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Subject Matter Competence of Teachers of Mathematics

I. Introduction

The Commission began a discussion at its October 2008 meeting related to the preparation of
individuals who teach mathematics (http://www.ctc.ca.gov/commission/agendas/2008-10/2008-
10-2D.pdf). At the November 2008 Commission meeting (http://www.ctc.ca.gov/commission
/agendas/2008-11/2008-11-2G.pdf) staff presented a plan for addressing the issues related to the
authorizations to teach mathematics in California’s public schools. The December 2008 item
focused on the Mathematics Specialist Credential. In January 2009, staff provided a detailed
overview of the authorizations that allow an individual to teach mathematics. This agenda item
furthers the discussion by providing information about what constitutes subject matter
competence in mathematics and how the subject matter competence of teachers to teach K-12
mathematics is assessed.

This agenda item focuses specifically on the mathematics content knowledge expected of
beginning teachers, and looks at how this content knowledge is assessed through subject matter
preparation programs and subject matter examinations. This item does not address teacher
candidates’ level of pedagogical knowledge about how to teach mathematics content to K-12
students, nor does it focus on the pedagogical preparation received by teacher candidates within
teacher preparation programs about how to teach mathematics content to K-12 students. The
pedagogical preparation of teacher candidates to teach mathematics will be the topic for the next
agenda item in this series of information items, to be presented at the June 2009 Commission
meeting.

Background

In the January 2009 agenda item, a table was presented that outlined all the authorizations to
teach mathematics and the subject matter knowledge required for each authorization. This
agenda item focuses on the three full authorizations to teach K-12 mathematics, as shown in the
table excerpt below.

Table 1: Authorizations to Teach Mathematics

Credential Authorized Grade Levels/ Subject Matter Preparation
Type Assignments Settings Required
Basic Teaching Credentials
A | Multiple Subject | Math content | Math in Self- Passage of CSET: Multiple
Credential grades 12 Contained Subjects.
(Includes and below | Classrooms or Examination subject matter

Interns) Core Settings”

requirements are aligned to the K-7
academic content standards in

mathematics.
NCLB Compliant.
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Table 1: Authorizations to Teach Mathematics

Credential Authorized Grade Levels/ Subject Matter Preparation
Type Assignments Settings Required
B | Single Subject All Departmentalized | Passage of CSET: Mathematics (3
Credential in mathematics | Classrooms—all | Sections) or completion of an
Mathematics courses Grade Levels approved subject matter program.
(Includes Examination or program subject
Interns) matter requirements are aligned to
the 8-12 grade academic content
standards in mathematics.
NCLB Compliant.
Credential Authorized | Grade Levels/ Subject Matter Preparation
Type Assignments | Settings Required
C | Single Subject General Departmentalized | Passage of CSET Foundational
Credential in Math, Classrooms—all Mathematics (2 Sections) or
Foundational- Consumer Grade Levels completion of an approved
Level Math, foundational-level mathematics
Mathematics Algebra, subject matter program.
(Includes Geomef[r_y Examination or program subject
Interns) Probabll_lty matter requirements are aligned to
and Statistics the Algebra, Geometry, and
Probability and Statistics academic
content standards in mathematics.
NCLB Compliant.

7 A Core setting is when two or more subjects are taught to the same group of students, in
grades 5-8 —Algebra 1 may be included as one of those subjects.

I1. Candidate Subject Matter Competence in Mathematics

A. Definition of Subject Matter Competence in Mathematics

The mathematics content that forms the basis for determining subject matter competence is
defined as a set of subject matter requirements (SMRs) with respect to mathematics that beginning
teachers are expected to know. Appendix A to this agenda item provides the list of the
Mathematics SMRs for multiple subject teacher candidates. Appendix B provides the list of the
Mathematics SMRs for single subject teacher candidates. These SMRs form the basis for both the
candidate competencies contained within the mathematics subject matter preparation program
standards and the mathematics content from which CSET examination items are developed. The
SMRS are aligned with the K-12 student academic content standards in Mathematics and also
with the applicable state framework for Mathematics. Multiple subject candidates who pass the
CSET: MS Examination, and single subject candidates who successfully complete a Commission-
approved subject matter preparation program in mathematics or who pass the CSET: Mathematics
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examination, are deemed to be subject matter competent in mathematics for the grade levels
authorized by their teaching credential.

Overview of the Mathematics Subject Matter Requirements for Multiple Subject
Candidates

The SMRs for multiple subject teachers are organized around four major content domains: (1)
Number Sense, (2) Algebra and Functions, (3) Measurement and Geometry, and (4) Statistics,
Data Analysis, and Probability. These are the same domains around which the student academic
content standards in mathematics are organized for grades K-7, with the exception of the
“Mathematical Reasoning” domain. Within each of the major content domains listed above, the
range of content is further delineated. For example, within the Measurement and Geometry
domain, the subdomains include Two- and Three-dimensional Geometric Objects;
Representational Systems including Concrete Models, Drawings, and Coordinate Geometry; and
Techniques, Tools and Formulas for Determining Measurements. Within each subdomain, there is
a more detailed description of the content included in that subdomain. For example, within the
Two- and Three-dimensional Geometric Objects subdomain, the specific content referenced
includes triangles, quadrilaterals, and spheres; congruence, similarity or lack thereof, of two
figures; symmetry, translations, rotations, and reflections; the Pythagorean theorem and its
converse; and properties of parallel lines. These subdomains and their specific content also reflect
the organization of the student academic content standards.

In addition to the content specified within the domains, there are also statements about the subject
matter skills and abilities applicable to the Mathematics content domains. For example, multiple
subject candidates are expected to be able, among other skills, to analyze complex problems for
alternative solution strategies; evaluate the truth of mathematical statements; and explain their
mathematical reasoning. It is in describing the subject matter skills and abilities that the SMRs
address the student academic content standards relating to Mathematical Reasoning.

