  Candidates are also required to complete the exit survey prior to completing student teaching or the final intern practicum (see Appendix A), which provides candidates perceptions of their knowledge and skills as beginning special educators.  Finally, the Follow-up Survey is completed by graduates, one year after they have completed the program, and their employers.

Transition Point 4 Assessment Findings


Exit Survey Data on Candidate’s Preparation.  Exit survey data on candidates who graduated in 2005-06 is shown in Table 32 and organized by the 6 CSTP student learning outcomes.  Of the 211 Education Specialist credential candidates who completed the program in 2005-06, 98 (47%) completed the exit survey, providing information on candidates’ perceptions of their preparation as a beginning special educator.  Each domain was rated at or above the benchmark of 80% (range 89-94%) with the exception of Domain 4 (72%):  Understanding and organizing subject matter for student learning.  Specific items rated below 80% were two items on technology (76% and 77%), and subject matter in science (63%), history/social studies (70%), visual/performing arts (57%), physical education (50%), and health (55%).  The subject matter data is not surprising, since most candidates do not take courses in the areas rated below 80%.  Moreover, Education Specialists complete a health and technology course in Level II, as required by CTC.  One other item that was rated below 80% was in Domain 6, “knowing about resources in the school/community for at-risk students and families” (78%).  Finally, 95% of candidates indicated that they “learned a lot” (58%) or “quite a bit that was important” (37%) from the program.  Responses on a question about what was “most valuable in the program” focused on the quality of courses and faculty.  Under the question about what was “least valuable in the program”, students commented about some redundancy in coursework.
Table 32

Exit Survey Data on Candidates Exiting Programs in 2005-2006

% Very Well or Adequately Prepared

	Domain 1:  Engaging and Supporting All Students in Learning
	Exit 05-06 (N = 84-98)



	Use effective mix of teaching strategies and instructional activities (N=97)
	94%

	Meet instructional needs of EL learners (N=95)
	82%

	Meet instructional needs of students from diverse cultural backgrounds (N=97)
	92%

	Meet instructional needs of students with special learning needs (N=97)
	96%

	Learn about students' interests and motivations, and how to teach accordingly (N=97)
	93%

	Get students involved in engaging activities (N=97)
	94%

	Adjust teaching strategies so all pupils understand and learn (N=97)
	92%

	Promote academic skills of pupils at different levels of proficiency (N=98)
	93%

	Extend students' concrete thoughts with more abstract ideas (N=95)
	88%

	Use language so pupils at different levels understand oral and written English (N=97)
	94%

	Teach the skills of English writing and provide appropriate feedback (N=92)
	91%

	Assist individual students in areas of instructional needs in reading and math (N=93)
	94%

	Use disability-specific teaching strategies and activities, when appropriate (N=98)
	92%

	Teach disability-specific curriculum when applicable (N=96)
	84%

	Mean Average for Domain 1
	91%

	
	

	Domain 2:  Creating and Maintaining Effective Environments for Student Learning
	

	Organize and manage class or group for instructional activities (N=97)
	95%

	Organize or manage student behavior/discipline satisfactorily (N=96)
	88%

	Use time efficiently by relying on daily routines and transitions (N=97)
	95%

	Enable students to interact with peers in healthy ways (N=95)
	96%

	Assist students in managing time and keeping track of assignments (N=92)
	88%

	Build on peer friendships, develop group skills, encourage leadership roles (N=98)
	95%

	Encourage students to take risks in discovery activities and divergent thinking (96)
	93%

	Assist students in making sound ethical judgments (N=98)
	95%

	Assist students in decision-making, problem solving, critical thinking (N=98)
	95%

	Create an environment that supports language use, analysis, practice and fun (N=98)
	97%

	Mean Average for Domain 2
	94%



	
	

	Domain 3:  Planning Instruction and Designing Learning Experiences for Students
	

	Develop and implement IEPs with parents, teachers, administrators (N=98)
	89%

	Prepare lesson plans/make prior arrangements for students’ class activities (N=97)
	95%

