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I.  Contextual Information for all School of Education Credential Programs                    

College of California (COC) is an independent, denominational, international, learning-centered college educating teachers since 1924.  With students and faculty members from a wide range of cultural and religious backgrounds, COC embraces diversity and a global perspective.  COC enrolls just over 2,100 women and men in over 30 graduate and undergraduate degree programs in the liberal arts and professions.

Founded by a denominational group and chartered in 1890, COC seeks to embody the educational ideals of study, service, community and reflection.  

The School of Education shares the view of teaching as a moral and ethical act.  Its faculty members are committed to the ideals of a democratic and inclusive society.  Its mission is to educate teachers who ground their practice in subject matter and current educational theory, who work collaboratively, who exhibit sensitivity to culture and community, and who demonstrate commitment to continuous professional development.  Two guiding principles provide the foundation and structure that inform curriculum decisions for these credential programs: 
(a)
Alignment of credential coursework and field experiences with the state adopted K-12 content standards, and 

(b) 
Alignment of coursework and field experiences with either the Teaching Performance Expectations (TPE) for Multiple Subject and Single Subject candidates, or with the California Standards for the Teaching Professional (CSTP) for Education Specialist candidates. 

The School of Education vision statement and mission statement reaffirm our values and commitment to collaboration, diversity, service to candidates, shared leadership and the continual support of the teaching profession.  COC is still grounded in the values established when it was chartered in 1890.  Its support for teacher education is consistent with its mission.

Vision Statement

The College of California School of Education aspires to continually provide the highest quality comprehensive program of teacher professional preparation to meet the needs of California’s culturally diverse K-12 students.  Our vision is to develop a continuum of certification, support services, and degree programs for the professional development of teachers.

Mission Statement

The School of Education faculty develop educators who demonstrate moral and ethical purpose, apply current educational and information literacy theories, use intercultural knowledge in the classroom, and sustain professional excellence to serve the needs of a democratic and diverse society.

The School of Education engages in continuous planning, evaluation, and program improvement. At regularly scheduled faculty retreats and meetings, education faculty members develop both internal and external expectations for program review and improvement, and re-visit our shared vision and mission statements for the future of the School and its candidates.

COC’s courses are offered in traditional semester format for candidates in five counties.  Open since 1983, The Satellite typically educates 20-25 candidates a year.  It offers classes on Tuesday evenings in regional locations, and on Friday night-Saturday weekend format for candidates in rural and remote locations of three counties. A second, previously operating satellite campus was closed in 2005 due to declining enrollments.
A number of options are provided by COC to earn California teaching credentials.  The various pathways and programs offered at these two sites are listed below.
In The City:

· Preliminary Multiple Subject Credential Program

· Preliminary Single Subject Credential Program

· Preliminary Single Subject Internship Credential Program

· Education Specialist Preliminary Level I Mild/Moderate Credential Program

· Education Specialist Preliminary Level I Mild/Moderate Internship Credential Program

· Education Specialist Professional Level II Mild/Moderate Credential Program (being phased out: final candidates to complete program at end of Fall semester, 2010)
In The Satellite:
· Preliminary Multiple Subjects Credential Program

· Preliminary Single Subject Credential Program

· Preliminary Single Subject Internship Credential Program

· Education Specialist Preliminary Level I Mild/Moderate Credential Program

· Education Specialist Preliminary Level I Mild/Moderate Internship Credential Program

Candidates and Interns in both the Multiple Subjects/Single Subjects and Education Specialist credential programs have several foundation, curriculum, and fieldwork courses in common. These include EDUC 103 Theories and Methods of Second Language Acquisition, EDUC 334 (335) Curriculum and Instruction in Elementary (Secondary) Schools: Reading, and EDUC 330A (320A) Teaching in the Elementary (Secondary) Schools (the preparatory course for student teaching or field studies practicum). By including both general education and special education candidates in the same classes, all candidates benefit from a wider range of experiences in class discussions and projects.
Table 1, below, provides data on numbers of credential program candidates and completers for SOE programs from 2005-06 to 2009-10.