Overview of the Mathematics Subject Matter Requirements for Single Subject Candidates
The mathematics subject matter requirements for single subject candidates are organized into six
major domains: (1) Algebra; (2) Geometry; (3) Number Theory; (4) Probability and Statistics; (5)
Calculus; and (6) History of Mathematics. Domains 5 and 6 are not applicable to candidates for
the Foundational Level Mathematics credential. The domains are similar to the domains indicated
in the grades 8-12 student academic content standards for individual mathematics-related subjects.
These major content domains are delineated further by more specific content. For example, in the
Geometry domain, the subdomains include Parallelism; Plane Euclidean Geometry, Three-
Dimensional Geometry; and Transformational Geometry. These subdomains and their specific
content also reflect the organization of the student academic content standards.

In addition to the content specified within the domains, there are also statements about the subject
matter skills and abilities applicable to the Mathematics content domains. For example, single
subject candidates are expected to be able, among other skills, to use inductive and deductive
reasoning to develop, analyze, draw conclusions, and validate conjectures and arguments;
construct proofs using contradictions; know the interconnections among mathematics ideas; use
techniques and concepts from different domains and subdomains to model the same problem;
explain mathematical interconnections with other disciplines, and communicate their
mathematical thinking clearly and coherently to others. Similar to the Multiple Subjects SMRs, it
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is in describing the subject matter skills and abilities expected of candidates that the single subject
SMRs address the area of Mathematical Reasoning.

B. How the Mathematics Subject Matter Requirements Were Established

The SMRS for both multiple subject and single subject teachers were established through a
comprehensive development and validation process using subject matter advisory panels of
California content experts. The Mathematics SMRs for both the multiple subject credential and
the single subject credentials (Foundational Level and full Mathematics) were adopted by the
Commission to serve as the basis for the development of CSET mathematics examination items
and for the parallel development of mathematics subject matter preparation program standards.

C. How Candidate Subject Matter Competence in Mathematics is Assessed

The subject matter competence of multiple subject teacher candidates is assessed through the
California Subject Examinations for Teachers: Multiple Subjects (CSET: MS) Examination,
which addresses all subjects covered by the multiple subject credential, including mathematics.
For single subject teacher candidates, there are two ways to assess subject matter competence in
mathematics: candidates must either pass the CSET: Mathematics Examination (Foundational
Level or full Mathematics Examination), or they must complete a Commission-approved subject
matter preparation program in Mathematics.

These routes to establishing subject matter competence are in alignment with the No Child Left
Behind (NCLB) state compliance plan adopted by the State Board of Education. Teachers
demonstrating their subject matter competence by any of these routes are deemed to be NCLB
compliant. Prior to the adoption of the state NCLB compliance plan, multiple subject candidates
also had the option of completing a Commission-approved elementary subject matter preparation
program. This route was discontinued since the state’s NCLB compliance plan allowed only the
examination route to establishing subject matter competence for multiple subject candidates.

Assessing Candidate Competence in Mathematics via the Examination Route

This section of the agenda item examines how the subject matter knowledge of candidates is
assessed through the California Subject Matter Examinations for Teachers (CSET) Multiple
Subjects Examination and the CSET: Mathematics Examination.

1. The CSET: MS Examination

The test structure for the CSET: MS Examination is provided in the table below. Mathematics is
assessed along with science in Subtest 1. The test structure of the CSET:MS was developed to
provide an overall balance among the multiple subjects that an elementary teacher is responsible
for teaching. Within that structure, individual test items are written to tap into multiple
constructs in order to provide the broadest possible coverage of the SMRs and to allow for a
reasonable examination testing time for candidates.

CSET: Multiple Subjects
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Subtest Domains No. of No. of
Multiple Constructed
Choice Response
Questions Questions
(short,
focused
responses)
I Reading, Language, and Literature 26 2
History and Social Science 26 2
Subtest Total 52 4
I Science 26 2
Mathematics 26 2
Subtest Total 52 4
I Physical Education 13 1
Human Development 13 1
Visual and Performing Arts 13 1
Subtest Total 39 3

The CSET: MS Examination is offered six times per year within a five-hour test session:
candidates may take one or more subtests, including the entire examination, during that time
frame. Within Subtest |1, there are 52 multiple-choice questions and 4 short-answer constructed-
response items that together measure the content areas of Science and Mathematics. Basic four-
function calculators are provided for examinees taking Multiple Subjects Subtest Il. Directions
for calculator use are not provided at the test administration. Examinees may not bring their own
calculator for CSET: Multiple Subjects Subtest I1.

Candidates must obtain a scaled score of 220 on a scale of 100-300 to pass this subtest. Scores
on the CSET: MS Examination are valid for a period of five years for credentialing purposes. A
study conducted during 2008 by the Commission’s testing contractor for the 2006-2008 testing
years showed that candidates were scoring approximately equally in mathematics and science
within the single subtest, and that candidates were not using higher science subtest performance
to compensate for lower math subtest performance, or vice versa.

Next Review of the CSET: MS Examination

In order for the Commission to maintain viable, legally defensible examinations, the content of
these examinations must be periodically reviewed as part of a validity study that ensures that the
examination reflects the most current K-12 standards, frameworks, and other relevant
documents. The next review of the CSET: MS Examination is scheduled for 2011-12 in
alignment with the release of revised state frameworks.

2. The CSET: Mathematics Examination

The CSET: Mathematics Examination consists of three separate subtests, each composed of both
multiple choice and constructed response questions. Each subtest is scored separately. The
passing standard adopted by the Commission is a scaled score of 220 on a scale of 100-300 on
each subtest. The structure of the examination is shown in the table below.

CSET: Mathematics*
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Subtest Domains No. of Multiple Choice No. of Constructed
Questions Response Items (short

focused response)
I Algebra 24 3
Number Theory 6 1
Subtest Total 30 4
1 Geometry 22 3
Probability and Statistics 8 1
Subtest Total 30 4
Il Calculus 26 3
History of Mathematics 4 1
Subtest Total 30 4

*Candidates verifying subject matter competence by examination for a credential in Foundational-Level
Mathematics are required to take and pass Subtests I and 11 only.

The CSET: Mathematics Examination is offered six times per year within a five-hour test
session: candidates may take one or more subtests, including the entire examination, during that
time frame. A calculator is allowed only for Mathematics Subtest 11: Geometry; Probability and
Statistics. Candidates must bring their own graphing calculator to the test administration, and it
must be one of the approved models listed in the current version of the CSET registration
bulletin. Test administration staff clear the memory of candidates’ calculators before and after
the test.