	Design hands-on classroom activities that suit attention spans of students (N=95)
	91%

	Plan instructional activities in integrated settings for pupils with disabilities (N=97)
	92%

	Develop and implement transition plans for sped students (N=96)
	80%

	Mean Average for Domain 3
	90%

	
	


	Domain 4:  Understanding and Organizing Subject Matter Knowledge for Student Learning 
	

	Use computer-based technology to help learn subjects of the curriculum (N=95)
	76%

	Use computer-based technology for instruction, research, record keeping (N=96)
	77%

	Know and understand subjects of curriculum at my grade level (N= 98)
	91%

	Teach reading-language arts (N=90)
	83%

	Understand child development, human learning and purposes of schools (N=98)
	92%

	Teach mathematics (N=91)
	80%

	Teach science (N=89)
	63%

	Teach history/social studies (N=86)
	70%

	Teach visual/performing arts (N=85)
	57%

	Teach physical education (N=84)
	50%

	Teach health (N=84)
	55%

	Mean Average for Domain 4
	72%

	
	

	Domain 5:  Assessing Student Learning
	

	Monitor student progress through formal/informal assessment methods (N=97)
	92%

	Assess progress by analyzing a variety of evidence including exam scores (N=96)
	87%

	Develop student assessments that indicate progress toward IEP objectives (N=98)
	90%

	Conduct educational assessments as defined in students' assessment plans (N=98)
	91%

	Mean Average for Domain 5
	90%

	
	

	Domain 6:  Developing as a Professional Educator
	

	Understand how personal, family and community conditions affect learning (N=94)
	94%

	Adhere to principles of equity in teaching all students (N=97)
	92%

	Know about resources in school/community for at-risk students and families (N=96)
	78%

	Communicate effectively with parents/guardians (N=97)
	89%

	Work collaboratively on school issues with other teachers in school (N=96)
	84%

	Think about problems in teaching and try out various solutions (N=97)
	92%

	Understand professional, legal, ethical obligations (N97)
	92%

	Evaluate/reflect on teaching; seek assistance that leads to professional growth (N=96)
	96%

	Understand and know federal and state laws that govern special education (N=97)
	88%

	Collaborate with para-educators (N=96)
	89%

	Consult with general educators about teaching sped students (N=95)
	91%

	Mean Average for Domain 6
	89%

	
	

	
	

	Overall Evaluation of Teaching Credential Program (I learned a lot = 57.4%; I learned quite a bit = 37.2%)
	95%


Survey Data on Recent Graduates.  Survey data on 2003-04 and 2004-05 graduates one year after they completed the program is shown in Table 33 and organized by the 6 CSTP student learning outcomes.  Of the 340 Education Specialist candidates who graduated in 2003-04, survey data was collected from 35 graduates (10%) and 17 (5%) supervisors; no data is available for deaf and hard of hearing or early childhood special education graduates (See Table 34).  Of the 247 Education Specialist candidates who graduated in 2005-06, survey data was collected from 37 (15%) graduates and 22 (9%) supervisors. No data is available for early childhood special education graduates (See Table 35).  

As shown in Table 36, graduate ratings for 2003-04 for each domain are at or above the benchmark of 80% (range 85-88%) with the exception of Domain 4 (67%):  Understanding and organizing subject matter for student learning.  This data is consistent with the 2004-05 exit data with technology items and subject matter rated below 80% (range 40-77%).  The other item rated below 80% and consistent with exit data was in Domain 6, “knowing about resources in the school/community for at-risk students and families” (69%).  Two other items rated below 80% were in Domain 1, “assist individual students in areas of instructional needs in reading and math” (76%) and Domain 6, “work with other teachers in inclusive school environments” (76%).  Supervisor data for 03-04 is consistent in overall domain ratings of graduates.  Individual items, however, that were rated below 80%, varied from graduates.  Interestingly, employers ratings were higher than graduates in Domain 4 for technology and subject matter items.  
Survey data for 2004-05 for each domain was lower than 2003-04 data with only Domain 1 rated by graduates above the benchmark of 80% (83%).  All other domains were rated by graduates in the 70 percentiles (range 71-78%) with the exception of Domain 4 on subject matter which received an overall rating of 56%.  Ratings by 03-04 and 04-05 graduates are consistent in that Domains 1-3 were rated the highest, then Domains 5 and 6, and Domain 4 was rated the lowest.  Supervisor data showed less variance than graduates, with overall domain ratings ranging from 73%-78%.  There was little consistency between supervisors and graduates on the ratings by domain and on individual items, and little supervisor consistency across years.
Table 33