Table 1

College of California Credential Program Candidates, Interns

	Year
	MS Candidates (+ Interns for 2005-06)
	SS Candidates, Interns
	Ed Spec Candidates, Interns*
	Total*

	2005-06
	97
	67
	35
	199

	2007-08
	84
	72
	34
	190

	2008-09
	81
	65
	31
	177

	2009-10
	75
	60
	25
	160


*2009-10 candidate numbers do not include 6 Level II candidates set to exit in Fall, 2010
College of California Credential Program Completers

	Year
	MS Completers
	SS Completers
	Ed Spec LI, LII Completers
	Total

	2005-06
	102
	71
	42
	215

	2007-08
	90
	64
	39
	193

	2008-09
	79
	67
	30
	176


The current Preliminary Multiple/Single Subject Credential and Internship Programs received 2042 Program approval in 2004. Since then, the following changes have occurred:

· California Teaching Performance Assessment (Cal-TPA was introduced in Fall 2004 and is now in its fifth year of successful implementation
· The Multiple Subjects Internship Program was discontinued at the end of the 2005-06 academic year due to lack of need for Multiple Subject Interns in our service area

· Two additional Single Subject credentialing fields—health science and industrial technology—were approved in 2006

· Teacher Preparation Program Standards 19 – 21, the Assessment Quality Standards, were approved in January 2008

· A Program Document for a Multiple/Single Subject Induction Program has been submitted to CTC for approval. If approved, the new program is expected to begin enrolling candidates in spring semester, 2011.

The current Education Specialist Preliminary Level I Mild-Moderate and Professional Level II Mild-Moderate Credential Programs were approved in 2002. Since then, the following changes have occurred (or are in process):

· The Educational Specialist Professional Level II Mild-Moderate Credential Program stopped enrolling new candidates after Spring semester, 2009. Candidates remaining in the program will be exiting at the end of Fall semester, 2010.

· The Education Specialist Preliminary Level I Mild Moderate Credential program is currently in the process of making changes needed to align the program with the recently-adopted (2008) CTC Standards for Education Specialist Credential Programs, including aligning instruction, fieldwork, and candidate assessment to the Teaching Performance Expectations (TPEs).

· A Program Document for an Education Specialist Mild Moderate Induction Program has been submitted to CTC for approval. If approved, the new program is expected to begin enrolling candidates in spring semester, 2011.

II. Candidate Assessment/Performance and Program Effectiveness Information                   
At the College of California, we gather data from a multitude of sources to ensure program quality.  The table below identifies the major sources of candidate assessment and program effectiveness data.  Those assessments in bold are the ones in which data is presented in this report.
Multiple Subject/Single Subject Assessments

	Assessment
	Description
	When Used/Analyzed

	Candidate Course Evaluations
	Pen and Paper survey of the usefulness of content in each course and effectiveness of instructor
	At the completion of each course. Instructors review their own feedback, data aggregated by assessment coordinator and associate dean reviews periodically.

	Benchmark Assignments (SBAs)
	Specific Benchmark Assignments (SBAs) were identified by faculty committee and are reviewed annually for adjustment.  These are completed in the following courses:

EDUC 100
EDUC 102A/B
EDUC 334/335 

EDUC 320B/330B (Student Teaching)
	At the end of each identified course in which there is an SBA, the faculty provides feedback.  Data is aggregate.

	TPE based Fieldwork Observations 
	Formative in nature, fieldwork observation logs contain information about the progress of each candidate with respect to the TPES
	Conducted at several points throughout fieldwork experience – beginning, middle, and end of fieldwork.

	Cal TPA
	Cal TPA
	Completed at the following points:

Task I – EDUC 331
Task II – EDUC 332
Task III – EDUC 334/335
Task IV – At the completion of EDUC 320B/330B

	Candidate Evaluations of University Supervisors
	Candidates are surveyed about the support they received from the university supervisors throughout their program.
	Upon exit of the program.

	Candidate Evaluations of Directing Teachers
	Candidates are surveyed about the support they received from their directing teachers throughout the program
	Upon exit of the program.

	Year Out Survey of Program Completers
	Candidates are surveyed about the adequacy of the program in preparing them for their first year of teaching.
	After completion of first full year of teaching.


Education Specialist

	Assessment
	Description
	When Used

	Candidate Course Evaluations
	Pen and Paper survey of the usefulness of content in each course and effectiveness of instructor
	At the completion of each course. Instructors review their own feedback, data aggregated by assessment coordinator and associate dean reviews periodically.

