COMMON STANDARD 1

Educational Leadership

The institution and education unit create and articulate a research-based vision for educator preparation that is responsive to California's adopted standards and curriculum frameworks. The vision provides direction for programs, courses, teaching, candidate performance and experiences, scholarship, service, collaboration, and unit accountability. The faculty, instructional personnel, and relevant stakeholders are actively involved in the organization, coordination, and governance of all professional preparation programs.  Unit leadership has the authority and institutional support needed to create effective strategies to achieve the needs of all programs and represents the interests of each program within the institution. The education unit implements and monitors a credential recommendation process that ensures that candidates recommended for a credential have met all requirements.

College of California (COC) is an independent, denominational, international, learning-centered college educating teachers since 1924.  With students and faculty members from a wide range of cultural and religious backgrounds, COC embraces diversity and a global perspective.  COC enrolls just over 2,100 women and men in over 30 graduate and undergraduate degree programs in the liberal arts and professions.

Founded by a denominational group and chartered in 1890, COC seeks to embody the educational ideals of study, service, community and reflection.  

The School of Education shares the view of teaching as a moral and ethical act.  Its faculty members are committed to the ideals of a democratic and inclusive society.  Its mission is to educate teachers who ground their practice in subject matter and current educational theory, who work collaboratively, who exhibit sensitivity to culture and community, and who demonstrate commitment to continuous professional development.  Two guiding principles provide the foundation and structure that inform curriculum decisions for these credential programs: 
(a)
Alignment of credential coursework and field experiences with the state adopted K-12 content standards, and 

(b) 
Alignment of coursework and field experiences from the Teaching Performance Expectations (TPEs) for Multiple Subjects, Single Subject, and Education Specialist Mild/Moderate candidates to job-embedded induction demonstration of competencies
COC’s courses are offered in traditional semester format for candidates in five counties.  Open since 1983, The Satellite typically educates 20-25 candidates a year.  It offers classes on Tuesday evenings in regional locations, and on Friday night-Saturday weekend format for candidates in rural and remote locations of three counties.  The Satellite now also offers a 2+2 undergraduate program in collaboration with the California Community College; it is COC’s only off-campus site.

Numerous options are provided by COC to earn California teaching credentials.  The various pathways and programs offered at these two sites are listed below.
In The City:

1. Preliminary Multiple Subject Credential Program

2. Preliminary Single Subject Credential Program

3. Preliminary Single Subject Internship Credential Program

4. Education Specialist Preliminary Level I Mild/Moderate Credential Program

5. Education Specialist Preliminary Level I Mild/Moderate Internship Credential Program

6. Education Specialist Professional Level II Mild/Moderate Credential Program (phasing out—current candidates to complete program by end of Fall semester, 2010)

7. General Education (MS/SS) Induction Program

8. Education Specialist Induction Program
In The Satellite:
1. Preliminary Multiple Subjects Credential Program

2. Preliminary Single Subject Credential Program

3. Preliminary Single Subject Internship Credential Program

4. Education Specialist Preliminary Level I Mild/Moderate Credential Program

5. Education Specialist Preliminary Level I Mild/Moderate Internship Credential Program 
6. General Education (MS/SS) Induction Program

7. Education Specialist Induction Program

Currently there are 166 credential candidates enrolled in the programs at these two sites.  This number represents 30.6 percent of the students in graduate programs at COC. 

In The City:
166 credential candidates

· Multiple Subject Program
64
· Single Subject Program
52
· Education Specialist Level I Program
21
· Education Specialist Level II Program
6
· General Education (MS/SS) Induction Program
18

· Education Specialist Induction Program   
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In The Satellite:
23 credential candidates

· Multiple Subject Program
11

· Single Subject Programs
8

· Education Specialist Level I Programs
4
· General Education (MS/SS) Induction Program
12
· Education Specialist Induction Program 
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COC’s last CTC accreditation review was in 2000, when its Preliminary Multiple and Single Subject Credential Programs received “full accreditation.”  In the past ten years, the School has grown and expanded its credential offerings in order to respond to district needs, to offer unique and high quality teacher education, and to meet changing state program standards.  Since the last accreditation review, COC has made a number of important changes in program offerings.  The list below is a brief summary of some of the major changes at COC.

· Teacher Preparation Program Standard 9, Using Technology in Classrooms, was approved in 2000.

· Education Specialist Preliminary Level I Mild-Moderate Program was approved in 2002.
· Education Specialist Professional Level II Mild-Moderate Program was approved in 2002.
· Teacher Preparation Program Standard 13, Preparation to Teach English Learners, was approved in 2003.

· Preliminary Multiple/Single Subject Credential Programs received 2042 Program approval in 2004.

· California Teaching Performance Assessment (Cal-TPA) was introduced in Fall 2004; is now in its fourth year of successful implementation.
· A previously operating satellite campus was closed in June 2006, because of declining enrollments.  

· Our Multiple Subjects Internship Program was discontinued in 2006 due to lack of need for Multiple Subject Interns in our service area.
· Two additional Single Subject credentialing fields – health science and industrial technology – were approved in 2006.

· Teacher Preparation Program Standards 19-21, the Assessment Quality Standards, were approved in January 2008.
· The Preliminary Education Specialist Mild/Moderate credential program submitted its program document in March, 2008 as an early adopter of the revised CTC Education Specialist Program Standards.

· The Professional Education Specialist Mild/Moderate program stopped enrolling candidates after Spring semester, 2008, in anticipation of moving to the revised CTC Education Specialist Program standards. All candidates currently in the program are expected to complete the program by the end of Fall, 2010.

· Induction programs were approved for Multiple Subject, Single Subject and Educational Specialists in Spring, 2011. Candidates were enrolled in these programs for the first time in Fall, 2011 with the expectation of completing the first cohort group in Spring, 2012.
The institution and education unit create and articulate a research-based vision for educator preparation that is responsive to California's adopted standards and curriculum frameworks. The vision provides direction for programs, courses, teaching, candidate performance and experiences, scholarship, service, collaboration, and unit accountability.

COC is fortunate to have administrators and leaders who are experienced in professional education and teacher education at every level of responsibility in the line of authority over these teacher preparation programs.  The School is extremely fortunate to have very strong, consistent support from the President and Provost/Vice President of Academic Affairs.  All administrators are experienced teachers and/or administrators in schools, colleges, or departments of education.

· President 

· Provost/Vice-President for Academic Affairs 

· Dean, School of Education

· Interim Chair, Single Subject Programs 

· Chair, Multiple Subject Programs
· Director, Special Education Programs 

· Director, Satellite Programs 

· Coordinator, TPA  
Administrators at all levels within the institution support the goals of the School of Education. This is evidenced through decisions in favor of innovation, collaboration, community service, and recruitment of underrepresented groups as both candidates and faculty at the COC.