Next Review of the CSET: Mathematics Examination

In order for the Commission to maintain viable, legally defensible examinations, the content of
these examinations must be periodically reviewed as part of a validity study that ensures that the
examination reflects the most current K-12 standards, frameworks, and other relevant
documents.

The next review of the CSET: Mathematics Examination is scheduled for 2012, to align with the
revised state framework for mathematics which is due in 2011.

Assessing Candidate Competence in Mathematics via the Mathematics Subject Matter
Program Completion Route

The content of both the subject matter examinations and the subject matter program standards
are based on the same SMRs. Program standards, however, are broader than the SMRs, and
include a range of requirements that program sponsors must meet such as support for the
program, the nature of the coursework and field experiences to be provided within the program,
the qualifications of the faculty in the program, and others.

Within the subject matter program standards, the SMRs, or “Candidate Competencies,” serve to
describe the mathematics knowledge, skills and abilities the program is expected to assure that
the candidates demonstrate prior to program completion. By tying both the examination content
and the subject matter preparation standards to the same set of expected mathematics knowledge,
skills and abilities, equivalence is assured between the examination route and the subject matter
preparation program route for candidates as a means of determining candidates’ subject matter
competence.
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The Mathematics Subject Matter Program Standards were developed by the same content expert
advisory panel that worked on the development of the CSET Examinations.

How Subject Matter Preparation Programs Assess Candidate Competence

The single subject matter preparation program standards for mathematics include one standard in
particular that addresses how the program will assess the subject matter competence of its
candidates. This standard is reprinted for reference below.

Standard 7: Assessment of Subject Matter Competence

The program uses formative and summative multiple measures to assess the subject matter
competence of each candidate. The scope and content of each candidate’s assessment is consistent
with the content of the subject matter requirements of the program and with institutional standards
for program completion.

This standard allows programs to determine their own methods of assessing the subject matter
competence of teacher candidates as appropriate to the program design. Programs must assure
that the assessments are congruent with the subject matter requirements adopted by the
Commission, and programs must assure that candidates are provided with clear descriptions of
the assessment scope, process and criteria when they start the program. These assessments are
not required to be standardized across or within programs, and different assessments may be
used with different candidates within a given program. Although the candidate assessment
practices addressed by the standards are within the program’s discretion, they are, however,
subject to review and approval by the Commission via the standards submission review process
and the subsequent accreditation processes.

Next Review of the Mathematics Subject Matter Program Standards
The Mathematics Subject Matter Program Standards are scheduled to be reviewed at the same
time as the CSET: Multiple Subjects and Single Subjects Examinations (2012).

I11. Next Steps

The information in this agenda item will be presented to the Mathematics Advisory Panel as they
review current credential requirements to teach mathematics. The next agenda item in this series
of information items will look at how teachers are prepared to teach mathematics within the
teacher preparation program, and how their pedagogical knowledge about teaching mathematics
IS assessed.
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APPENDIX A
Mathematics Knowledge, Skills and Abilities for Multiple Subject Teachers

Introduction

A defined set of mathematics knowledge, skills and abilities constitutes the expected subject
matter Competence in mathematics for teacher candidates. This set of defined mathematics
knowledge, skills, and abilities, known as “SMRs,” specify the range of mathematics content
eligible for inclusion in CSET: MS and CSET: Single Subject Mathematics examination items,
and also form the basis for the descriptive candidate Competence statements contained within the
subject matter preparation program standards.

The SMRs for multiple subject and single subject mathematics were identified during the SB 2042
reform process (1999-2004), when the Commission redeveloped both subject matter preparation
program standards and teacher preparation program standards. Over a period of five years and
within three major development phases, subject matter preparation program standards in all
credential areas were redeveloped and readopted by the Commission. This process was carried out
in tandem with developing and implementing the California Subject Examinations for Teachers
(CSET), which took the place of the prior set of subject matter examinations.

The most recent set of mathematics SMRs for multiple subject teachers was developed in 2001 in
alignment with California’s adopted K-12 student academic content standards in mathematics.
The most recent set of mathematics SMRs for single subject teachers (Foundational Level
Mathematics and Mathematics) was developed in 2003, also in alignment with California’s K-12
student academic content standards in mathematics.

Mathematics Knowledge, Skills and Abilities for Multiple Subject Teachers

Reprinted below are the Mathematics Subject Matter Requirements for the CSET: MS
Mathematics/Science Subtest. All mathematics-related examination items for the CSET: MS are
drawn from this range of content.

1. Content Domains for Subject Matter Understanding and Skill in Mathematics
Domain 1: Number Sense

11 Numbers, Relationships Among Numbers, and Number Systems. Candidates for
Multiple Subject Teaching Credentials understand base ten place value, number theory concepts
(e.q., greatest common factor), and the structure of the whole, integer, rational, and real number
systems. They order integers, mixed numbers, rational numbers (including fractions, decimals,
and percents) and real numbers. They represent numbers in exponential and scientific notation.
They describe the relationships between the algorithms for addition, subtraction, multiplication,
and division. They understand properties of number systems and their relationship to the
algorithms, [e.g., 1 is the multiplicative identity; 27 + 34 =2 X 10+7+3 X 10+4=(2+3) X
10 + (7 + 4)]. Candidates perform operations with positive, negative, and fractional exponents, as
they apply to whole numbers and fractions.

1.2 Computational Tools, Procedures, and Strategies. Candidates demonstrate fluency in
standard algorithms for computation and evaluate the correctness of nonstandard algorithms.
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They demonstrate an understanding of the order of operations. They round numbers, estimate the
results of calculations, and place numbers accurately on a number line. They demonstrate the
ability to use technology, such as calculators or software, for complex calculations.

Domain 2: Algebra and Functions

2.1 Patterns _and Functional Relationships. Candidates represent patterns, including
relations and functions, through tables, graphs, verbal rules, or symbolic rules. They use
proportional reasoning such as ratios, equivalent fractions, and similar triangles, to solve
numerical, algebraic, and geometric problems.

