
INSTITUTION INFORMATION                                 Yes          No       Preconditions accompany this document

   Institution Name:

   Name of Contact Person:                                             Position Title:

  Email address:                                                             Phone number: 

DATE FOR TRANSITIONING TO NEW STANDARDS:__________________________________________

DIRECTIONS FOR COMPLETION OF THE TRANSITION DOCUMENT:
While approved ASC program sponsors will retain their approved program status during the move to the 2014 Clear Induction Administrative Services Credential Program Standards, new components of the program of the program standards must be addressed during the transition period.  This document identifies those components and asks the program to identify the design changes their program will make.

A comparison of the 2002 Alternative Guidelines and the 2014 Clear Induction Program Standards was created to identify the content that was retained from the guidelines programs and content that is introduced in the clear induction standards.  This comparison table can be found in Appendix A, beginning on page 4 of this document.  From this table, guiding questions were developed that ask program sponsors to identify how their program design will change in order to align to the new program standards. In the table below, please respond to each guiding question in fewer than 250 words. 

Upon submission of this document to accreditation@ctc.ca.gov, CTC staff will review its contents and inform program sponsors of its completion or any additional work that may need to be done in order to compete it.

Please contact Gay Roby at Groby@ctc.ca.gov with any questions regarding this document.



	Prompt
	Narrative Response (fewer than 250 words per cell)

	Category I: Program Design and Coordination

	Standard 1:  Program Design and Rationale
Describe the sound rationale, that is "informed by theory and research, primarily coaching-based, and includes personalized learning" upon which the program is based.
	

	Standard 2:  Program Collaboration, Communication, & Coordination
How does the induction program formally collaborates with education organizations…to establish a professional education community structure that facilitates and supports induction activities?
	

	Outline the program's structure by identifying the individual responsible for program coordination, key personnel involved in program implementation, and the reporting relationships between the identified personnel.
	

	Standard 3: Selection and Training of Coaches
Describe any changes that have been made in the program to better meet the elements of this standard.  If no changes have been made, state so.
	

	Category II:  The Nature of Induction

	Standard 4:  Professional Learning
	

	A.  Individualized Induction Plan
Describe any changes that have been made in the program to better meet the elements of this standard.  If no changes have been made, state so.
	

	B.  Coaching
Describe any changes--including those to meet the requirement of increased number of hours-- that have been in the program to better meet the elements of this standard.  If no changes have been made, state so.
	

	C.  Professional Development
Briefly describe how your program will "provide professional development offerings (a minimum of 20-30 clock hours annually) addressing needs common to all beginning educational administrators as well as provides differentiated learning opportunities as outlined in the candidates' IIP."
	

	D.  Assessment
Briefly describe how the program will incorporate initial, formative, benchmark, and summative assessments into the program design.
	

	Describe the process that the program will use to determine "that each candidate has reached a level of competence meriting possession of a Clear Administrative Services Credential….based on a review of observed and documented evidence, collaboratively assembled by coach and candidate."
	

	Category III:  Performance Expectations for Leaders

	Standard 5: The California Professional Standards for Educational Leaders
What types of "documentation in at least one area of each CPSEL" will be accepted to demonstrate candidate competence?
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Appendix A
 
Comparison of 2014 Clear Induction Standards to 2002 Alternative Guidelines
	2014 Clear Induction Program Standards
	2002 Alternative Guidelines

	Program Standard One:  Program Design
	

	Induction is the support and guidance provided to novice educators in the early stages of their careers.  California's Administrator Induction is an individualized, job-embedded, two-year program, with enrollment and initiation of coaching within 120 days of starting an initial administrative position.*
•  Standard 4 further clarifies this timeline to be 120 days for candidate enrollment, followed by 30 days in which coaching must commence.
	

	The design of the program is based on a sound rationale informed by theory and research, is primarily coaching-based, and includes personalized learning.
	

	Professional learning may be offered through formal and informal partnerships, complements and integrates school and/or district goals, and employs competency indicators that support a recommendation for the clear credential.
	

	The program design provides multiple opportunities for candidates to demonstrate growth and competence in the California Professional Standards for Educational Leaders (CPSEL) outlined in Standard 5.
	

	The design of the program allows for enrollment within 120 days of starting an initial administrative position.
	

	Upon program completion, the Induction program sponsor certifies a candidate's ability to demonstrate the administrative and operational knowledge, skills and dispositions needed to effectively lead, manage, and improve educational organizations.
	

