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	1) Student learning is the focus
	The Commission’s adopted Common and Program Standards focus on the K-12 academic content standards and require all preparation programs to assess each candidate’s ability to teach through the Teaching Performance Assessment (TPA).

The Teaching Performance Expectations (TPEs) (Appendix B) specifically focus on K-12 student learning.
	The Commission’s accreditation system focuses on each program’s implementation and judges the program’s alignment with the adopted Common and Program Standards. The TPA assesses each candidate’s ability to teach K-12 students.
	

	2) Clinical preparation is integrated throughout every facet of teacher education in a dynamic way
	Program Standard 14: Learning to Teach through

Supervised Fieldwork

The teacher preparation program includes a developmental sequence of carefully planned, substantive, supervised field experiences in schools selected by the program sponsor. All candidates plan and practice multiple strategies for managing and delivering instruction that were introduced and examined in program and/or prerequisite coursework… As part of this experience, or in a different setting if necessary, each candidate teaches in public schools, experiences all phases of a school year on-site and has significant experiences teaching English learners.
	California’s preparation program standards require that candidates are in the public schools for all phases of a school year, in a variety of settings, with the different age groups authorized by the credential.

Intern programs are by definition programs where clinical practice is integrated throughout the program. California’s intern programs must meet the same program standards as student teaching-based programs. A review of the standards would need to be completed to ascertain if clinical preparation is the “core experience” in programs and if “content and pedagogy are woven around clinical experiences.”
	

	3) A candidate’ progress and the elements of a preparation program are continuously judged on the basis of data
	Program Standard 16: Learning, Applying, and Reflecting on the Teaching Performance Expectations …The planned curriculum of coursework and fieldwork embeds multiple opportunities for candidates to learn, apply, and reflect on each Teaching Performance Expectation (TPE).
As each candidate progresses through the program of sequenced coursework and supervised fieldwork, clearly defined pedagogical assignments within the program are increasingly complex and challenging. The candidate is appropriately coached and assisted so he/she can satisfactorily complete these assignments. The scope of the pedagogical assignments (a) addresses the TPEs as they apply to the subjects to be authorized by the credential, and (b) prepares the candidate for the teaching performance assessment (TPA). Qualified supervisors formatively assess each candidate’s pedagogical performance in relation to the TPEs and provide complete, accurate formative and timely performance feedback regarding the candidate’s progress toward meeting the TPEs…
	Biennial Reports require each approved program to annually collect candidate assessment and program effectiveness data and analyze the data. The reports are used during the accreditation site visit as one source of information about the programs and the institution.

California developed and implements the California Standards for the Teaching Profession (CSTP) which were updated in 2009. The CSTP are aligned to the INTASC standards. In California programs the candidates are assessed on the ability to teach the California K-12 academic content standards. At this time there is no statewide process to judge candidates or preparation programs based on K-12 student outcome data.
	

	4) Programs prepare teachers who are expert in content and how to teach it and are also innovators, collaborators and problemsolvers
	Each approved preparation program is required to prepare each prospective teacher with content specific pedagogical preparation (Program Standard 8) and assess each candidate through the Teaching Performance Assessment (TPA).

The Teaching Performance Expectations (TPEs) address this design principle. The TPEs are provided in Appendix C.
	California requires each candidate to demonstrate subject matter mastery through either completion of an approved subject matter program or passage of a subject matter examination. The preparation program is responsible for ensuring that each candidate has the content specific pedagogy knowledge to teach the content to K-12 students.
	

	5) Candidates learn in an interactive professional community
	--
	Teacher Preparation programs work with candidates who are beginning their involvement in the professional community. Many Intern programs function in a cohort model. New teachers are inducted through approved Induction Programs with an experienced and prepared support provider.
	

	6) Clinical educators and coaches are rigorously selected and prepared and drawn from both higher education and the P-12 sector
	Program Standard 15: Qualifications of Individuals who

Provide School Site Support Sponsors of programs define the qualifications of individuals who provide school site support.

These qualifications include, but are not limited to a minimum

of the appropriate credential (including EL authorization) and three or more years of teaching experience in California.