2.2 Linear and Quadratic Equations and Inequalities. Candidates are able to find
equivalent expressions for equalities and inequalities, explain the meaning of symbolic
expressions (e.g., relating an expression to a situation and vice versa), find the solutions, and
represent them on graphs. They recognize and create equivalent algebraic expressions (e.g.,
2(a+3) = 2a + 6), and represent geometric problems algebraically (e.g., the area of a triangle).
Candidates have a basic understanding of linear equations and their properties (e.g., slope,
perpendicularity); the multiplication, division, and factoring of polynomials; and graphing and
solving quadratic equations through factoring and completing the square. They interpret graphs
of linear and quadratic equations and inequalities, including solutions to systems of equations.

Domain 3: Measurement and Geometry

3.1 Two- and Three-dimensional Geometric Objects. Candidates for Multiple Subject
Teaching Credentials understand characteristics of common two- and three-dimensional figures,
such as triangles (e.g., isosceles and right triangles), quadrilaterals, and spheres. They are able to
draw conclusions based on the congruence, similarity, or lack thereof, of two figures. They
identify different forms of symmetry, translations, rotations, and reflections. They understand the
Pythagorean theorem and its converse. They are able to work with properties of parallel lines.

3.2 Representational Systems, Including Concrete Models, Drawings, and Coordinate
Geometry. Candidates use concrete representations, such as manipulatives, drawings, and
coordinate geometry to represent geometric objects. They construct basic geometric figures using
a compass and straightedge, and represent three-dimensional objects through two-dimensional
drawings. They combine and dissect two- and three-dimensional figures into familiar shapes,
such as dissecting a parallelogram and rearranging the pieces to form a rectangle of equal area.

3.3 Techniques, Tools, and Formulas for Determining Measurements. Candidates
estimate and measure time, length, angles, perimeter, area, surface area, volume, weight/mass,
and temperature through appropriate units and scales. They identify relationships between
different measures within the metric or customary systems of measurements and estimate an
equivalent measurement across the two systems. They calculate perimeters and areas of two-
dimensional objects and surface areas and volumes of three-dimensional objects. They relate
proportional reasoning to the construction of scale drawings or models. They use measures such
as miles per hour to analyze and solve problems.

Domain 4: Statistics, Data Analysis, and Probability

4.1 Collection, Organization, and Representation of Data. Candidates represent a
collection of data through graphs, tables, or charts. They understand the mean, median, mode,
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and range of a collection of data. They have a basic understanding of the design of surveys, such
as the role of a random sample.

4.2 Inferences, Predictions, and Arguments Based on Data. Candidates interpret a graph,
table, or chart representing a data set. They draw conclusions about a population from a random
sample, and identify potential sources and effects of bias.

4.3 Basic _Notions of Chance and Probability. Candidates can define the concept of
probability in terms of a sample space of equally likely outcomes. They use their understanding
of complementary, mutually exclusive, dependent, and independent events to calculate
probabilities of simple events. They can express probabilities in a variety of ways, including
ratios, proportions, decimals, and percents.

2. Subject Matter Skills and Abilities Applicable to the Content Domains in Mathematics

Candidates for Multiple Subject Teaching Credentials identify and prioritize relevant and missing
information in mathematical problems. They analyze complex problems to identify similar
simple problems that might suggest solution strategies. They represent a problem in alternate
ways, such as words, symbols, concrete models, and diagrams, to gain greater insight. They
consider examples and patterns as means to formulating a conjecture.

Candidates apply logical reasoning and techniques from arithmetic, algebra, geometry, and
probability/statistics to solve mathematical problems. They analyze problems to identify
alternative solution strategies. They evaluate the truth of mathematical statements (i.e., whether a
given statement is always, sometimes, or never true). They apply different solution strategies
(e.g., estimation) to check the reasonableness of a solution. They demonstrate that a solution is
correct.

Candidates explain their mathematical reasoning through a variety of methods, such as words,
numbers, symbols, charts, graphs, tables, diagrams, and concrete models. They use appropriate
mathematical notation with clear and accurate language. They explain how to derive a result
based on previously developed ideas, and explain how a result is related to other ideas.
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APPENDIX B

Mathematics Knowledge, Skills and Abilities for Single Subject Teachers

The following set of mathematics subject matter requirements are contained within the Commission’s
adopted Mathematics Single Subject Matter Program Standards (2004).

1.2

Part I: Content Domains for Subject Matter Understanding and Skill in Mathematics

Domain 1. Algebra

Candidates demonstrate an understanding of the foundations of the algebra contained in the
Mathematics Content Standards for California Public Schools (1997) as outlined in the
Mathematics Framework for California Public Schools: Kindergarten Through Grade Twelve
(1999) from an advanced standpoint. To ensure a rigorous view of algebra and its underlying
structures, candidates have a deep conceptual knowledge. They are skilled at symbolic reasoning
and use algebraic skills and concepts to model a variety of problem-solving situations. They
understand the power of mathematical abstraction and symbolism.

11 Algebraic Structures
a. Know why the real and complex numbers are each a field, and that particular rings are not
fields (e.g., integers, polynomial rings, matrix rings)
b. Apply basic properties of real and complex numbers in constructing mathematical arguments
(e.g.,ifa<band c <0, then ac > bc)
c. Know that the rational numbers and real numbers can be ordered and that the complex
numbers cannot be ordered, but that any polynomial equation with real coefficients can be solved
in the complex field

(Mathematics Content Standards for California Public Schools, Grade 6, Number Sense: 1.0, 2.0;
Grade 7, Algebra and Functions: 1.0; Algebra I: 1.0, 3.0-7.0, 9.0-15.0, 24.0, 25.0; Geometry: 1.0,
17.0; Algebra 1I: 1.0-8.0, 11.0, 24.0, 25.0; Trigonometry: 17.0; Mathematical Analysis: 2.0;
Linear Algebra: 9.0, 11.0)

Polynomial Equations and Inequalities
a. Know why graphs of linear inequalities are half planes and be able to apply this fact (e.g.,
linear programming)
b. Prove and use the following:

