Section A. Part II
Biennial Report Examples

Candidate Assessment Information

Please note:  The following examples were provided from institutions that participated in the pilot biennial reporting process.  They provide examples of ways in which programs could respond to this particular section of the report, however, in some cases they do not include ALL of the information required by the revised template.  Please be sure to refer to that document in preparing your report.

EXAMPLE 1.  (Administrative Services Programs)
XXXX utilizes multiple means and measures throughout the program, including academic performance and personal conduct in all course work, to assess each candidate’s competency and suitability for an Administrative Services Credential.  A “Demonstration of Mastery” model has been adopted as the primary means of candidate and program assessment.  This model assumes that as candidates work to demonstrate competency in their fieldwork it is possible to extrapolate information that will provide insight into the strengths and weaknesses of the program and its various components.

A Candidate Performance Assessment form is used by the University Supervisor and the Site/District Support Provider to provide formative and summative assessments of each candidate’s fieldwork performance (Appendix E).  This form is based on the six CPSEL’s with each Standard presented as a performance “Goal” that is accompanied with several “Key Concepts” that combine and highlight the numerous elements encompassed by the Standard.  These Goals replicate the areas of competence that are specified on the candidate’s Professional Development / Professional Credential Induction Plan.  Four levels of leadership skill development are available for each Key Concept.  These levels are:
The candidate,

1) Has not demonstrated skills that approach competence in the standard, 

2) Demonstrates skills that approach competence in the standard, 

3) Demonstrates skills of competence in the standard and 

4) Demonstrates skills that exemplify the standard. 

Six Program Assessment Goals that were established for the 2006 – 2007 academic year that correspond to the Candidate Performance Goals listed in the summative Candidate Performance Assessment form.  The assessment measure for each Program Goal was based on the computed mean score for each item on 28 randomly selected summative Tier I Candidate Performance Assessment forms and 16 randomly selected summative Tier II Candidate Performance Assessment forms.  The performance ratings assigned to each candidate by the University Supervisor were compared with the ratings that were assigned by the District /Site Support Provider as a means to insure assessment reliability.  

A second primary means of program assessment is based on the results obtained from a Program Exit Evaluation form that is completed by each candidate at the end of their credential program (Appendix H). The items on the Program Exit Evaluation form replicate the six Program Standards / Goals, the corresponding Key Concepts on the Candidate Performance Assessment form.  Candidates are asked to use a three-point scale to evaluate the degree to which the program had prepared them to reach competence in each of the Standards / Goals and the skills associated with the Key Concepts.  The rating scale for each item is;
1 = of little value

2 = somewhat valuable

3= very valuable

Twenty-two randomly selected Tier I and 15 Tier II Candidate Program Evaluations were reviewed to determine the degree to which candidate’s felt that the program had prepared them to reach competence in the Standards (see Appendix H).

Two secondary, informal, program assessments were also used.  Candidates were prompted to provide written comments on the Program Exit Evaluation form regarding their experiences while in the program.  The prompts provided were; 1) What did you like or find most helpful? 2) How could the program and / or courses be improved? and 3) Other comments. The comments made by exiting candidates were reviewed by the Associate Chair to determine if there were common concerns, recommendations or trends that could provide indications of program strengths and / or deficiencies. 

A second informal program assessment involved unstructured interviews conducted by the Associate Chair with University Supervisors, District / Site Support Providers and exiting candidates.  The intention of these interviews was to obtain the perceptions of various program participants regarding the value and efficacy of the Program Course work, Development / Induction Plans, the Candidate Assessment Forms, the Program Exit Evaluations and other aspects of the programs.  

While there are acknowledged limitations to the usefulness of the information obtained from these informal measures, it was felt that the anecdotal information obtained in this manner could add color, interest and detail to the data obtained in the formal assessments.   