	Assessment of candidate competence is grounded in the proficiencies expressed in Standard 5 of the Administrative Services Credential Induction Program Standards.
	Guideline 1a:   Program Design and Coordination
The program sponsor identifies the basis upon which decisions will be made in determining developmental objectives for each candidate in the program and for assessing the advancement of each candidate toward those objectives during the course of the program.  


	Program Standard Two:  Program Collaboration, Communication, and Coordination
	

	The induction program formally collaborates with education organizations through partnership agreements to establish a professional education community structure that facilitates and supports induction activities.
	

	Each partner's contributions to the design and implementation of candidate preparation and certification are outlined through mutual contract/agreement.
	

	Induction programs maintain communication on a regular basis with their partners to ensure that each candidate builds a coherent individualized learning program.
	

	The induction program identifies the individual responsible for program coordination, key personnel involved in program implementation, and the reporting relationships between the identified personnel.
	Guideline 1b:  Program Design and Coordination
The program is coordinated effectively, and key program personnel are identified and their responsibilities are clearly defined.

	Program coordination includes admission, advisement, participant support and assessment, coach preparation, and program evaluation.
	

	The induction program individualizes professional learning opportunities for each candidate and includes program, employer, partner and high quality professional learning approved by the provider, in support of Standard 5 outcomes.
	

	The program regularly assesses the quality of their professional learning offerings using criteria that includes participant feedback and direct observation of offerings.
	

	The program leaders provide formative feedback to professional learning providers on their work.
	

	Program Standard 3:  Selection and Training of Coaches
	

	The induction program selects, prepares, assigns, supports, and supervises coaches, using well-defined criteria.
	Guideline 6:  Mentor Qualifications and Assignment
The program sponsor establishes specific qualifications for the selection of lead mentors[footnoteRef:1]* and criteria to be used in determining the appropriate assignment of lead mentors to individual administrators served by the program.  [1: ] 

The program sponsor establishes an evaluation process for lead mentors and uses the evaluation results to amend mentor selection qualifications and/or training requirements, and to reassign or replace mentors as needed. 

	Coaches receive initial training prior to being assigned to a candidate.
	Guideline 6:  Mentor Qualifications and Assignment
Qualifications for lead mentors include appropriate mentor training and experience.  


	Initial training includes the development of knowledge and skills of: coaching, goal setting, use of appropriate coaching instruments, and processes of formative and summative assessment designed to support candidate growth in the leadership competencies outlined in Standard 5 of the Administrative Services Credential Induction Program Standards.
	Guideline 6:  Mentor Qualifications and Assignment
Qualifications for lead mentors include appropriate mentor training and experience.  


	The program provides ongoing training to refine coaching skills, engage in ongoing professional learning in current educational trends, research and policy changes.
	

	The program provides ongoing support for individual coaching challenges, reflection on coaching practice, and opportunities for networking with coaching peers.
	

	The program identifies and assigns one of its coaches to each candidate within the first 30 days of days of the candidate’s admission to the program, matching the coach and candidate according to defined criteria.
	

	Clear procedures are in place for reassignment of coaches, if the candidate/coach pairing is not effective. 
	Guideline 6:  Mentor Qualifications and Assignment
The program sponsor…uses the evaluation results … to reassign or replace mentors as needed.

	The program regularly assesses the quality of services provided by coaches to candidates, using criteria including participant feedback, direct observation of coaching, growth of candidate on established criteria, and compliance with program requirements.
	Guideline 2b:  Evaluation of Program Quality:
The program sponsor conducts ongoing evaluation…to ensure that the program is providing mentoring, support and assistance of high quality that is targeted to meet individual candidates’ needs.  


	Induction program leaders provide formative feedback to coaches on their work.
	

	Program Standard 4:  Professional Learning
	

	The induction program is a composite of the key intersecting elements of individualized coaching, professional learning opportunities, and assessment of skills, dependent upon the identified needs of each candidate, and chronicled on a common document, the individual induction plan (IIP).
	

	The induction experience is informed by ongoing assessment and is cyclical in nature.
	

	Components include initial assessment, goal setting, a plan that incorporates coaching and professional learning opportunities, ongoing formative assessment and reflection, benchmark and summative assessment and reflects a minimum of 60 clock hours and a maximum of 90 clock hours annually.