+ The Rational Root Theorem for polynomials with integer coefficients
The Factor Theorem
The Conjugate Roots Theorem for polynomial equations with real coefficients
The Quadratic Formula for real and complex quadratic polynomials
The Binomial Theorem
c. Analyze and solve polynomial equations with real coefficients using the Fundamental
Theorem of Algebra
(Mathematics Content Standards for California Public Schools, Grade 7, Algebra and Functions:
2.0-4.0; Algebra I: 1.0, 2.0, 4.0-10.0, 12.0-15.0, 17.0-23.0; Algebra II: 2.0-11.0, 16.0, 17.0;
Trigonometry: 17.0, 18.0; Mathematical Analysis: 4.0, 6.0)

* 6 o o

1.3 Functions

a. Analyze and prove general properties of functions (i.e., domain and range, one-to-one, onto,
inverses, composition, and differences between relations and functions)
b.  Analyze properties of polynomial, rational, radical, and absolute value functions in a variety
of ways (e.g., graphing, solving problems)
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c. Analyze properties of exponential and logarithmic functions in a variety of ways (e.g.,
graphing, solving problems)

(Mathematics Content Standards for California Public Schools, Grade 6, Algebra and Functions:
1.0; Grade 7, Number Sense: 1.0, 2.0; Algebra and Functions: 3.0; Algebra I: 3.0-6.0, 10.0, 13.0,
15.0-18.0, 21.0-23.0; Algebra II: 1.0-4.0, 6.0-17.0, 24.0, 25.0; Trigonometry: 2.0, 4.0-8.0, 19.0;
Mathematical Analysis: 6.0, 7.0; Calculus: 9.0)

14 Linear Algebra

a.Understand and apply the geometric interpretation and basic operations of vectors in two and
three dimensions, including their scalar multiples and scalar (dot) and cross products

b.Prove the basic properties of vectors (e.g., perpendicular vectors have zero dot product)

c. Understand and apply the basic properties and operations of matrices and determinants (e.g., to
determine the solvability of linear systems of equations)

(Mathematics Content Standards for California Public Schools, Algebra I: 9.0; Algebra 1lI: 2.0;
Mathematical Analysis: 1.0; Linear Algebra: 1.0-12.0)

Domain 2. Geometry

Candidates demonstrate an understanding of the foundations of the geometry contained in the
Mathematics Content Standards for California Public Schools (1997) as outlined in the
Mathematics Framework for California Public Schools: Kindergarten Through Grade Twelve
(1999) from an advanced standpoint. To ensure a rigorous view of geometry and its underlying
structures, candidates have a deep conceptual knowledge. They demonstrate an understanding of
axiomatic systems and different forms of logical arguments. Candidates understand, apply, and
prove theorems relating to a variety of topics in two- and three-dimensional geometry, including
coordinate, synthetic, non-Euclidean, and transformational geometry.

2.1 Parallelism

a. Know the Parallel Postulate and its implications, and justify its equivalents (e.g., the
Alternate Interior Angle Theorem, the angle sum of every triangle is 180 degrees)

b. Know that variants of the Parallel Postulate produce non-Euclidean geometries (e.g.,
spherical, hyperbolic)

(Mathematics Content Standards for California Public Schools, Algebra I: 8.0, 24.0; Geometry:
1.0-3.0, 7.0, 13.0)

2.2 Plane Euclidean Geometry

a. Prove theorems and solve problems involving similarity and congruence

b. Understand, apply, and justify properties of triangles (e.g., the Exterior Angle Theorem,
concurrence theorems, trigonometric ratios, Triangle Inequality, Law of Sines, Law of Cosines,
the Pythagorean Theorem and its converse)

c. Understand, apply, and justify properties of polygons and circles from an advanced
standpoint (e.g., derive the area formulas for regular polygons and circles from the area of a
triangle)

d. Justify and perform the classical constructions (e.g., angle bisector, perpendicular bisector,
replicating shapes, regular n-gons for n equal to 3, 4, 5, 6, and 8)

e. Use techniques in coordinate geometry to prove geometric theorems

(Mathematics Content Standards for California Public Schools, Grade 6, Algebra and Functions:
2.0, 3.0; Measurement and Geometry: 2.0; Grade 7, Measurement and Geometry: 1.0-3.0;
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Algebra 1. 8.0, 24.0; Geometry: 1.0-6.0, 8.0-16.0, 18.0-21.0; Algebra I1I. 16.0, 17.0;
Trigonometry: 12.0-14.0, 18.0, 19.0; Mathematical Analysis: 5.0)

2.3 Three-Dimensional Geometry

a. Demonstrate an understanding of parallelism and perpendicularity of lines and planes in three
dimensions

b. Understand, apply, and justify properties of three-dimensional objects from an advanced
standpoint (e.g., derive the volume and surface area formulas for prisms, pyramids, cones,
cylinders, and spheres)

(Mathematics Content Standards for California Public Schools, Grade 6, Measurement and
Geometry: 1.0; Grade 7, Measurement and Geometry: 2.0; Algebra I: 24.0; Geometry: 2.0, 3.0,
12.0, 17.0; Mathematical Analysis: 5.0)

2.4 Transformational Geometry

a. Demonstrate an understanding of the basic properties of isometries in two- and three-
dimensional space (e.g., rotation, translation, reflection)

b. Understand and prove the basic properties of dilations (e.g., similarity transformations or
change of scale)

(Mathematics Content Standards for California Public Schools, Geometry: 11.0, 22.0)

Domain 3. Number Theory

Candidates demonstrate an understanding of the number theory and a command of the number
sense contained in the Mathematics Content Standards for California Public Schools (1997) as
outlined in the Mathematics Framework for California Public Schools: Kindergarten Through
Grade Twelve (1999) from an advanced standpoint. To ensure a rigorous view of number theory
and its underlying structures, candidates have a deep conceptual knowledge. They prove and use
properties of natural numbers. They formulate conjectures about the natural numbers using
inductive reasoning, and verify conjectures with proofs.