	Candidate evaluations of Directing Teachers
	Candidates are surveyed about the support they received from their directing teachers throughout the program
	Upon exit of the program.

	Candidate evaluations of COC supervisor
	Candidates are surveyed about the support they received from the university supervisors throughout their program.
	Upon exit of the program.

	Course Grades
	Course Grades
	At the completion of each course.

	Integrated Performance Measures
	Key assignments/projects completed as part of program coursework
	In designated courses and during fieldwork.

	CSTP-based observations of candidates by university supervisor
	Observation rubric aligned to CSTP
	At the midpoint and completion of fieldwork assignment.

	CSTP-based observations of candidates by Directing Teacher
	Observation rubric aligned to CSTP
	At the midpoint and completion of fieldwork assignment.

	Portfolio and Culminating Interview
	Summative assessment.  

Candidates include evidence from IPMs demonstrating attainment of CSTPs

Faculty committee assesses both the portfolio and culminating interview with common rubric
	At the completion of the program after completion of fieldwork assignment.

	Exit Survey of candidates
	Survey of candidates at the end of their program; rating preparation for teaching and support provided by program.
	At the completion of the program.


Data Sources for Multiple and Single Subject Programs:

Data Source #1: TPA Scores, First Time Passage Rates

TPA FIRST TIME PASSAGE RATES 
	Fall 2007 
	Subject Specific Pedagogy 
	Designing Instruction 
	Assessing Learning 
	Culminating Teaching Event 

	Total Group 
	86% (N=44) 
	96% (N =48) 
	83% (N =41) 
	88% (N =40) 

	Multiple Subject 
	87% (N =31) 
	97% (N =34) 
	86% (N =28) 
	89% (N =27) 

	Single Subject 
	85% (N =13) 
	93% (N =14) 
	77% (N =13) 
	85% (N =13) 


	Spring 2008 
	Subject Specific Pedagogy 
	Designing Instruction 
	Assessing Learning 
	Culminating Teaching Event 

	Total Group 
	85% (N =33) 
	86% (N =34) 
	86% (N =35) 
	83% (N =35) 

	Multiple Subject 
	90% (N =20) 
	95% (N =21) 
	92% (N =24) 
	79% (N =24) 

	Single Subject 
	77% (N =13) 
	100% (N =13) 
	72% (N =11) 
	91% (N =11) 


	Fall 2008 
	Subject Specific Pedagogy 
	Designing Instruction 
	Assessing Learning 
	Culminating Teaching Event 

	Total Group 
	93% (N =42) 
	81% (N =42) 
	89% (N = 38) 
	87% (N =38) 

	Multiple Subject 
	92% (N =26) 
	92% (N =26) 
	96% (N =24) 
	88% (N =25) 

	Single Subject 
	94% (N =16) 
	62% (N =16) 
	79% (N =14) 
	85% (N =13) 


	Spring 2009 
	Subject Specific Pedagogy 
	Designing Instruction 
	Assessing Learning 
	Culminating Teaching Event 

	Total Group 
	98% (N =44) 
	96% (N =45) 
	83% (N =35) 
	85% (N =33) 

	Multiple Subject 
	100% (N =30) 
	97% (N =30) 
	86% (N =23) 
	100% (N 22) 

	Single Subject 
	92% (N =14) 
	93% (N =15) 
	77% (N =12) 
	55% (N =11) 


Data Source #2:  TPE Based Fieldwork Observations

Fieldwork Observations 
	Domain A: Understanding and organizing subject matter for student learning 
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX

	A1 Demonstrates knowledge & command of subject matter (TPE 1) 
	3.86 
	3.84 
	3.81 
	3.86 
	3.90 
	3.89 
	3.88 
	3.78 

	A2 Aligns instruction to CA Academic Content Standards (TPE 1) 
	3.93 
	3.91 
	3.95 
	3.93 
	3.91 
	3.92 
	3.91 
	3.69 

	A3 Interrelates ideas and information within and across subject matter areas (TPE 1) 
	3.68 
	3.69 
	3.74 
	3.64 
	3.78 
	3.69 
	3.72 
	3.31 