	

	A.  The Individual Induction Plan (IIP)
	
Guideline 4:  Individualized Mentoring Plan
The program sponsor establishes a process through which a mentoring plan is created for each administrator served by the program. 
The plan addresses the mentoring, support and assistance needs of each administrator, and may identify additional learning activities needed for the administrator’s professional development.   
The plan includes developmental objectives that the individual administrator is expected to meet over the course of the program.

	The program provides candidates and coaches opportunities to collaboratively develop professional performance goals as part of an annual Individual Induction Plan (IIP), that is grounded in the outcomes of Standard 5, considers employer priorities and individual job responsibilities.
The IIP serves as the blueprint for the full induction experience, outlining the components of the program that will enable the candidate to meet or exceed established performance goals.
In accordance with Ed.Code 44270.1(a)(3), the IIP identifies individual needs, based on the candidate’s assignment and prior professional experiences, including the assessment that occurs at the end of the preliminary program, if available.
The program ensures that the IIP identifies specific performance outcomes and data to be collected to certify demonstration of candidate proficiency in the areas of leadership articulated in Standard 5 of the Administrative Services Credential Induction Program Standards.
The IIP is a working document, periodically revisited for reflection and revision.
The IIP supports both the coaching and professional learning aspects of the induction program.
	

	B.  Coaching
	Guideline 5:  Provision of Mentoring, Support and Assistance
The program sponsor provides mentoring, support and assistance that is designed to meet the individual administrator’s needs, and is conducted on a regular, ongoing basis throughout the course of, at minimum, the administrator’s first two years of administrative service while possessing the Preliminary Administrative Services Credential.

	The program implements a research-based coaching model, with a sound rationale, that meets the individual needs of beginning administrators.
	

	Coaching is a process and service that is individualized for each candidate, with a common focus of developing leadership competency rather than completion of hours.
	

	The coaching based induction program provides a minimum of forty hours of job-embedded coaching each year, including site visits, face-to-face meetings, and electronic conversation (e.g. telephone, computer applications) to support the development of leadership competencies in response to the complexity of the candidate's administrative position, experience, background and IIP goals.
	

	In order to provide each candidate with the coaching service needed to attain program outcomes, additional coaching hours may be required.
	

	Coaching is regular, consistent, and ongoing throughout each year of the two-year program.
	

	Coaching is enhanced with technology supports, however it should be primarily in person and at the site
	

	The coaching process is one that requires confidential coach-candidate collaboration in
	

	
	self-assessment;
	

	
	investigation and data gathering regarding the circumstances and environment in which the candidate is embedded, and identification of candidate’s experience, prior knowledge, and needs;
	

	
	goal setting, that intertwines job-embedded leadership performance with Category III, Standard 5 program outcomes;
	

	
	action planning to guide attainment of goals but which also identifies opportunities for both candidate growth and demonstration of program outcomes;
	

	
	observation and data gathering regarding learning, impact, and leadership performance;
	

	
	ongoing facilitated reflection, formative assessment, adaptation, anticipation,  and development of leadership competence;
	

	
	and documentation of growth and attainment of Category III, Standard 5 program outcomes.
	

	C.  Professional Development
	

	The program provides professional development offerings (a minimum of 20-30 clock hours annually) addressing needs common to all beginning educational administrators as well as provides differentiated learning opportunities as outlined in the candidates' IIP.
	

	It includes reflection on current practice, direct instruction in research-based best practices, modeling, problem-based practice, and opportunities for planning and adaptation to current leadership responsibilities.
	

	Professional development provides opportunities for candidates to develop professional networks that share best practices and challenges and garner collegial support.
	

	All professional development is designed to support the application and demonstration of program competency outcomes articulated in Standard 5 of the Administrative Services Credential Induction Program Standards, and the attainment of the candidate's IIP goals.
	

	D.  Assessment
	

Guideline 7a: Assessment of Candidate Competence
The program sponsor conducts ongoing assessment of the candidate’s competence based on the program’s general administrator performance expectations, and provides the results to the candidate and the candidate’s lead mentor to be used as an indicator of candidate progress, and to redirect the focus of mentoring, support and assistance, if needed.  


	The induction program develops assessments to measure candidate competence and take into account the highly variable nature of administrative responsibilities.
	

	Assessment tools such as rubric based scales, are based on outcomes from Standard 5 of the Administrative Services Credential Induction Program Standards, identified by the program to measure leadership performance, and used to determine candidate growth and competence. Initial, formative, and summative assessments are collaborative, based on data gathered by the candidate, coach, and program.
	