The School of Education vision statement and mission statement reaffirm our values and commitment to collaboration, diversity, service to candidates, shared leadership and the continual support of the teaching profession.  COC is still grounded in the values established when it was chartered in 1890.  Its support for teacher education is consistent with its mission.

Vision Statement

The College of California School of Education aspires to continually provide the highest quality comprehensive program of teacher professional preparation to meet the needs of California’s culturally diverse K-12 students.  Our vision is to develop a continuum of certification, support services, and degree programs for the professional development of teachers.

Mission Statement

The School of Education faculty develop educators who demonstrate moral and ethical purpose, apply current educational and information literacy theories, use intercultural knowledge in the classroom, and sustain professional excellence to serve the needs of a democratic and diverse society.

The School of Education engages in continuous planning, evaluation, and program improvement. At regularly scheduled faculty retreats and meetings, education faculty members develop both internal and external expectations for program review and improvement, and re-visit our shared vision and mission statements for the future of the School and its candidates.

Strategic Academic Plan

COC completed its most recent Strategic Institutional Plan in 2008.  The plan was approved by the Board of Trustees and aspects of the plan have been identified for implementation as Institutional Priorities in the 2009-2010 academic year.  The strategic long range plan was reviewed in Fall, 2008 by senior administrators who have charged each of the Schools to develop a long range academic plan consistent with the COC’s plan.

Currently, the School of Education has set seven continuing goals.  As we focus on these goals, the School commits itself to educational excellence and to the development of emerging leaders for the twenty-first century.
1. To produce innovative, interdisciplinary curricula through collaboration among School of Education, the COC generally, and communities it serves;

2. To develop curricula and programs which facilitate the preparation of collaborative leaders who will influence a highly technological and diverse world;

3. To provide high levels of candidate learning through excellent instruction, strong candidate support services, and a nurturing and supportive environment for candidates;

4. To establish community partnerships that facilitate both educational and employment opportunities for candidates;

5. To provide technological access and support for enhancing teaching excellence, productivity, and candidate learning;

6. To develop entrepreneurial activities that generate additional resources;

7. To promote diversity among our candidates, staff, and faculty.

We advance these goals through faculty retreats; program, and School activities; and interdisciplinary, collaborative meetings.  Our faculty members and Dean work as a team to raise concerns, ask questions, seek alternative ways of solving problems, set agendas, and formulate goals for the future. This process continues within each program as faculty members formulate plans for the preparation of professional educators within their particular area of expertise.  
For 2010-2011, the School of Education has identified four major areas of focus:
1. To successfully complete the Committee on Accreditation (COA) Review;

2. To submit a proposal and receive approval by the Provost’s Council to explore an undergraduate degree leading to a credential and master’s degree in Clinical Speech and Language;
3. To continue to explore the integration of Parker Palmer’s work in Courage and Renewal into the credential and master’s degree programs; and

4. To identify and implement professional development for faculty in information literacy and technology.
Supporting documents:

1.
School of Education Organizational Chart
2.
College of California Strategic Institutional Plan
3.
Strategic Institutional Priorities
The faculty, instructional personnel, and relevant stakeholders are actively involved in the organization, coordination, and governance of all professional preparation programs.  

Directors, Program Chairs and course leaders are included in all appropriate institutional decision-making processes relative to the credential programs.  Communication among administrators and faculty occur regularly on both formal and informal bases.  The Dean meets bi-monthly with the Provost to discuss policies and practices related to academic issues.  Directors, Chairs, and Coordinators meet monthly with the Dean, at the Directors’ Meetings, to set and review program policies and procedures.  All full-time faculty members meet regularly with the Dean to discuss issues of curriculum review and program development.  Course teaching teams meet at least three times each semester, sometimes as frequently as weekly, to coordinate curriculum and instructional activities.

Each program has a Program Chair or Director, who is assigned release time to convene program faculty meetings, recommend adjunct faculty, suggest curricular offerings, schedule classes, determine faculty assignments, and perform other significant duties.  
Each credential program is responsible for making recommendations on its faculty needs and hiring, program development and change, curriculum development, and policies for admission and graduation. Many of these decisions require review at several different levels in the COC where changes are carefully evaluated.

The faculty’s role in governing the COC includes the power to formulate, adopt, review and revise recommendations relating to the policies and operations of the COC. These powers are normally exercised throughout the COC Governance System. All faculty members are automatically members of the Faculty Forum; faculty members are elected by the Faculty Forum as representatives on all governance committees.  In 2008-2009, School of Education faculty members served on four governance and five operations committees:  Faculty Forum (president and recorder), Curriculum and Education Policy (Chair and member), Campus Utilization Committee (Chair), Provost Council (3 members), Graduate Council (member), WASC Committees (5 members), Diversity Action Group (member), Professional Development Subcommittee (member) and Instructional Technology (member).
The COC governance system assures that policies and decisions are widely shared among faculty, staff, and students.  The governance committees have membership which includes each of these constituencies, and the flow of decision making assures careful consideration prior to approval.  For example, new programs or programs seeking modification are guided by the Development of New Program and Degrees policy.  The policy requires that the Dean and/or the Director of a program present a concept paper to the Provost’s Council, which reviews the viability of the proposal.  The Provost’s Council approves or rejects further proposal development.  If approved, a complete proposal is developed and reviewed by the Curriculum and Educational Policy Committee (CEPC), and the Operations Committee.  If approved by the CEPC, the program goes to the Faculty Forum for its input and recommendation.  The recommendation of the Forum and the CEPC is taken back to the Provost’s Council for final recommendation to the Provost, who may then take it to the President’s Executive Council for final discussion and approval or rejection.  In this way, faculty, students, and staff have input into the final decision.

Personnel recommendations relating to hiring of new, tenure-track faculty members are made in accordance with COC’s policies and procedures. Initial recommendations are made by Search Committees. Recommendations made by Search Committees are forwarded to the Dean of the School of Education for approval. From there the recommendation is forwarded to the Provost/Vice President for Academic Affairs. At each step, there is the possibility for Provost approval or rejection. All decisions are made based upon the COC’s Equal Employment Opportunity Affirmative Action Policy that applies to all levels of employment and to all personnel practices.

The COC’s Promotion, Review and Ethics Committee reviews the dossiers of tenure-track candidates and makes recommendation to the Provost.  The Provost, as well as the COC President, then reviews faculty members seeking tenure and/or promotion.  The Trustees make the final decision regarding tenure.

Part-time faculty members are hired as needed based on course offerings and enrollment predictions. Applications are received throughout the year and placed on file. Full-time faculty members are also asked to recommend individuals who meet requirements for employment in specific programs. When needs occur, the Program Chair or Director reviews applications and after consulting with faculty, makes recommendations to the Dean regarding employment of part-time faculty. In all instances, the COC Equal Employment Opportunity Affirmative Action policy is followed; this policy states that hiring, promotions, and transfers will not be affected by race, ethnicity, sex, sexual preference, age, creed, veteran’s status, disability status or place of origin.