Sponsors of programs provide ongoing professional development for supervisors that includes the Teaching

Performance Expectations (TPEs) and information about responsibilities, rights, and expectations pertaining to candidates and supervisors. Individuals selected to provide

professional development to supervising teachers (a) are experienced and effective in supervising credential candidates; (b) know and understand current educational theory and practice, the sponsors’ expectations for supervising teachers, state-adopted academic content standards and frameworks, and the developmental stages of learning-to-teach; (c) model collegial supervisory practices that foster success among credential candidates; and (d) promote reflective practice. Each teacher who supervises a candidate during a period of daily whole-class instruction is well-informed about (a) performance expectations for the candidate’s teaching and pertaining to his/her supervision of the candidate, and (b) procedures to follow when the candidate encounters problems in teaching…

Common Standard 8: District-Employed Supervisors A process for selecting supervisors who are knowledgeable and supportive of the academic content standards for students is based on identified criteria. Supervisors are trained in supervision, oriented to the supervisory role, evaluated and recognized in a systematic manner.
	The Commission’s standards require both a programmatic supervisor and a district-employed supervisor for all preliminary teaching candidates. The accreditation system monitors the implementation of the program as specified in the adopted program standards.

There is no specific statewide preparation or certification required for clinical supervisors. Common Standard 4: Faculty and Instructional Personnel, and Common Standard 8: District-Employed Supervisors, address the general qualifications that programs must consider in developing criteria for supervisors.
	

	7) Specific sites are designated and funded to support embedded clinical preparation
	Common Standard 7: Field Experience and Clinical

Practice The unit and its partners design, implement, and regularly evaluate a planned sequence of field-based and clinical experiences in order for candidates to develop and demonstrate the knowledge and skills necessary to educate and support all students effectively so that P-12 students meet state-adopted academic standards. For each credential and certificate program, the unit collaborates with its partners regarding the criteria for selection of school sites, effective clinical personnel, and site based supervising personnel…
	Beyond what the Commission’s standards require, the selection of sites is a local issue. There is no state funding designated specifically for embedded clinical preparation.
	

	8) Technology applications foster high impact preparation
	Program Standard 11: Using Technology in the Classroom

…Candidates use appropriate technology to facilitate the teaching and learning process. Candidates are able to evaluate and select a wide array of technologies for relevance, effectiveness, and alignment with state-adopted academic content standards, and the value they add to student learning…

Candidates integrate technology-related tools into the educational experience and provide equitable access to available resources to all students. Candidates encourage the use of technology with students in their research, learning activities, and presentations.
Candidates use computer applications to manipulate and analyze data as a tool for assessing student learning, informing instruction, managing records, and providing feedback to students and their parents.

Candidates learn to use a variety of technologies to collaborate and communicate with students, colleagues, school support personnel, and families to provide the full range of learners with equitable access to all school and community resources.
	Although the Commission’s standards address the use of technology, a more immediate concern in California may be the level of technology available in public schools. Comments from programs, supervisors and candidates are that credential candidates and new teachers do not find adequate technology in the K-12 schools for the technological content and applications that the programs currently address. Limited technology in the public schools could significantly limit the opportunity for teaching candidates and new teachers to practice and apply new knowledge and skills in the use of technology in their subject area.
	

	9) A powerful R&D agenda And systematic gathering and use of data supports continuous improvement in teacher preparation
	Common Standard 2: Unit and Program Assessment and

Evaluation: The education unit implements an assessment an evaluation system for ongoing program and unit evaluation and improvement. The system collects, analyzes, and utilizes data on candidate and program completer performance and unit operations. Assessment in all programs includes ongoing and comprehensive data collection related to candidate qualifications, proficiencies, and competence, as well as program effectiveness, and is used for improvement purposes.
	The Commission’s revised accreditation system focuses on continuous improvement for all approved educator preparation programs. The Biennial Reports developed by programs and submitted to the Commission require each approved program to annually collect candidate assessment and program effectiveness data and analyze the data. The programs then decide if program modifications need to be made based on the analysis of the data. A systematic data system is not yet available in California to follow candidates into the schools.
	

	10) Strategic partnerships are imperative for powerful clinical preparation
	Program Standard 2: Communication and Collaboration:

Sponsors of the preliminary teacher preparation program establish collaborative partnerships that contribute substantively to the quality and effectiveness of the design and implementation of candidate preparation….

Common Standard 1: Educational Leadership …The faculty, instructional personnel, and relevant stakeholders are actively involved in the organization, coordination, and governance of all professional preparation programs…
	
	