Number and Percentage of Candidates Who Completed the Program 

in 2003-04 and 2004-05 by Specialization

	Specialization
	2003-04
	2004-05
	Total

	Mild/Moderate Disabilities
	258 (76%)
	198 (80%)
	456 (78%)

	Moderate/Severe Disabilities
	37 (11%)
	20 (8%)
	57 (10%)

	Deaf and Hard of Hearing
	17 (5%)
	14 (6%)
	31 (5%)

	Early Childhood Special Education
	28 (8%)
	15 (6%)
	43 (7%)

	Total
	340
	247
	587


Table 34

Survey Data for 03-04 Graduates One Year Out

	Specialization
	Number of Graduates
	Number and % of Graduates Who Completed Survey
	Number and % of Employers Who Completed Survey

	Mild/Moderate Disabilities
	258
	28 (11%)
	NA*

	Moderate/Severe Disabilities
	37
	7 (19%)
	NA

	Deaf and Hard of Hearing
	17
	0 (0%)
	NA

	Early Childhood Special Education
	28
	0 (0%)
	NA

	Total
	340
	35 (10%)
	17 (5%)


*NA = Data is not available by specialization

Table 35

Survey Data for 04-05 Graduates One Year Out

	Specialization
	Number of Graduates
	Number and % of Graduates Who Completed Survey
	Number and % of Employers Who Completed Survey

	Mild/Moderate Disabilities
	198
	33 (17%)
	NA

	Moderate/Severe Disabilities
	20
	1 (5%)
	NA

	Deaf and Hard of Hearing
	14
	3 (21%)
	NA

	Early Childhood Special Education
	15
	0 (0%)
	NA

	Total
	247
	37 (15%)
	22 (9%)


*NA = Data is not available by specialization

Table 36

Survey Data on Graduates One Year Out and Supervisors

% Very Well or Adequately Prepared

	Domains
	2003-2004
	2004-2005

	
	Grads
	Sups
	Grads
	Sups

	
	(N = 28 MM, 7 MS)
	(N = 17)
	(N = 33 MM, 1MS, 3DHH)
	(N = 22)

	Domain 1:  Engaging and Supporting All Students in Learning
	 
	 
	 
	 

	Use effective mix of teaching strategies/instructional activities
	91%
	71%
	88%
	81%

	Meet instructional needs of EL learners
	82%
	69%
	74%
	65%

	Meet instructional needs of students from diverse cultural backgrounds
	80%
	71%
	81%
	71%

	Meet instructional needs of students with special learning needs
	91%
	88%
	90%
	77%

	Learn about students' interests and motivations, and how to teach accordingly
	86%
	88%
	83%
	82%

	Get students involved in engaging activities
	85%
	76%
	81%
	81%

	Adjust teaching strategies so all pupils understand and learn
	88%
	82%
	90%
	82%

	Assist individual students in areas of instructional needs in reading and math
	76%
	88%
	81%
	76%

	Use teaching strategies validated by research effective with SPED students
	83%
	76%
	81%
	71%

	Mean Average for Domain 1
	85%
	79%
	83%
	76%

	 
	

	Domain 2:  Creating and Maintaining Effective Environments for Student Learning
	

	Organize and manage class or group for instructional activities
	86%
	88%
	73%
	82%

	Organize or manage behavior/discipline satisfactorily
	89%
	76%
	67%
	77%

	Use time efficiently by relying on daily routines and transitions
	80%
	82%
	79%
	81%

