Single Subject Credential and 

Single Subject Internship Credential

Findings on Standards

The program’s faculty and staff place a balanced emphasis on professional preparation and academic preparation for its candidates.   The program has developed a new faculty position for a single subject coordinator. The candidates and graduates commented on the value of the supervision of student teachers by subject matter faculty. The reading language arts faculty model and demonstrate content area strategies for a wide range of learners.  Two reading language arts courses are required and provide candidates with an in-depth understanding of the writing process and its interrelationship with the reading process. The team found that the single subject credential program was well-focused and does a thorough job of preparing practioners to work in today’s diverse classrooms.  
After review of the institutional report and supporting documentation and after conducting interviews of candidates, graduates, faculty, employers, and supervising practioners, the team determined that all program standards are fully met with the exception of the following four standards, which are Met with Concerns.  
Standard 1  Program Design – Met with Concerns

Element (a) 
The majority of candidates are already in full-time teaching positions but the course sequence seems designed to serve the needs of student teacher candidates.

Element (b) 
Single subject content and multiple subject content are not consistently separated where appropriate.  For example the Student Teaching Handbook integrates multiple and single subject candidate information, and in a mixed subject class, Positive Classroom Interventions, the instructor discusses strategies for managing elementary students. The team notes that the single subject coordinator is in the process of developing a separate handbook for single subject candidates.

Standard 2  Collaboration in Governing the Program – Met with Concerns

Element (c)
Based on documents and interviews, the team determined that the development and implementation of program practices by school district personnel was inconsistent.

Element (e) 
With the exception of a satellite internship program, the team saw no evidence that the program-based fieldwork component offered opportunities for purposeful involvement in collaborative partnerships for the design and delivery of programs by parent and community organizations, county offices of education, educational research centers, business representatives, and teachers’ bargaining agents.

Standard 7B  Preparation to Teach Reading Language Arts – Met with Concerns

Element (c)
Program candidates receive inconsistent instruction and experience in using diagnostic assessment strategies for individualized content-based reading instruction.  In addition, candidates have few experiences in teaching systematic, explicit skills that promote fluent reading.

Element (d)
Both reading and language arts courses include the study of phonological, morphological structures of the English language at a superficial level.

Elements (f) & (g)  Field experiences and student teaching assignments provide some opportunities for application of course content.  However, the opportunities are inconsistent and candidates receive little feedback from field supervisors or cooperating teachers on their abilities to provide effective reading instruction. 


Standard 16  Selection of Fieldwork Sites and Supervisor Qualifications – Met with Concerns

Element (a)
Based on documents and interviews, the team found no evidence that pre-selected sites effectively implemented state-adopted academic core curriculum. Candidates must locate their own classes to observe at school sites to complete course fieldwork requirements.  

Element (c) 
With the exception of the agriculture program, based on interviews, the team could not determine whether program sponsors and school-site representatives consistently followed criteria and procedures for master teacher selection.

Element (e)
With the exception of the agriculture single subject program, the team found no evidence that program sponsors and cooperating school administrators enable supervising teachers to complete, as needed, planned professional training to develop their understanding of the developmental progression of beginning teachers.

Education Specialist Credential Program

Mild/Moderate/Moderate/Severe

Findings on Standards

The Level 1 Education Specialist Credential Program in Mild/Moderate and Moderate/Severe Disabilities at Blank University was recently approved by the COA.  The program has developed a collaborative model with the multiple and single subject credential programs.  In order to provide a quality program to candidates, program faculty initiated significant changes such as the reduction in the number of academic centers offering special education credentials, and the institution increased the number of full time faculty.

The faculty has been responsive to developing programs to meet the needs of the surrounding communities. Examples include transition programs and literacy programs. The program faculty has assisted candidates during the transition from the former credential programs to the newly implemented ones.  
The faculty at Blank University is highly regarded by peers, graduates, employers, and candidates.  The candidates and graduates who were interviewed expressed appreciation for the availability, accessibility, warmth and care provided to them. It was notable how frequently the students mentioned the level of support. Candidates also expressed appreciation for the quality of professional and personal advisement provided across the sites.  Students appreciate the small number of students in their classes.  Many stated that they chose to enroll in this program because of the benefits they would receive by being in classes with small enrollments.

The school districts are high in their praise of the quality of the special education programs and the graduates.  Some stated the applicants from these programs had an advantage over other applicants when applying for a special education teaching position. 

Based on candidate, faculty, employer and field supervisor interviews, document review, site visits, and interviews with graduates of the former Specialist in Special Education Programs, Learning Handicapped and Severely Handicapped, the team determines that all standards are fully met, with the exception of Standard 18, Determination of Candidate Competence. This standard was Met with Concerns.

Standard 18, Determination of Candidate Competence - The team did not find evidence that the program uses a systematic summative assessment process that references the credential-specific standards. Nor was there evidence of thorough documentation by field supervisors or site administrators regarding candidate competence and performance.  The document currently in use lacks specificity regarding the components related to the Education Specialist Moderate/Severe Credential.

 Preliminary Administrative Services Credential

Preliminary Administrative Services Internship Credential

Findings on Standards

Candidates, program completers and employers commented on the Department of Educational Administration in the following areas: accessibility of faculty and staff to the needs of students; the teaching commitment of regular and adjunct faculty; faculty guidance in linking resources to current educational issues at the school sites; and, the professionalism and expertise of the department support staff.  The core faculty was also identified as committed to excellence in teaching quality and to candidates’ needs.
After review of the institutional report, university catalog, course syllabi, candidate files, fieldwork handbook, information booklet, field experience notebook, schedule of classes, advisement documents, faculty vitae, supporting documentation and the completion of interviews of candidates, graduates, faculty, employers and supervising practitioners, the team determined that eleven of the fifteen program standards are met with the exception of four standards identified below.
The following standard is Met with Concerns: 
Standard 8:  Guidance, Assistance and Feedback. There is a lack of evidence related to the relationship between standards, coursework, and field experience activities. 

The following standards are Not Met: 

Standard 1: Program Rationale and Design. Better communication is needed in advising students through the scope and sequence of the program. In addition, no planned process is evident for comprehensive assessment of individual candidates on all competencies.
Standard 7:  Nature of Field Experiences. There is no evidence of requiring placement of candidates in a variety of school levels and settings
Standard 9: Assessment of Candidate Performance. There is no evidence of at least one supervisor involved in assessment. In addition, there is no observable evidence of periodic evaluation of assessment practices.
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