3.1 Natural Numbers

a. Prove and use basic properties of natural numbers (e.g., properties of divisibility)

b. Use the Principle of Mathematical Induction to prove results in number theory

c. Know and apply the Euclidean Algorithm

d. Apply the Fundamental Theorem of Arithmetic (e.g., find the greatest common factor and the
least common multiple, show that every fraction is equivalent to a unique fraction where the
numerator and denominator are relatively prime, prove that the square root of any number, not a
perfect square number, is irrational)

(Mathematics Content Standards for California Public Schools, Grade 6, Number Sense: 2.0;
Grade 7, Number Sense: 1.0; Algebra I: 1.0, 2.0, 12.0, 24.0, 25.0; Geometry: 1.0; Algebra II:
21.0, 23.0, 25.0; Mathematical Analysis: 3.0)

Domain 4. Probability and Statistics
Candidates demonstrate an understanding of the statistics and probability distributions for
advanced placement statistics contained in the Mathematics Content Standards for California
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Public Schools (1997) as outlined in the Mathematics Framework for California Public Schools:
Kindergarten Through Grade Twelve (1999) from an advanced standpoint. To ensure a rigorous
view of probability and statistics and their underlying structures, candidates have a deep
conceptual knowledge. They solve problems and make inferences using statistics and probability
distributions.

4.1 Probability

a. Prove and apply basic principles of permutations and combinations

b. Hlustrate finite probability using a variety of examples and models (e.g., the
fundamental counting principles)

c. Use and explain the concept of conditional probability

d. Interpret the probability of an outcome

e. Use normal, binomial, and exponential distributions to solve and interpret probability
problems

(Mathematics Content Standards for California Public Schools, Grade 6, Statistics, Data Analysis,
and Probability: 3.0; Algebra Il: 18.0-20.0; Probability and Statistics: 1.0-4.0; Advanced
Probability and Statistics: 1.0-4.0, 7.0, 9.0, 17.0, 18.0)

4.2 Statistics

a. Compute and interpret the mean, median, and mode of both discrete and continuous
distributions

b. Compute and interpret quartiles, range, variance, and standard deviation of both discrete and
continuous distributions

c. Select and evaluate sampling methods appropriate to a task (e.g., random, systematic, cluster,
convenience sampling) and display the results

d. Know the method of least squares and apply it to linear regression and correlation

e.  Know and apply the chi-square test

(Mathematics Content Standards for California Public Schools, Grade 6, Statistics, Data Analysis,
and Probability: 1.0, 2.0; Grade 7, Statistics, Data Analysis, and Probability: 1.0; Probability and
Statistics: 5.0-7.0; Advanced Probability and Statistics: 4.0-6.0, 8.0, 10.0-13.0, 15.0-17.0, 19.0)

Domain 5. Calculus*

Candidates demonstrate an understanding of the trigonometry and calculus contained in the
Mathematics Content Standards for California Public Schools (1997) as outlined in the
Mathematics Framework for California Public Schools: Kindergarten Through Grade Twelve
(1999) from an advanced standpoint. To ensure a rigorous view of trigonometry and calculus and
their underlying structures, candidates have a deep conceptual knowledge. They apply the
concepts of trigonometry and calculus to solving problems in real-world situations.

5.1 Trigonometry
a. Prove that the Pythagorean Theorem is equivalent to the trigonometric identity sin?x + cos’x
=1 and that this identity leads to 1 + tan’x = sec?x and 1 + cot?x = csc’x
b. Prove the sine, cosine, and tangent sum formulas for all real values, and derive special
applications of the sum formulas (e.g., double angle, half angle)

* Domain 5, Calculus, does not apply to requirements for the Foundational-level Credential.
c. Analyze properties of trigonometric functions in a variety of ways (e.g., graphing and solving
problems)
d. Know and apply the definitions and properties of inverse trigonometric functions (i.e., arcsin,
arccos, and arctan)
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e. Understand and apply polar representations of complex numbers (e.g., DeMoivre's Theorem)

(Mathematics Content Standards for California Public Schools, Algebra I: 24.0; Geometry: 3.0,
14.0, 18.0, 19.0; Algebra II: 24.0, 25.0; Trigonometry: 1.0-6.0, 8.0-11.0, 19.0; Mathematical
Analysis: 1.0, 2.0; Calculus: 18.0, 20.0)

5.2 Limits and Continuity

a. Derive basic properties of limits and continuity, including the Sum, Difference, Product,
Constant Multiple, and Quotient Rules, using the formal definition of a limit

b. Show that a polynomial function is continuous at a point

c. Know and apply the Intermediate Value Theorem, using the geometric implications of
continuity

(Mathematics Content Standards for California Public Schools, Algebra I: 24.0; Geometry: 3.0;
Algebra 1I: 1.0, 15.0; Mathematical Analysis: 8.0; Calculus: 1.0-4.0)

5.3 Derivatives and Applications

a. Derive the rules of differentiation for polynomial, trigonometric, and logarithmic functions
using the formal definition of derivative

b. Interpret the concept of derivative geometrically, numerically, and analytically (i.e., slope of
the tangent, limit of difference quotients, extrema, Newton’s method, and instantaneous rate of
change)

c. Interpret both continuous and differentiable functions geometrically and analytically and
apply Rolle’s Theorem, the Mean Value Theorem, and L’Hopital’s rule

d. Use the derivative to solve rectilinear motion, related rate, and optimization problems

e. Use the derivative to analyze functions and planar curves (e.g., maxima, minima, inflection
points, concavity)

f. Solve separable first-order differential equations and apply them to growth and decay
problems

(Mathematics Content Standards for California Public Schools, Algebra I: 5.0-8.0, 10.0, 11.0,
13.0, 21.0, 23.0; Geometry: 3.0; Algebra II: 1.0, 9.0, 10.0, 12.0, 15.0; Trigonometry: 7.0, 15.0-
19.0; Mathematical Analysis: 5.0, 7.0; Calculus: 1.0, 4.0-12.0, 27.0)

54 Integrals and Applications

a. Derive definite integrals of standard algebraic functions using the formal definition of
integral

b. Interpret the concept of a definite integral geometrically, numerically, and analytically (e.g.,
limit of Riemann sums)

c. Prove the Fundamental Theorem of Calculus, and use it to interpret definite integrals as
antiderivatives

d. Apply the concept of integrals to compute the length of curves and the areas and volumes of
geometric figures

(Mathematics Content Standards for California Public Schools, Algebra I: 24.0; Geometry: 9.0;
Calculus: 13.0-23.0)