Faculty members take active roles in service at local, county, state, and national levels.  Their participation is reflected in their resumes.  Communication is maintained with local school districts through service on school, district, and Induction/Intern committees; field work and candidate teacher supervision in the schools; participation in state-funded internship programs, participation in professional conferences and workshops; participation in state-wide Commission on Teacher Credentialing committees and task forces; meetings with advisory boards; leadership in state-wide professional organizations; and other professional activities. During the past years, evolving partnerships for Multiple Subject, Single Subject, and Education Specialist Credential Programs on both campuses have provided high community visibility for the School of Education.  The establishment of a COC Induction program has successfully built on this visibility to provide pathways to clear credentials needed by school districts in the COC service area.
Unit leadership has the authority and institutional support needed to create effective strategies to achieve the needs of all programs and represents the interests of each program within the institution.

Office of the Dean
As the chief academic officer for the School, the Dean is responsible for all academic and administrative operations of the School on both sites, The City and Satellite. These include: academic planning, curriculum development, and evaluation; personnel recruitment, administration, and evaluation; resource management; administrative policies and procedures; research, grants, and professional development; school governance; enrollment management, technology development; facilities and work environment; candidate recruitment, retention, relations, and alumni affairs.  Many of these responsibilities are shared at the School’s Directors’ Meetings, a group consisting of the Dean, the Program Chairs, Directors, and Coordinators, and are supported by the work of School office staff on both sites. It is the collective work of all of these individuals that results in the effective operation of the School and the fulfillment of its mission.

The Dean reports to the Provost/Vice President for Academic Affairs.  The Dean is responsible for the Multiple and Single Subject Credential Programs, the Single Subject Internship Program, Preliminary Education Specialist Mild/Moderate Credential and Internship programs, Induction programs, and all master's programs on both campus sites.
The Office of the Dean and the Directors’ Meetings are responsible for a number of administrative functions including coordinating accreditation and program review, planning new initiatives, monitoring activities and disseminating information related to the Commission on Teacher Credentialing, supervising personnel, budget and office functions of the School’s Credential Office, and overseeing the Credential Office’s input of COC’s and state’s required data reporting systems.  In addition, the Directors/Chairs work closely with the COC's Vice President for Enrollment Management and the Office of Graduate Admission on issues related to recruitment, marketing, program support and development, as well as ensuring that all printed and electronic materials are up to date and provide candidates with sufficient information regarding COC and program entrance and completion requirements.  The Dean and Chairs/Directors coordinate the collection and preparation of the report on faculty participation in schools, manage the staff and faculty development programs, plan program orientation for new credential candidates each semester, receive and review requests for special exceptions, and handle candidate grievances.  They also provide mentoring and support for faculty housed within the School, administer activities related to the promotion, tenure and retention process, assist and coordinate course and program development for the School, assist faculty in candidate recruitment and the admissions process for School courses and programs, and develop course schedules for School offerings.

The Dean’s Office is also responsible for a number of administrative functions including the assignment of faculty offices and the approval and monitoring of faculty assigned time to non-instructional activities. It also is in charge of facilities utilization and renovation of the School space in American Hall and the coordination of financial aid scholarships.

The School’s Administrative Manager works with the Dean and her primary duties include School of Education budget accounting and monitoring, monitoring class schedules and classroom utilization, and course and enrollment analyses. This position is also responsible for course inventory (new course proposals, updates, etc.), monitoring faculty appointments and contracts, technical assistance to the Dean, and various other tasks and assignments.

Directors’ Meetings

The program Chairs, Directors, and Coordinators are critically important leaders in the School and have a great impact on the quality of School programs and School climate.  The Directors’ Meetings occur monthly, chaired by the Dean.  Its members are responsible for the day-to-day operations of the programs. Areas of responsibility include faculty relations, student relations, curriculum development, candidate recruitment, partnerships with school districts, outreach with community and alumni, and professional development.  When carrying out these responsibilities, the Program Chairs and Directors consult with program faculty at appropriate times and negotiate final schedules with faculty members.  As Chairs/Directors/Coordinators, they serve as the School’s Curriculum Review Committee.

Faculty Meetings
The School of Education ensures direct faculty input through monthly meetings of the entire faculty. Its mission and goals serve as the focal point for the work of the School. The faculty is charged with facilitating ongoing review and activities to advance the goals. The faculty consults with and makes policy recommendations to the Dean concerning administrative policies and procedures, School governance and bylaws, academic planning, curriculum development, organizational structures and functions, interdepartmental collaboration and coordination, and standards necessary for maintaining a high level of professional conduct and quality programs. Once recommendations are approved, implementation of policy becomes the responsibility of the Dean, Program Chairs and Directors.

There are also regular meetings between the School of Arts and Sciences faculty and the School of Education faculty to discuss teacher education. This group, chaired by the Coordinator of Liberal Studies, engages the two schools in issues related to the improvement of teacher education programs. The membership includes faculty from the two COC Schools together with school district teachers and administrators and community members. This collaborative effort was originally supported by the grants from the California Council for Educational Renewal and the Commission on Teacher Credentialing and is now part of the School of Education’s budget.  

Department and Supervisor Meetings
Regular program meetings help to resolve each program’s needs. The School responds by funding Program Chairs and Directors with release time each academic year to address program specific needs such as recommending schedules, suggesting part-time faculty, conducting advisory meetings, recruiting support providers (in conjunction with district personnel), placing Student Teachers, advising Interns on placements, requesting resources, and deliberating other program specific issues. Program Chairs and Directors work directly with faculty during the academic year to address program needs and issues. This collaborative consultation enables each program to address most concerns.

Program Directors and Chairs meet with faculty members regularly to address any issues with programs, courses, part-time faculty and/or students, as they arise.  The faculty and Director operate on a consensus basis, discussing issues until agreement is determined for a course of action.  Issues and actions are recorded in meeting records and action plans. 

Each Program Chair/Director meets monthly with the preliminary programs'  full-time and part-time teaching faculty, to plan curricular changes, design and/or refine the program’s Specific Benchmark Assignments (SBAs) and Integrated Performance Measures (IPMs), coordinate course offerings, and to review candidate work samples.  The Program Directors for the induction programs meet monthly with teaching faculty/professional development providers and support providers to plan changes in the formative assessment system, and provide extended training in mentoring and program expectations. All program directors also meet monthly with COC Supervisors for training workshops on supervision strategies, evaluation strategies and to review candidate progress in supervised teaching assignments.  In this way, curricular decisions are the result of a highly collaborative process involving program administrators, faculty members and COC Supervisors.  All have a part in the decisions made within each program and with their implementation.