	Maintain positive rapport and foster students' motivation and excitement
	91%
	88%
	79%
	76%

	Use positive behavioral support techniques 
	89%
	76%
	81%
	75%

	Mean Average for Domain 2
	87%
	82%
	76%
	78%

	 
	

	Domain 3:  Planning Instruction and Designing Learning Experiences for Students
	

	Develop and implement IEPs with parents, teachers, administrators
	89%
	93%
	84%
	76%

	Prepare lesson plans and make prior arrangements for student's class activities
	91%
	88%
	79%
	81%

	Plan instructional activities in integrated settings for pupils with disabilities
	89%
	88%
	81%
	81%

	Develop and implement transition plans for sped students
	91%
	93%
	61%
	71%

	Adapt curriculum to meet the needs of students with disabilities
	89%
	82%
	86%
	75%

	Use individual and group assessment information in planning appropriate lessons
	82%
	71%
	73%
	75%

	Monitor outcomes and modify instruction based on pupil accomplishments
	86%
	88%
	81%
	76%

	Mean Average for Domain 3
	88%
	86%
	78%
	76%

	Domain 4:  Understanding and Organizing Subject Matter Knowledge for Student Learning 
	

	Use computer-based technology to help learn subjects of the curriculum
	73%
	88%
	45%
	68%

	Use computer-based technology for instruction, research, record keeping…
	65%
	82%
	50%
	80%

	Know and understand subjects of curriculum at my grade level
	77%
	88%
	71%
	77%

	Teach reading-language arts
	82%
	71%
	72%
	71%

	Understand child development, human learning and purposes of schools
	86%
	94%
	76%
	81%

	Teach mathematics
	67%
	67%
	54%
	76%

	Teach science
	40%
	69%
	38%
	64%

	Teach history/social studies
	48%
	75%
	45%
	64%

	Mean Average for Domain 4
	67%
	79%
	56%
	73%

	 
	

	Domain 5:  Assessing Student Learning
	

	Monitor student progress through formal/informal assessment methods
	86%
	82%
	78%
	76%

	Assess progress by analyzing a variety of evidence including exam scores
	82%
	88%
	73%
	71%

	Assess students' interests and abilities using multiple assessment measures
	85%
	87%
	75%
	74%

	Develop student assessments that indicate progress toward IEP objectives
	89%
	88%
	78%
	76%

	Conduct educational assessments as defined in students' assessment plans
	83%
	82%
	73%
	75%

	Mean Average for Domain 5
	85%
	85%
	75%
	74%

	 
	

	Domain 6:  Developing as a Professional Educator
	

	Understand how personal, family and community conditions affect learning
	91%
	81%
	76%
	81%

	Adhere to principles of equity in teaching all students
	85%
	88%
	80%
	81%

	Know about resources in school/community for at-risk students and families
	69%
	82%
	56%
	77%

	Communicate effectively with parents/guardians
	94%
	88%
	71%
	77%

	Think about problems in teaching and try out various solutions
	91%
	82%
	71%
	80%

	Understand and know federal and state laws that govern sped
	88%
	94%
	80%
	80%

	Collaborate with para-educators
	83%
	76%
	73%
	71%

	Consult with general educators about teaching sped students
	80%
	82%
	61%
	65%

	Work with other teachers in inclusive school environments
	76%
	82%
	73%
	75%

	Mean Average for Domain 6
	84%
	84%
	71%
	76%


SECTION A-PROGRAM SPECIFIC INFORMATION

III – Analysis of Candidate Assessment Data

Analysis of candidate assessment data indicates that education specialist candidates are assessed at each transition point using multiple performance and other assessment measures.  While the amount of data has increased each semester, data is missing on candidates and varies across specializations and pathways.  Some inaccuracies in the data were found related to candidate rating, pathway, and course number. The analysis of candidate assessment data is summarized below for each transition point.  Program strengths and areas for improvement regarding candidate competence and program efficiency/effectiveness are discussed.  

Transition Point 1:  Entry-Admission

Analysis of admission data indicates that all candidates’ applications are reviewed using multiple admission assessment measures related to knowledge, skills, and dispositions.