SECTION III – Analysis of Candidate Assessment Data

The results obtained from the analysis of the Candidate Performance Assessment forms indicated that candidates in the Tier I and Tier II Programs are meeting the performance goals at a high level of competence.  The data obtained from the analysis of the randomly selected Tier I and Tier II summative assessments are presented in the following table.

	Goal 1:  Each candidate will demonstrate the ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a vision that is shared and supported by the school community.                                                                                               

	
	
	N=28         
	N=16

	Key Concept 1.1
	
	Tier I
	Tier II

	Develop a Shared Vision 
	Mean Score
	3.86
	3.80

	
	Range
	3 – 4
	3 - 4

	
	
	
	

	Key Concept 1.2
	
	Tier I
	Tier II

	Plan and Implement Activities Around the Vision
	Mean Score
	3.80
	3.80

	
	Range
	3 - 4
	3 - 4

	Key Concept 1.3
	
	
	

	Allocate Resources to Support the Vision
	
	Tier I
	Tier II

	
	Mean Score
	3.90
	3.60

	
	Range
	3 - 4
	3 - 4


	Goal 2:  Each candidate demonstrates understanding of the organization, structure, and cultural context of schools and is able to lead others in the development and attainment of short-term and long-term goals.                                                                                                                   

	
	
	N=28          
	N=16

	Key Concept 2.1
	
	Tier I
	Tier II

	Develop School Culture and Ensure Equity
	Mean Score
	3.90
	4.00

	
	Range
	3 – 4
	4 - 4

	Key Concept 2.2
	
	Tier I
	Tier II

	Guide the Instructional Program
	Mean Score
	3.86
	3.95

	
	Range
	3.6 - 4
	3 - 4

	Key Concept 2.3
	
	Tier I
	Tier II

	Guide Professional Growth of Staff
	Mean Score
	3.85
	4.00

	
	Range
	3 - 4
	4 - 4

	Key Concept 2.4
	
	Tier I
	Tier II

	Create and Utilize Accountability Systems
	Mean Score
	3.85
	3.80

	
	Range
	3 - 4
	3 - 4


	Goal 3:  Each Candidate demonstrates the ability to promote the success of all students by ensuring management of the organization, operations and resources for safe, efficient and effective learning environment.

	
	
	N=28
	N=16

	Key Concept 3.1
	
	Tier I
	Tier II

	Ensure a Safe School Environment
	Mean Score
	3.75
	4.00

	
	Range
	3 – 4
	4 - 4

	Key Concept 3.2
	
	Tier I
	Tier II

	Create an Infrastructure to Support an Effective Learning Environment
	Mean Score
	3.90
	3.80

	
	Range
	3 - 4
	3 – 4 

	Key Concept 3.3
	
	Tier I
	Tier II

	Manage the School as a Learning-Support System
	Mean Score
	3.93
	3.80

	
	Range
	3 - 4
	3 - 4


	Goal 4:  Each Candidate demonstrates the ability to promote the success of all students by 
collaborating with families and community members, responding to diverse community

interests and needs, and mobilizing community resources.

	
	
	N=28
	N=16

	Key Concept 4.1
	
	Tier I
	Tier II

	Collaborate to Incorporate the Perspective of Families and Community Members
	Mean Score
	4.00
	3.80

	
	Range
	4 - 4
	3 - 4

	Key Concept 4.2
	
	Tier I
	Tier II

	Establish and Manage Linkages Between the Site and the Larger Community Context
	Mean Score
	3.95
	3.90

	
	Range
	3 – 4
	3.5 – 4

	Key Concept 4.3
	
	Tier I
	Tier II

	Engage and Coordinate Support From Agencies Outside the School
	Mean Score
	3.90
	3.80

	
	Range
	3 - 4
	3 - 4


	Goal 5:  Each candidate demonstrates the ability to promote the success of all students by modeling a personal code of ethics and developing professional leadership capacity.