In each credential program, Directors and Chairs work with their faculty to set program goals and then consult with the Dean to determine related equipment and materials needed for inclusion in the School’s budget.  Each program operates a separate budget:  Graduate Studies, Multiple Subject, Single Subject, Special Education (covering all Special Education programs), General (MS/SS) Induction, Teaching Performance Assessment, and Satellite.

The COC provides specific procedures for addressing faculty, candidate, and staff grievances. Candidate grievances are handled in accordance with the policies and procedures posted online in the College of California Student Handbook. Faculty or staff grievance issues, depending on their nature, may take an informal avenue with the faculty or staff, first discussing the issue with the individual involved or seeking assistance from the Program Chair or Director to mediate the difference and then the Dean, if necessary. Faculty and staff members have several formal steps following procedures posted online in the College of California Faculty Handbook or Staff Handbook. The appropriate Program Chair or Director, through consultation with involved parties, quickly resolves most difficulties.

Faculty Retreats

The School of Education hosts a Faculty Retreat once each semester, to facilitate conversations among faculty members from both campus sites.  These conversations are frequently job-alike discussions across the two sites, so that faculty members teaching the same course or handling similar program responsibilities have opportunities to talk about the common syllabus/course of study for each section, key assignments, and how candidate learning outcomes are assessed. They also provide opportunities for individual faculty members to learn about how his/her course fits into the program whole – what each course contributes to the candidates’ professional education and how it builds upon learning in earlier courses.  Curricular decisions are revisited regularly for revision and/or reconfirmation.  Thus, each of the recent retreats revisited earlier curricular decisions to assure a common implementation and delivery of these concepts and a common experience for all candidates within each of the COC credential programs. With the addition of Induction programs in fall, 2011, additional time will be spent planning a smooth transition from COC's preliminary credential programs to an Induction program (MS, SS, or Ed Specialist) for each COC candidate. 

The three most recent retreats focused on these topics:

March 2009
· Identifying key assignments for each credential course
· Selecting benchmark assignments
· Sharing benchmark assignments and their rubrics/scoring guidelines with all instructors
August 2009
· Reviewing program benchmark assignments

· Making data-based decisions based on candidate performance in each program
· Reviewing how technology skills are integrated into all credential courses

November 2009
· Reviewing the implementation of benchmark assignments

· Reviewing the implementation of data-based curricular changes

· Reviewing our technology decisions

· Planning the poster sessions for our CTC team visit

Intern Directors Meetings

All Program Chairs/Directors also meet monthly as Intern Directors to attend to issues particular to the Intern programs.  They set and review policies, craft responses to changing state policies related to Interns, and refine support strategies and resources for Interns.  The agenda is prepared by the lead director, with input from the other members.  Its decisions and actions are recorded in Intern Directors Meeting Notes and distributed to members within a week of the meeting.  Twice yearly, they meet with representatives from our two Intern partners.  Chairs/Directors maintain regular email communication with these partners.

TPA Implementation Task Force Meetings

At COC, the multiple and single subject programs have historically operated as “all one program” – at both City and Satellite.  Because of this, it is very appropriate that there should be one coordinator to manage the TPA activities in programs on both campus sites and that the oversight for the TPA implementation should be guided by a collaborative group composed of all credential Program Chairs/Directors (The City and Satellite) and the TPA Coordinator.  This group, known as the TPA Implementation Task Force, has met monthly since the beginning of our discussions about the TPA.  Its agenda is prepared by the Coordinator, with input from the other members.  Its decisions and actions are recorded in TPA Meeting Notes and distributed to members within a week of the meeting.  These notes are reviewed at the next meeting, before beginning the agenda.  This group makes all major decisions related to the schedule for TPA training sessions, the schedule for TPA Scoring Days, any changes in implementation, and any revisions in the TPA Handbook for candidates. 

The education unit implements and monitors a credential recommendation process that ensures that candidates recommended for a credential have met all requirements.

The credential analyst’s office has established a set of procedures that all staff members who submit credential recommendations follow.  The written procedures are posted in the credential office.  Each of the CTC-approved programs has a one page requirements tracking sheet.  Each candidate’s credential file has this requirements page on the inside cover of the folder.  Once an individual has completed all requirements, the credential technician submits the full file to the head credential analyst.  The analyst and the Program Coordinator must both review the file and sign off prior to the technician submitting the credential recommendation.

Once per semester, the dean’s assistant randomly pulls 5% of the active candidate files and 5% of the files for individuals recommended in the preceding semester.  The technician and assistant review each of these files.  If any errors are found, the credential analyst is to be informed.  To date the only errors identified have been ones where the tracking page had not been updated but the requirements had been completed.
Supporting documents:

Policy on the Development of New Programs and Degrees
College of California New Governance Structure/Flow
Agenda and Meeting Notes from Directors’ Meeting
Meeting Notes from Single Subject COC Supervisor Training Meeting

Faculty Retreat Handouts, March 2008
Faculty Retreat Handouts, August 2008
Faculty Retreat Handouts, November 2008
Agenda and Meeting Notes from Intern Directors’ Meeting
Agenda and Meeting Notes from TPA Implementation Task Force Meeting
Credential Recommendation procedures

Credential Requirements pages

Candidate files
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Admission

In each professional preparation program, applicants are admitted on the basis of well-defined admission criteria and procedures, including all Commission-adopted requirements. Multiple measures are used in an admission process that encourages and supports applicants from diverse populations. The unit determines that admitted candidates have appropriate pre-professional experiences and personal characteristics, including sensitivity to California's diverse population, effective communication skills, basic academic skills, and prior experiences that suggest a strong potential for professional effectiveness. 

The College of California welcomes applications from candidates without regard to race, age, religion, color, gender, ethnicity, national origin, disability, or sexual orientation.  Each candidate for admission is given individual consideration and is evaluated on the basis of well-defined criteria and multiple measures.  The COC seeks to enroll candidates who will take full advantage of the academic opportunities available. 

In each professional preparation program, applicants are admitted on the basis of well-defined admission criteria and procedures, including all Commission-adopted requirements.  Multiple measures are used in an admission process that encourages and supports applicants from diverse populations.

The School of Education and the COC’s Office of Graduate Admissions has well-defined admission criteria and procedures for both  COC’s admissions as well as admission to all graduate credential programs. The admission teams consider several factors when evaluating candidates for admission and use the following multiple measures:
1. Completed Application for Admission 

2. Bachelor’s degree or its equivalent from a regionally accredited institution of higher learning 

3. Two official transcripts of course work from each college or university attended.  A grade point average of 3.0 is required for the last 60 units of graded undergraduate or graduate course work. 