Strengths. 

· A comprehensive admission process is used to assess the knowledge  (e.g., minimum GPA of 2.67 with a 2.75 in their last 60 units, subject matter met through an exam or approved academic program (except for the ITEP Program), CBEST taken, and CBEST passed and U.S. Constitution requirement met for the intern program) skills (e.g., 45 hours of field experience, recommendation letters, ASLPI for the DHH Program, verification of employment for the intern program), and dispositions (admission interview, self assessment of dispositions, written statement of purpose).  

· The exceptional admit process allows for flexibility in admitting students who demonstrate potential for success but may not have meet all admission requirements.


Areas for improvement.  

· Undergraduate GPA data needs to be computed and analyzed to assess candidates’ incoming academic performance by specialization and pathway.  Correlations should be run examining undergraduate GPA and performance/completion in program.  

· Data from recommendation rating forms needs to be computed and analyzed.

· Data from disposition self-reflection admission surveys needs to be computed and analyzed.  

·  Interview data needs to be computed and analyzed.  The interview process varies among specializations and pathways and should be standardized. 

· Admission and completion data on candidates should be correlated.  For example, how does the performance of candidates who were exceptionally admitted compare with other candidates in the program? 

Transition Point 2:  Entry to Student Teaching

Performance data analyzed for entry to student teaching includes fieldwork, portfolio, and disposition evaluations.  Fieldwork data is reported for three semesters (spring 2007, fall/spring 2006) and portfolio and disposition data reported for spring 2007.

Strengths. 

· Multiple measures are used to assess the knowledge (e.g., minimum GPA and a grade of C or better), skills (fieldwork and portfolio evaluation), and dispositions (disposition evaluation) of credential candidates prior to approval for student teaching or the final intern practicum.  

· Fieldwork and portfolio assessment measures are organized by CSTP standards and are individualized for each specialization.

· Ratings by domain and overall domains are higher for student teaching/final intern practicum than early field experience, indicating development over time.

· Data on performance measures in MM (fieldwork, portfolio, disposition evaluations) indicate consistency across domains and years.

Areas for improvement.  

· There is some inconsistency in fieldwork evaluation data across MM pathways, with SPED 403MM fieldwork rated somewhat higher than the other pathways.
· Cooperating teacher evaluations tend to be higher than the university supervisor and much of the teacher data is missing.
· A number of items for MM fieldwork evaluations were rated as “insufficient evidence”, particularly in assessment/IEPs (5.4-5.8 and 4.6) and in items that focus on collaboration (2.7, 2.9, 6.3, 6.4, 6.7).
· There is little data available in MS and DHH; it is therefore difficult to interpret findings.
· There is missing data in all specializations, including fieldwork, portfolio, and disposition evaluations.
Transition Point 3:  Exit – Student Teaching

Performance data analyzed for exit from student teaching includes fieldwork, portfolio, and disposition evaluations.  Student teaching and intern practicum data is reported for three semesters (spring 2007, fall/spring 2006) and portfolio and disposition data reported for spring 2007.


Strengths. 

· Findings for MM indicate that student teaching/intern practicum ratings are consistent across domains, pathways and years and the average rating in all pathways is 3.0 or above.  

· Findings for MS indicate that interns’ ratings (SPED 506) are consistent for fall/spring 2006 and somewhat higher than the traditional and ITEP programs.

· Findings for DHH indicate that student teaching ratings are consistent across domains and the average rating is 3.0 or above.

· Findings for ECSE indicate that student teaching ratings are consistent across domains and the average rating is 3.0 or above.  

· Portfolio data ratings are above 4.0 on a 5-point scale for MM, DHH, ECSE and consistent across domains.

· Findings for specializations on disposition data are consistent in each specialization with reported data above 4.0 across disposition categories.

Areas for improvement.

· As in fieldwork data for MM, many of the evaluations from teachers are missing and a number of items were rated as “insufficient evidence”, particularly in assessment/IEPs (5.4-5.8 and 4.6) and in items that focus on collaboration (2.7, 2.9, 6.3, 6.4, 6.7).