	
	
	N=28
	N=16

	Key Concept 5.1
	
	Tier I
	Tier II

	Maintain Ethical Standards of Professionalism
	Mean Score
	3.66
	4.0

	
	Range
	3 - 4
	4 - 4

	Key Concept 5.2
	
	Tier I
	Tier II

	Guide Sound Courses of Action Using Pertinent, State-of-the-Art Methods
	Mean Score
	3.73
	3.80

	
	Range
	3 - 4
	3 - 4

	Key Concept 5.3
	
	Tier I
	Tier II

	Model Reflective Practice and Continuous Growth
	Mean Score
	3.60
	3.80

	
	Range
	4 - 4
	3 - 4

	Key Concept 5.4
	
	Tier I
	Tier II

	Sustain Professional Commitment and Effort
	Mean Score
	3.95
	3.90

	
	Range
	3 – 4
	3.5 - 4

	Goal 6:  Each candidate demonstrates the ability to promote the success of all students by 
understanding, responding to and influencing the larger political, social, economic, legal

and cultural context.

	
	
	N=28
	N=16

	Key Concept 6.1
	
	Tier I
	Tier II

	Engage With the Policy Environment to Support School Success
	Mean Score
	3.83
	4.00

	
	Range
	2 – 4
	4 - 4

	Key Concept 6.2
	
	Tier I
	Tier II

	Interact With Stakeholders
	Mean Score
	3.93
	3.80

	
	Range
	3 – 4
	3 - 4

	Key Concept 6.3
	
	Tier I
	Tier II

	Incorporate Input From the Public
	Mean Score
	3.90
	3.60

	
	Range
	3 - 4
	3 - 4


The results that were obtained from the analysis of the Tier I and Tier II Candidate Program Evaluations were generally comparable to the results obtained from the Candidate Performance Assessment forms.  Further, the results indicate that candidates feel that the Program design supports them in reaching competency in the CPSELs.  The data from the analysis of the randomly selected Tier I and Tier II Program Evaluations are presented in the following table.
	Goal 1:  Vision of Learning

	
	
	N=22         
	N=15

	Key Concept 1.1
	
	Tier I
	Tier II

	Develop a Shared Vision 
	Mean Score
	2.82
	2.87

	
	Range
	2 – 3
	2 - 3

	
	
	
	

	Key Concept 1.2
	
	Tier I
	Tier II

	Plan and Implement Activities Around the Vision
	Mean Score
	2.73
	2.87

	
	Range
	2 - 3
	2 - 3

	Key Concept 1.3
	
	
	

	Allocate Resources to Support the Vision
	
	Tier I
	Tier II

	
	Mean Score
	2.73
	2.81

	
	Range
	2 - 3
	2 - 3


	Goal 2:  Student Learning and Professional Growth

	
	
	N=22          
	N=15

	Key Concept 2.1
	
	Tier I
	Tier II

	Develop School Culture and Ensure Equity
	Mean Score
	3.00
	3.00

	
	Range
	3 – 3
	3 – 3

	Key Concept 2.2
	
	Tier I
	Tier II

	Guide the Instructional Program
	Mean Score
	2.91
	3.00

	
	Range
	2 - 3
	3 – 3

	Key Concept 2.3
	
	Tier I
	Tier II

	Guide Professional Growth of Staff
	Mean Score
	2.73
	3.00

	
	Range
	2 - 3
	3 – 3

	Key Concept 2.4
	
	Tier I
	Tier II

	Create and Utilize Accountability Systems
	Mean Score
	2.82
	2.87

	
	Range
	2 - 3
	2 - 3


	Goal 3:  Organizational Management for Student Learning

	
	
	N=22
	N=15

	Key Concept 3.1
	
	Tier I
	Tier II

	Ensure a Safe School Environment
	Mean Score
	2.73
	2.68

	
	Range
	2 – 3
	1 – 3

	Key Concept 3.2
	
	Tier I
	Tier II

	Create an Infrastructure to Support an Effective Learning Environment
	Mean Score
	2.91
	2.75