4. Two letters of recommendation (academic or professional) 

5. Resume: professional and/or personal 

6. Statement of intent: Please respond to each of the following in a typed essay: 

· Why have you chosen teaching as a profession?  Include the qualities that you believe make you personally suited for teaching.

· Recognizing that public school students are diverse in their cultures, languages, and learning needs, what do you think will be the implications for you as a classroom teacher?

· What are your specific strengths and areas for growth as a prospective teacher? 

· What paid or volunteer experiences have you had working with students in the credential area (i.e., single subject, multiple subject, education specialist) in which you intend to teach?  Please describe them.

· What is your current knowledge and skill with computer-based technology?  Describe your skill level.

7. Scores on an approved basic skills exam. 
8. Completed Certificate of Clearance application, Livescan, and fee or valid credential 

9. Tuberculosis (TB) examination: Skin test or chest X-ray. Results must be current within 2 years of entering student teaching. 

10. The subject matter competency requirement for admission may be met in the following ways: 

· Passing scores on the CSET, or confirmation of registration for the examination. 

· Completion of an approved academic content course of study (secondary only). 

11. Interview with an admissions counselor. 

12. Internship candidates must have the following: 
· Passing scores on an approved basic skills exam. 

· Completion of a U.S. Constitution course or examination 

· Issuance of Certificate of Clearance or valid Emergency Permit, Pre-Intern Certificate, or Internship Credential. 

· Completion of an approved academic content course of study (secondary only) or submission of passing scores on the CSET examination. 

· Concurrent Intern placement in a cooperating school district
· Meeting the pre-service experience requirement:  documentation of 160 hours of pre-service experiences and training prior to the issuance of an Intern Credential (120 hours of teaching experiences and 40 hours of training in the teaching of students with English Language needs)

13. In addition, Induction candidates must have a Preliminary Teaching Credential applicable to their current assignment

Our candidates are informed of these requirements through online and print publications, in Graduate Information Sessions, from the COC’s Graduate Admissions Office, and in advising meetings/interviews with School of Education personnel.  Each application file is reviewed and rated by a graduate admissions counselor and a Program Chair/Director.

The percentage of graduate students of color has increased to 14.9 per cent in fall 2008 from 11.6 per cent in 2001.  This is due to the strong efforts of COC’s Graduate Admissions staff and with commitment to recruiting and admitting a diverse student body.  For admitted candidates to the teacher credential programs, the percentage is slightly less, 10 per cent.

Candidates seeking admission to COC’s credential programs have most often obtained their bachelor's degrees and/or preliminary teaching credential from a wide spectrum of institutions. As a result, the School does not directly control the specific undergraduate studies which potential candidates might pursue as they go through their bachelor’s programs, especially at other institutions. Therefore, the credential programs rely upon the multiple measures outlined above. The subject matter preparation prerequisite, for example, is essential in ensuring that teacher candidates have attained academic competence in the content that they plan to teach. The admission interview verifies that candidates show sensitivity to California’s diverse populations and demonstrate good communication skills. This interview, together with the multiple measures outlined above, ensures that candidates possess the skills, knowledge and attitudes commensurate with a well-rounded, liberally educated person, who is experienced with and respectful of the diversity found in California classrooms.

The School of Education pursues an active course in attracting a diverse student body for all credential program offerings.  The COC’s Director of the Center for Diversity, a full-time faculty member of the School of Education on, works with school districts and public service agencies to bring our mission to the attention of prospective students of color students and employers.  In July 2008 the Office of Special Education Programs (OSEP) funded Project SAGE (Special and General Education) for the purpose of attracting candidates from underrepresented groups into teaching in special education classrooms.  In 2009-2010, 50 per cent of these grant recipients are from diverse backgrounds and all are earning dual credentials (an education specialist credential concurrently with a multiple subject or single subject credential).  We anticipate that enhanced recruiting for this program will result in even larger numbers of diverse candidates in our Fall 2010 admissions.
Supporting documents:

1.  Discretionary Projects supported by the Office of Special Education Programs under the Individuals with Disabilities Education Act:  Personnel Development, 2008.  U.S. Department of Education, Office of Special Education Programs, Research to Practice Division.  [See Document Room
The unit determines that admitted candidates have appropriate pre-professional experiences and personal characteristics, including sensitivity to California's diverse population, effective communication skills, basic academic skills, and prior experiences that suggest a strong potential for professional effectiveness. 

We require that all successful applicants present a GPA of 3.0 for their last 60 units of graded undergraduate or graduate course work.  This expectation is identical to the GPA expectations for admission to all other graduate programs offered at COC.

In an effort to increase applicant diversity and provide for alternative means of evaluating performance, the School of Education follows the 15 per cent exemption, which allows acceptance of up to 15 per cent of candidates with GPAs below the required average. Alternative criteria include (a) an applicant’s grades at time of application deadline, (b) excellent recommendations by former/current faculty, and (c) excellent employer recommendations about strong potential for professional success in schools.

In reviewing an applicant’s personal statement and in our interview protocol, we search for these personal characteristics and relevant prior experience.
· Experience with and respect for the diversity found in California schools;
· Recent successful experience in working with various groups of adults;
· Recent successful experience in working with school age populations appropriate to the credential sought;
· Personal interest in learning, change, and growth.
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Advice and Assistance

Qualified members of the unit are assigned and available to advise applicants and candidates about their academic, professional and personal development, and to assist each candidate’s professional placement. Appropriate information is accessible to guide each candidate's attainment of all program requirements. The institution and/or unit provide support and assistance to candidates and only retain candidates who are suited for entry or advancement in the education profession. Evidence regarding candidate progress and performance is consistently utilized to guide advisement and assistance efforts.

COC’s candidates receive advising and assistance at several levels throughout their program.  At the first level are the Graduate Admissions Advisors who provide general program information to prospective candidates.  Program Chairs and Directors, along with the Credential Analyst, are specifically trained to monitor all aspects of a candidate's program and to advise each on credential requirements.  Candidates are provided support services and special assistance as needed as they proceed and are assessed at various points to determine their suitability for advancement.  

Qualified members of the unit are assigned and available to advise applicants and candidates about their academic, professional and personal development, and to assist each candidate’s professional placement.

All credential applicants, once admitted to a credential program, are assigned a qualified faculty advisor who is available to provide assistance and advice about academic, professional, and personal development issues.  The Credential Analysts, Program Chairs and Directors meet with all candidates as they enter each program to explain the criteria established for individual candidate competency, and to make sure that all candidates understand the program requirements for successful completion of the professional teacher preparation program. Full-time and part-time faculty members who attend monthly faculty meetings and who are regularly informed of program entry and exit requirements, may also be assigned as academic advisors.  Throughout the program Credential Analysts, Program Chairs, Directors, and academic advisors assist candidates with their questions and needs.  Individual exit interviews are conducted at the completion of a candidate’s coursework by the Credential Analyst to facilitate the issuance of the candidate's appropriate credential. 