· Cooperating teacher evaluations tend to be higher than the university supervisor and much of the data from teachers is missing.
· Data needs to be interpreted with caution, given the small credential candidate numbers in MS, DHH, and ECSE. 

· There is missing data in all specializations, including fieldwork, portfolio, and disposition evaluations.

Transition Point 4:  Completion

Data analyzed for completion of the program includes exit surveys for 2005-06 and follow-up surveys from graduates who completed credential programs in 2003-04 and 2004-05 and their supervisors.

Strengths.  

· The number of candidates completing exit surveys has increased each semester, providing more reliable data for analysis.
· Each domain in the exit survey for 2005-06 was rated at or above the benchmark of 80% (range 89-94%) with the exception of Domain 4 (72%):  Understanding and organizing subject matter for student learning.
· Follow-up data (graduates one year out of the program and their employers) of 2003-04 graduates ratings for 03-04 for each domain are at or above the benchmark of 80% (range 85-88%) with the exception of Domain 4 (67%).
·  Responses on a question about what was “most valuable in the program” in the exit survey focused on the quality of courses and faculty. 
· 95% of candidates on the exit survey indicated that they “learned a lot” (58%) or “quite a bit that was important” (37%) from the program.
Areas for improvement.

· Exit data in MM is below the benchmark on items related to technology, items related to subject matter (e.g., science, history/social studies) and an item on school/community resources.
· Recent graduate data (graduates and their employers one year out of the program) was lower in 2004-05 than in 2003-04.  Results should be interpreted with caution given the small percentage of candidates completing the survey (10% in 2003-04 and 15% in 2004-05) and their employers (5% in 2003-04 and 9% in 2004-05).
· Little recent graduate data from the survey is available for MS and DHH and none for ECSE.
· Data on items from the exit and recent graduate surveys are not disaggregated by specialization or pathway.  Therefore, it is difficult to interpret the findings by specialization.  
· Employer data is not disaggregated on the exit and recent graduate surveys by specialization or pathway.  Therefore, it is difficult to interpret the findings by specialization.
· Under the question about what was “least valuable in the program” (exit survey), students commented about some redundancy in coursework.
SECTION A-PROGRAM SPECIFIC INFORMATION

IV – Use of Assessment Results to Improve Candidate and Program Performance

Assessment results and their implications for program improvement have been discussed at department meetings, the semester orientation meeting in fall/spring for part-time/full time faculty, and the Community Advisory Council.  The Department Assessment Committee, with a representative from each of the four specializations, has reviewed findings and continues to develop/revise assessment measures and to improve the process for gathering data.  Specific proposed changes include the following.

	Data Source
	Proposed Changes 
	Standard(s)

	Fieldwork/student teaching data
	· Monitor completion of data and follow up with supervisors and teachers on missing data

· Meet with supervisors and teachers to increase reliability in ratings across pathways/courses

· Reduce number of “insufficient evidence” items on evaluation forms

· Increase reporting accuracy of the candidate’s specialization, pathway and course on the evaluation form
	All

	Portfolio data
	· Gather portfolio data online in each specialization for transition points 2 and 3

· Monitor completion of data and follow up with supervisors on missing data

· Revise form so that the specialization and pathway are identified 
	All

	Disposition rating form
	· Gather disposition data online in each specialization for transition points 2 and 3

· Monitor completion of data and follow up with supervisors on missing data

· Revise forms so that the specialization and pathway are identified
	All categories

	Exit survey
	· Disaggregate data by specialization and pathway

· Meet with MM faculty to revise MM courses, addressing program redundancy and areas that need increased emphasis; pilot revisions in 07-08 and evaluate

· Increase number of surveys in each specialization
	All

	Recent graduate survey
	· Collect employer data by specialization

· Increase number of surveys by candidates and their employers

· Disaggregate data by pathway and specialization
	All


SECTION B

INFORMATION SUMMARY AND PLAN OF ACTION

(Not applicable for the pilot)
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