	Mean scores for Domain A 
	3.82 
	3.81 
	3.83 
	3.81 
	3.86 
	3.83 
	3.84 
	3.59 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

	Domain B: Assessing Student Learning

	
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS
	SS
	MS
	SS
	MS
	SS
	MS
	SS

	B1 Monitors student learning during instruction (TPE 2) 
	3.80
	3.77
	3.83
	3.61
	3.83 
	3.68 
	3.84
	3.53

	B2 Uses multiple and varied measures to assess student learning and plan instruction (TPE 3) 
	3.72
	3.63
	3.71
	3.75
	3.73 
	3.74 
	3.73
	3.44

	B3 Gives students specific and timely feedback (TPE 3) 
	3.81
	3.71
	3.79
	3.76
	3.81 
	3.92 
	3.81
	3.78

	B4 Explains student progress and grades to students, families, appropriate school personnel (TPE 3) 
	3.79
	3.62
	3.62
	3.81
	3.73 
	3.81 
	3.77
	3.86

	B5 Maintains accurate records summarizing student achievement (TPE 3) 
	3.85
	3.86
	3.76
	3.93
	3.81 
	3.90 
	3.81
	3.93

	Mean scores for Domain B 
	3.79
	3.72
	3.74
	3.77
	3.78 
	3.81 
	3.79
	3.71 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

	Domain C: Engaging and Supporting All Students in Learning 

	
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS 
	SS 
	MS 
	SS 
	MS 
	SS 
	MS 
	SS 

	C1 Uses multiple instructional strategies to make content accessible (TPE 4) 
	3.83
	3.73 
	3.83
	3.79 
	3.87
	3.79 
	3.89 
	3.63 

	C2 Provides opportunity and time for students to practice and apply what they have learned (TPE 4) 
	3.86
	3.78 
	3.83
	3.86 
	3.81
	3.79 
	3.88 
	3.56 

	C3 Ensures the active and equitable participation of all students (TPE 5) 
	3.82
	3.64 
	3.81
	3.74 
	3.83
	3.68 
	3.85 
	3.28

	C4 Provides challenging and developmentally appropriate instruction (TPE 6) 
	3.84
	3.87 
	3.81
	3.68 
	3.79
	3.87 
	3.82 
	3.66 

	C5 Differentiates instruction for English Learners (TPE 7) 
	3.64
	3.36
	3.72
	3.50
	3.77
	3.42 
	3.59 
	3.46

	C6 Implements SDAIE techniques (TPE 7) 
	3.66
	3.41
	3.73
	3.44
	3.70
	3.45 
	3.56 
	3.25

	C7 Facilitates English language development in listening, speaking, reading, writing (TPE 7) 
	3.73
	3.49
	3.73
	3.65 
	3.75
	3.56 
	3.68 
	3.38

	Mean scores for Domain C 
	3.81
	3.75 
	3.78
	3.79 
	3.82
	3.82 
	3.82 
	3.66 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

	Domain D: Planning Instruction & Designing Learning Experience for All Students 
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX

	D1 Plans instruction that draws on and values the backgrounds, prior knowledge and interest of students (TPE 8) 
	3.84
	3.66
	3.85
	3.77
	3.86 
	3.76 
	3.91
	3.63

	D2 Establishes and clearly articulates goals for student learning (TPE 9) 
	3.80
	3.76
	3.79
	3.85
	3.81 
	3.74 
	3.81
	3.56

	D3 Selects or adapts instructional strategies, grouping strategies, and instructional materials to meet student learning goals and needs (TPE 9) 
	3.76
	3.72
	3.80
	3.77
	3.80 
	3.76 
	3.82
	3.59

	D4 Sequences activities in logical and coherent manner to facilitate student learning (TPE 9) 
	3.84
	3.90
	3.87
	3.82
	3.89 
	3.82 
	3.82
	3.59

	D5 Develops short-term and long-term plans to further student learning (TPE 9) 
	3.71
	3.73
	3.70
	3.73
	3.69 
	3.66 
	3.68
	3.22

	D6 Differentiates instructional to accommodate varied student needs (TPE 9) 
	3.72
	3.59
	3.68
	3.63
	3.76 
	3.51 
	3.69
	3.25