Candidates in the Satellite are supported by staff on location and at the main campus in The City.  Satellite staff provides academic advising and registration services as well as general support and assistance.  The City staff members in Financial Aid, Career Services, Library Services, Registration, Business Services, and other departments are available via phone and e-mail, and periodically meet with students at the Satellite Center.

In addition to program entry and exit advising points, professional and personal advising occurs throughout the program:
· Via e-mail and personal conversation, candidates receive individual attention regarding their preparation program needs on a one-to-one basis throughout their program.

· During professional development seminars, Student Teacher Intern candidates receive information and assistance in job placement and interview skills.
· During professional development seminars, all candidates develop a firm understanding of the rights, roles, and responsibilities of educators in order to provide them with a clear understanding of the realized of California public education.
· During professional development seminars for Induction candidates, all candidates have the opportunity to obtain advice on the compilation of their portfolio of demonstration.  Mandatory reviews of portfolio contents take place on a semi-annual basis.
Candidates who wish to become Interns at any point in their program meet immediately with their Program Chair/Director to review the additional requirements for the Intern programs.  
· The Chair/Director reviews the pre-service experience requirement of 160 hours of pre-service experiences and training prior to the issuance of an Intern Credential (120 hours of teaching experiences and 40 hours of training in the teaching of students with English Language needs) and secures documentation.

· The Chair/Director secures documentation on the following additional requirements for an Internship:  passing scores on an approved basic skills exam; completion of a U.S. Constitution course or examination; issuance of Certificate of Clearance or valid Emergency Permit, or Internship Credential; completion of an approved academic content course of study (secondary only) or submission of passing scores on the CSET examination, and concurrent Intern placement in a cooperating school district.

· At this meeting, an individualized academic plan of coursework and support is developed for the Intern, so that expectations are clear and sufficient mentoring is provided for the individual situation.
· The Chair/Director also contacts the Intern program to begin the process of identifying an appropriate Support Provider and assigns a COC Supervisor to work with the Intern.
· All Intern candidates meet regularly with their appropriate program Chair/Director for assistance and advisement with their professional placement, as well as help as they transition through the continuum of teaching from pre-Intern-to-Intern-to-BTSA teacher. 

Appropriate information is accessible to guide each candidate's attainment of all program requirements.

Inquiries regarding entrance and completion requirements are initially brought to the attention of the Graduate Admissions Office, where print and online materials are made available to applicants that state both program entry and completion requirements for all credential candidates. These publications are regularly updated to include new requirements or reflect changes in the program content. 

All Intern and Induction candidates meet with their appropriate program Director (Multiple Subjects, Single Subject or Education Specialist) for orientation to their specific program.  Throughout the Intern and Induction programs, they are also provided assistance and advisement within their professional placement, as well as helped in the continuum of teaching from pre-intern to internship to induction and beyond.

The Credential Analysts provide information for all credential programs within the School of Education.  The service of advising for pre-requisite requirements is performed for all programs via drop-in and telephone inquiries.  The Credential Analysts have the responsibility of verifying that applicants complete all pre-requisites, prior to entry into a program.

Credential and program requirements are published in the Admissions Brochure, in the College of California Undergraduate and Graduate Catalog, 2007-2009, in the Teacher Candidate Handbook.  This information is available to candidates electronically and in print formats.  The Handbook serves as the text for candidates’ orientation to their program as well as for their professional development seminars.

The Credential Analysts are responsible for the final review of all candidates for credentials. After collecting all required documentation, application forms and appropriate fees, they make a formal credential recommendation for certification to the Commission on Teacher Credentialing.  
Supporting documents
1.  Admissions Brochure for Master of Science in Education and Teaching Credential Programs 
College of California Undergraduate and Graduate Catalog, 2007-2009 
The institution and/or unit provide support and assistance to candidates and only retains candidates who are suited for entry or advancement in the education profession.
The cohort design of the credential programs provides an optimum format for providing advice and assistance.  School faculty members are generous in the time they devote to candidates who are experiencing difficulty in their classes or fieldwork assignments.  Candidates requiring special assistance in meeting credential and/or program requirements are provided:

· Information about resources, courses and workshops designed to assist candidates with the basic skills exam are made available to all candidates when requested.

· Materials and tutoring resources designed to assist candidates with the CSET exams are made available to all candidates when requested.

· Individualized test preparation programs are designed for candidates requiring more structure for their preparation.

· A U.S. Constitution test preparation-tutoring program and examination is available to candidates needing to complete the U.S. Constitution requirement. 

College of California offers a variety of services to its candidates needing academic or personal assistance:
· The Academic Advising and Support Center offers one-to-one or small group tutoring, free of charge, to all students. 

· The Disability Services Center is committed to providing effective, reasonable accommodations to qualified students with disabilities in accordance with the Americans with Disabilities Act (ADA) and the Rehabilitation Act. 

· The Advising Services Office advises incoming and current students, coordinates placement testing, and provides support for students experiencing academic difficulties. 

· COC Counseling Services provides counseling services at no fee to the entire College of California community. Counseling sessions are personal and private.

· The Student Health Center is committed to quality care and the promotion of optimal health. We encourage disease prevention and health awareness in our student clients. 

· Career and Internship Services provides career development programs and services to empower students and alumni to develop skills for lifelong career satisfaction.

Candidates found not to be making satisfactory academic progress toward program completion may be given remedial instruction and special assistance. The credential programs annually counsel out approximately 10 per cent of teacher credential candidates who fail to demonstrate satisfactory learning and/or performance outcomes. 

Evidence regarding candidate progress and performance is consistently utilized to guide advisement and assistance efforts.

After candidates have entered the COC, Program Coordinators work closely with the Academic Advising Center, the Registrar’s Office, the School of Education advisors, and the Credential Analyst to provide ongoing personal support and advising for participating candidates throughout their COC experience. This advising process provides candidates with comprehensive and continuing advising that enables candidates to meet all program requirements in a timely manner. Program faculty and SOE advisors monitor candidate progress throughout program coursework and field experience by means of course grades, scores on benchmark assignments and regular observation and evaluation during field practice. For Induction program candidates, advisement regarding their portfolio contents (demonstration of knowledge and skills required for program completion) is provided bi-annually on a mandatory basis and voluntarily at any time.

Candidates demonstrating need for additional support are identified at the earliest possible point(s) in the program and are offered a wide range of support services. These include assistance with coursework, referral to COC support and service centers, and opportunities to repeat assignments and/or performance tasks after receiving intervention support.