	
	Range
	2 - 3
	2 – 3 

	Key Concept 3.3
	
	Tier I
	Tier II

	Manage the School as a Learning-Support System
	Mean Score
	2.91
	2.94

	
	Range
	2 - 3
	2 - 3


	Goal 4:  Working With Diverse Families and Communities

	
	
	N=22
	N=15

	Key Concept 4.1
	
	Tier I
	Tier II

	Collaborate to Incorporate the Perspective of Families and Community Members
	Mean Score
	2.64
	2.81

	
	Range
	2 – 3
	2 - 3

	Key Concept 4.2
	
	Tier I
	Tier II

	Establish and Manage Linkages Between the Site and the Larger Community Context
	Mean Score
	2.73
	2.87

	
	Range
	2 – 3
	2 – 3

	Key Concept 4.3
	
	Tier I
	Tier II

	Engage and Coordinate Support From Agencies Outside the School
	Mean Score
	2.64
	2.56

	
	Range
	2 – 3
	1 - 3


	Goal 5:  Personal Ethics and Leadership Capacity

	
	
	N=22
	N=15

	Key Concept 5.1
	
	Tier I
	Tier II

	Maintain Ethical Standards of Professionalism
	Mean Score
	2.91
	3.0

	
	Range
	2 - 3
	3 - 3

	Key Concept 5.2
	
	Tier I
	Tier II

	Guide Sound Courses of Action Using Pertinent, State-of-the-Art Methods
	Mean Score
	2.63
	2.87

	
	Range
	1 - 3
	2 - 3

	Key Concept 5.3
	
	Tier I
	Tier II

	Model Reflective Practice and Continuous Growth
	Mean Score
	3.00
	2.94

	
	Range
	3 - 3
	2 - 3

	Key Concept 5.4
	
	Tier I
	Tier II

	Sustain Professional Commitment and Effort
	Mean Score
	3.00
	3.00

	
	Range
	3 – 3
	3 - 3


	Goal 6:  Political, Social, Economic, Legal, and Cultural Understanding

	
	
	N=22
	N=15

	Key Concept 6.1
	
	Tier I
	Tier II

	Engage With the Policy Environment to Support School Success
	Mean Score
	2.91
	2.97

	
	Range
	2 – 3
	2 – 3

	Key Concept 6.2
	
	Tier I
	Tier II

	Interact With Stakeholders
	Mean Score
	2.63
	2.97

	
	Range
	1 – 3
	2 - 3

	Key Concept 6.3
	
	Tier I
	Tier II

	Incorporate Input From the Public
	Mean Score
	2.82
	2.87

	
	Range
	2 - 3
	1 - 3


The written comments provided by exiting candidates on the Program Exit Evaluation form were reviewed by the Program Associate Chair.  No common concerns, recommendations or trends were identified in this review and the comments were generally complimentary.  
The unstructured interviews conducted by the Associate Chair with University Supervisors, District / Site Support Providers and exiting candidates indicated that the instructions provided to assist in the development of the Professional Development / Induction Plans were clear and helpful.  They also expressed confirmation that the developed Plans were helpful in focusing the candidate’s fieldwork activities.  Although not empirically based, the anecdotal information obtained from these interviews was deemed to be of value.  

EXAMPLE 2.

By design, a candidate’s performance is evaluated the use of formative assessments embedded throughout the program and a summative assessment at the program’s conclusion.  Candidates are guided and coached in the completion of these formative assessment tasks that prepare them for the summative assessment.

Examples of the primary formative assessments used to assess candidate competency throughout their coursework include, but are not limited to:

· Simulations – Setting up a new school
· Power Point presentations – School Law
· Mock Interviews – Human Resources
· Role Play – Evaluation conferences
· Projects – School finance, curriculum theory, school culture
· Significant reading/writing and research
· Examination
Candidates are provided ongoing written and verbal feedback from instructors during coursework to reinforce learning and to ensure concept mastery.  Students are given grades at the conclusion of each course.  XXXX is a mastery program, at any point in which the candidate is unable to successfully complete a course (score of 3 or above), he/she is provided written notification and given specific direction as to how his/her deficiencies can be remediated.