	Mean scores for Domain D 
	3.78
	3.73
	3.78
	3.76
	3.80 
	3.71 
	3.79
	3.47 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

	Domain E: Creating and Maintaining Effective Environments for Learning 
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS

N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX

	E1 Implements classroom procedures and routines that maximize student learning (TPE 10) 
	3.78
	3.73
	3.79
	3.81
	3.84 
	3.89 
	3.82
	3.31

	E2 Uses instructional time wisely (TPE 10) 
	3.72
	3.77
	3.75
	3.62
	3.68 
	3.84 
	3.83
	3.38

	E3 Maintains clear expectations for academic and social behavior (TPE 11) 
	3.63
	3.71
	3.73
	3.74
	3.80 
	3.74 
	3.74
	3.38

	E4 Established rapport, respect, and fairness with students and families (TPE 11) 
	3.91
	3.86
	3.88
	3.86
	3.96 
	4.00 
	3.90
	3.81

	Mean scores for Domain E 
	3.76
	3.77
	3.79
	3.76
	3.82 
	3.87 
	3.82
	3.47 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

	Domain F: Developing as a Professional Educator 
	Fall 
2007 
	Spring 

2008 
	Fall 
2008 
	Spring 

2009 

	
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX
	MS
N=XX
	SS
N=XX

	F1 Models ethical behavior (TPE 12) 
	3.95
	4.00
	3.99
	4.00
	3.98 
	3.95 
	4.00
	3.81

	F2 Understand and honors legal and professional obligations to protect the privacy, health, and safety of students, families and other school professionals (TPE 12) 
	3.95
	3.96
	3.99
	3.98
	3.98 
	4.00 
	3.99
	3.94

	F3 Uses reflection and feedback to formulate and prioritize goals for increasing subject matter knowledge and teaching effectiveness (TPE 13) 
	3.86
	3.87
	3.89
	3.88
	3.90 
	3.91 
	3.93
	3.69

	Mean scores for Domain F 
	3.92
	3.94
	3.96
	3.95
	3.95 
	3.95 
	3.97
	3.81 


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

Data Source #3: Benchmark Assignments

	Course
	Benchmark Assgmt.
	Mean Score MS
	Mean Score SS

	EDUC 100
	Oral presentation
	3.54
	3.14

	EDUC 102A/B
	Case Study
	2.78
	3.03

	EDUC 334/335
	Using Assessment Project
	3.34
	3.22

	EDUC 320B/330B
	Fieldwork Application
	3.67
	3.59


Rating Scale 
4 = Strong 3 = Proficient 2 = Marginal 1 = Deficient 

Data Sources for Education Specialist Mild/Moderate:
Data Source #1: Course Grades

	Course
	Mean Grade
	Course
	Mean Grade

	EDUC 103
	3.43
	SPED 265
	2.99

	SPED 261
	2.97
	SPED 267
	3.89

	SPED 262
	3.77
	SPED 269
	3.75

	SPED 263
	3.54
	EDUC 334/335
	3.66

	SPED 264
	3.31
	EDUC 320A/330A
	3.57


Data Source # 2:  Integrated Performance Measures
	
	MS Candidates
	SS Candidates

	IPM #1: Case Study
	3.55
	3.77

	IPM #2: ELD Lesson Plan Sequence
	3.17
	2.75

	IPM #3:Tutoring Fieldwork Project
	3.89
	3.66


Data Source #3; CSTP Based Observations by University Supervisors and Directing Teachers
	
	Observations by University Supervisors (mean)

MS Candidates
	Observations by University Supervisors (mean)

SS Candidates
	Observations by Directing Teachers (mean)

MS Candidates
	Observations by Directing Teachers (mean)

SS Candidates

	CSTP 1
	3.65
	3.98
	3.45
	3.11

	CSTP 2
	3.97
	4.00
	3.79
	3.4

	CSTP 3
	3.66
	3.77
	2.99
	2.77

	CSTP 4
	3.78
	3.68
	3.98
	2.97

	CSTP 5
	3.89
	3.89
	3.11
	3.75


Data source #4; Candidate Portfolio/Culminating Interview Mean Scores

	
	MS Candidates
	SS Candidates

	Spring 2008
	3.55 (n=14)
	3.77 (n=10)

	Fall 2008
	3.25 (n=7)
	2.94 (n=7)