Supporting Documents:

1.  Open Campus/Admitted Student Days

2.  Major Fair flyer
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Field Experience and Clinical Practice
The unit and its partners design, implement, and regularly evaluate a planned sequence of field-based and clinical experiences in order for candidates to develop and demonstrate the knowledge and skills necessary to educate and support all students effectively so that P-12 students meet state-adopted academic standards. For each credential and certificate program, the unit collaborates with its partners regarding the criteria for selection of school sites, effective clinical personnel, and site-based supervising personnel. Field-based work and/or clinical experiences provide candidates opportunities to understand and address issues of diversity that affect school climate, teaching, and learning, and to help candidates develop research-based strategies for improving student learning.

The College of California is proud of its long-standing collaborative relationships with local schools.  It maintains partnerships through COC-district agreements with field sites for intern teaching and student teaching in eight counties.  It is expected that induction candidates will be served from these same eight counties, beginning in fall, 2011.
Our credential programs are designed to maximize this collaboration with local schools, guiding and supporting candidates through a planned sequence of clinical experiences and job-embedded tasks for Induction candidates.  This collaboration begins with a balance in the composition of its faculty between COC professors and school-site practitioners who serve as part-time faculty.  This configuration has supported open communication, professional collaboration and a shared sense of commitment to the professional preparation of teachers.  

The unit and its partners design, implement, and regularly evaluate a planned sequence of field-based and clinical experiences in order for candidates to develop and demonstrate the knowledge and skills necessary to educate and support all students effectively so that P-12 students meet state-adopted academic standards.  For each credential and certificate program, the unit collaborates with its partners regarding the criteria for selection of school sites, effective clinical personnel, and site-based supervising personnel.
School Partnerships

Field experiences in all credential programs involve on-going communication and collaboration between the COC and school districts, is committed to working collaboratively with school districts, individual schools, and their teachers to help ensure an optimum match among those variable that lead to successful experiences for beginning teachers:

· The philosophy, design, and program elements of both the school and the credential program.

· The needs and characteristics of the district, school, and classroom and the credential program.

· The needs and characteristics of both the school and each credential candidate.
· In partnership with schools and districts, COC works to ensure that field experience placements in all preliminary credential programs meet the following criteria:
· Candidates are placed in schools where the administration and faculty are committed to standards-based teaching and learning.

· Candidates are placed in schools where the administration and faculty are committed to on-going professional growth and development.

· Candidates are placed in schools with diverse student populations where all students have access to the core curriculum.

· Candidates are placed in schools with qualified and appropriately authorized Directing Teachers, Support Providers and administrators.

Identification of potential supervised field experience sites and Directing Teachers is a collaborative effort with the program’s Advisory Board, local district administrators, teachers, COC faculty, and supervisors.  COC regularly recruits information on suggested sites from all of these participants. Once a potential site has been identified, we use the following steps to establish a new partnership:
1. Both a COC representative and a school representative evaluate the site based on quality of teaching, prior experiences with Student Teachers, classrooms with a representative population of English learners and special needs students, and support from site administration. 

2. The results of the two evaluations are compared and a decision made to establish a partnership.
3. Once a site is selected a site agreement is confirmed and signed by a school representative and a COC representative. 

4. The meeting to establish this agreement provides the opportunity for all parties to discuss their expectations for the candidate, as well as other participants in the process.

In The City, this function is managed by a core faculty member as Fieldwork Coordinator; in Satellite, this function is managed by the Center Director.  The Fieldwork Coordinator or Director coordinates the field placements of all candidates working collaboratively with site administrators and Program Chairs/Directors.  This assures proper placement of all of our candidates.  Records of our candidate placements in school settings demonstrate the compatibility of candidate field placements with their credential focus.  

The Fieldwork Coordinator or Director reviews the suitability and quality of field placement sites. If a mismatch occurs, the Program Director and candidate meet to determine a more appropriate placement.  If warranted, an alternative placement is made available. 

Fieldwork sites and Directing Teachers are evaluated each semester by both COC Supervisors and candidates. When a site no longer meets our criteria for quality, a meeting is set up between the administrator and the Fieldwork Coordinator or Center Director, where deficits are delineated and a plan is developed to improve the program. District or site administrators may participate in this process if they desire. When a Directing Teacher no longer meets our supervision characteristics, a meeting is set up between the teacher and the Fieldwork Coordinator or Center Director to outline our concerns.  The teacher can then choose to work to regain acceptance as a supervising teacher with our support or withdraw as a Directing Teacher.  

Recruitment of Interns from participating districts in three counties has increased due to stronger linkages between the intern programs. The Chairs/Directors are working closely with the County Coordinators about the recruitment and selection process for both program admission and employment, where appropriate. 
Induction candidates have secured a teaching position prior to admission to the program.  COC contextualizes the Induction experience for each experience through the formative assessment activities and the individualized work of the support provider.  Together these processes ensure that each candidate is given the opportunity to demonstrate the knowledge and skills needed by their students to meet academic standards. Additionally, COC works to establish a collegial relationship with the candidate's school in order to maximize the Induction experience.  Whenever possible, a qualified support provider from the candidate's school/district is selected and trained.
Field-based work and/or clinical experiences provide candidates opportunities to understand and address issues of diversity that affect school climate, teaching, and learning, and to help candidates develop research-based strategies for improving student learning.

Sequence of Field Experiences

In each credential program, candidates participate in experiences that more and more closely approximate the professional roles for which they are preparing.  These field experiences are labeled observation/participation in classrooms, student teaching or intern teaching; classroom assignments and reflection activities.  All involve common characteristics that include:

1. Meaningful and planned experiences in the field

2. Guidance, analysis, and mentoring by a COC faculty member/site supervisor/support provider that focuses on the candidate's early development as an educational professional.

3. Articulation with local school personnel to provide guidance and support from competent field practitioners.

While each field experience has a specific purpose, the overall rationale for the sequence of the supervised field experiences in each credential program is based on the concept of providing increasingly complex series of opportunities for candidates to develop their skills and knowledge as educators, culminating in the Induction program's demonstration of knowledge and skills of program requirements.  Candidates complete the field requirements in field settings that match the credential they are seeking.

Multiple Subject Student Teaching Programs

· Observation/Participation in Classrooms.  After completing coursework and satisfying the subject matter requirement, multiple subject credential candidates prepare for student teaching by observation and preparation seminar.  This course leads from an overview and introduction to the classroom setting to extensive targeted observations in an elementary classroom based on the TPEs.

· Observe the beginning of the school year or the ending of the school year, depending on which one is not a part of student teaching

· Observe at least 60 hours over at least 10 weeks in one semester, including at least 10 hours in the teaching of reading, at least 30 hours in the teaching of other elementary subjects, at least 10 hours in classrooms with English learners, and at least 10 hours in special education classrooms.