Fieldwork plays a significant role in the formative assessment of candidates and is defined and assessed in relationship to the candidate’s ability to meet the competencies outlined in the Standards of Quality and Effectiveness for Preliminary Administrative Services Credentials.  During the extended fieldwork experience, the Candidate Competency Record (CCR) documents the candidate’s Observation, Participation, and Beginning Mastery of these skills.  Within the fieldwork assignment, candidates are assessed regularly on their performance (CCR) and through the evidence they collect for their Professional Portfolio.  Additionally, during the Reflective conference (interview) and the resulting Individual Learning Plan, candidates, with their Field Placement Administrator, document strengths and weaknesses to identify and set goals for future professional growth.  Candidates who are struggling with meeting competencies are provided with a written Corrective Action Plan outlining the specific steps that need to be taken to correct any deficiencies.  The candidate is supported in monitoring his/her progress in meeting all requirements by instructors, program administrators, staff and Fieldwork Placement Administrators.  The XXX program believes that a candidate’s success is strengthened by a team approach.  In the event that a candidate requires remediation, the Fieldwork Placement Administrator is also notified of the plan and participates in its completion.

Formative assessment processes lead to summative evaluation.  The summative assessment of a candidate relies on multiple factors and is informed by a variety of individuals responsible for the growth and development of the candidate.  Coursework and fieldwork occur concurrently and directly link with one another.  It is therefore appropriate that successful completion of coursework (determined by course instructor) as well as Beginning Mastery of Candidate Competencies (verified by fieldwork supervisor) combine to determine overall assessment of the candidate.

Furthermore, candidates must successfully complete, present, and submit a Professional Portfolio that provides evidence of success in each of the Candidate Competencies outlined on the CCR.  The candidate includes information describing the evidence, his/her rationale for its inclusion, and reflections about future growth related to each portfolio entry.  The portfolio is initially reviewed by peers and the candidate’s fieldwork administrator.  These individuals complete a feedback form that provides the candidate with information about the completeness and appropriateness of each entry.  Given this feedback, the candidate revises the portfolio prior to submitting it.  All parties respect the role of “critical friend” and provide constructive feedback.

The Professional Portfolio is reviewed by at least two members of the candidate’s Cohort Team (coursework and fieldwork faculty).  It is either accepted or returned for resubmission.  In the event that it is not accepted, it is read by at least one other member of the Cohort Team before being returned for resubmission.  Candidates are provided specific written feedback as to the areas that are inadequate or inappropriate in the portfolio and provided assistance in preparing it for resubmission.  Candidates may revise and submit no more than once without intervention.  If a candidate is unable to complete the portfolio upon the second submission, he/she meets with the program director and at least the other member of the Cohort team to determine how to rectify any deficiencies.  This plan may include repeating all or part of related coursework or doing additional fieldwork.  This is expected to be an extremely rare occurrence in that candidates are assisted in meeting benchmarks with their portfolios throughout the program.
Additional information regarding a candidate’s performance is discussed at Cohort Team meetings held each semester.  Coursework faculty for the current semester, along with program administrators, and Fieldwork Placement Administrators meet to discuss the progress of the Cohort as a whole.  The progress of individual candidates is discussed in relationship to the integration of coursework to fieldwork and the CCR.  These meetings are designed to allow faculty, administrators, and fieldwork supervisors to communicate and further support the success and cohesiveness of the individual candidate within each cohort.