	Spring 2009
	3.47 (n=10)
	3.22 (n=6)


III. Analysis of Candidate Assessment Data                                                                            
Multiple/Single Subject Program:

The majority of data on candidate competency collected by the Multiple Subjects/Single Subject Credential Program indicate that COC candidates and program completers are well prepared to meet the needs of California’s diverse student populations. In particular, candidate and Intern scores indicate a high level of proficiency in all areas measured by the Teaching Performance Expectations. With the goal of the Biennial Report being to identify areas for improvement as well as areas of strength, the Multiple Subjects/Single Subject Credential Program coordinators and faculty have reviewed the data and identified two areas of focus for improvement efforts. These are listed below.
· Single Subject TPA scores. The data clearly show that Single Subject candidates and Interns are not as well prepared for TPA tasks as are Multiple Subjects candidates. The reasons for this are not clear, and need to be investigated. 
· Candidates from Multiple Subjects, as well as Single Subject candidates and Interns do not perform as well on the benchmark Case Study assignment as they do on other benchmark assignments. The reasons for this need to be determined and corrective measures taken

Education Specialist Preliminary Mild/Moderate Credential Program:
As is the case with the Multiple Subjects/Single Subject/Single Subject Internship programs, data indicate that candidates and completers of the Education Specialist Credential Program at COC have demonstrated overall proficiency in meeting CTC requirements for credentialing. In many areas, candidates and Interns have shown themselves to be exceptionally well prepared. In a few areas, however, data indicate that improvement is needed.
· Mean course grades in SPED 261 Introduction to Mild/Moderate Disabilities and SPED 265 Positive Learning Environments for Behavior Management are significantly below those for other courses in the program. The causes for this need to be determined and steps need to be taken to address this discrepancy.
· Data indicate that candidates and Interns perform less well on the Integrated Performance Measure related to planning lessons for English learners than on other IPMs. Because English learner support is such a critical area for serving California’s ethnically and linguistically diverse student population, this deficiency needs to be corrected.
· Scores on fieldwork observations/evaluations show a pattern of difference between those given by COC fieldwork supervisors and those given by Directing Teachers. Because both groups of supervisors are using the same forms and scoring rubrics, the reasons for these discrepancies need to be investigated, and steps need to be taken to ensure that candidates are evaluated by both COC and district-employed supervisors in a standardized, reliable manner.
IV. Use of Assessment Results to Improve Candidate and Program Performance
Multiple/Single Subject Credential Program:

(1) The Multiple Subjects/Single Subject program coordinator and key program faculty have met with the Dean to discuss the need for a Single Subject program coordinator to provide more effective support for Single Subject candidates and Interns and to provide necessary leadership to address the differences in candidate/Intern performance on TPA tasks. The Dean has appointed an interim Single Subject Coordinator and has initiated a search for a permanent faculty member to serve in this position.

(2) Faculty who teach EDUC 102A/B, in which candidates complete the Case Study assignment, are currently meeting to determine how best to address the differences between performance of Multiple Subjects and Single Subject candidates/Interns on this benchmark assignment. Once faculty have determined possible reasons for the difference, an action plan will be developed to improve candidate/Intern performance on this task.
Education Specialist Preliminary Mild/Moderate Credential Program:
(1) The Director of the Education Specialist Program has met with faculty who teach SPED 261 and SPED 265 at both the City and Satellite campuses. Faculty are disaggregating course grades for the two campuses to determine whether there are differences in candidate performance between the two campuses, or whether the lower grades are consistent across both. Once this is determined, faculty and the program Director will develop an action plan for steps to be taken during Fall Semester, 2010 to improve candidate performance in these two courses.
(2) Faculty responsible for teaching courses in which English learner instruction is addressed have met and reviewed course content and assignment in these courses. They have identified a number of changes to make in both course content and assignments to strengthen candidate understanding of how to meet the needs of English learners and the tasks candidates/Interns will complete to demonstrate proficiency in this area. These changes will go into effect in Fall semester, 2010. The program will continue to collect data on candidate/Intern performance on this IPM to determine whether the changes that have been made are effective or whether additional efforts need to be made to address this issue.
(3) It is clear from the data that the program needs to focus attention on ensuring that both university and district-employed supervisors are using assessment instruments and scoring rubrics in a consistent, uniform manner. With the transition to using Teaching Performance Expectations beginning Fall semester, 2010, it will be essential for university supervisors at both campuses and all Directing Teachers to be fully trained in using the new evaluation forms and scoring rubrics. Training of university supervisors is already taking place and calibration exercises are progressing smoothly, with assistance from MS/SS program faculty who have been using the TPE assessments and scoring rubrics for over five years. The next step will be for university supervisors to train Directing Teachers and lead them through calibration exercises. Based on the “learning curve” experienced by MS/SS faculty and Directing Teachers, it is expected that 2010-11 will be a “pilot year” for using the new assessment in the Education Specialist program and that further training in using TPEs for assessing field practica will be needed to achieve consistency in scoring. 
Section B. Institutional summary and plan of action                            
As this is College of California’s first Biennial Report, it will serve as the foundation for future longitudinal data collection of this type across our programs. While each of our programs has been conducting the kinds of assessments contained in this report, and using the results to guide program improvement efforts, the Biennial Report process has provided a major impetus in COC’s efforts to improve our culture of accountability. In the process of compiling the data and producing the report, we have experienced more productive conversations around practice and assessment within and among programs in the unit.