5.5 Sequences and Series

a. Derive and apply the formulas for the sums of finite arithmetic series and finite and infinite
geometric series (e.g., express repeating decimals as a rational number)

b. Determine convergence of a given sequence or series using standard techniques (e.g., Ratio,
Comparison, Integral Tests)

c. Calculate Taylor series and Taylor polynomials of basic functions
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(Mathematics Content Standards for California Public Schools, Algebra I: 24.0, 25.0; Algebra II:
21.0-23.0; Mathematical Analysis: 8.0; Calculus: 23.0-26.0)

Domain 6. History of Mathematics*

Candidates understand the chronological and topical development of mathematics and the
contributions of historical figures of various times and cultures. Candidates know important
mathematical discoveries and their impact on human society and thought. These discoveries form
a historical context for the content contained in the Mathematics Content Standards for California
Public Schools (1997) as outlined in the Mathematics Framework for California Public Schools:
Kindergarten Through Grade Twelve (1999; e.g., numeration systems, algebra, geometry,
calculus).

6.1 Chronological and Topical Development of Mathematics

a. Demonstrate understanding of the development of mathematics, its cultural connections, and
its contributions to society

b. Demonstrate understanding of the historical development of mathematics, including the
contributions of diverse populations as determined by race, ethnicity, culture, geography, and
gender

*Domain 6, History of Mathematics, does not apply to requirements for the Foundational-level
Credential.

Part 11: Subject Matter Skills and Abilities Applicable to the Content Domains in
Mathematics

(All elements of Part Il apply to both the Single Subject Credential in Mathematics and the Single
Subject Credential in Foundational Mathematics.)

Candidates for Single Subject Teaching Credentials in mathematics use inductive and deductive
reasoning to develop, analyze, draw conclusions, and validate conjectures and arguments. As
they reason, they use counterexamples, construct proofs using contradictions, and create multiple
representations of the same concept. They know the interconnections among mathematical ideas,
and use techniques and concepts from different domains and sub-domains to model the same
problem. They explain mathematical interconnections with other disciplines. They are able to
communicate their mathematical thinking clearly and coherently to others, orally, graphically,
and in writing, through the use of precise language and symbols.

Candidates solve routine and complex problems by drawing from a variety of strategies while
demonstrating an attitude of persistence and reflection in their approaches. They analyze
problems through pattern recognition and the use of analogies. They formulate and prove
conjectures, and test conclusions for reasonableness and accuracy. They use counterexamples to
disprove conjectures.

Candidates select and use different representational systems (e.g., coordinates, graphs). They
understand the usefulness of transformations and symmetry to help analyze and simplify
problems. They make mathematical models to analyze mathematical structures in real contexts.
They use spatial reasoning to model and solve problems that cross disciplines.

(Mathematics Content Standards for California Public Schools, Grade 6, Mathematical
Reasoning: 1.0-3.0; Grade 7, Mathematical Reasoning: 1.0-3.0)
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APPENDIX C
Mathematics Subject Matter Program Standards

(note: The material reprinted below represents excerpts from the full set of program standards)
Standard 11: Required Subjects of Study

In the program, each prospective teacher studies and learns advanced mathematics that incorporates the
Mathematics Content Standards for California Public Schools: Kindergarten Through Grade Twelve
(1997) and the Mathematics Framework for California Public Schools: Kindergarten Through Grade
Twelve (1999). The curriculum of the program addresses the Subject Matter Requirements and standards
of program quality as set forth in this document.

Required Elements

11.1* Required coursework includes the following major subject areas of study: algebra, geometry,
number theory, calculus, history of mathematics, and statistics and probability. This coursework
also incorporates the content of the student academic content standards from an advanced
viewpoint (see Attachment to Standard 11: Required Subjects of Study page 18). Furthermore,
infused in required coursework are connections to the middle school and high school curriculum.

11.2  Required coursework exposes underlying mathematical reasoning, explores connections among
the branches of mathematics, and provides opportunities for problem solving and mathematical
communication.

11.3  Required courses are applicable to the requirements for a major in mathematics. Remedial
classes and other studies normally completed in K-12 schools are not counted in satisfaction of
the required subjects of study.

11.4  The institution that sponsors the program determines, establishes and implements a standard of
minimum scholarship for coursework in the program.

11.5 Required coursework includes work in computer science and/or related mathematics such as: 1)
discrete structures (sets, logic, relations and functions) and their application in the design of data
structures and programming; 2) design and analysis of algorithms including the use of recursion
and combinations; and, 3) use of the computer applications and other technologies to solve
problems.

*Calculus and history of mathematics are not required subjects of study for the foundational-level
credential.

Standard 12: Problem Solving

In the program, prospective teachers of mathematics develop effective strategies for solving problems
both within the discipline of mathematics and in applied settings that include non-routine situations.
Problem-solving challenges occur throughout the program of subject matter preparation in mathematics.
Through coursework in the program, prospective teachers develop a sense of inquiry and perseverance in
solving problems.
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Required Elements

In the program, each prospective teacher learns and demonstrates the ability to:

12.1  Place mathematical problems in context and explore their relationship with other problems.

12.2  Solve mathematical problems in more than one way when possible.

12.3  Generalize mathematical problems in more than one way when possible.

12.4  Use appropriate technologies to conduct investigations and solve problems.

Standard 13: Mathematics as Communication

In the program, prospective teachers learn to communicate their thinking clearly and coherently to others

using appropriate language, symbols and technologies. Prospective teachers develop communication
skills in conjunction with mathematical literacy in each major component of a subject matter program.

Required Elements

In the program, each prospective teacher learns and demonstrates the ability to:
13.1  Articulate mathematical ideas verbally and in writing, using appropriate terminology.
13.2  Where appropriate present mathematical explanations suitable to a variety of grade levels.

13.3  Present mathematical information in various forms, including but not limited to models, charts,
graphs, tables, figures, and equations.

13.4  Analyze and evaluate the mathematical thinking and strategies of others.

13.5  Use clarifying and extending questions to learn and to communicate mathematical ideas.

13.6  Use appropriate technologies to present mathematical ideas and concepts.

Standard 14: Reasoning

In the program, prospective teachers of mathematics learn to understand that reasoning is fundamental to

knowing and doing mathematics. Reasoning and proof accompany all mathematical activities in the
program.