	The initial induction assessment is designed to measure a candidate’s entry-level competence in each of the program-selected outcomes from Standard 5 of the Administrative Services Credential Induction Program Standards as baseline information that can be compared in future assessments to determine the candidate’s growth over time and overall competency.
The initial assessment is informed by multiple measures. 
	Guideline 3: Initial Assessment of Candidate Competence
Within the candidate’s first 90 days of employment in a position requiring possession of an administrative services credential, the program sponsor initially assesses candidates based on the program’s general administrator performance expectations.  

This initial assessment includes a candidate self-assessment component in which the candidate describes current job responsibilities and challenges, and perceived personal strengths and weaknesses. 

The results of this initial assessment inform decisions concerning the administrator’s needs and developmental objectives to be met during the course of the program.  Mentoring, support and assistance activities initially focus on those areas in which the initial assessment indicates additional support is needed for the candidate to be successful in his/her current assignment.

	Formative assessment supports and informs candidates about their professional performance and growth as they reflect and improve upon their practice as part of a cycle of inquiry and continuous improvement.
	

	The formative assessment process engages the candidate in gathering evidence about his/her own leadership practice, promotes reflection, documents candidate learning and leadership impact, and identifies next steps in pursuit of IIP goals.
	

	It utilizes multiple measures such as self-assessment, observation, and analyses of leadership performance.

	

	The program conducts a benchmark assessment midway through the program.
	

	This evaluates the candidate’s progress toward demonstration of competence.
	

	The results of the benchmark assessment are reviewed with the candidate and recorded by the program, with prompt goal and/or IIP revisions, if necessary.
	

	Prior to recommending each candidate for a Clear Administrative Services Credential, the program determines that each candidate has reached a level of competence meriting possession of a Clear Administrative Services Credential.
	

	This determination is based on a review of observed and documented evidence, collaboratively assembled by coach and candidate.
	

	This summative review includes a defensible process, an appeal process, and a procedure for candidates to repeat portions of the program as needed.
	Guideline 7b:   Assessment of Candidate Competence
Prior to certifying that each candidate has completed program requirements, the program sponsor conducts a culminating assessment of the candidate’s competence based on the program’s general administrator performance expectations and the developmental objectives identified in the candidate’s individualized mentoring plan.  


	The induction program sponsor and the coach verify that the candidate has met competency expectations for performance as outlined in Standard 5 of the Administrative Induction Program standards.
	Guideline 7c: Assessment of Candidate Competence 
Through this assessment the program sponsor and the lead mentor verify that the candidate has met the developmental objectives established in the individualized mentoring plan and has reached a level of administrative competence appropriate to merit recommendation for the Clear Administrative Services Credential

	Program Standard 5:  California Professional Standards for Education Leaders

	Induction programs support candidate development and growth in the following areas of educational leadership, requiring documentation in at least one area of each subsection (e.g. A., B.,) for a minimum of six areas of competence.
	

	A. DEVELOPMENT AND IMPLEMENTATION OF A SHARED VISION

	Education leaders facilitate the development and implementation of a shared vision of learning and growth of all students.
	

	B. INSTRUCTIONAL LEADERS

	Education leaders shape a collaborative culture of teaching and learning informed by professional standards and focused on student and professional growth.
	

	C. MANAGEMENT AND LEARNING ENVIRONMENT. 

	Education leaders manage the organization to cultivate a safe and productive learning and working environment.
	

	D. FAMILY AND COMMUNITY ENGAGEMENT

	Education leaders collaborate with families and other stakeholders to address diverse student and community interests and mobilize community resources.

	

	E. ETHICS AND INTEGRITY

	Education leaders make decisions, model, and behave in ways that demonstrate professionalism, ethics, integrity, justice, and equity and hold staff to the same standard. 

	

	F. Understanding and Communicating Policy

	Education leaders influence political, social, economic, legal and cultural contexts affecting education to improve education policies and practices. 

	



	2014 Clear Induction Program Standards
	2002 Alternative Guidelines

	Common Standard 2:  Unit and Program Evaluation System

	The text in common standard two encompasses this component of the current ASC guidelines-based program.
	Guideline 2a:  Evaluation of Program Quality
The program sponsor conducts ongoing evaluation of the quality and effectiveness of the program for the purpose of identifying needs for program improvement…. 

The program sponsor maintains records of services provided to candidates, candidate assessments and other documentation of program and candidate activities for use in external program assessment activities to be conducted by the Commission.
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