Areas of Strength:

The preponderance of evidence across programs indicates both that our candidates are successful and that our programs are effective. In general, the data indicate that COC programs provide candidates with opportunities to master both the knowledge and application skill sets within their respective credential area disciplines. 

All programs at COC have carefully identified a range of appropriate candidate outcomes and have articulated clear assessment markers to determine candidate competence in each target outcome. Data across programs indicate that all are highly effective at producing candidates who understand and can successfully meet the needs of California’s diverse student populations. 

Areas for Improvement:
All COC program assessments yield high scores in nearly every area. At the same time, the data indicate that there are some areas where more work needs to be done to improve candidate outcomes. In addition, there is a pattern of difference between fieldwork observation scores given by COC supervisors and those given by Directing Teachers in both the Education Specialist Preliminary Mild/Moderate Credential program. While we have no data to indicate whether or not there is a similar pattern in the Multiple Subjects/Single Subjects Credential/Internship Program, this is an area for further investigation in all programs. The adoption of Teaching Performance Expectations as a means for assessing fieldwork in the Education Specialist credential program provides the perfect opportunity for engaging faculty and Directing Teachers from all SOE program in a unified effort to ensure consistency and reliability in the use of these assessments. Efforts in this are already underway and will continue throughout the 2010-11 academic year.
The other pattern that we have begun to investigate is the pattern of Single Subject candidates and Interns scoring lower than their Multiple Subjects peers on many of the TPA measures. The Multiple Subjects program coordinator is working with a newly-appointed interim Single Subject program coordinator to further disaggregate TPA scores and analyze candidate and program complete survey data in order to better understand the differences in candidate performance, particularly on the Assessing Learning task.
Next steps/action plan:
Current and planned actions include the following:

· Appointment of an interim Single Subject program coordinator, with a search currently being conducted for a permanent replacement

· Review Single Subject coursework, assignments, and fieldwork requirements; develop action plan to improve Single Subject candidate and Intern performance on TPA tasks, with particular attention to Assessing Learning
· Continue to strengthen assessments in all programs by refining assignments and rubrics

· Review fieldwork evaluation forms, rubrics, and procedures for ensuring inter-rater reliability between university and district-employed supervisors

· Implement the use of TPEs for assessing candidates and Interns in the Education Specialist Preliminary Mild/Moderate Credential Program in place of CSTP. Integrate TPE assessment into both coursework and field practicum.
· Disaggregate TPE results from all SOE programs by campus and by scoring group (university supervisors or Directing Teachers) during the 2010-11 academic year. Review disaggregated results at the end of Fall and Spring semesters to determine consistency of scoring within and between campuses and scoring groups
The Biennial Report process has helped COC faculty continue to develop program evaluation skills, while deepening our commitment to data-driven accountability as a way to strengthen and improve programs. Over the next two years, we will continue to collect and analyze data, refine assessments and rubrics, and make informed programmatic changes. We look forward to the feedback of our colleagues from the Biennial Report review process. 
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