Required Elements

In the program, each prospective teacher learns and demonstrates the ability to:
14.1  Formulate and test conjectures using inductive reasoning, construct counter-examples, make valid

deductive arguments, and judge the validity of mathematical arguments in each content domain of
the subject matter requirements.
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14.2  Present informal and formal proofs in oral and written formats in each content domain of the
subject matter requirements.

Standard 15: Mathematical Connections

In the program, prospective teachers of mathematics develop a view of mathematics as an integrated
whole, seeing connections across different mathematical content areas.  Relationships among
mathemati(ial subjects and applications are a consistent theme of the subject matter program’s
curriculum-.

Required Elements

In the program, each prospective teacher learns and demonstrates the ability to:

15.1  [lllustrate, when possible, abstract mathematical concepts using applications.

15.2  Investigate ways mathematical topics are inter-related.

15.3  Apply mathematical thinking and modeling to solve problems that arise in other disciplines.

15.4  Recognize how a given mathematical model can represent a variety of situations.

15.5 Create a variety of models to represent a single situation.

15.6  Understand the interconnectedness of topics in mathematics from an historical perspective.
Standard 16: Delivery of Instruction

In the program, faculty use multiple instructional strategies, activities and materials that are appropriate

for effective mathematics instruction.

Required Elements

Coursework in the program:

16.1 Istaught in a way that fosters conceptual understanding as well as procedural knowledge.

16.2  Incorporates a variety of instructional formats including but not limited to direct instruction,
collaborative groups, individual exploration, peer instruction, and whole class discussion led by
students.

16.3  Provides for learning mathematics in different modalities, e.g., visual, auditory, and kinesthetic.

16.4  Develops and reinforces mathematical skills and concepts through open-ended activities.

16.5  Uses a variety of appropriate technologies.

16.6  Includes approaches that are appropriate for use at a variety of grade levels.
Attachment to Standard 11:
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Required Subjects of Study

The main purpose of the Subject Matter Requirements (SMRs) is to provide a guideline for the education
of prospective mathematics teachers so that they will be well equipped to teach to the state-adopted
Mathematics Content Standards for California Public Schools: Kindergarten Through Grade Twelve
(1997), and that they have a mathematical understanding and proficiency beyond those Standards. Taken
at face value, the SMRs define a minimum core of skills, abilities, and understandings for all candidates
of the Single Subject Teaching Credential in Mathematics. ldeally, teacher candidates develop an
advanced viewpoint of the content areas represented in this core. The intent of this attachment is to give a
sense of the mathematical context in which such advanced viewpoints can be developed. The attachment
provides examples and ideas for this development, and is not intended to be prescriptive. While some of
these examples may seem obvious to a professor of mathematics, many mathematics majors do not make
the connections. Therefore, these ideas are important for prospective teachers.

It is important to note three principles that guided the development of the SMRs:
a) mathematical reasoning is central to mathematical understanding;
b) mathematics requires knowledge that is connected and integrated; and
c) college faculty are central to shaping the curriculum of subject matter programs.

First, the emphasis on mathematical reasoning amplifies what is already clearly enunciated in a critical
passage of the Mathematics Framework for California Public Schools: Kindergarten Through Grade
Twelve (1999; Framework):

From kindergarten through grade 7, these [content] standards have impressed on the students the
importance of logical reasoning in mathematics. Starting with grade 8, students should be ready
for the basic message that logical reasoning is the underpinning of all of mathematics. In other
words, every assertion can be justified by logical deduction from previously known facts.
Students should begin to learn to prove every statement that they make. Every textbook or
mathematics lesson should strive to convey this message, and to convey it well. (p. 154)

In order for such a vision of mathematics education to materialize, teachers themselves need to be well
versed in writing proofs and explaining them. For this reason, the SMRs emphasize logical explanations,
and formal and informal proofs. Explanations and proofs also underscore the fact that logical arguments
occur not only in Euclidean geometry but everywhere.

A proof is a logical explanation of why a statement holds. It need not have any particular form, and the
emphasis should be on the student understanding why a result holds. Written proofs in textbooks may
serve as a model for exposition, but never as a model for the discovery of a proof. Proofs are usually
found by painstaking trials and errors, and almost never in the logical sequence of steps laid out in written
proofs. It should be emphasized that it is the logical correctness of a proof that is important, not the
literary polish of the presentation of the proof. The common complaint that geometry proofs in a real
classroom have become a ritual divorced from mathematics would disappear if teachers are made more
aware of the need to pay attention to mathematical substance rather than minute details of the write-up of
a proof. A correct proof can be legitimately presented in many ways (e.g., two-column format, paragraph
format, flow-chart format). No one format is inherently superior to any other.

Second, the integration of subject matter is implied in more than a few of the standards. Although the
SMRs are divided into separate content domains (e.g., algebra, geometry) such a division is more for the
convenience of communication rather than an advocacy for a rigid separation of mathematical instruction.
For example, prospective teachers should be able to analyze and solve polynomial equations using the
roots of unity. This statement assumes that the prospective teacher understands De Moivre's Theorem
(SMR 5.1e) and basic properties of regular polygons. In this case, algebra, trigonometry, and geometry
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are completely intermingled. As another example, prospective teachers need to be able to teach the
graphing of polynomials, but simple facts about such graphs (e.g., that the graph of an nth degree
polynomial has at most n-1 "peaks” and "valleys™) are not accessible without the use of calculus.

Third, the SMRs are not prescriptive about curriculum or pedagogy. There is plenty of room for the
creative and informed judgments of faculty to direct the education of teachers of mathematics. For
example, although it is not included in the SMRs, faculty may choose to present the derivation of the
cubic formula for the purpose of deepening teachers' understanding and appreciation of the quadratic
formula. Similarly, some faculty may view SMR 1.3c, which deals with properties of the logarithm
function, as an implicit invitation to go into the origin of the logarithm. Napier’s invention of logarithms
in the 1600s was the device which, in the word of the French mathematician-astronomer Laplace, "by
shortening the labors, doubled the life of the astronomer.” When teachers understand this utility, and the