EXAMPLE  3.
In the Administrative Services Credential program we use the following assessments as indicators that candidates are making progress on meeting the requirements for the credential:

1—Vision Statement

2—Fieldwork meetings with Mentors and University Supervisors

3—Portfolio Presentations

1—Vision Statement

Development of a vision statement is important in being a good administrator.  It helps to focus an administrator on what is important and what their goal is.  Candidates begin to develop their vision statement in the first course.  As each course introduces new material and information, the statement is revised to include a broader perspective or new information.  Candidates receive information on their revisions from each professor.  It is our expectation that all candidates will have a fully developed vision statement by the end of the program.
The missing element is that we do not systematically review these as a program.  We will begin now, to collect the vision statements at the end of three courses—the first course, the fourth course and the final course.  A rubric is under development to ensure that all professors will be giving feedback on similar critical issues.  Examples of vision statements at each point of the rubric will be provided.  Professors who typically teach the courses where feedback is given will meet to review the candidates’ submissions and provide feedback to the candidates.  In addition, data from where candidates are on the rubric will be collected and analyzed.  The data will help inform the program as to what elements may be missing and where the content is covered.  

Feedback may indicate that at the end of the first course, candidates have a good understanding of the importance of student achievement at the mission of the school, but they are not as clear in including all learners in their statements.  At the end of the third course, they may have the inclusion element, but still need work on including the community, etc.

	Elements
	% age passed at end of 1st course
	% age passed at end of 3rd course
	% age passed at end of all courses

	Student achievement
	
	
	

	Inclusion of all learners
	
	
	

	Use of all resources (people, fiscal, time) to ensure student achievement
	
	
	

	Inclusion of the community
	
	
	

	Communicating the vision
	
	
	


2—Fieldwork meetings with Candidates, Mentors and University Supervisors

A few years ago, we instituted a log for meetings with candidates, mentors and university supervisors.  These logs show the CPSELs and how well candidates are progressing on them.  It also indicates at what level the candidates are working—are they completing activities at a grade level or department level? A site level? Or a district level?  This information has helped guide discussions with university supervisors.  Are all of us looking for the same qualities in the activities?  Are we all holding candidates to the same standards?  Are mentors providing enough guidance for candidates?  

These discussions have been very helpful as we work to improve the program.  However, they are still informal.  We have not compiled the data from the logs yet that would yield any data that could be reported in the Biennial Report.  A sample of the log is attached and by the next submission, we will have a summary of the information and more formal evidence of how it was used.

3—Portfolio Presentations

During the last course, candidates sign up to present their portfolio to a panel consisting of a teacher, administrator and professor.  Candidates are provided guidelines for their presentation at the beginning of the program, reminded of it in the middle and given guidelines again at the beginning of the last course.  Candidates are to present for 40-45 minutes using a Power Point presentation.  Their topics are to include:

· the development of their vision statement and what it now means to them as they seek an administrative position

· the most valuable thing they learned in the program about how administrators can help set the stage for student achievement for all
· the hardest thing they had to learn about themselves as they become administrators

· one other topic of their choice.

Panel members complete the following forms as candidates are presenting:

Candidate Feedback

	Elements
	Outstanding
	Good/Passing
	Needs more work

	Technical presentation:

*  Speaking—pace, volume

*  Power Point

*  Poise

*  Use of time
	
	
	

	Depth of knowledge

*  Use of research

*  Integration of theory and practice
	
	
	

	Reflective practice

*  Incorporated feedback

*  Ability to grow from mistakes or early attempts
	
	
	

	Preparation to be an administrator
	
	
	


We have compiled the data on the portfolio presentations from 45 candidates who completed their credential program in August 2007.  The results are as follows:

	Elements
	Outstanding
	Good/Passing
	Needs more work

	Technical presentation:

*  Speaking—pace, volume

*  Power Point

*  Poise

*  Use of time
	80%
	20%


	

	Depth of knowledge

*  Use of research

*  Integration of theory and practice
	90%
	8%
	2%

	Reflective practice

*  Incorporated feedback

*  Ability to grow from mistakes or early attempts
	90%
	6%
	4%

	Preparation to be an administrator
	99%
	1%
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