· Student Teaching.  The student teaching course sequence concludes with the multiple subject candidate having full classroom planning and teaching responsibility.  This is divided into two placements at different grade levels. Because of the requirements for the Cal-TPA, each placement occurs in classrooms with at least some English learners and students with special needs.
· Candidates work full days for at least 15 weeks in the next semester in the public school classroom of an experienced teacher 

· Nine weeks in an upper grade and six weeks in a lower grade (or vice-versa)

· Candidates assume full responsibility for the classroom for three weeks during nine-week placement and for two weeks during the six-week placement
· Reflection Activities:
· Multiple Subjects Student Teachers are supported in the classroom by a Directing Teacher and a Resident or COC Supervisor.  

· Throughout their student teaching, candidates are required to attend a weekly seminar taught by COC faculty
Single Subject Student Teaching Programs

· Observation/Participation in Classrooms.  After completing coursework and satisfying the subject matter requirement, single subject credential candidates prepare for student teaching in an observation/ preparation seminar.  This course leads from an overview and introduction to the classroom setting to extensive targeted observations based on the TPEs in the candidate’s teaching field.  It is also in this course that the candidate and his/her supervisors complete the negotiation for a specific student teaching placement.  
· Observe the beginning of the school year or the ending of the school year, depending on which one is not a part of student teaching

· Observe at least 60 hours over at least 10 weeks in one semester, including at least 30 hours of teaching content, at least 15 hours in classrooms with English learners and at least 15 hours in the resource classroom of a special education teacher.

· Student Teaching.  The student teaching course sequence concludes with the single subject candidate having full classroom planning and teaching responsibility.  Because of the requirements for the Cal-TPA, each placement occurs in classrooms with at least some English learners and students with special needs.

· Candidates work full days for an entire public school semester in the classroom of an experienced teacher 
· This is divided into two placements at different grade levels, and in different courses.
· Candidates assume full responsibility for the classroom for at least two weeks in each placement
· Reflection Activities:
· Single Subject candidates are supported in the classroom by a Directing Teacher and a COC Supervisor.  

· Throughout their student teaching, candidates are required to attend a weekly seminar taught by COC faculty
Special Education Student Teaching Programs
1. Observation/Preparation in Classrooms.  The special education program is integrated with the multiple subject or single subject programs.  Candidates complete coursework in special education, as well as coursework from either the multiple subject or single subject program.  They complete these experiences:

· Three observations of various special education programs

· Write an IEP, including specific goals and objectives, for a student with special needs. Classroom observation.

· Write an Educational Evaluation Report for a student with special needs.  Classroom observation.

· Write a Behavior Intervention Plan for a student with special needs.  Classroom observations.

· For special education candidates with an elementary focus: Observe at least 60 hours over at least 10 weeks in one semester, including at least 30 hours of teaching general education content, at least 15 hours in classrooms with English learners and at least 15 hours in the resource classroom of a special education teacher.

· For special education candidates with a secondary focus:  Observe at least 60 hours over at least 10 weeks in one semester, including at least 30 hours of teaching general education content, at least 15 hours in classrooms with English learners and at least 15 hours in the resource classroom of a special education teacher.

2. Student Teaching for special education candidates who have chosen an elementary emphasis:
· Candidates work full days in a Special Day Class or Resource Specialist Program for nine weeks.

· Candidates assume full responsibility for at least three weeks, under the direction of a special education Directing Teacher.  

· In the second placement, beginning in the 10th week, candidates team teach and/or solo with a general education Directing Teacher in a general education classroom for six weeks.

· Candidates assume full responsibility for two weeks in a general education classroom. 

· Candidates participate in an at least one observed IEP meeting.
· Reflection Activities:
· Candidates are supported in their classroom assignment by a Directing Teacher and a COC Supervisor.  

· Throughout their student teaching, candidates are required attend a weekly seminar taught by COC faculty
· Student Teaching for special education candidates who have chosen a secondary emphasis:

· Candidates participate all day in a middle school or high school for the entire school semester.

· Candidates assume full responsibility for at least two special education classes, under the direction of a special education Directing Teacher.  

· Candidates assume full teaching responsibility for one general education class in a specific subject area for the semester, under the direction of a general education Directing Teacher.

· Candidates participate in at least one IEP meeting observed by your COC Supervisor.
· Reflection Activities:
· Candidates are supported in their classroom assignment by a Directing Teacher and a COC Supervisor.  

· Throughout their student teaching, candidates are required to attend a weekly seminar taught by COC faculty
Intern (Single Subject/Education Specialist) Programs
· Pre-Requisite Experiences:  
· Interns complete 160 hours of pre-service experiences and training prior to the issuance of an Intern Credential (120 hours of teaching experiences and 40 hours of training in the teaching of students with English Language needs).
· Interns begin their program with an “Introduction to Teaching” course, which covers issues aligned with the Teaching Performance Expectations, such as classroom management, curriculum planning, instruction for student engagement, and practical issues of grading, conferencing and evaluation.
· Observation Experiences:  Interns observe at least 10 hours in classrooms with English learners and at least 10 hours in the classrooms of a special education teacher.

· Internship Experiences:
· Upon securing a paid teaching position, Interns teach for at least one full school year.

· Single subject Interns in non-public school must complete a six-week supervised teaching experience in a public summer school setting.
· Special education Interns must complete a six-week supervised teaching experience in a general education setting.
Reflection Activities:
· Intern candidates are supported on the job with a district Support Provider and a COC Supervisor.  

· Throughout their Internship, Interns are required to attend a weekly seminar taught by COC faculty
Induction Programs (MS/SS or Education Specialist)
· Prerequisite experience

· Completion of a preliminary preparation program, culminating in a preliminary credential
· Observation experiences

· As part of the formative assessment system, each candidate is expected to include a minimum of two observations of colleagues teaching for each Individual Induction Plan (IIP) developed.  The focus of each observation is determined by the content of their IIP.

· Each candidate's support provider is expected to observe the candidate's teaching a minimum of two times per semester

· Induction Experiences

· Induction candidates are the teacher of record for their own classroom of students or some equivalent position as determined by the employing school district

· Reflection Activities

· Induction candidates are supported on the job with a qualified trained Support Provider, preferably from the employing school district

· Throughout their Induction experience, Induction candidates compile documentation of their demonstration of the knowledge and skills needed to meet program standards

· Throughout their Induction experience, Induction candidates are required to attend a bi-weekly seminary, taught by COC faculty

Supporting Documents:

1.
Fieldwork Handbook: Multiple/Single Subject, MS/SS Intern Programs
2.
Fieldwork Handbook: Education Specialist Mild/Moderate Level I, II, Education Specialist Intern Programs

3.
Program Handbook: MS/SS, Education Specialist Mild/Moderate Induction Programs
COC Common Standard Response: CS 1
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